Psychological aspects of online learning...

UDC 159.923.33
DOI: 10.52534/msu-pp2.2023.38

Nataliia Tavrovetska”

PhD in Psychology, Associate Professor
Kherson State University

73000, 27 University Str., Kherson, Ukraine

https://orcid.org/0000-0002-9497-7386
Olena Veldbrekht
PhD in Psychology, Associate Professor

Kherson Institute of the Interregional Academy of Personnel Management
73000, 20 Traktornaya Str., Kherson, Ukraine

https://orcid.org/0000-0001-7805-0890

Psychological aspects of online learning implementation at Ukrainian universities

Article’s History:
Received: 25.02.23
Revised: 28.05.23

Accepted: 29.06.23

Suggested Citation:

Tavrovetska, N. & Veldbrekht, O. (2023).
Psychological aspects of online learning
implementation at Ukrainian universities. :
Scientific  Bulletin  of Mukachevo State :
University. Series “Pedagogy and Psychology”,
9(2), 38-47. doi: 10.52534/msu-pp2.2023.38.

*Corresponding author

Abstract. The relevance of the study lies in the fact that, unlike most
European countries that returned to full-time education after the end of
the coronavirus pandemic, Ukraine, due to active military operations on its
territory, continued an online educational process for a long time and again
faces the choice of a rational way of learning. That is why there is a need to
evaluate all the weaknesses and strengths of the remote educational format.
The purpose of the study is to analyse the advantages and disadvantages of
implementing online education in Ukrainian universities during martial law.
To achieve this purpose, a survey of 56 teachers of psychological disciplines
with professional experience from 4 to 28 years was conducted; the answers
received were analysed. The results showed that the advantages of online
learning for students and teachers are common: mobility, high quality
of digital content, partial automation of knowledge control, a variety of
psychological and pedagogical tools, and stimulation of the development of
digital and technological competence. The main problems of online learning
for students are communication disorders: a lack of personality-oriented
communication between peers, and a deepening of the social distance
between students and teachers. In the field of psychological education,
this disadvantage is closely related to the difficulty of mastering practical
professional skills, which consist in organising trusting, close interaction
between people. For teachers, this form of work offers wide opportunities
for professional self-fulfilment, but at the same time is accompanied by
overload, rapid emotional burnout, deterioration of health and quality
of life. The paper substantiates the need to restore full-time education,
considering the positive experience of online learning. The results of the
study can become the basis for the development of practical measures aimed
at preventing professional maladaptation of university teachers; combating
the difficulties of socialisation and professionalisation of young people who
received higher education during quarantine and martial law

Keywords: distance education; teachers; students; higher education
institutions; digital educational environment; relationships in the
educational space
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INTRODUCTION

The educational process of most Ukrainian higher educa-
tion institutions is implemented online. This is a necessary
measure, which was taken in 2020 due to the COVID-19
pandemic as temporary, but is now extended due to full-
scale military operations and the occupation of the terri-
tories of Ukraine. Digital tools allow participants in the
educational process to keep in touch and exchange infor-
mation while in safe places. This is especially important for
teachers and applicants who live in regions where intense
fighting is taking place, and for forced migrants who have
gone abroad but continue to study at Ukrainian universi-
ties, maintaining cultural and social ties with their home-
land. Nevertheless, online learning has a number of limita-
tions and disadvantages that require empirical research and
theoretical and methodological understanding.

From the very beginning of the transition to a new
learning format, academic discussions continue about the
advantages and disadvantages of online learning. However,
the number of theoretical and analytical studies in this area
still greatly exceeds the number of empirical studies. A few
surveys conducted at Ukrainian universities demonstrate
a contradictory attitude of teachers and students to online
learning (Sahaidak et al., 2021; Nestulya & Shara, 2023).
From the very beginning, distance learning was perceived
by teachers with some hostility — as a negative phenome-
non that requires additional effort, changes in the usual or-
der of life and work; instead, students perceived it as more
comfortable (Lytvynchuk, 2021). During the three years of
implementing online technologies, there has been a cer-
tain change in attitude: the initial enthusiasm and expec-
tations are gradually replaced by fatigue, frustration, and
anxiety. There is evidence that in the conditions of distance
learning, the psychoemotional state of students considera-
bly worsens. Researchers note the problems of organising
students’ independent work due to the lack of developed
algorithms for remote work and appropriate methodolog-
ical skills of teachers; moreover, student motivation is low
(Shpak, 2021; Novik & Meleshko, 2021). In addition, pub-
lic dissatisfaction with the organisation of the educational
process and its results is growing. Consumers of education-
al services, and often teachers themselves, talk about mod-
elling the educational process and the “lost generation”
(Strashko, 2022). At the same time, the digitalisation of
society and its role in the formation of the cognitive sphere
and social competencies of the new generation are actively
discussed. In the modern knowledge society, people have
almost unlimited access to the cognitive resources of hu-
manity, so universities are gradually losing the monopoly
of the knowledge supply (Bocheliuk, 2020). However, there
is not enough accumulated data for a comprehensive and
objective understanding of the psychological aspects of the
widespread virtualisation of the educational environment.

The coronavirus pandemic has been overcome, and af-
ter two years of online education, most European schools
and universities have returned to conventional education.
Yet in Ukraine, due to active military operations, online
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training continues and becomes large-scale, new challenges
appear before education, and therefore a comprehensive ex-
amination of the features of remote learning is still relevant.

The purpose of the study is to analyse the advantages
and disadvantages of online education in Ukrainian uni-
versities during martial law.

LITERATURE REVIEW

It is necessary to clearly distinguish between distance ed-
ucation and online education, which are often used as
synonyms. Distance education as a special form of organ-
ising the educational process (along with full-time and
part-time) has been known since the 1950s. This is a type
of training in which the interaction between participants
and initiators of the educational process takes place at a
distance from each other, indirectly and mainly asynchro-
nously - through conveying educational material via mail
or internet communication (Hnatiuk, 2021). Today, sev-
eral generations of distance education technologies have
changed - from print publications, educational radio, and
television to modern computer technologies and internet
conferences.

For quite a long time, distance education was not an
alternative to full-time education, meeting the educational
needs of a relatively small number of adults, but at the be-
ginning of the 21* century, due to the development of inter-
net communication technologies, it turned into a powerful
trend. Popular platforms appeared and quickly developed:
Coursera, Prometheus, Udemi, Stanford Online, and many
others, offering training courses from the best teachers
of leading universities in the world. Such courses usually
include: a) a set of short video lectures accompanied by
presentations and additional educational materials (texts,
PDFs, links to scientific sources, etc.); b) tools for assess-
ing knowledge (usually automated) and feedback from
students. The content of such courses is as formalised, uni-
versal, and verified as possible; they often become a kind
of business card for universities. Distance learning, due to
its flexibility, short duration, and other advantages, is the
most convenient for adults who want to gain professional
knowledge. Yet it is important to understand that creating
a high-quality online course is a long and rather expensive
process, including the work of not only teachers, but also
auxiliary support staft, designers, and programmers.

The methodology of distance learning has been thor-
oughly developed by Ukrainian researchers (Bykov, 2005;
Smulson, 2012; Hnatiuk, 2021). Its recognised advantages
include: an individual work schedule (the ability to study at
any time and in any place, independently decide how much
time to devote to studying the material); the ability to com-
bine education with the main activity, engage in several
courses at the same time, study the latest innovations that
are not covered by mass professional education; departure
from paper media, availability and diverse presentation of
educational materials (texts, tests, presentations, video ma-
terials, etc.), the ability to easily share them; reduced stress
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during passing the intermediate and final certification,
time and money saving for students (Gautam, 2020; War-
ren et al., 2020). A wide range of online learning options
and resources allow personalising the learning process in
many ways to create a learning environment that meets the
needs and characteristics of each student.

Nevertheless, distance learning has a number of limi-
tations and disadvantages: it requires sufficient motivation,
organisation, and self-control of students; it does not con-
tribute to the development of communicative competencies
and teamwork skills; it has limited opportunities to control
the level of acquired knowledge. Technical problems or
lack of a stable internet connection can suddenly interrupt
the learning process. Moreover, in mastering many practi-
cal skills and disciplines, distance learning cannot replace
real-life practice and the special equipment of university
laboratories.

Distance learning involves a new role and functions of
the teacher: general coordination of the cognitive process,
adjustment of the course content, advising on the prepa-
ration of an individual student curriculum, management
of educational projects and mutual support groups, task
checking, and so on. Teacher-student interaction is usually
ensured asynchronously at a convenient time for such work
(Bykov, 2005). Teachers are expected to clearly structure
the material, update it in a timely manner, create a trajec-
tory for tracking students” success, ensure and maintain a
high level of engagement and motivation (problem-based,
practice-oriented approach, short lectures, visibility and
accessibility). Distance learning also requires other skills
from students, primarily self-organisation.

Online education, which is currently implemented in
Ukrainian schools and universities, is not distance educa-
tion. It does not have the main advantage of the latter — a flex-
ible free schedule, when the student is engaged at a conven-
ient time. The usual face-to-face classes were transferred to
available (free) online resources that allow exchanging data
and maintaining communication between participants. In
some institutions, education has become hybrid, mixed:
some forms of work are performed online, some - offline.

Thus, the term online learning should be understood
as a forced form that imitates the content and methodolog-
ical techniques of full-time learning, while using the avail-
able capabilities of internet resources. The methodology of
such training develops spontaneously and haphazardly. It
is still seen as a temporary measure. For three years, cer-
tain standards for online learning have not been developed,
as well as the corresponding digital infrastructure. There-
fore, each institution implements it as best it can. Zoom
and Google Meet video conferences are usually used for
lectures and seminars, group chats of popular messengers
(Viber, Telegram) are used for distributing educational ma-
terials, Google Forms or private emails of teachers are used
for knowledge control, and so on. This causes the problem
of disparity and lack of adaptation of online resources,
which requires the installation of many applications and
digital competence.

The forced transfer of mass education to the online
space has led to the loss of one of its main and major func-
tions — the creation of a developing and stimulating edu-
cational environment (Perepelytsia, 2022). The absolute
advantage of full-time training is that all participants in the
process communicate and interact closely: a trusting rela-
tionship between the teacher and students is built, team-
work is established, healthy competition occurs, and so on.
The study of subject disciplines is accompanied by pleasant
human communication, jokes, and exchange of impres-
sions and experiences — everything that creates pleasure
from learning and forms the desire to attend classes.

Long-term studies of virtual communication show that
such interaction of participants differs considerably in its
psychological characteristics from face-to-face communi-
cation (Tavrovetska, 2020). Mediated by computer commu-
nication tools, it has the configuration and limitations of
the latter. However, technology is evolving rapidly: it has
gone from sending text messages to more or less completely
creating the illusion of presence through video communi-
cation. Even the most advanced digital technologies are not
able to provide subtle aspects of interaction in the study
group: nonverbal communication, emotional expressive-
ness, motivational infection, empathy, etc. The leading role
and main activity in such communication usually belongs
to the teacher, and students take the position of passive con-
templators, consumers. The lack of balanced communica-
tion, which includes not only the transmission of informa-
tion but also emotional and energy exchange, leads to rapid
professional burnout of teachers, who mostly give with-
out receiving anything in return (Veldbrekht et al., 2021).

On the other hand, students do not have the most im-
portant tools of socialisation in adolescence - the study
group and the educational environment of the university.
Nevertheless, existing studies do not confirm the lack of
communication and loneliness in students studying online;
this can be explained by adaptation to life in new condi-
tions and transformation of ways of interaction (Rybak &
Vasylkivska, 2022). This should affect personal develop-
ment and professional identification; the long-term effects
of such limited socialisation remain to be elucidated.

MATERIALS AND METHODS

In January-February 2023, a survey of 56 experts — teach-
ers of psychological disciplines of higher educational insti-
tutions — was conducted. Among them are 29 candidates
of sciences, 12 doctors of sciences, and 15 research fellows
who combine teaching activities with education and sci-
entific work. The professional experience of respondents
ranges from 4 to 28 years, with an average of 14.3+7.2 years.
The respondents represent different regions of Ukraine, ex-
cept for the eastern regions. During the research, 12.5% of
respondents were international migrants, and 26.8% were
internal migrants. The survey was voluntary and free of
charge, participants were previously informed about the
scientific purpose, methods of processing and storing the
results, and they were guaranteed the confidentiality of
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individual data. The entire process of organising the study
was based on the recommendations of the European Com-
mission (2021) on the ethics of conducting the survey and
the preservation of confidential information.

Among the experts surveyed, 20 people (35.7%) start-
ed teaching their academic subjects remotely by 2019 (the
earliest start was recorded in 2018), that is, before the
spread of the pandemic and the mass transition of educa-
tion to the online space. The vast majority of respondents
(64.3 %) switched to teaching online in 2020-2021 due
to the COVID-19 pandemic and the social restrictions
caused by it.

At the time of the survey, 76.8% of respondents taught
exclusively in an online format. 14.3% indicated that they
teach mainly full-time, and another 8.9% represent a mixed
form of education, in which 2/3 of the workload is imple-
mented online. All experts who worked offline represent
universities in the western regions of Ukraine (Lviv, Kami-
anets-Podilskyi, Ivano-Frankivsk).

Respondents filled out a Google form that contained
a block of professional characteristics and five open-ended
questions about the various advantages and disadvantages
of online education, its impact on students’ personalities.
Participation in the study did not violate the rights and
ethical standards developed for psychological research, was
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voluntary, and all participants were informed about the
purpose of the study:

1. What advantages and positive effects of online learn-
ing (as it is implemented in your institution) do you see for
students?

2. What disadvantages and negative effects of online
learning (as it is implemented in your institution) do you
see for students?

3. What advantages and positive effects of online learn-
ing (as it is implemented in your institution) do you see for
teachers?

4. What disadvantages and negative effects of online
learning (as it is implemented in your institution) do you
see for teachers?

5. In your opinion, how do graduates who studied main-
ly online differ from graduates of previous generations?

The responses received were processed by content
analysis with the allocation of content categories and the
calculation of the corresponding frequencies.

RESULTS

At the beginning of the study, the benefits of online learn-
ing for students and teachers were considered. The inter-
viewed experts noted the positive aspects of online learn-
ing. The selected response categories are shown in Table 1.

Table 1. Content analysis of the benefits of online learning for different participants in the educational process

Students n % Teachers n %
Mobility:
flexible schedule and pace of work 22 39.29 flexible, free schedule, ability to plan one’s time 12 21.43
: : h Foetti
time saving (O.H the roafl, speed of getting 13 2321 time saving: test processing, road to work 11 19.64
information)
ability to study anywhere 21 37.50 ability to join from anywhere in the world 8 14.29
i held in diff
ability to combine studies with other activities opportunityto atter.ld event.s eld 1n.d1 erent
5 8.93 places (classes, service meetings, national and 7 12.50
(household chores, work, etc.) . .
international conferences)
Digital content quality:
ease of receiving, distributing, and sharing ease of updating content and distributing
h . 19 33.93 e . 6 10.71
information training materials
high-quality training materials: visual content extensive technical capabilities: using visibility,
gh-quatty 118 o 14 25.00 an online platform as a way to structure 16 28.57
(presentations), video materials . .
information
convenient and transparent reporting: reduced the paper load: electronic journals, the
electronic journals, automatic knowledge 13 23.21 ability to test the student’s knowledge 5 8.93
control, reduced written workload by creating Google Forms
Educational environment:
opportunity to continue studies in a safe 10 17.86 independence from the availability of
environment ] presentation tools in the audience, easy access 4 7.14
comfort of attending classes 16 2857 to internet resources during lectures
Facili ion for diffe
accessibility (via smartphone) 9 16.07 acilitated access t.o education for different 6 10.71
categories of students
Variety of psychological and pedagogical technologies and methods:
ion of cl
te)ii(bpc?:;;o: © licc:tsisoer? Egzzgisgag ;l:;io ¢ a variety of forms of work and options for
» 4pPp 15 26.79  submitting material (cases, exercises, working 10 17.86

work, numerous online resources, and digital
technologies

in microgroups, etc.)
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Students n %

Table 1. Continued

Teachers n %

Variety of psychological and pedagogical technologies and methods:

interactivity, use of various online platforms

interactivity, dynamic communication

chats, surveys) to attract participants 6 10.71 - . 6 10.71

( at zlii}ferent levefs b and interaction
reducing the intensity of classes 3 5.36 individual approach 2 3.57

Stimulation of the development of competencies and personal virtues:
mastering modern technologies, innovation, acquisition of new competencies, mastering

and compliance with the requirements 9 16.07 modern information technologies 18 32.14

of the time and applications
formation of self-confidence; development of 8.93 expansion of opportunities for professional 7 12.50

self-discipline, self-control, self-organisation

self-fulfilment

The benefits of online learning for students and teach-
ers are largely shared. This applies to increased academic
and professional mobility, improved quality and variety of
educational materials, and automated knowledge control.

In general, experts see more benefits of online learn-
ing for students than for teachers. Moreover, this form
of work has greater opportunities for self-development
and self-fulfilment for teachers than for students. The
list of negative effects of online learning for students is

presented in Table 2. The main problem of online learn-
ing is the limitation of communication: the lack of live
personality-oriented communication between peers and
the deepening of social distance between students and
teachers. In the field of psychological education, this
disadvantage is combined with another - the difficulty
of mastering practical professional skills, which consist
precisely in organising trusting, close, therapeutic inter-
action between people.

Table 2. Content analysis of the disadvantages of online learning for students

Category and content of expert responses n %

Social isolation:

lack of live communication between students in the group 28 50.00
social distance, barriers to communication between students and teachers 34 60.71
difficulties in establishing personal connections, a sense of isolation 12 21.43
lack of emotional, nonverbal, informal contact 10 17.86
inability to hold mass events: cultural, sports, etc. 6 10.71
Theorised educational material:

difficulty in performing practical tasks and acquired practical skills 19 33.93
inability to implement activities related to live communication, such as trainings 8.93

inability to fully complete an industrial internship 8.93

Difficulties in controlling and reducing the quality of knowledge:

constant distraction from classes, difficulty concentrating 15 26.79
superficial training, formal approach to completing tasks, opportunities for outright cheating 14 25.00
students turn off the camera and do other things that are not related to learning 13 2321
difficulties of self-study of a large amount of material, without the support of a teacher 10 17.86
deterioration of the quality of material assimilation 12.50
lack of engagement, low student activity 12.50
Organisation of studying process:

a large number of hours in front of the computer 13 2321
technical problems: lack of internet or weak connection, power outage 11 19.64
insufficient equipment availability (lack of a tablet, laptop, computer, or having to share it with other family 9 16.07
members)

lack of a favorable environment for learning at home 7.14

lack of recorded video lectures 3 5.36

Difficulties of personal development, unwillingness to learn independently:

lack of self-discipline and self-organisation 16 28.57
loss of interest, difficulty of motivating to learn 15 26.79
inability of students to learn independently 8.93

difficulties of time management 3 5.36
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In addition, the interviewed experts note a decrease in
the quality of students’ knowledge due to the features of the
presentation of the material and its control tools. Behind
this is a considerable limitation of the levers of psycholog-
ical and pedagogical influence on students, non-formal
ways to activate and motivate learning activities in the con-
text of online education.

The conducted study places slightly different accents
on the problems of online learning than those described
earlier in the literature. The obtained data show that techni-
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cal and organisational problems are significantly inferior to
psychological ones (loss of social connections) and peda-
gogical ones (decrease in the quality of knowledge, inability
to master practical skills). It is worth noting that some of
these disadvantages may depend on local conditions and
requirements of training in a particular institution. How-
ever, in general, these categories reflect the main challenges
that students may face during online learning.

Table 3 demonstrated the challenges that teachers face
in the online educational process.

Table 3. Content analysis of shortcomings of online training for teachers
Category and content of expert responses n %

Mental stress and fatigue:

heavy workload 16 28.57
increased amount of time spent checking tasks sent by students 7 12.50
increased number of reporting documents 6 10.71
stress due to power outages or lack of communication 6 10.71
unbalanced professional and family life, lack of time for the family and raising their own children, etc. 16 28.57
emotional and professional burnout, demotivation 9 16.07
loss of health, deterioration of vision due to constant work in front of the monitor 6 10.71
lack of resources (time and energy) 3 5.36

Communication and interaction disorders:

impossibility of full-fledged live communication; limited interaction only by verbal influences, impossibility of 14 25.00
physical actions

lack of full return on students, low activity in the classroom 6 10.71
lack of communication with students outside the educational process 5 8.93

difficulty .in c.liscussing psychological topics and problems with students online when compared to face-to-face 3 536

communication

reduced trust and respect for teachers 2 3.57

Difficulties in controlling knowledge and assessing it:

inability to fully control the effectiveness of the acquired knowledge 17 30.36
inhibition in the development of practical skills, inability to perform practical exercises at the proper level 10 17.86
complicated monitoring of the completion of tasks and prevention cheating 5 8.93

Organisation of studying process:

technical problems, dependence of the lesson on the quality of communication and system load 17 30.36
inconvenience or lack of skills in using online platforms 5 8.93

lack of ability to create high-quality recorded video lectures 4 7.14

More than half of the experts noted that online learn-
ing has led to an increase in the workload: this applies
to the preparation of educational materials, the time re-
quired to monitor and verify students’ tasks, and various
forms of reporting. Contrary to the answers to the pre-
vious question of the questionnaire, experts indicate that
the amount of time to check the tasks sent by students has
significantly increased because their number has grown
due to remote work technology. In the detailed responses,
teachers note that the work actually continues 24/7; they
are required to constantly be in touch with the admin-
istration and students. Regular technical failures greatly
increase stress, because it is the teacher who is responsible
for organising the lesson.

The imbalance of professional activities and other
areas of life and the lack of opportunities for full-fledged

emotional recovery in the process of live communication
with students lead to rapid professional burnout of teach-
ers. Health problems due to stress, burnout, and constant
work in front of the computer, especially rapid deteriora-
tion of vision are of particular concern.

More than a third of experts noted problems with com-
munication, mastering practical skills, and controlling stu-
dents’ knowledge. These difficulties are shared by all partic-
ipants in the educational process.

Some categories of answers were both among the ad-
vantages and disadvantages: distraction to extraneous mat-
ters, automation of knowledge control, increased workload,
the need for self-organisation of students, and so on. This
confirms the controversial nature of the topic and the need
for further studies on the long-term psychological effects
of online learning.
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Predicting the features of psychological and profes-
sional development of graduates who studied exclusively
online, compared with previous generations of students,
many experts noted a lack of practical skills (30.4 %) and
possible difficulties in interpersonal communication (17.9
%), which is almost equivalent to psychologists. Never-
theless, almost half of the surveyed experts (44.6 %) make
optimistic forecasts — they assert that young people devel-
op and change in accordance with social transformations.
Teachers note the stress tolerance, independence, techno-
logical awareness, and digital competence of modern stu-
dents, their ability to work with large amounts of informa-
tion: analytical abilities, critical thinking, etc.

DISCUSSION

The empirical results confirm and clarify data from other re-
searchers who have studied the impact of online education.
As early as 2020-2021, various authors drew attention
to the devastating effects of online learning on students’
mental development and physical health (Zemlianska et
al., 2020; Nazarenko & Polishchuk, 2021). After the initial
enthusiasm generated by non-standard and seemingly easy
learning in a comfortable environment, researchers in dif-
ferent countries have faced numerous challenges among
both students and teachers. There was a drop in interest in
learning (and life in general), apathy, lethargy, decreased
concentration, and high levels of boredom and frustration.
As a result, most students turn off the camera during class-
es and go about their own business - the same was noted
by the experts involved. Academic lag, increased social dis-
tancing, and shifting the educational environment to the
family circle can lead to increased stress and anxiety. Ex-
perts also write about zoom fatigue due to a sharp increase
in screen time, which is manifested in nervous exhaustion
and information overload. It is noted that classes in Zoom
are more exhausting for teachers and students than direct
communication in the classroom (Michelle, 2021). It is also
worth considering the information overload of Ukrainians
during martial law - due to the constant monitoring of
news, causes of air alarms, and other emotionally signifi-
cant information; this phenomenon is especially common
among young people (Maksymova & Krasilova, 2023).

A well-known problem with online learning is the
need to focus on the monitor image for a long time, and in-
creased screen time as opposed to physical activity and oth-
er types of useful activities (Chu & Li, 2022). To maintain
students’ attention and engagement, it is important that on-
line classes are clearly structured, interesting, interactive,
and stimulate participants’ activity. 4-6 hours spent daily in
front of a screen can lead to visual disturbances, headaches,
sleep disorders, spinal deformities, eating disorders, excess
weight, and other problems (Stockwell et al., 2021). This
applies not only to students but also to teachers.

Most studies on the learning experience during the
pandemic highlight the limitations of teacher-student in-
teraction, which is a major barrier to implementing qual-
ity online education (Dumford & Miller, 2018; Bastos et
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al., 2022; Rybak & Vasylkivska, 2022). Being in the compa-
ny of peers, students not only study together, but also make
friends, socialise, develop the ability to cooperate, argue,
compete, and acquire valuable professional and personal
qualities. Yet in a digital environment, physical interaction
between participants is not possible. There are no group
discussions, and there is virtually no personal communica-
tion. All this can cause feelings of isolation, which in turn
negatively affects motivation and academic performance.

Communication limitations lead to participants not
experiencing sufficient feedback from the educational envi-
ronment. Although constant monitoring by teachers seems
unpleasant, it is actually an effective method of improv-
ing student performance. In addition, loosening controls
makes it much easier for students to leave online courses
(Bay Atlantic University, 2022).

A large-scale survey of high school students, parents,
teachers, and school leaders conducted by the state service
for the quality of education of Ukraine in early 2022 (that
is, after two years of online training in the context of the
pandemic) showed a significant decrease in the quality of
knowledge in the main subjects, primarily mathematics
and language. The most prominent negative impact on
learning outcomes is the inability of students to learn inde-
pendently (State Service of Education Quality, 2022). The
findings showed that these negative trends in the condi-
tions of war are deepening and spreading to the sphere of
higher education.

There is evidence that the negative effects of online
learning are particularly noticeable for less academically
trained students. Digitalisation of education improves the
performance of students with high abilities, but at the same
time reduces the performance of students with low abilities
(Cellini, 2021). It is obvious that the effectiveness of on-
line training varies in relation to different specialities and
types of professional competencies. A large-scale survey of
students from different countries showed that it sufficiently
meets the need to acquire knowledge, but is ineffective for
obtaining clinical or technical skills (Abbasi et al., 2020).

The massive transition to online learning necessitates
rethinking the professional responsibilities of teachers
and the educational opportunities of higher education
institutions. In theory, online education is an accessi-
ble and valuable tool for educators that allows them to
showcase their creative abilities and professional compe-
tencies, create original intellectual products, implement
their own vision of the subject matter, find inspiration
within themselves, and inspire others. Yet in reality, for
most teachers, the introduction of online learning is ac-
companied by an increase in workload and inadequate
stimulation of activities.

Over time, students and teachers have developed the
opinion that the negative impact of online learning out-
weighs the positive, so it should only be used with extreme
caution when full-time learning is unavailable or imprac-
tical (Northenor, 2020). Other experts, on the contrary,
argue that the negative effects of online learning, such as
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feelings of isolation or increased screen time, are fully bal-
anced by the positive aspects of this experience — accessi-
bility and effectiveness of education (Bay Atlantic Univer-
sity, 2022). The accelerated introduction of online learning
is seen as a positive effect of a global problem. Although
it is difficult for many people to adapt to the new learn-
ing format, the rapid pace of technology development and
social crises leave no other way than to do everything to
adapt as quickly as possible.

CONCLUSIONS

The widespread introduction of computer and digital
technologies in the educational process has become the
new standard of higher education. Full or partial transfer
of learning to the virtual space requires a revision of the
ideology, strategy, and tools of higher education. Similar to
most methods of education, online education has its pros
and cons, which were detailed in this paper.

An expert survey of psychology teachers showed that
the advantages of online training for all participants in
the educational process are: mobility, high quality of ed-
ucational material created using digital technologies, the
ability to automate knowledge control, a variety of psycho-
logical and pedagogical tools for influencing the audience,
stimulation of the development of digital competence
of specialists. Nevertheless, specific problems of online
learning can be noted. On the part of students, there are
violations of social communication: deepening of social
distancing, and a lack of personality-oriented communi-
cation. On the part of teachers, additional opportunities
for professional self-fulfilment are offered, yet fatigue and

Tavrovetska & Veldbrekht

Regarding the restrictions in the study, it is worth not-
ing that under martial law, it is impossible to discuss the
unification of educational technologies and the complete
transition of higher education to the virtual space. Teachers
have different degrees of online workload, which greatly af-
fects their ideas about the educational process.

The transition to a digital learning environment has
implications for all participants who need to adapt to the
new learning format. The prolonged socio-psychological
effects of online learning are extremely interesting in both
practical and theoretical aspects. In addition to a decrease
in knowledge and competencies, one can expect difficulties
in the professional identification of students, an increase in
alienation, and social distancing. Nevertheless, in adapting
to a new reality, new forms of thinking, norms of commu-
nication, and ways of socialisation will be developed.

Understanding the positive and negative aspects of
online learning will help universities develop strategies for
more effective implementation of vocational education.
Online training is useful during martial law. However, con-
ventional education in a university classroom or laboratory
remains the preferred path that encourages students’ social
and intellectual development. The restoration of full-time
education in the post-war period should consider the ac-
quired experience and achievements and use them for the
benefit of all participants in the educational process. For
that reason, the research perspective is to examine the pos-
itive outcomes of online learning and implement them in
conventional learning as a way to modernise and improve it.
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MNMcuxonoriyHi acnekTu peanisauii oHNaMH-HaBYaHHA
B YKpalHCbKMUX YHiBepcUuTeTax

AHoTauif. AKTyanbHICTh JOCHTIIPKEHHA 3yMOBJIEHO TUM, 11O, Ha BiIMiHy Bif 6inpLocTi €BPOINENICbKUX KpalH, AKi
Iic/IA 3aBeplleHHs NaHfeMii KOpOHaBipyCy IOBEPHY/NCA NO OYHOrO HaBYaHH:A, YKpaiHa, 4epe3 akTUBHI 60JOBi fiil Ha
ii TepuTOpii, TpUBaMUII Yac MPOJOBXKYBaIa HABYAJIbHUI IIpOLieC B OHJIAH-POpMaTi 71 3HOBY CTOITh Ilepel BLOOPOM
pauioHabHOro criocoby HaByaHHA. CaMe TOMY icHye morpeba 3BaKUTU BCi CabKi Ta CUIbHI CTOPOHU BifjazeHOro
ocBiTHBOrO popMaTy. MeTa po6OTH — 3[i/ICHUTH aHAJIi3 IIepeBar Ta HelOMiKiB peasiisalii OHIAlH-OCBITY B YKpalHChKIX
YHiBepCUTETaxX IIifl YaC BOEHHOTO CTaHYy. 3a/i/Il JOCATHEHH METH IIPOBENEHO ONMMTYBAHHA 56 BUK/Ia/IadiB ICUXOIOTIYHNX
IDVCUMIUIIH 3 TpodeciilHIM cTaXkeM Bix 4 1o 28 pokiB; 31iiiICHeHO aHa/li3 OTPUMAHUX BifloBifelt. Pe3ynbraTy mokasanuy,
110 IIepeBary HaBYaHH:A OHJIAVH JI/I CTY[EHTIB Ta BUK/IalaviB CII/IbHI: MOOiIbHICTD, BUCOKA AKICTh uM(bPOBoro KOHTEHTY,
YacTKOBa aBTOMATK3allil KOHTPOJI 3HAaHb, PI3HOMAHITTA IICMXOJIOTO-IIEJarOTiYHMX IHCTPYMEHTIB, CTUMYIALiSL
PO3BUTKY I1M(PPOBOI Ta TEXHONIOTIYHOI KOMITeTeHTHOCTI. [0/10BHi Tpo61eMu OH/IalTH-HaBYaHHSA [/L CTYCHTIB IOJIATAI0Th
y IOPYIIEHHAX KOMYHIKanlil: medinmti 0coOMCTICHO-OpiEHTOBAHOrO CHIIKYBaHHA MiX OZHONITKAaMM 1 IOINIMOIeHH]
COLIia/IbHOI AMCTAHLIT MDXK CTyeHTaMy Ta BUK/IafiadaMu. Y cdepi ICUXO0I0rivHOI 0CBiTH Lell HeOMiK TiCHO IIOB’ sA3aHMI
3 TPYZHOIIIAMY 3aCBOEHHS IIPAKTUYHIX (’anOBMX HaBIYOK, AKi IIO/IATAI0Th B OpraHisauii JoBip4oi, 6/11M3bKOI B3a€MOJIil
Mk mogbMu. [l BuKIagauiB Taka popMa pobOTH pO3SKpUBAE MIMPOKi MOXKIMBOCTI TpodeciitHOl caMopeartisauii, are
BOJHOYAC CYIIPOBOKYETbCA IepeHaBAHTA)KCHHAM, IIBUJKUM eMOLIIHMM BUTOPAaHHAM, IOTipIIEHHAM 3J0POB’A Ta
AKOCTI XUTTA. Y cTaTTi 06IPYHTOBAHO HEOOXiIHICTD BifHOBUTM OYHY OCBITY, ypaxoByI0Ul O3UTVBHMII JOCBi/l OHIAlIH-
HaBYaHHA. Pe3ylbTraTy IIpOBeeHOTrO [OCHI/PKEHHA MOXXYTb CTaT¥ OCHOBOIO JUIA PO3POOKM IIPaKTMYHMX 3aXOfiB,
CIIpSIMOBAaHUX Ha 3amobiraHHa mpodeciiiHol mesajanrtanil BUKIajadiB yHIBepCUTETiB; a TaKOX Ha IPOQITaKTUKY
TPYRHOLLIB coljianisanii Ta mpodecionaizarii MOIOZ, 110 OTpYMaJIa BUILY OCBITY B IEpiof KApaHTUHY Ta BOEHHOTO CTaHy

Kniouosi cnoBa: pucraHniiiHa ocBita; BMKIafadi; CTYREHTY; 3aKIajl BUINOI OCBiTH, IU(pOBe OCBITHE cepefoBUIIE,
B3a€MOBIJTHOCHHM B OCBITHBOMY IIPOCTOPI
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