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Abstract. The relevance of studying the methods of working with children
at risk is extremely high, both for ordinary teachers and school psychologists.
The number of children at risk is constantly growing, resulting in the need to
analyse the mechanism of their upbringing within educational institutions.
In addition, consideration of this issue is extremely important for society,
because by choosing the right approach of the teacher to such students,
there is an opportunity to re-educate them and build their respect for the
norms of society and promote their personality as a law-abiding citizen.
Thus, the purpose of the study is to analyse the theoretical concept of risk
group, to establish its features, to investigate the criteria by which students
get to them, and to consider current methodological measures for organising
educational work with such children and compare them with modern educa-
tional space. To achieve this goal, a set of methods was used, including both
general and pedagogi-cal, namely: logical analysis, synthesis, comparative
analysis, deduction, pedagogical observation, morphological method, and
analysis scientific literature. The results obtained during the study can be
divided into two components, namely theoretical and practical. According
to the first, it is necessary to establish the essence of the concept of children at
risk, to reveal its features and factors that affect it. The practical component
is the analysis of current tools and approaches used in working with stu-
dents at risk, including establishing their effectiveness and determining the
appropriateness of their use in modern educational space and, accordingly,
making recommendations for their improvement. The practical significance
of the study lies in the fact that, when teachers or social psychologists use
the methods developed in it, the process of changing students' attitudes and
consolidating in them the values that will help them to become full members
of society who will respect the rights and freedoms of other citizens and,
accordingly, the social norms that have been established

Suggested Citation:

Mykhed, I.V. (2021). Work with children at
riskin a modern educational space. Scientific
Bulletin of Mukachevo State University. Series
“Pedagogy and Psychology”, 7(4), 43-49.

Keywords: education, educational process, pedagogy, deviant behaviour,

*Corresponding author teachers

INTRODUCTION

Methodological approaches and materials used by teachers
during the educational process require constant updating
and development. Admittedly, this is conditioned by the
fact that the modern educational space is quite dynamic
and, accordingly, it is constantly changing, which directly
affects all its subjects. Therefore, consideration of this is-
sue, namely working with children at risk in the modern
educational process, is a priority in pedagogy. Accordingly,
its importance is explained by the presence of a special sub-
ject of education, namely students who are characterised
by a certain maladaptation and deviant behaviour, which

is certainly different from the normal social behaviour of
citizens [1]. In this context, it is appropriate to define the
concept of children at risk, in particular, it can be described
as a separate group of students who, due to certain life cir-
cumstances, are exposed to negative external influences
from the family or even society with its criminal elements
directly causing maladaptation and deviation from the es-
tablished social and legal norms in society. After all, it is the
term risk that accurately describes the characteristics of this
category of students. It can be revealed in several aspects,
in particular, as a danger to the community, respectively,
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created by the subjects of this group, or as a direct danger
to the child conditioned by the risk to their life, health, and
living conditions for unhindered social development [2].

The analysis of statistical data shows that in almost
every educational institution out of the total number of
students there are 7-20 children belonging to the above
category [3]. Accordingly, about 430 thousand children are
registered with law enforcement agencies, in particular in
units aimed at preventing juvenile delinquency. Moreover,
approximately 100,000 juveniles commit crimes each year.
Accordingly, this situation requires its resolution as soon
as possible, in particular by changing the current method-
ological tools used to raise such children. However, to form
recommendations or algorithms for the development of
the mechanism of raising children at risk, it is necessary
to explore its main elements and features expressed in the
daily activities of the teacher and based on this, to identify
deficiencies and gaps that negatively reflect in the learning
process [3].

Nowadays, common types of work of teachers with
students at risk include: keeping records of children at risk,
forming and consolidating general curricula for the above
category of students by class teachers or school psycholo-
gists, combining group and individual work with such chil-
dren, proper control over social and economic conditions
in which the child is and develops in extracurricular ac-
tivities. Accordingly, such approaches, which are reflected
in a large number of educational materials and recommen-
dations, are extremely common, but quite general and to
some extent even theoretical in nature [4].

Given the above, it can be argued that the effective-
ness of the described measures is low, this is directly related
to the fact that most of this issue is rather underinvestigat-
ed, it is usually considered superficially, without analysing
the necessary features and important elements. Accordingly,
the development of established types of work with children
at risk is possible only if they are individualised and con-
centrated directly on the student [5]. Thus, the purpose of
the study is to establish an algorithm for developing a system
of methodological measures to work with students at risk,
and increase their impact on the minds of children and,
accordingly, promote their re-education and normal social
development. To achieve this goal it is necessary to perform
the following tasks: to consider the concept of children at
risk, to identify the main factors influencing the separation
of a particular category of children, to establish the depen-
dence of this concept with other social factors, to investigate
modern methods, identify their shortcomings, and suggest
ways to address them.

MATERIALS AND METHODS

The issue under investigation necessitated the systematic use
of a number of methods, as it is quite broad in scope, and
therefore requires in-depth study of each of its elements.
In addition, the field of scientific work is pedagogical, so
it used not only general theoretical research methods, but
also pedagogical, which allowed considering the features

of the issue in this context. The paper uses the method of
logical analysis, which is paramount, because it is based
on the differentiation of one concept of risk group into its
individual structural and substantive components. Using
this method, the theoretical concept of children at risk is
revealed, and several dimensions are established in which
it is expedient to consider it to fully understand its signifi-
cance. Based on the method of synthesis, separate parts
of the mentioned subject were cooperated, which allowed
considering all issues as a whole object and identify gaps
and shortcomings that are reflected in the work of teachers.
Using the method of synthesis, logical results were identi-
fied, which carry a certain scientific originality and are im-
portant for further research on this topic. At the same time,
the method of comparative analysis played an important
role in the work process, because it was compared with
the methods and exercises used in the educational process
by teachers when working with children at risk, with the
conditions of modern educational space. Accordingly, on
its basis, recommendations were developed to improve the
effectiveness of existing measures and new practices were
formed that will certainly be useful in the process of their
implementation.

As for the structure of the study, its content and es-
sence, all these elements directly depend on the method of
deduction, which is one of the main approaches. Thus, the
course of research is formed in this way, namely from gen-
eral to specific, according to the theoretical general concept
of risk group and persons belonging to it, to the directly
pedagogical tools and approaches used in working with
them. Moreover, to use statistics on the number of children
at risk and the factors influencing their size, the method
of pedagogical observation was used, which allowed con-
sidering the data generated by teachers on the behaviour
and actions of such students. In addition, a special method
used in the research is the morphological method, based on
which a number of analytical actions were implemented,
in particular, analysis of the number of persons belonging
to risk groups. It provides an opportunity to monitor the
quality of tools used by educators to work with students at
risk, and to identify their consequences and effective ways
to solve this problem.

The study was carried out in three stages. At the
first stage, the theoretical basis of the specified subject was
considered, the basic concepts, in particular risk groups,
were revealed, their elements and signs, the factors influ-
encing their occurrence and change were defined. In addi-
tion, the work plan, the purpose, and the basic tasks were
developed. At the second stage, the methods of practical
implementation of the stated issue were analysed, in par-
ticular by studying the current exercises and methods that
affect the level of effectiveness of their implementation. At
the third stage, the obtained results were cooperated into
conclusions, and also recommendations were formed for
development of the mechanism of work of teachers with
students of risk group, according to modern conditions of
educational environment.
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RESULTS

In today’s world, addressing the health of children and
adolescents is indeed one of the highest priorities for com-
munity. Considering that health consists of several compo-
nents, namely: physical, mental, social, and moral, it should
be emphasised that for a minor to develop fully, each of
these elements must be at a high level of development and,
accordingly, they must all be interrelated. However, if one
of these components is ignored or violated, it is possible to
change the child’s behaviour, which will be contrary to gen-
erally accepted social norms and principles, in particular, it
may manifest itself in the form of immoral or illegal acts.
In addition, the deformation of the child’s consciousness
and, accordingly, their attitude to society and the norms
enshrined in it, is possible in the process of social, political,
or economic crisis. That is why, assessing the current con-
ditions, it can be established that this problem is global and
widespread not only in Ukraine but also abroad. Thus, the
common features of communities characterised by political
or socio-economic stability are the spread of phenomena
such as social exclusion of children, the development of
tendencies among minors to immoral behaviour, which in-
creases crime, prostitution, drug addiction, beggary, home-
lessness.

Moreover, in some cases, the family does not provide
the child with the necessary conditions for its normal social
development, but on the contrary creates an environment
that is dangerous for the life and upbringing of children.
As a result, a large number of minors, due to the negligent
attitude of their parents to their responsibilities, receive
problems of a physical, mental and social nature. In addi-
tion, this factor usually affects the child in cooperation with
deteriorating environmental conditions, wars, internal and
external migration and other factors that, respectively, in
the future put the child at risk.

Therefore, having established the nature of the estab-
lishment and emergence of this category of minors belong-
ing to risk groups, it is advisable to reveal the essence of
this concept and to establish certain features and charac-
teristics. Children at risk are a category of children who,
due to certain circumstances in their lives, are more prone
than other categories to negative external social influences,
which cause their maladaptation. This category of children
requires special attention from teachers, educators, social
educators, social workers, and other professionals. Problem
children without conventional forms of developmental anom-
alies experience learning difficulties are at increased risk of
social maladaptation, are potential violators of public peace,
which causes social and legal problems [6].

Given the above, it is possible to form a list of cate-
gories of minors who are directly at risk. This is especially
true for children with developmental problems that are not
conditioned by clinical and pathological characteristics,
respectively, such as persons brought up in isolation from
society, and those whose level of knowledge and abilities do
not meet the basic for their age. In addition, the described
group includes persons who have a pronounced deviation

in character, and who are characterised by psychopath-like
behaviour, thus, their uncontrolled activities can be dan-
gerous to society. Furthermore, this category of children in-
cludes those who are characterised by manifestations of so-
cial, psychological, and pedagogical maladaptation, as they
have difficulty establishing communication with others and,
accordingly, cannot fully develop in the social space [7]. Minors
who have been left without parental care due to certain life
circumstances should be considered separately as children
at risk, since this category of persons is extremely vulnerable in
a psychological context and requires an individual approach
in the process of upbringing and education. Absolutely op-
posite to the previous category of children are those from
disadvantaged, conflicting, antisocial families in need of
socio-economic and psychological assistance. The difference
between these groups is quite clear, as in fact some have
parents and others do not, but despite this, both categories
belong to at-risk groups and are therefore to some extent
dangerous to society [8].

To investigate the mechanism of educational work
with children at risk, it is necessary to identify and disclose
the factors that lead to the attribution of persons to such
groups. This step is extremely important, because by cor-
rectly identifying the reasons for children to fall into such
categories, the teacher will have the opportunity to under-
stand the psychological characteristics of a particular per-
son and, accordingly, to choose an effective approach. Thus,
the most common are socio-economic factors, as they af-
fect the child from birth and in the process of development.
Such factors include: financial problems of the family;
aggressive psychological situation in the family; immoral
lifestyle followed by parents; asociality and maladaptation
of individual family members to community life; deviant
environment of the minor. The influence of these factors
on the child is direct, because the child is constantly ex-
posed to such conditions, and consequently their world
view is deformed to a certain extent, since the model of a
family and a normal citizen is distorted in their mind, and
therefore in the future the child will adhere to these very
foundations and lead an immoral way of life [9]. No less
common factor is psychological, which certainly affects the
psychological state of the child, causes certain obstacles to
their development. In particular, it is characterised by the
following properties: the child has problems wit self-per-
ception, has neurotic reactions, characterised by emotional
instability and difficulties in communication, contact, and
interaction with both peers and adults. The prevalence of
this factor today is conditioned by the high level of use of
social networks by children, because there they are often
subject to bullying and, consequently, unconstructive criti-
cism, which is reflected in their minds [10]. In addition, it is
important to pay attention to the pedagogical factor, which
over time is becoming less common in Ukrainian society.
Its essence is that the child is not provided with sufficient
education; the content of educational and methodical pro-
grammes used in educational institutions is not correlated
with the psychophysiological characteristics of children;
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low level of motivation to learn in children, unwillingness
to develop in various ways, revealing their own creative
abilities. This factor has been dominant among others in the
last ten years in Ukrainian society, which was largely condi-
tioned by the implementation of post-Soviet approaches in
schools, which were rather ineffective. However, in recent
years this trend has changed somewhat, as a large number
of educational reforms are implemented, which require
bringing curricula in line with the conditions of modern
educational space, which at an early stage can be traced to
positive results [11].

Given the above, it is possible to form signs that
are inherent in the concept of “children at risk” In partic-
ular, this refers to certain deviations from normal social
behaviour in minors. The severity of re-education should
also be included to attributes of a risk group; in most cases,
this attribute is decisive among others, because if a child is
in breach of the norms of established behaviour, they are
not placed in the above-mentioned category of students,
but if it is impossible to correct or change their behaviour,
the placing of a person in a risk group is inevitable. It is
extremely important to realise that these children are not
bad by nature, which is why this idea is revealed in the sign
of individual approach, which is the obligation of teachers
working with such children to pay special attention to them
and take care to shape their normal, social future [12].

DISCUSSION

As a rule, when talking about children at risk, the attention
is focused on them in the context of pedagogical problems.
Accordingly, quite often only one aspect of the phenomenon
is taken as the basic component, i.e., the level of difficulty
of working with such students. At the same time, the other
side of the phenomenon is no less important, namely the
difficulties and obstacles that exist in the lives of children
themselves, the difficulty of establishing their relationships
with family, teachers, friends, peers, and adults. Thus, they
are quite often not so much unwilling as unable to learn
at a high level and therefore have to behave because, as a rule,
this is conditioned by the lack of a behavioural pattern among
their close environment [13]. Difficulties and shortcomings
in children’s behaviour are completely different, respectively,
in some they are more pronounced, and in others less. This
largely depends on the fact that the period of accumulation
and establishment of negative experiences in adolescents is
much longer than in younger students, and even more so
in preschoolers. This is why such behaviour of adolescents,
namely those that are complicated and characterised by
persistent deviations from established social and cultural
norms in society, due to constant repetition becomes quite
stable, so it becomes increasingly difficult to overcome. There-
fore, the practical basis of the study is to investigate mea-
sures that will not only help identify children with complex
behaviour, but also help to re-educate them and, accordingly,
exclude them from risk groups so that they can continue to
develop fully in society and not be dangerous for others [14].

Thus, the first category of people to analyse is pre-
schoolers. Nowadays, a fairly common tool for working with
children at risk in preschool is the development of pro-
grammes of individualised work, which to some extent aims
to create psychological and pedagogical conditions for the
harmonious development of each pupil. In general, the
programme is complex in nature; in addition, its prerequisite
is to consider the age characteristics of children, includ-
ing older preschoolers of 5-7 years old, in the process of
its development and consolidation. The main task of such
a programme is correction, i.e., re-education of students,
development of their cognitive, emotional and personal
sphere, work on emotional state, and in particular such
emotions as: aggression, hyperactivity, anxiety. In most cases,
the programme of individual work consists of three or four
blocks, respectively, its implementation is carried out in
stages [15].

It is worth noting that the use of such programmes
can be traced not only in preschools, but also in schools,
so it is advisable to consider their structure in a certain re-
lationship. Therefore, at the first stage, as a rule, prelimi-
nary information about the child is collected and analysed,
this process is necessary to identify children at risk. At this
stage, certain diagnostic mechanisms are often used, which
are to study the problems of cognitive and emotional and
personal development of children, including both pre-
schoolers and schoolchildren. Such mechanisms are quite
broad in nature, so it is advisable to disclose their content.
Thus, these include individually designed diagnostic ap-
proaches for in-depth analysis of different types of mem-
ory, attention, thinking, and imagination; moreover, vari-
ous types of questionnaires, surveys, observation schemes,
projective techniques such as storytelling are important
in their implementation, and as a result help to establish
the level of anxiety, aggressiveness, and hyperactivity of
the child. In addition, this mechanism includes diagnostic
research maps and individual development maps, which
can be used to structure the information and data about the
child, so that the teacher can analyse its features and form an
individual work plan [16]. At the second stage, individually
formed correctional and developmental classes and exercises
aimed at the development of control of mental processes and
the correction of psychosocial conditions of the child. Ex-
amples of such activities are those based on health tech-
nologies, namely: psychological tasks and games for the
development of cognitive processes, including logic tasks,
puzzles, didactic and verbal games, energy games, finger
games, creative exercises and relaxation [17].

Given the above, the study suggests that the pro-
gramme should include practical work of children, such as
work in notebooks or creative activities, as this will allow in
the context of one lesson to solve several problems, and thus
combine into a single system of mental disorders, which
will allow facilitate the development of children of all ages.
Therefore, it is proposed to use sets of exercises to develop
perception, attention, memory, thinking, and imagination,
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which in turn can be used not only by rehabilitators but
also teachers or even parents. Such exercises include: psy-
chogymnastics, art-therapy, fairy-tale therapy, dance ther-
apy, therapy with the use of kinetic or ordinary sand, game
therapy, puppet therapy, and methods of auto-relaxation,
self-regulation, and self-massage. An important condition
in the implementation of such measures is their use, if pos-
sible, in cooperation with modern technologies, as it will
speed up the process of re-education, and will be more ef-
fective because it will be more interesting for preschoolers
and students, and thus increase their interest in participation
in the proposed games [18].

The third stage of implementation of individual educa-
tional programmes for children at risk is most pronounced
in schools, because the interaction between teachers and
parents is closer and more serious, in contrast to preschool
educational institutions. In the end, a corner of the teacher-
psychologist is formed in every classroom or special room,
which houses various stands, screens, or folders, informing
parents and teachers about existing disorders in children’s
development and ways to correct them. In addition, this stage
is characterised by the fact that, as a rule, the class teacher
visits the students’ homes regularly, so that the teacher can
monitor their socio-economic and psychological conditions
for development, and accordingly respond in a timely manner
to the dangers that may arise. Furthermore, at this stage, the
interaction between the school and parents is established,
which is extremely important, because with their joint co-
operation, the child is usually re-educated faster and gets
out of risk groups.

The fourth stage is final in the process of education
and training of children at risk, as it consists in the re-diagnosis
of children and, accordingly, the identification of positive
dynamics in their development. This stage is crucial be-
cause it is not only about excluding the student from the
risk group, but also about rethinking their own behaviour,
its social danger and inadequacy. Accordingly, the child
should strive not only to get out of the risk group, but also
to fully realise the importance of compliance with social
norms established in society. In addition, after being ex-
cluded from this category of persons, the student is super-
vised for a certain period of time to monitor the process of
their socialisation and adaptation, with timely assistance if
the student has certain problems and obstacles [14].

Thus, it is reasonable to assume that the determi-
nants in the development and consolidation of an individual
programme of re-education of children with complex be-
haviour are: involvement in this process of all participants
in educational activities; use of correctional and develop-
mental classes for children; consolidation of poster infor-
mation for parents; exchange of experience and development
of recommendations from teachers to parents and vice versa.
In addition, it is proposed to expand the game base, which
should include more than 200 verbal, didactic, moving
games, and about 300 exercises of various kinds, including:
breathing, cognitive, communicative, relaxation, physical.
Moreover, there is a need for systematic training for educa-
tors working with students at risk so that they can develop

their own games. In addition, this condition requires from
teachers not only high professional knowledge, but also
high competence in the modern educational space, including
skills in computer technology and programmes specifically
designed for educational institutions [19].

Notably, teachers and parents can also use different
collections of visual play material, which is aimed primarily
at developing attention, memory, thinking, and imagina-
tion, which are of great practical value for students, because
during these exercises , they not only learn new skills, but
also consolidate the acquired knowledge. Accordingly, the
originality and innovation of the proposed changes to the
programmes of individual education and re-education of
minors belonging to at-risk groups is that its availability is
extremely high compared to conventional programmes en-
shrined in educational materials of educational institutions.
That is why this condition allows them to be used by both be-
ginning teachers, beginning psychologists, and even parents,
because it offers a large number of technologies, in particular:
diagnostic, correctional, and developmental, educational.

According to the author, the application of the pro-
posed individual programme for the education of children
with complex behaviour will provide the following results:
increase the overall level of cognitive activity of preschool-
ers and schoolchildren; reduce the level of anxiety and emo-
tional tension in the environment in which the child devel-
ops, improve the quality and effectiveness of interpersonal
communication in children and educational staff, reduce
aggression among students, provide minors with construc-
tive communication skills, facilitate some extremely im-
portant process of social adaptation of children, facilitate
adequate self-esteem, and establish the appropriate level of
self-confidence [20].

Thus, work based on the programme allows children
at risk to be fully involved in the educational and social life
of kindergarten, school, or the usual social environment,
which for its part enables them to excel in their personal
development and to feel safe and valued among their peers
or adults. Admittedly, it should be understood that the list
of tasks and exercises for re-education of children at risk is
not exhaustive, as there are many such exercises, especially
today. However, it is important for a teacher to be able to
choose quality tools for teaching children with complex be-
haviour, because the future of the minor depends on the
correctness of the chosen approach and appropriate meth-
ods. It is important in the process of re-education to treat
children at risk correctly, because if the teacher disrespects
them or has negative attitude towards this category of people,
there is no point in hoping for their reformation, because the
psycho-emotional environment will provoke the development
of deviant and immoral behaviour.

CONCLUSIONS

As a result of the study, it was found that the problem of im-
plementing educational work with children at risk in modern
educational space is extremely common. It was found that
this is due to the fact that the number of children belonging
to the category of complex behaviour is growing every year,
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which indicates the low effectiveness of current educational
activities. Thus, it was found that most educational materials
are quite general and vague; they are implemented in the
vast majority of educational institutions in the same form,
which means that pedagogical work in this aspect is not de-
veloping. The concept of risk group was defined; in partic-
ular, it describes the category of children for whom there is
a deviation from the norm in physical, psychological, and
social development, accompanied by impaired adaptive func-
tions and emotional and personal sphere. In addition, its
main features were highlighted, in particular: a clear reflec-
tion of certain deviations in the behaviour and actions of
the child from other children, correction of behaviour and
re-education is quite complex and time-consuming, indi-
vidual approach is required. Nevertheless, the paper analysed

the factors that affect the inclusion of certain minors in risk
groups and identified factors that affect this process. The
priority of this stage lies in the fact that when teachers, psy-
chologists and parents study possible causes and phenomena
that have a significant impact, including negative, on the
child, they are able to understand the nature of the child’s
deviations and, accordingly, determine the necessary ap-
proach and means for re-educating the child in the future,
based directly on the cause of the child’s risk group.

Since the paper considered several tools used by
teachers in re-education of children at risk, and based on the
identified shortcomings, proposals for the use of individual
curricula was developed. Notably, future research on this topic
should also consider other tools that are common in the process
of educating children with challenging behaviour.
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Inna Bacunisua Muxen

Kosenmenpknii 3aknaj 3aranbHoi cepenHboi ocBitu I-1III cryneniB Ne 3 Kosenenpkoi cennugnoi pagn
17000, Byi1. CasaTto-IIpeobpaxeHcbKa, 32a, cMT Kosernenp, Ykpaina

Po6oTa 3 fiTbMU rpynu pusnKy B yMOBax Cy4aCHOIro OCBiTHbOro NPoCTOpy

AHoTaLlifl. AKTYaJbHICTb BMBYEHHS METORVKM POOOTH 3 HiTbMM I'PYIV PU3MKY € HaI3BUYAHO BMCOKOIO, AK JUIA
3BMYAJHMX I1€/IaroriB, TaK i MIKiTbHMX IICUXOJIOTIB, 1[0 3yMOBJIEHO 3POCTAHHAM KiIbKOCTI [iTeil, BifHECEHUX 10 TPYIIN
PU3MKY, BHACTIZOK 40ro GOPMYETbCS HEOOXITHICTD 1IOA0 AOCIIKEHHA MeXaHi3My IXHbOIO BUXOBaHHA i BiAIIOBiTHO
3000y TTA OCBITY B MeXKaX HaBYa/IbHUX 3aK/IajiB. MeTor poOOTH € 3[i/iCHeHHA aHa/li3y TeOPETUYHOrO IOHATTA IPYIN
PM3MKY 3 HOfAIBIIVM BYOKPeM/IEHHAM JI0r0 0COOMMBOCTe i KpuTepiiB IMpMHANEKHOCTI AiTell 0 3a3HaYeHOI Ipymy,
a TaKO)X BUABJIEHHSA IIOTOYHMX METOAMYHMX 3aXOfliB OpraHisalil pouecy HaBYaHHA 3 TAKUMMIU JiTbMM i BU3HAYEHHS
IXHBOI KOpesALii 3 yMOBaMM Cy4acHOIO IPOCTOPY. /g JOCATHEHHS MOCTaBAeHOI MeTH B PoOOTi 6YI0 3aCTOCOBAHO
HM3KY METOMIB I HAyKOBUX JIOCHII/PKEHb, 30KpeMa fIK 3arajIbHMUX, TaK i IeJaroriyHmx, a came: MeTOJ, JIOTi4HOIrO
aHajIi3y, METOJ, CUHTE3Y, MEeTOJ, IIOPiBHAJIBHOIO aHaJIi3y, METOJ AeMYKIii, METOJ IeJarorivHoro CIoCTePEeXeHH,
MOpQOIOriYHMIT MeTOf, @ TAaKOX MeTOJ, aHa/li3y HaykoBol jiTeparTypu. 3’sCOBaHO, 10 IpobreMa po6OTH 3 AiTbMU
IPYIM PU3MKY € HA[3BUYANIHO BAXIIMBOIO I JUIA CYCIIIbCTBA 30KpeMa, OCKIIbKU 3aBJAKU BUOOPY IPaBUIBLHOTO
IiIXOly BUK/Iafiada 1O TaKMX YYHIB, 3’B/IA€THCSA MOX/IUBICTD IXHDOTO IIePEBMXOBAHHA Ta BiAIOBiTHO popMyBaHHA B
HUX IIOBAry 0 HOPM, 3aKpilUIeHMX Y COLiyMi, a TAKOXK CIIPUAHHSA PO3BUTKY IXHBOI 0COOMCTOCTI, IK 3aKOHOCTYXHAHOTO
rpoMajisHMHA. Y IIpoleci ZOCIipKeHHA OY/I0 OTPYMAHO pe3ylIbTaTi TeOPETMYHOI Ta IPaKTUYHOI CIPAMOBAHOCTI.
30KpeMa BCTAaHOB/ICHO CYTHICTb IOHATTA «HiTell IPYIN PU3MKY», PO3KPUTO JIOT0 O3HAKM 11 YMHHMKIL, IO BIUVIMBAOTD Ha
Hboro. IIpoaHani3oBaHo TOTOYHI 3acO6M 11 IAXOAM, 11O BUKOPUCTOBYIOTBCA y POOOTI 3 YYHAMU I'PYIY PU3UKY, 30KpeMa
BM3HAYEHO IXHIO e(peKTUBHICTD i JOLIbHICTD IXHBOTO BUKOPUCTAHHSA B YMOBAaX Cy4aCHOI'O OCBITHBOTO IIPOCTOPY, IiC/IA
4oro copMOBaHO peKOMeHalii o0 IXHbOro MmoKpameHHs:A. [IpakTuyHa IiHHICTD pOOOTY HONATAE B TOMY, LIO 3a
YMOBIU BUKOPUCTaHHA PO3pOOJIeHNX Y Hill METOAMK, BUK/IaauaMy Yy COLiaJIbHUMM IICHXOJIOTaMM, Hepef6adyaeThCs
NIPOLEC 3MIHM CBITOIVIANY YYHIB i 3aKPIIZIEHHA B HUX L[iHHOCTE, 110 JOIIOMOXYTb iM CTaTy IIOBHOLIIHHMMM YI€HAMMI
CYCIIIBCTBA, AKi HOBaXXAaTUMYTh IIpaBa i CBOOOAM IHIIVIX IPOMaJiAH Ta BifIIIOBiIHO 3araJIbHOBCTAHOBJICHI COLia/IbHi HOpMI

KntouoBi cnoBa: ocsiTa, 0CBiTHIlI Ipoljec, Mefarorika, esiaHTHa IOBeMiHKA, IIefJarorn
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