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CyuacHi TeHaeHLil pedpopmyBaHHA cuctemu ocsiTu Hopeeril

AHoTaLlif. PedpopmyBaHHs yKpaTHCHKOI CUCTEMM OCBITH € OJHUM i3 K/IFOYOBUX 3aBJjaHb CYYacHOI IepKaBHOI IIOMTUKMY,
BHAC/IiJIOK YOTO aKTyaJli3yeTbCs MUTAHHA PO3IJIANY Ta 3all03MYEeHHS IIO3UTUBHOIO 3apyODKHOIO OCBITHBOTO JOCBixY,
IO J 3YMOBJIIOE aKTya/JbHICTh HAyKOBOTO JOCIIMKeHHA. MeTor po0OOTH € aHasi3 i BMOKpeMJIEHHS XapaKTepHMX
ocobnuBocTeit mpouecy ¢opmyBaHHs Ta MopepHisauii cucremn ocsitu Hopserii. Y pgocmimxenHi aBropoM 6yno
BUKOPMCTAHO HM3KY 3araj/ilbHOHayKOBMX TEOPETMYHUX METOMIB JOCII/PKEHHS, 30KpeMa aHajli3 i CMHTEe3 HayKOBO-
METORMYHOL JliTepaTypy, Ta NOPIBHAHHA Ji y3araJbHEHHA OIPAallbOBAHOI KepelbHOI 0asu. Y crarTi IOpyIIeHO
IIpo6IeMy aHali3y Cy4acHOi 0cBiTHBOI pepopmu Hopserii. 3'scoBaHO, 110 KpaiHa HaJIOKUTH 4O IPOBITHUX PO3BIHEHNX
Iep>xaB y cepi OCBITHBOI OMITUKY, a 1i piBeHb € BATOMUM YMHHUKOM iHTeJIeKTya/IbHOT0, eKOHOMIYHOTr0, COLlia/IbHOTO,
HayKOBO-TEeXHIYHOTO, IHHOBAIIilTHO-TeXHOMOTIIHOTO i KYNbTYpHOTO po3BNUTKY. O6TpyHTOBAHO OCHOBHI ITPIYMHN Ta HACTI/IKI
pedopMyBaHHA HOPBE3bKOTrO OCBITHBOTO IpocTOpy. IIpencTaBieHo aBTopchbke 6aueHHA ocBiTHBOI pedopmu Hopserii.
Busna4yeHo, 1[0 OPiEHTYIOUNCh HAa CyYaCHMII PMHOK ITpalii, HOpBe3bKa OCBiTa /10 IPiOPUTETIB CbOTOfIEHHSA BiJHOCUTB:
BMiHH:A OIlepPyBaTy iHHOBALIIIHMMM TEXHOJIOTiAMM Ta 3HAHHAMM; IIOE€HAHHA TPAAUIIIIHOI Ta a/IbTEPHATUBHOI OCBITH,
Jep>KaBHOI 1 IPUMBATHOI; IiIBUILEHHA POJi i 3HaYeHHA OCBITU B JXUTTi CYCIi/JIbCTBA, IIEPETBOPEHHSA II Ha peajibHy
BUPOOHMYY Ta COLaIbHY CWIY, LEHTPAIbHY 3 €[HYIOYy JaHKy CUCTEMM ‘HayKa - TeXHiKa — JIIOAMHA —
BUPOOHMITBO — KyIbTypa’. IIpakTiyHa LiHHICTH HayKOBOI pOOOTY IONATAE B CTPYKTYPHOMY aHasli3i HOpPBE3bKOTO
IocBiny pehOpMyBaHHA CUCTEMY OCBITH, IO A€ 3MOTY IIEPEr/IAHY TU IIPOOJIeMH] aclIeKT! YKpaiHChbKOI OCBIiTH I 3HATH
aKTyajlbHi METOIM IXHbOI'O BUPILIEHHSA

KniouyoBi cnoBa: Hopserist, cucrema OCBiTH, peTpOCHEKTMBHMII aHali3, cydacHi TeHpeHUii pedopMyBaHHS,
KOMITETEHTHICHUI MiAXif

Problem Statement

Over the past decades, Ukraine has been undergoing changes
in the social paradigm - from technocratic to Industrial,
from industrial to informational. The development of educa-
tion is influenced by social integration processes, globalisa-
tion, democratisation, the creation of a single information
space, etc. Changing the structure of the educational system,
content, forms, and methods of teaching has become a pri-
ority area of national policy. For Ukrainian pedagogical sci-
ence, to intensify the process of integration into the global
educational space, it is advisable to study the experience of
reforming education in European countries, in particular,
attention should be focused on the educational practices
of Norway.

Currently, Norway is developing quite rapidly in the
field of education and occupies an acting place among de-
veloped countries. Focusing on the modern labour market,
Norwegian education prioritises the implementation of a
competency-based approach, the ability to operate with
innovative technologies and knowledge that meet the needs
of the information society and create an effective base of
labour resources. Notably, in 2020, Norway will start school
reform, which will be implemented until 2032. As the
Norwegian minister of education and research I. Sunner
notes, educational reforms primarily concern the content
of education since the process of transferring and forming

knowledge, skills and abilities, acquiring values, and mas-
tering the necessary life competencies depends on its com-
ponents and implementation mechanisms [1]. The attention
of the younger generation is aimed at developing critical
thinking, cultural discussion, and media literacy, which are
extremely relevant today for life in a modern democratic
society. In this context, the analysis and generalisation of the
positive experience of Norwegian educational reforms is of
great importance for Ukraine during the reform of the new
Ukrainian school.

Analysis of Recent Research and Publications
General aspects of the educational system functioning
of the Scandinavian countries are covered in the works
of S. Wiborg [2], O. Rovde [3], C. Ydesen, K. Ludvigsen,
C. Lundahl [4], I. Palmberg, S. Karkkidinen, E. Jeronen,
E. Yli-Panula, C. Persson, [5]. L. Sigayeva [6], N. Andriichuk [7],
A.A. Roliak [8] and others have devoted their research
to the characteristics of continuing education in these
countries. The problem of professional education is cov-
ered by S. Nazarova [9], V. Sitarov [10], N. Abashkina [11],
A. Shelten [12]. The problem of the quality of school edu-
cation in Norway is covered in the thesis of N. Vyshnevska
“Reform of school education in Norway in the 80-90s of the
20 century” [13], V. Semiletko “The system of training teachers
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in Norway” [14]. The analysis of educational regulatory doc-
uments that form the legislative platform for ensuring the
quality of education in Norway is valuable for the research.

The Purpose of the Study

To analyse and highlight the key characteristics of the de-
velopment and reform of the Norwegian educational system.

Research Results

Norway is one of the most economically developed Euro-
pean countries, which has recently shown positive results
in various indicators. In the ranking of states according to
the Global Competitiveness Index (compiled annually by
the WEF), it has held high positions in recent years [15]. In
addition, Norway is a world leader in research and devel-
opment. The level of the educational system that has been
achieved in the country nowadays is a considerable factor

The key role of the

educational system in the
upbringing of generations

for further intellectual, socio-economic, scientific and tech-
nical, innovative, technological, and cultural improvement.
Over the past decades, Norway has undergone considerable
changes in the living conditions of the population and leisure
activities of young people; the state follows its own path of
development, relying on needs and opportunities, national
and cultural traditions, however, not avoiding the influence
of pan-European or global trends in the development of
schools and pedagogy. It is worth noting that Norway was
one of the first countries to introduce the Bologna educa-
tional system. This shows not only the desire to make higher
education compatible with education in other countries but
also demonstrates a serious attitude to education in general.

Norwegian educators and sociologists have identified
two main reasons that led to the reforms of the educational
system (Fig. 1).

The need for highly

qualified specialists

Figure 1. Reasons for reforming the Norwegian educational system

As can be seen from Figure 1, the first reason is that
the school and educational system of the country in general
take on the main role in the education of the younger gen-
eration, the second - due to the higher social and technolog-
ical level of development of Norwegian society, the need
for highly educated specialists has increased. To solve these
problems, rapid reforms were carried out in the educational
system according to the requirements of the time [16]. In
particular, the purpose of the reforms of 1994 and 1997 was
to create a more flexible educational system that would pro-
vide broad opportunities for the country and prepare society
for the perception of constant changes [17; 18]. According
to these reforms, the following tasks were set: providing
students with theoretical knowledge and practical training
for the use in various spheres of public and entrepreneurial
activity; preparing students for the “revolution in knowledge”
and for life in the conditions of internationalisation of all
spheres of society; providing students with a reasonable
balance between theoretical knowledge and specialisation,
basic knowledge and professional qualifications; creating
continuing education [14].

General education reforms have covered all levels
of the Norwegian educational system. Let us look at the main
results of innovations. The Norwegian school curriculum
differs from the Ukrainian one in the number of subjects

studied - there are only 10 of them. Such sciences as physics,
chemistry, biology, and geography are combined into one
subject — Natural Science. History, geography, law, and so-
ciology are combined into one academic discipline - social
studies. As practice shows, the integration that dominates
today in the new Ukrainian school is end-to-end. However,
many hours are devoted to such activities as music, draw-
ing, handicraft lessons, physical education, and household
chores. Much attention is paid to English, which is a man-
datory foreign language at school [19]. It is unusual that
there is no such separate subject as computer science but
almost every lesson requires working with a computer. At
the same time, the Norwegian Ministry of education and
research has created a national institution “Norwegian Cen-
tre for ICT in education”, which monitors the development
of various aspects of digital competence of educational
applicants [20]. In addition, a characteristic phenomenon
of Norwegian education is family education, the essence of
which is that several families, working together, can teach
their children together independently, and not send them
to school. This is allowed but is mainly used where there
are no educational institutions nearby, so as not to send the
child to boarding school. As a rule, this educational process is
practiced in the north of Norway and on the islands. Since
the autumn of 1994, all young people between the age of

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 6, No. 1



16 and 19 have been eligible for three years of general pro-
fessional education. This approach allows students to gain
relevant theoretical knowledge, acquire professional skills,
and continue their studies at colleges and universities [14].

It is worth adding that to meet the requirements
of the time in competently trained school graduates who
are ready for adult learning, work, and life, Norway has
recognised the need to provide appropriately trained tea-
chers. The Ministry of education and research from 1996 to
2000 put into effect the so-called plan “development of
teachers’ competencies’, the idea of which was to provide
additional methodological and pedagogical support to young
professionals [20]. As comprehensive measures were im-
plemented, it became clear that special attention should be
paid to the level of teachers working in primary secondary
schools. Thus, as part of the reform “for the development
of knowledge”, a number of organisations and institutions,
such as teachers’ unions, the Ministry of education and re-
search, the Norwegian Association of local and regional
governance, proposed a “strategy for the development of
competencies for primary and secondary education” to the
government, the name of which conveys the essence and
purpose of the entire learning process (“Skills for Quality
2009-2012”) [21].

Future teachers in Norway receive teacher training
at universities that offer a four-year training programme.
Since 2010, Norway has introduced a new training pro-
gramme for specialists, which provides that students retain
the right to choose to teach in grades 1-7 or 5-10. The new
programme allocates more hours for teaching practice,
provides for more in-depth training in individual academic
subjects (integrated courses) since in Norway there are no
subject teachers, only teachers who teach from grades 1 to
7 or 5 to 10. In addition to university education, there are
other training programmes that qualify participants to work

Lalak and Hrab

at school, namely “practical-pedagogical education” PPE.
It is designed for one year for students who have received
a bachelor’s degree and continue to acquire the profession
of a teacher. PPE involves the study of subjects or profes-
sional training (practice and professional theory), and is
aimed at teaching in high and low secondary schools. At the
same time, it is possible to choose a four-year or five-year
plan for integrated training for the teaching profession,
where pedagogy, didactics of individual subjects are stud-
ied, and practice is conducted. The problem that has long
existed in Norway is related to the transition period from
studying and mastering the profession of a teacher in the-
ory to real work in school. The country also recognises the
need to introduce a national system of teacher certification,
which is carried out to ensure that the professional level
of a young specialist meets the needs and requirements
of working at school [22; 23].

As is evident, the issue of ensuring the quality of
teacher training is important for Norway. “GNIST” is the
name of a five-year collaboration project of organisations
such as the Ministry of education and research, the Nor-
wegian Education Union, the Norwegian Association of
local and regional administration, the Norwegian Confed-
eration of Trade Unions (LO), the Norwegian enterprise
Confederation (Nho), students of pedagogical instituti-
ons in the Norwegian Education Union, the Norwegian
student association (StL), the Norwegian Teachers’ Asso-
ciation, the Norwegian School Workers’ Union (SL), the
Norwegian Association of school leaders, and the National
Council of education for teachers (NRLU). Such strategic
alliances are designed to raise the status of the profes-
sion and help to attract qualified specialists to work at the
school in the future. The main points of the programme
are (Fig. 2) [22]:

Conducting a large-scale recruitment campaign for teachers

Improving the level of education for future teachers

Improving the level of professional qualification of teachers and

school management

Figure 2. Key elements of the innovative GNIST educational programme

The following conclusions can be drawn from the
above: firstly, the scale of the programme involving a large
number of institutions and organisations indicates the se-
riousness of the problem of ensuring an adequate level of
training for professionally qualified, competent teachers.
Secondly, a versatile approach to the current situation can
guarantee that the views of all parties are considered, both
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at the level of students and schools, as well as at the level
of teachers, school administration, and state and local au-
thorities. Norway’s experience shows that changes in the
educational system in a short time are possible with political
support for reforms; a clear distribution of responsibilities
between national, regional, and local authorities; solving
issues related to planning and implementing all changes at
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the national level by coordinating the actions of the Mini-
stry of education and the government; considering public
criticism [14].

Considering the ideological foundations, approaches,
historical experience, and pedagogical traditions of Norway,
educational reforms have acquired different specific fea-
tures, depth and pace of transformation. The most important
trends in the development and improvement of educational
systems are:

— increasing the role and importance of education in
the life of society, turning it into a real productive and social
force;

— evelopment of a holistic and flexible permanent sys-
tem of education and upbringing that can quickly respond
to constantly changing social and personal needs;

— a combination of conventional and alternative edu-
cation, public and private;

— the desire to highlight the basic content of education,
variable additional courses, introduction of new methods and
forms of teaching into practice;

— differentiation of learning considering the cultural,
ethnic, social, and individual characteristics of students,
internationalisation of the content and learning process
in general;

— modernisation of the educational and material base,
updating of equipment, creation of educational complexes
to ensure the harmonious development of the individual
and requirements for the future employee, on the one hand,
and on the other - the use of educational capabilities of
modern computer and audiovisual equipment, pedagogical
technologies that are based on the latest achievements of
philosophy, sociology, psychology;

— mass professionalisation of schoolchildren based on
a fairly high level of general development training; the

desire to identify particularly gifted children early, create
appropriate support for them in obtaining education;

— democratisation and humanisation of the organisa-
tion and management of education, integration of academic
disciplines, ensuring broad and comprehensive cultural
training of educational applicants;

— development of modern pedagogical thinking, building a
“teacher-student” relationship based on cooperation peda-

gogy, etc.
Conclusions

Consequently, in Norway, considerable funding for the
education sector is provided at the state level, which largely
ensures the country’s stability, and the evolutionary nature
of development allows improving the way of life and deepen
democratic processes. Today, the analysis of the positive
experience of the educational reform of this state is becom-
ing important for Ukraine. The need for its deep study is
largely conditioned by the urgent demand of the time - to
reach the highest world level of development of science and
technology, as well as the fact that Ukrainian education has
returned to the ideas of humanisation and democratisation,
cooperation, the development of innovative activities in solv-
ing educational tasks, the search for new forms of interac-
tion in the educational environment. However, it is worth
noting that mechanical and blind borrowing of the experi-
ence of foreign educational reforms and the introduction
of innovative educational technologies without consider-
ing the specific features and socio-economic conditions of
Ukraine’s development in modern conditions will not benefit
Ukrainian education.

The authors see prospects for further research in a
thorough study of the Norwegian Higher School Reform and
the system for assessing the quality of future teachers’ work.
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