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Abstract. The article examines the problem of foreign students’ social
pedagogical support in the context of the effectiveness of preparatory systems
in the educational institutions, which determines the relevance of the scientific
research — the definition of an effective methodology for analysing the level
of structure of the adaptation system of foreign students’ training in the
educational institution. Due to the relevance of the research, the purpose of the
article is to investigate the system of social and pedagogical support for foreign
students in higher education institutions of the United States of America using
the method of determining the levels of the organisational and structural system
of elements of the acculturation triad. That's why a method of determining the
levels of the organisational and structural system has been proposed, which
provides the distribution of the analysed branching program into four levels.
In addition, the research required the use of a systematic method (to determine
the integrity and structure of the process of socio-pedagogical support), the
method of classification (which allowed to distribute the preparatory programs
by the elements of the acculturation triad) and the abstraction (aimed at a
visual representation of the levels of organisational and structural system).
It is emphasised that the support consists of elements of the acculturation
triad, such as: educational and cultural, psychological, and linguistic. Each
of these elements should be presented as a programme branch, coordinated
by the preparatory centres. It was found that the number of levels at which the
programmes of the analysed unit or educational institution are presented is
directly related to the effectiveness of the process of foreign students’ training. As
an example of the analysis with the use of this method, the higher educational
institutions representing the United States of America were selected (since this
country (according to UNESCO) has the largest number of foreign students).
As a result, the following HEIs were selected: University of Texas at Austin,
Florida Institute of Technology, Ohio State University, and Yale University.
The performed analysis allowed saying that the most branched organisational
and structural system is presented (among the selected HEI) in the linguistic
orientation of Yale University and is characterised by four levels of program
branching. The lowest level (only highest) of branching was found in the
educational and cultural direction of the Florida Institute of Technology. The
presented methodology can be used in theoretical researches and practical
analysis of the effectiveness of adaptation centres for foreign students

Keywords: adaptation, counselling centre, acculturation triad, educational and
cultural training, psychological counselling, linguistic training, system visualisation
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INTRODUCTION

Academic mobility is an important component of the de-
velopment of the “internationalisation of education” effect.
Even though in the opinion of researcher H. De Wit, the
principles of academic cooperation and individual devel-
opment have taken a back seat in the modern world, and
internationalisation implies only “profit and branding” [I,
p. 3]. The importance of foreign students for educational
and social institutions mainly lies in the development of
specialised training centres for such students. The experience
of these centres can then be applied to local students. More-
over, maintaining the required level of adaptation training
for international students will contribute to the institution’s
full involvement in global academic processes. However,
it should be understood that support for international students
must be based not only on the provision of information and
advisory support; the counselling centres must work sys-
tematically and coordinate the practical use of a complete
adaptation package, which should consist of a so-called
“acculturation triad” - the preparation of the educational
and cultural, psychological, and linguistic orientations. The
role of counselling centres (that were reviewed by such
scholars as K. Koo, I. Baker and J. Yoon [2]) is mainly to
stabilise social and cultural fluctuations. This type of social
and cultural change can be stabilised through educational
and cultural, linguistic strains of the adaptation process.
According to the findings of such researchers as G. Valdez
Paez, N. Hou, J. Tan, etc., there is a lack of a research base
“in terms of fundamental personality figures to understand
the difference between foreign and local students” 3, p. 157].
Accordingly, socio-cultural adaptation, which is closely
connected with linguistic elements, is a very sensitive facet
of inter-relationships, so the systemic nature of the pre-
paratory (adaptation) process will enable to create the con-
ditions for such an effect. This is what universities and col-
leges in the United States call “internationalisation of the
campus” — when full interdisciplinary interaction between
international and local students takes place.

The efficiency of educational and cultural, linguistic
programmes promotes transformational changes for both
foreign and local students (who, for their part, benefit from
“reverse acculturalism” as they adapt to the social and cul-
tural specificities of students from other countries). At the
same time, foreign students need to understand and accept
the cultural specificities of the country they stay in. Con-
sidering the results of research by such scholars as R. Raby,
R. Ward and G. Rhodes, it can be seen that a lot of foreign
students perceive positively their own changes that they have
experienced while studying in other countries [4, p. 639]. In

this case, a sufficient level of systematisation of adaptation
measures can be discussed. Increasing the quality of in-
tercultural adaptation is primarily related to “increased
self-efliciency of adaptation” [5, p. 819], when a person
(foreign student) is interested in a successful adaptation
by themselves. This is possible because of the stable psy-
choemotional state of the student. In accordance with the
research of such scientists as Y. Wang, A. Noltemeyer,
A. Wang and K. Shaw, when a foreign student is forced into
a foreign cultural environment, a “cultural shock, problems,
and misunderstanding” occur [6, p. 822], which negatively
influence an individual’s psychological state [7], cause ac-
cultural stress [8], and interfere with the ability to form an
effective interpersonal contact.

In this way, only the systematic and flexible pro-
grammes used during the adaptation process will enable
effective training of international students and develop the
necessary competencies to establish interpersonal contact,
including social and cultural, linguistic specificities. In ad-
dition, psychological resilience will ensure that the nega-
tive effects of culture shock are mitigated, i.e. minimise its
impact on the internal state and external emotional and
behavioural manifestations of the individual. Considering
the importance of the elements of the accultural triad and
the presence of a system (structuring) in the programmes
of adaptation training of foreign students in educational in-
stitutions, this area of research is considered relevant since
it will enable further development of both Ukrainian and
foreign complex of social and pedagogical support for in-
ternational students. Currently, according to UNESCO [9],
the country with the highest number of international stu-
dents is the United States of America. Hence, it is possible
to consider the experience of higher education institutions
in this country as an example of the sufficiency/insufficiency
of existing organisational and structural systems for inter-
national students’ training.

The purpose of this article is to study the effective-
ness of the structure of social and pedagogical support for
international students based on the US HEIs by using the
method of determining the organisational and structural
system levels of the elements of the accultural triad.

LITERATURE REVIEW

The issue of adaptation training (wider sense - social and
pedagogical supervision) has been considered by both foreign
and Ukrainian researchers. Thus, the characteristics of the
concept “adaptation” can be traced in the works of such
scholars, as Y. Kim [10], E. Brody [11], J. Berry [12]. Their
conclusions are demonstrated in the form of Table 1.

Table 1. The essence of the concept of “adaptation” in opinions of foreign scholars

No. Scholar

Definition of adaptation

] Y Kim International transformation of an individual caused by the presence of a new cultural environment
’ (10, p. 9]
) E. Brody The process of establishing and maintaining a relatively stable relationships with the social or
) interpersonal environment [11, p. 14]
3 J. Berry The individual’s perception of whether or not they are sufficiently able to manage everyday life
) within the new cultural space [12]
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However, it should be noted that the purpose of ad-
aptation activities is not only to prepare foreign students
socially and culturally, linguistically, and to counteract the
effects of cultural shock (which indirectly affects the effec-
tiveness of interpersonal contacts that are formed and the
internal state of the individual in general). Accordingly, it
is necessary to understand the essence of the phenomenon
of cultural shock, which has been studied, for example, by
such researchers as T. Holmes, R. Rahe, R. Lazarus, and
S. Folkman, namely through the prism of the theory of
stress and overcoming. Thus, scientists have concluded that
cultural shock is the basis of stressful changes in people who
participate in interaction with new cultural spaces to develop
overcoming methods. As a result, adaptation becomes a
process of stress management at different levels [13; 14].
Therefore, in this definition, a cultural shock has a more
pronounced manifestation and a negative effect on the indi-
vidual. According to scientists, it causes stress manifestations

Slutskiy

which in most cases negatively affect the process of adaptation
to the new culture. The impact of culture shock can be
summed up by the ability to interact with people in a different
cultural environment as a result of a properly implemented
coping strategy.

Adaptation measures aimed at overcoming the cultural
shock are part of a more comprehensive concept - social and
pedagogical support, which consists not only of the prepa-
ration aspect but also of counselling, information, coordina-
tion, etc. Therefore, understandingall the peculiarities of this
process can be considered a prerequisite for working with
foreign students in a particular country or educational institu-
tion, for which one should also turn to theoretical research
by foreign and Ukrainian scholars. Hence, social and pedagogical
support of foreign students includes, inter alia, the need for
cultural adaptation of the individual, in other words, the
formation of skills of intercultural activities, which due to
D.W. Sue and D. Sue [15] present a tripartite model (Table 2).

Table 2. Tripartite model of skills development for intercultural activities

No. Model element Characteristics

To develop the ability to accept other cultures and behavioural principles, an
individual must have strong personal attitudes about his or her own culture. In
] Individual awareness of their | this case, the foreign student will be able to compare the characteristics of his
own beliefs, values, attitudes | or her own and “foreign” culture; to search for certain identical figures, etc.,
which will enable a more successful adaptation due to an understanding of the

particularities on which the principles of a “foreign” culture are based
o This activity of an international student has an analytical basis in that it examines

Awareness and insight into the . . - . . .
. the differences in characteristics of cultural patterns, which help to identify the
2 cultural difference between

people

differences between the cultural views of the student and the individuals with
whom intercultural interactions in the country of study are carried out

Use of skills and strategies to
3 | conduct culturally appropriate
interpersonal activities

The conducting of worldview analysis and awareness of the different characteristics
and similarities between cultures is an early stage of cultural adaptation and has a
theoretical orientation. As for the practical aspect, it consists of the formation and
ability to apply skills and strategies in intercultural activities. It should be noted
that it is also necessary to understand the difference between “skills of current
activity” and “strategic skills” Thus, current activity skills are the elements for
carrying out intercultural activities, which take place during this interval of time
and are composed of the ability of the individual, in the time of intercultural
contact, to organise their actions and communication in such a way as to prevent
the occurrence of mistakes and, subsequently, conflict situations. On the other
hand, the strategic skills are aimed at creating an effective system of interpersonal
and intercultural activities in the long term, which requires a certain base to be in
place (during ongoing intercultural contact) to maintain or increase the level of
interaction in the future interpersonal contacts

Therefore, the tripartite model of intercultural activity

institutions of higher education were examined by H. Junsi [16].

is focused on the foreign student’s analytical activity, within
which the peculiarities of both own and “foreign” culture
will be investigated. This will make it possible to identify
common intercultural ground which is the very basis of in-
tercultural interaction. The understanding and formation
of current and strategic skills are aimed at preventing the
emergence of possible conflict situations due to mistakes
made by the student during the intercultural contact.

As for Ukraine, organisational and methodological
conditions for the adaptation of foreign students in Ukrainian

Thus, the researcher pointed out that the intercultural com-
munication between representatives of different cultures
who have different behavioural norms and principles is an
essential condition for adaptation process. Accordingly, the
scientist concluded that intercultural communication is an
important component of the development of multicultur-
alism as well as the prevention of conflict situations [16].
However, it should be noted that a lack of preparation for
intercultural communication can be a cause of conflict.
Therefore, it is important not only to carry out communication,
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but also to prepare the foreign student to carry out commu-
nication. When examining the issues of socialisation and
adaptation of foreign students, the research of such scientist
as N. Hryshchenko is of interest. The scholar concluded that
an effective result of the adaptation process requires the
presence of components of a social and pedagogical nature
that will help to achieve the set goals [17]. Among these
components, the scholar distinguishes the presence of a
supportive environment which can provide the necessary
background for high-quality social and pedagogical activi-
ties; establishment of interconnection between academic
activities and participation in cultural events of an educa-
tional character; the joint activity of the higher education
institutions and other establishments which can help the
international student to adapt, such as psychological support
centres, local social integration institutions, etc. As a result,
the researcher concluded that efficient socialisation is pos-
sible due to the new education system, which should aim to
create “efficient social adaptability of students, social com-
petence, which is consistent with the inner motivation of
an individual” [17, p. 195]. Therefore, the scientist points
out the importance of the intrinsic motivation component
for the adaptation process and, primarily, for the formation
of the student’s acculturation programme.

From the point of view of issues related to educa-
tional and cultural adaptation measures, the conclusions
of V. Streltsova [18] are worth reviewing. The scholar de-
voted attention to studying the educational and cultural
environment of higher education institutions which, in
her opinion, is “a complex of different conditions created
by teachers (material, organisational and managerial, psy-
chopedagogical, informational, communicative, moral, inno-
vative, etc.), which influence the process of cultural- and
self-development of students and teachers in the educa-
tional institution” [18, pp. 10-11]. Therefore, to create an
educational environment it is necessary to use various spe-
cialisation measures that will contribute to the development
of foreign students and specialists. For her part, O. Bilyk
paid attention to the socialisation of foreign students in the
educational and cultural environment [19]. Thus, the au-
thor is right that “leading aspects of socialisation of foreign
students are intercultural and professional” [19, p. 277].
Hence, the intercultural factor directly influences the for-
mation and development of necessary knowledge and skills
in foreign students, which will help them to function in a
new cultural environment and to interact with the country

they live in, which requires acquiring cultural norms and
behavioural principles which may not correspond to the stu-
dent’s norms. The problems of social and pedagogical support
are also presented in the author’s previous studies [20; 21].

However, the researchers have not paid enough at-
tention to the visualisation of the organisational and struc-
tural system efficiency, which will ensure the possibility of
rapid implementation of the necessary changes. Therefore,
the theme of the study is considered relevant for both theo-
retical and practical research for the social and pedagogical
support of foreign students.

MATERIALS AND METHODS

Before starting the study of the organisational and struc-
tural system of educational and cultural, psychological, and
linguistic orientations of adaptation of foreign students
in the system of higher education in the United States of
America, it is necessary to clarify the elements of the an-
alytical system, which will be further used. Thus, the loca-
tion of all system elements should be carried out under the
organisational and structural development, which in some
educational institutions may have a basis for the organisa-
tional and structural direction, which is characterised by
the main structural formations. The whole system of organ-
isation and structural branching, which will be analysed in
all components of the accultural triad, is divided by the au-
thor into 4 main categories, in particular, highest level or-
ganisational and structural division (denoted by the direct
organisational and structural space of the highest level),
Highest level organisational and structural division (direct
space of the highest level), organisational and structural di-
vision of Level I (straightforward space of level I), organi-
sational and structural division of level II (straightforward
space of level II), organisational and structural division of
level III (straightforward space of level III). The main tran-
sition point between higher and II, II, III levels is marked
by the line of the division of organisational and structural
levels. In this way, the greater the number of transition
points (lines of division) and organisation and structure di-
visions in the lower (from the organisation and structure
straight line) divisions, the more branching and thorough
is the system of educational and cultural, psychological, or
linguistic adaptation of an international student in a par-
ticular institution of higher education. An example of the
analytical system developed by the author is presented in
Figure 1.
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Figure 1. Example of the visualisation of the organisational and structural system levels

The methodology provides a visual demonstration
of the structure of an individual element of an acculturation
triad of a certain educational institution and identifies the
levels at which there is a lack of structure and the need for
further modernisation of the programme branching of
a particular initiative or structural unit. The methodology
helps to quickly identify the overload of a certain organisa-
tional and structural level and implement the required (if
necessary) stabilisation measures. Of course, the number of
organisational and structural space levels can be more than
four. The author was guided by scientific research of par-
ticular US HEIs in which the number of such levels varied
from 1 to 4. It should be noted that the choice of educational
institutions in the United States of America for the study
was based on certain criteria that allowed distinguishing
universities from the total number of such institutions in
the USA, and then analysing the educational and adaptation
activities following the presence of their systems of educa-
tional component orientation. Therefore, the criteria for
selecting US HEISs for the study were:

1) geographical - helped to identify higher education
institutions according to their geographical diversity, which
helped to consider the issue of dependence of educational
and adaptation activities for international students on the
geographical location of the education institution;

2) quantitative and statistical — aimed at selecting educa-
tional institutions according to the rankings of the Institute
for International Education from 2010 to 2020 [22], which
show the institutions with the highest number of foreign
students in the United States of America, requiring from
institutions to have a more developed system of social and
pedagogical support;

3) informational and component — contributed to the
selection of educational institutions with sufficient infor-
mation on their official websites on the system of social and
pedagogical support for international students. This criterion
is particularly relevant due to quarantine restrictions asso-
ciated with the COVID-19 pandemic, which has increased

the importance of the possibility of obtaining information
in a distance format.

Also, the following methods were used in the research
process, in particular systemic (enabled to look at the process
of social and pedagogical support of foreign students as a
single system, which is equally influenced by the elements
of acculturation triad: educational and cultural, psychological,
linguistic. Then, visually present the efficiency or lack of its
structure using the methodology for determining the levels
of the organisational and structural system); classification
(aimed at division of the programmes and strategies of struc-
tural divisions of US higher education institutions accord-
ing to certain criteria defined by the elements of the accul-
turation triad); abstraction (this method was used during
the study of selected HEIs to present a visual component
of the organisational and structural levels of the system
without describing in detail all programmes represented in
the chart. This approach was considered optimal because
the purpose of the article is to investigate the efficiency of
adaptation strategy structure in the US HEIs and to use the
developed methodology for this purpose, rather than ana-
lysing the programs used during adaptation activities at all
educational institutions.)

RESULTS AND DISCUSSION

Application of the methodology for determining organi-
sational and structural system levels when analysing
educational and cultural programmes

As mentioned above, the acculturation triad consists of
such elements as educational and cultural, psychological,
and linguistic. While analysing the efficiency of the practical
application of each of these elements in educational institu-
tions, it is possible to use own developed methodology. As
an example of an educational and cultural orientation, the
training strategy for international students at the University
of Texas at Austin will be considered. The university has
one of the largest international academic networks in the
United States with over 5100 international students from
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over 120 countries. Accordingly, the university supports a
variety of programmes that enable social and educational
support for students who come from other countries. The
International Student & Scholar Services (ISSS) programme
can serve as an example of such activities [23], which is
the main division of the International Office and Interna-
tionalisation of the University of Texas at Austin. Program
counsellors provide a wide range of services to support in-
ternational students, such as personal counselling on issues
of importance to students (from immigration policies to
possible employment). Moreover, programme counsellors
not only assist in providing materials for the possibility of
more effective orientation of international students within
the university campus, but also coordinate programmes of
an individual and intercultural nature. The activity of the
programme is based on the principle that the diversity cre-
ated on the campus by international students ensures that
the educational institution gains intercultural experience,
which enhances classroom and research activities, develops
global competence in co-workers and students, and fosters
community building across the university, the state of Texas,
and the United States of America in general. The “International
Student & Scholar Services” is more precisely analysed fur-
ther in the study [23]. Above all, it provides an opportunity
to participate in many crosscultural initiatives aimed at
socialisation in a new cultural environment. Among these
initiatives, the following can be highlighted:

1. Friendship Programme [24].

While living in a new cultural space, international stu-
dents can provide information about their cultural pecu-
liarities, which will contribute to a better understanding
among the entire academic and social communities. There-
fore, the program is aimed at establishing relationships
between international students and Austin residents, and
providing the possibility of establishing inter-institutional
links and intercultural relations. Thus, the host community, in
particular the Austin community, gets the opportunity to
get to know representatives of different cultures at the same
time as helping them to get acquainted with the cultural
specificities of Austin. For their part, international students
have the prospect of learning about the city and American
culture in general, which has a positive impact on more
effective socialisation, as the understanding of the culture
leads to a more rapid acceptance of it. To ensure the proper
implementation of the programme, certain requirements
are imposed on international students and representatives
of the host community. For example, residents of the Austin
community have to live in Austin or in a neighbouring city;
be willing to participate in the program during the semester
or academic year; be socially inclusive and willing to partic-
ipate in new events; and provide information on their cul-
ture, traditions, and values. The host country shall respect
the principles of cultural, religious, and national identity of
foreign students, and also to inform internationals about
any religious or political events scheduled during the stu-
dent’s stay in the host family (the person must first agree to

participate in the events). However, it is worth bearing in
mind that people from some cultures find it difficult to re-
fuse the host country. This is one of the aspects of social and
pedagogical support — to find a socially acceptable way to
communicate with an international student, which would
help him or her to refuse to participate in the event without
a feeling of guilt. The Friendship Programme, therefore,
places great emphasis on the elements of the student’s in-
teraction with a representative of another culture, to use
all possible actions to prevent the emergence of a sense of
anxiety, which in turn negatively affects the psychological
state, academic success, and eventually impedes the pro-
cess of adaptation. At the same time, it should be noted that
the “Friendship Program” is not intended to improve the
English or other language skills of the community mem-
bers during their interaction with a foreign student. The
initiative is primarily aimed at cultural interaction, familia-
rising the host party with the traditions and cultural spec-
ificities of the foreign student and vice versa. Hence, the
programme is aimed at developing intercultural relations
as well as introducing foreign students and members of the
Austin community to the specificities of other cultures.

2. 'The International Orientation Volunteers programme [25].

The programme is open to current students of the Austin
University who wish to establish interpersonal contacts with
representatives of other cultures and countries. It is the re-
sponsibility of the students to assist the international office
staff in working with international students during the New
Student Check-In (26), Providing information to interna-
tional students about the University of Texas at Austin and
attending events devoted to the new students from other
states.

3. The Passport to UT programme [27] is characterised
by a one-week informative event aimed exclusively at inter-
national students. Participation in the initiative provides an
opportunity for representatives of other countries to estab-
lish interpersonal contact with the co-workers of the edu-
cational institution and active students who will help in the
process of familiarisation with the campus. The program is
designed to support international students in seeking re-
sources for academic excellence, becoming more familiar
with the American culture, and building bridges with other
international students. The advantages of the programme
itself are as follows: conducting personalised information
sessions with international students; participating in in-depth
sessions on American culture and university life; city and
campus tours; participation in cultural events; meetings with
international student-counsellors, teachers; forming social
relationships with other students. The short programme is
designed to provide the international student with prac-
tical information aimed at acquainting him/her with the
peculiarities of social interaction during the study period,
requirements for documents, etc., and increasing cultural
awareness and encouraging interpersonal and intercultural
contacts with the university administration and other stu-
dents, especially those from other countries.

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 8, No. 1



4. The Partnerships to Advance Language Study (PALS)
programme [28] connects international and American stu-
dents for cultural exchange and language skills improvement,
including the design and planning of campus activities to
create an inclusive environment [29]. Participation in the
programme consists of joint visits and meetings, the main
purpose of which is to ensure interpersonal contact between
the students.

5. The Living Learning Community programme [30] en-
ables students at the University of Texas at Austin to build
bridges with others who are from unfamiliar cultures and
states. This interaction takes place through participation in
various community events, discussions, support from the
teachers and living with people from other cultures in the
campus. In general, “Community” can be defined as a place
where there is an opportunity for dynamic intercultural
contact, thus raising the level of students’ intercultural
competence and intercultural skills of communication. Any
student who is interested in interacting with different groups
of people from other cultures can participate in the pro-
gramme. Interventions that take place within an initiative
are designed to create a sense of unity by providing greater
opportunities for interaction between students and educa-
tors on different topics. Students who participate in such
collaborative activities, live together, thus enabling them to
maintain interpersonal contacts for shared interests beyond
the classroom. The programme “Living Learning Community”

International
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is designed to foster interaction between students from dif-
ferent cultures and to integrate academic and extracurricular
activities. The thematic orientation of such collaborations
covers a range of interests for students: from specific academic
programmes to a broad thematic orientation. Some of the
thematic communities are aimed at taking classes in certain
specialities, others at teaching students a certain way of living
with people from other cultures. The Jefferson Scholars Living
Learning Community is an example of such communities
designed to provide social and pedagogical support to interna-
tional students. Participation in this community is available
only to students who participate in the Jefferson Scholars
Program, which is designed to raise the level of humanistic
education of individuals and their leadership skills [30].

Therefore, educational and cultural adaptation mea-
sures for international students at the University of Texas
at Austin consist of counselling sessions that may include
information on the cultural specificities of the country of
study; application of the cross-cultural principle of adap-
tation (when an international student stays with the host
family, it ensures regular interpersonal interaction; as a result,
representatives of the host family also adapt to the social
and cultural specificities of the international student from
their side). The system of adaptation activity structuring
demonstrates the two-level branching, which can be consid-
ered sufficient for the educational and cultural preparation
of the foreign student (Fig. 2).
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Figure 2. Organisational and structural system of educational and cultural adaptation of international students
at the University of Texas at Austin

To compare organisational and structural systems,
the experience of educational and cultural programs of the
Florida Institute of Technology (Melbourne, Florida) should
be considered, where the activities of the structural unit
“Office of International Student and Scholar Services” (ISSS)
may be of interest [31]. It aims to support students in achieving
their academic goals and objectives. The office facilitates the

formation of preconditions for interaction between inter-
national and American students through the acquisition
of knowledge from one another and enhancing the under-
standing by the institution’s management of the peculiarities
and values of cultural diversity, i.e., the internationalisation
of the campus. The mission of the office of international
student services is based on the Florida Institute’s purpose
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to ensure the development of international education in
an educational institution while creating an environment
conducive to intercultural learning and exchange. The respon-
sibilities of the Office include advising on U.S. government
regulations; acting as a liaison between the international
student and the U.S. Department of State, the U.S. Depart-
ment of Homeland Security, community, cultural organi-
sations, and foreign embassies; to provide information and
consultation services to international students; to provide
cross-cultural exchange programs for international students
and the academic partnership. In addition, the Office of
International Student and Scholar Services also initiates
programmes that provide assistance in adjusting to life
in the United States of America in general and Florida in
particular. Thence, the main programmes for international
students at Florida Institute of Technology are:

1. “Florida Tech Diplomat Programme” [32].

Upon obtaining official status as a student at a U.S. educa-
tional institution, an individual has many questions about
living in the United States of America and Florida in par-
ticular, such as: what documents and things to bring; which
airport to arrive at; costs of living; finding housing (if liv-
ing behind campus); etc. The questions that arise before
the start of academic activity and before the first contact
with a representative of another cultural environment have
a negative impact on the psychological state of the individual,
which is already in the preadaptation (propaedeutic) period
forms the feeling of anxiety and insecurity. Thus, the Florida
Institute of Technology’s Office of International Student
and Scholar Services in 2005 hosted the “Diplomat Pro-
gramme” for international students from all around the
world (e.g. Germany, Bangladesh, Trinidad and Tobago,
India, United Arab Emirates, Vietnam, Pakistan, Turkey,
etc.) who have travelled to the new country of study. “Dip-
lomats” give their time, knowledge, and experience to help
foreign students who are staying in the United States for
the first time and involve them in social activities. Hence,
the programme aims to support the initial level (i.e. the
preadaptation period when the international student needs
to receive information and motivation for the further in-
tercultural process). A positive factor is the use of repre-
sentatives of different countries as “diplomats”. Obviously,
students in U.S. institutions of higher education include
representatives from many nations, but with “diplomats” from
various continents, it is possible (at least partially) to build
cultural solidarity between them and the foreign student
(for example, if the foreign student is from India, it would
be more effective put him or her together with a “diplomat”
from India or Bangladesh than from Germany, for example)
because having a person who is a counsellor from a closer
cultural environment makes the whole process of the pro-
gramme more effective. Consequently, the level of trust between
the international student and the counsellor increases, which
will allow for more effective preadaptation (propaedeutic)
activities. Otherwise, due to the presence of national incom-
patibility, the level of interpersonal interaction between the
“diplomat” and the student will not be sufficiently effective
due to the lack of the necessary intercultural contact for the
implementation of the initial adaptation.

2. Workshops [33].

The Office of International Student and Scholar Services
sponsors and facilitates seminars on a variety of topics de-
signed to inform international students about issues related
to enhancing academic, administrative, and personal per-
formance during their period of study. The topics of the
seminars are composed of rules and regulations related to
immigrant issues; employment on/off-campus; specificities
of employment in the United States, etc. These seminars can
also be characterised as part of the preadaptation (propae-
deutic) preparation of international students for their stay
in a new cultural and academic environment. Even though
not all seminars have an educational orientation, they are
socially significant for the student because they provide an
informational component that provides assistance in un-
derstanding and carrying out the basic activities necessary
to ensure their further stay in the country of study. These
difficulties harm the educational and cultural state of the
individual because at this (primary) stage of stay in the
country she or he is not yet able to fully become part of the
social system. Among the seminars, the ISSS Orientation
Workshop [34] is the most important in terms of educational
and cultural support and provides the information needed
to implement the rules of immigration control; establish-
ing links with the governments of the countries of origin of
the students; providing information on the campus and the
services available to the students; promoting effective inter-
cultural and multicultural events; and paying attention to
such issues as cultural adaptation, expectations of activities in
the classroom, etc. The seminar is relevant for new students
and is defined as a necessary part of the adaptation process.

During the seminar, students are introduced to the
basic informational component of the academic process at
an educational institution, which includes knowledge related
to the terms of obtaining the necessary number of educa-
tional credits for taking a particular course. Attention is
also given to distance learning, which has a different focus
in U.S. educational institutions, primarily because students
have the right to take several courses online. Therefore,
providing information on such academic peculiarities is
not only an educational process but also of a preadaptation
(propaedeutic) nature.

3. International Coffee Hour [35].

The programme implies a national division - for example,
special events are held based on the geographical origin of
foreign students. These could be meetings for people from
the African continent or students from Oman and so on.
Such a geographical division has a certain purpose, which
is determined by the fact that the international student
will feel more “protected” (in a psychological sense) in the
case of interaction with representatives of his or her native
country or geographical and cultural area. In this way, we
can talk about the use of this concept as one element of an
adaptation programme when the student needs to take a
“psychological break” from the effects of a “culture shock”.
Therefore, the most appropriate activity for the recovery
from adaptation problems could be a meeting with culturally
close students in an informal setting in the format of an
educational and cultural programme.
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Hence, “International Coftee Hour” is a social and
cultural aspect of international student’s adaptation within
the educational institution. Thus, one of the ways to form
intercultural and interpersonal contacts with representa-
tives of other cultures is to carry out various activities. The
main purpose of the project is to create an understanding
and acceptance of foreign students in the academic com-
munity (in this case, only the academic community can be
discussed, because it deals with the socialisation of individ-
uals in educational institutions.) At the same time, it should
be noted that such gatherings can be organised within the
workplace and so on. In general, the issue of adaptation in
the collective space has been investigated by many scholars,
including Yu. Miroshnichenko [36] (experience of adaptation
of the community members), V. Ovsiannikova [37] (paid
attention to the psychological adaptation), B. Onopriychuk [38],
L. Volkova [39], O. Getman [40] (specific features of adaptation
of a person in a new community). Also note the possible
participation of teachers in such events, which allows foreign
students to be in an informal atmosphere, without the need
to fully comply with academic behaviour standards (however,
“not fully” does not mean “completely”, because a certain
boundary between a teacher and a foreign student should
still exist) and, accordingly, more effectively establish contact
with teachers, which will facilitate further interaction with
them already in the format of the academic process.

4. Another educational and cultural program for inter-
national students at Florida Institute of Technology is The
International Festival, first held in 2007. The festival is char-
acterised as an annual cultural celebration of international
cooperation held at the Florida Institute of Technology cam-
pus in Melbourne, Florida [41]. The festival brings together
international student groups from China, Brazil, Iraq, Lybia,
Taiwan, Oman, Sri Lanka, etc. as well as local cultural organ-
isations from the host country who are preparing special
exhibition stands, devoted to the cultural diversity, the tra-
ditional clothing of the nationalities represented by foreign
students, and also informational literature, maps, flags [42;
43]. One of the main locations of the festival is the open
Panthereum stage at the Florida Institute of Technology
where dance, vocal groups, and other performers (including
martial artists) take the stage and help fill the auditorium
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with a “live” program. On their side, the square near the Pan-
ther Plaza offers the opportunity to try a variety of interna-
tional ethnic dishes [44, p. 15]. Therefore, one can conclude
that the cultural value of the “International Festival” is sig-
nificant in terms of the adaptation of foreign students to the
new society. By becoming acquainted with the characteris-
tics of other cultures and having the opportunity to present
their own, the international student gains the confidence
that his or her desire to become part of a new culture is not
something unique, that other individuals have undergone,
are undergoing, or will have to undergo the same cultural
path. Being able to demonstrate the best of one’s own cul-
ture provides confidence that adapting to a new cultural
environment does not mean forgetting one’s own, but can
be a complementary component to establishing oneself as
a fully-fledged element of the new society. Therefore, such
events as the “International Festival” have not only an en-
tertaining effect, but their main purpose is to support the
Office of International Student and Scholar Services in the
social and pedagogical support of international students.
The Melbourne Beachsider explains why the international
festival is important, namely because “it is a really significant
event since it illustrates to the society the diversity of the
educational institution and promotes the integration that is
the main mission of the Florida Institute of Technology” [45,
p- 10]. It is also important to demonstrate to all students and
the community that diversity is a valuable factor.

Thus, Florida Institute of Technology has a set of mea-
sures that can be characterised as elements of adaptation in-
frastructure. The Office of International Student and Scholar
Services can be considered the main advisory and infor-
mation unit of the educational institution, where relevant
programmes such as the diplomats programme, seminars,
international coffee hour, the international festival have
been launched. These activities are designed to enhance in-
terpersonal and intercultural contacts among international
students, as well as to develop their networking with Amer-
ican students and local community members. However, the
absence of a full-fledged branching, as evidenced by the
presence of only the highest organisational and structural
level (Fig. 3), indicates the absence of a structural part of
the educational institution’s adaptation process.

Office
of International

The International
Festival
Florida Tech Worksh estival
Diplomat Program
International
Coffee Hour
I . ! |

Student and Scholar
Services (ISSS)

Figure 3. Organisational and structural system of educational and cultural adaptation
of international students at the Florida Institute of Technology
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Application practice of the methodology for determining
organisational and structural system levels in the analysis
of psychology programmes

The other element of the acculturation triad is psychological,
the efficiency of the organisational and structural system
which can also be determined by the author’s methodology.
The Ohio State University (Columbus, Ohio) is an example
of a system of psychological support for international students.
Counselling and Consultation Service (CCS) is represented
by the office of student life management and provision of
counsellor and psychological services on the campus of the
university, which is the base of psychology oriented activ-
ity. The mission of the service is to facilitate the student’s
successful academic process, to provide comprehensive
services for psychological health care, etc. The service operates
in several areas, including Group Counseling, which consists
of seminars of various orientations, the most important for
the psychological support of international students being
Graduate Groups [46]. The participants of this seminar meet
to discuss the issues that affect the emotional state of the
graduates and deal with conflict situations related to aca-
demic, social, and personal relationships. The purpose of
the seminar is to optimise individual and academic success
by raising the level of self-awareness and establishing a better
relationship with others. It should be noted that the adapta-
tion of an international student has to go through its basic
stage at the initial period of his or her stay in the country of
study. However, intercultural and interpersonal problems
may arise later on, and some activities required for their
solution are also part of this seminar. In addition, the coun-
selling service conducts separate seminars on psychological
support, among which one should distinguish:

1. Beating Anxiety Workshop [47].

Since anxiety is a widespread reaction of the international
student to the need to conduct activities in a new social and
cultural environment, this phenomenon will allow for more
effective interaction with representatives of other cultures.
The seminar is designed to familiarize students with the
nature of anxiety; to show the importance of influencing
the feeling of anxiety in a person’s mind; to discuss ways of
overcoming anxiety by controlling their own thoughts and
emotions. At the end of the seminar, students will receive
a theoretical foundation that will help them dealing with
negative emotions and thoughts that lead to anxiety, and
also practical skills that can be used to reduce the negative
impact of anxiety on the individual;

2. Surviving College 101 Drop-In Workshop [48].

The seminar consists of 4 parts, with the main focus on
the development of skills that will help to solve problems
related to the beginning of the college study (this is also
relevant for international students, who are also affected
by such phenomena as stress, problems in relationships,
problems with identity formation, fear of responsibility).
Depression and anxiety problems are also reviewed. The
main issues of the seminar are Mental Health Awareness
(students are given an opportunity to discuss general psy-
chological health problems during their stay on campus and

to develop skills for overcoming difficulties); Transitioning
Back Home (students learn to solve psychological problems
related to short or long term visits to their home country) etc.;

3. Art Space: Creativity for the Body-Mind, and Soul [49].

The Seminar provides one year for practical creativity
and artistic self-expression of the international students per-
sonality. The description of the programme of the seminar
indicates [49] that (in the opinion of the American Art Therapy
Association), self-expression through art positively influ-
ences psychological health. So, the activities are focused on
the self-awareness and personal growth of the student. This
therapy does not require any skills in any particular activity
(painting, sculpting, etc.), the main thing is to gain the ability
to self-realise during the critical period of adaptation;

4. Conversations with the Counsellor [50]. The seminar
joins a series of other seminars aimed at solving problems
encountered by students at the beginning of their higher
education activity. Each seminar provides students with
theoretical information and skills for overcoming difficulties
and resources that can be used by the student in practice
during academic or everyday activities. The seminar is char-
acterised by the possibility of participating in several other
seminars, including [50]:

1.1. Mental Health Awareness.

The seminar provides students with information on
specific features of psychological health and well-being,
which implies an introduction to the impact of given as-
pects on the success of interpersonal relationships. It also
includes the development of skills to ensure that interna-
tional students can use stress management techniques;

1.2. Adjustment to University.

The purpose of this seminar is to discuss the experience
gained in terms of adaptation to the new academic environ-
ment and also to raise the level of psychological resilience
of international students and to develop skills that will enable
them to conduct effective communication with representa-
tives of other cultural groups;

1.3. Anxiety & Depression.

The manifestations of anxiety and depression are among
the main negative factors that affect the performance of
international student. Therefore, the seminar provides an
opportunity to get acquainted with the theoretical compo-
nent of these phenomena, the mechanisms of their negative
impact on the personality and the formation of abilities to
resist them;

1.4. Imposter Syndrome.

The topic of the seminar is characterised by the feeling
of the international student that his/her place of residence
and studies is a mistake and he/she feels himself/herself to
be a stranger in the academic process and interpersonal ac-
tivities off-campus. This syndrome has a negative impact
on the adaptation process of the individual because it can
lead to self-and psychological isolation, which is completely
incompatible with the goals of adaptation, which require more
active interaction with representatives of the new society.
Thus, the seminar is an important component, which as-
sists in the adaptation process of the foreign student and
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information on the nature of the syndrome, forms the ability
to recognise its manifestations, encourages to discuss their
experiences in dealing with this negative condition, and is
aimed to learn strategies for dealing with the syndrome.
Therefore, Ohio State University’s main focal point
for psychological support is the Counselling Service,
which organises seminars on conflict resolution, individual

Slutskiy

self-awareness, and anxiety management. An important
component of the educational institution’s psychological
support is a seminar on personal self-expression using art
therapy. The educational institution’s adaptation system is
characterised by a two-level structure, which can be consid-
ered sufficient for providing effective counselling support
to international students (Fig. 4).

Beating Anxiety
Workshop

Surviving College
101 Drop In
‘Workshop

Group Counseling \\

‘ Art Space: Creativity for the Body-Mind, and Soul

‘ ‘ Conversations with the Counselor |

NN B

Counseling and

l

.

Consultation Service >
(CCS) . .
_ J IR
Mental Health |~
Awareness
Graduate Groups Slll:ll:;:sotge
Y!
Adjustment -
to University Amicty &
nxiety
Depression

Figure 4. The organisational and structural system for psychosocial support
for international students at the Ohio State University

Analysis of linguistic programmes using the methodology
for determining organisational and structural systems
levels

The communication itself is the link element of the cultural
and psychological component, which is based on the ability
to recognise the language of the opponent, analyse the lin-
guistic nature of the information received and give an oral
response. Therefore, linguistic training of foreign students is
considered as the third element of the acculturation triad.
Yale University (New Haven, Connecticut) is used as an ex-
ample for the graphical demonstration of an organisational
and structural system of linguistic training. Yale University’s
linguistic training system is based on the coordinated activities
of the Office for International Students and Scholars as well
as its International Centre, which organises the participation
of international students in the programme and courses for
the development of interpersonal communication, including
English Conversation Groups, English Language Programme
at Yale (ELP), Professional Communication Skills, Speaking

Fluently, writing activity including Academic Writing. In
addition, important components of the linguistic system of
the educational institution are as follows:

1. The ELP Summer Academy Language Programme
provides international students with the opportunity to
participate in educational activities to develop practical
English language skills during the summer period (Language
Partner, Instructional Materials, Consultation);

2. Summer sessions which provide training in the core lin-
guistic areas of writing, speaking, reading, and listening (Aca-
demic Reading and Writing, Academic Speaking and Listening).

Therefore, it can be stated the organisational and
structural system of linguistic training of foreign students
at Yale University (Fig. 5) has the highest level of branching,
which is represented by two bases of direct development
and four levels of organisational and structural units, that
demonstrates the most efficient organisational and struc-
tural system out of all the institutions of higher education
in the USA studied in the scientific article.
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Figure 5. Organisational and structural system for linguistic training of international students at Yale University

Therefore, based on the conducted analysis, the follow-
ing results on the efficiency of organisational and structural
systems were discovered:

o the educational and cultural orientation of the University
of Texas at Austin is characterised by a two-level branching,
represented by the programmes in the upper and lower or-
ganisational and structural units, which can be considered
a sufficient structural branching;

o the training of international students in the educa-
tional and structural area at the Florida Institute of Tech-
nology is represented by programmes that can be classified
as a high-level organisational and structural unit, which
demonstrates the surface level of structuring the system of
social and pedagogical support;

e Ohio State University’s psychology department is rep-
resented by upper and lower organisational and structural
units, which cannot be fully defined as sufficient structure.
However, the number of programmes, especially for the
first level, can minimise the limitations of the organisational
and structural system;

o the linguistic training of international students at Yale
University demonstrates a high level of structure (according to
the number of organisational and structural units considered as
a standard for scientific research). The programmes of this
university are presented at the highest, first, second, and
third levels, indicating the efficient level of structuring in
compliance with the “element of the acculturation triad”
criterion.

CONCLUSIONS

Hence, a properly structured system of social and pedagog-
ical support for international students contributes to their
efficient adaptation. As a result, the author has developed
a corresponding methodology that allows analysing the
structural efficiency of a particular program or a unit of
the educational institution, which activities are focused on

the support of international students. As an example of appli-
cation of the author’s methodology for determining the effi-
ciency of organisational and structural system the following
higher education institutions were selected: The University
of Texas at Austin, Florida Institute of Technology (to study
the educational and cultural orientation of acculturation
triad); Ohio State University (to study the psychological area),
and the Yale University (to study the linguistic area).
Visualisation of the organisational and structural
system requires, according to the author’s methodology,
the presence of four levels of divisions: higher, first, second,
and third (which is not a final requirement, this gradation
was conditioned by the real need for the selected HEIs).
As a result of the conducted study, it was found that in the
field of educational and cultural adaptation programs for
international students the most effective organisational and
structural system is developed at the Texas University at
Austin, which is reflected in the two-level branching. Re-
garding the Florida Institute of Technology, the organisa-
tional and structural system of educational and cultural
adaptation of this educational institution is insufficiently
structured. It was discovered, that the organisational and
structural system of the Ohio State University Psychology
Department has sufficient structural branching (two-level).
It should also be noted that there are several sub-programs
at the first level of the system. At the same time, it has been
confirmed that the linguistic dimension of the organisational
and structural system of Yale University has the highest level
of structuring among the educational institutions that were
selected for the analysis (four levels). Therefore, the method-
ology for determining the organisational and structural sys-
tem levels makes it possible to visually mark the structure of a
program or a unit of an educational institution to determine
the level of the program branching. Such visualisation helps to
promptly produce a structural system regardless of the num-
ber of programs and sub-programs (the number of levels). The
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results of scientific research are not final ones, which requires  and pedagogical support of international students in foreign
further study of different methods of systems analysis of social ~ and Ukrainian institutions of higher education.
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SApocnas CeprifioBna Corynbkuii

Jonb6acbKmit lep>kaBHMIT KOJIEIK TeXHOJIOTIN Ta yIIpaB/IiHHA
85200, Byn1. €Brena CenHesa, 3A, M. Topenpk, Ykpaina

BukopucTaHHs METOAUKN BU3HAYEHHS PiBHIB OpraHi3aLiiHO-CTPYKTYpPHOI
cUcTeMM Npu gocnipXKeHHi epeKTUBHOCTI colianbHO-NegaroriyHoro cynposoay
iHo3eMHux cTyaeHTiB (Ha npuknagi 3BO CLLA)

AHoTauis. Y cTarTi gocimkeHo mpobieMy coljiaIbHO-IIefaroridHoro CyNpoBofly iHO3eMHIX CTYAEHTIB Y KOHTEKCTi
eeKTUBHOCTI ATOTOBYMX CUCTEM, SIKi ICHYIOTb Y 3aK/IafiaX OCBIiTI, 1110 0OYMOBJIIOE aKTya/IbHICTb HAYKOBOTO IIOLIYKY —
BU3HaYeHH: e(DeKTUBHOI METOVIKY [/L QHAJIi3Y PiBHA CTPYKTYPOBAHOCTI ajalTalliifHOI CYCTeMM IiTOTOBKY IHO3eMHIX
CTYZIEHTIB y 3aKnmafii OCBiT. MeTa HayKOBOI CTaTTi — MOCHINTU CUCTEMHICTh COlliaTbHO-IENATOriYHOTO CYIPOBOAY
iHO3eMHUX CTYZleHTiB y 3akmajax Buimoi ocBitTu CIIIA 3a momomMorow MeTOAMKM BU3HAYEeHH:A piBHIB opraHisaliiiHo-
CTPYKTYPHOI CHCTeMU eJIeMeHTIB aKy/IbTypauiiinol Tpiagu. I1g 1poro 6y10 3apoONOHOBAaHO METOAMKY BU3HAYCHHA
PiBHIB OpraHisaniiiHO-CTPYKTYpHOI CHCTeM, KA Ilepefbdadae posHozil aHa/Ii30BaHOI IPOrpaMHOI pO3TaTy>KeHOCT] 3a
yoTypMa piBHAMU. KpiM TOro, JOCIi/PKeHHA BUMaraao 3acTOCyBaHHS CUCTEMHOIO METORY, MeTOfy Kiaacudikaril Ta
abcTparyBaHH:. BusHaueHo, 10 CYIIPOBiJ CKTaIa€ThCs 3 €/IEMEHTIB aKy/IbTypallilfHOI Tpiaji1, a caMe OCBITHbO-KY/ILT Y PHOTO,
IICUXOJIOTIYHOrO Ta JHHIBICTUYHOTO, KOKEH 3 fAKUX Mae OyTU INpefCTaBIeHMil SAK IIPOrpaMHe PO3TalyXKeHH:, SKe
KOOPAMHYETHCA MiIrOTOBYMMIY LIeHTpaMM. 3’ ACOBaHO, 1110 Ki/IbKiCTh PiBHIB, Ha AKUX IPUCYTHI IIpOrpaMu aHa1i30BaHOTO
HifIpO3MiTy 4y 3aKIafly OCBiTH, 6e3II0CepeHbO OB A3aHa 3 e(PeKTUBHICTIO IIPOLIECY CYIPOBOAY iHO3eMHVX CTYHEHTIB.
Jia npukiIany IpoBefieHHA aHasIi3y i3 3aCTOCyBaHHAM O3Ha4eHOI MeTomyKy, 6ymm o6pani 3BO, 1m0 npencTaBIAg0Th
Cnonydeni [Iltatn Amepuxu (y 38’43Ky 3 TUM, 10 B Lili kpaiHi (3rigHo 3 ganumu IOHECKO) npoxoauTh HaBYaHHA
Half6iplra KibKicTh iHO3eMHUX CcTyfeHTiB). BigTak 6yno Bigibpano Taki 3BO, sak: Texacbkmit yHiBepcuteT B OcTiHi,
Texnonoriunmit incturyt @nopupm, YriBepcutet mrary Orario Ta €1bCcbKnit yHiBepcuTeT. BUKOHaHNMII aHaIi3 1aB 3MOTY
CTBEpPXKYBATH, L0 HailOUIbII po3rajy’keHa OpraHi3allilfHO-CTPYKTypHa CUCTeMa IpeficTaB/leHa (cepen BimibpaHux
3BO) y niHrBicTMYHOMY HalpsAMi €JIbCLKOrO YHIBEPCUTETY Ta XapaKTepU3YETbCA YOTMPMa PIiBHAMU IIPOIPaMHOrO
posranysxeHHA. HaiimeHIWiT piBeHb (J11lle BUIIWIT) pO3raly>KeHH: Oy/I0 BUABICHO B OCBITHbO-KY/IbTYPHOMY HallpsAMi
Texnomnoriunoro inctutyry ®nopupu. IIpencrasneHa MeTofuKa MOXe Oy TV 3aCTOCOBAaHA B TEOPETIYHIUX JOC/II/PKEHHAX
Ta IPaKTUYHOMY aHa/li3i eeKTUBHOCTI Jis/IPHOCTI LIeHTPiB afalTalliliHOI MATOTOBKY iHO3eMHUX CTYEeHTIB

Kntoyosi cnosa: afjanTaniia, KOHCYbTAl[iHNIL IEHTP, aKy/IbTypalliliHa Tpia/ja, OCBITHbO-KY/IbTypHa IIiI0TOBKA, IICUXOJIOTIYHEe
KOHCY/IbTYBaHHS, JIIHIBICTMYHA IIiIFOTOBKA, Bidyasisallis cucTeMu
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Abstract. In times of fast-changing information, in order to keep teachers’
knowledge and skills up to date and to comply with one of the tenets of
sustainable development - lifelong learning - specialists in the sector
should develop professionally. This will not only meet professional needs
for new information, knowledge and skills, help teachers to perform their
professional duties effectively in a rapidly changing environment, but will
also help them to be competitive in the labour market. The purpose of this
study was to investigate the advantages of applying distance learning for the
professional development of preschool teachers, to identify the challenges
that specialists of this industry face in the process of distance learning, and
to determine the prospects for the development and improvement of this
form of education. In the course of the study the authors used a set of general
scientific theoretical and empirical research methods, such as analysis,
statistical data processing, synthesis, surveying and generalisation. The key
advantages of distance learning are highlighted, including individuality,
flexibility, asynchrony, openness and self-organisation. It has been revealed
that the remote format of education today is characterised by a number
of problematic aspects in the implementation process, in particular the
insufficient level of technical equipment, the lack of an adequate competence
component in the professional training of teachers and the disruption of
communication between the subjects of the educational process. It has been
found that the majority of postgraduate institutes have courses designed for
the professional development of preschool teachers and use both full-time
and distance learning. The likelihood of technological, organisational and
pedagogical difficulties for the trainees of the upgrade training courses
has been determined. The study revealed that most teachers are generally
satisfied with this form of training, but not all are ready to implement it
in their work. The practical value of the study consists in summarising the
characteristic features of distance education on the basis of theoretical analysis
and questionnaires

Suggested Citation:

Goncharenko, A.M., & Diatlenko, N.M.
(2022). Professional development of teachers
of preschool education institutions and
distance learning: Advantages, difficulties
and prospects. Scientific Bulletin of Mukachevo
State University. Series “Pedagogy and Psychology”,
8(1), 24-30.

Keywords: distance education, post-graduate education, preschool teachers,

*Corresponding author technological difficulties, organisational difficulties, pedagogical difficulties

INTRODUCTION

Sometimes teachers find it difficult to independently navi-
gate and master a large volume of new information, assim-
ilate new technologies and acquire new competencies for
their professional development, which is why postgraduate
training is provided [1; 2]: professional development courses
as well as seminars, workshops, trainings, master classes,
etc. [3]. The impetus for the increase in the pace of educational
change was the pandemic that began in 2019. And from the

beginning of 2020, the entire world, and the education sector
in particular, have had to urgently search for and introduce
alternatives to the full-time form of work. In education, one
of them has been distance learning, which according to
analysts’ forecasts will be segmented in the following pro-
portions by 2030 [4]: 55% for secondary education, 25% for
higher education, 8% for pre-school education, 6% for cor-
porate education, 8% for lifelong learning.
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The specific features of online education as a form of
teacher training have been extensively researched in European
countries. Scholars have examined distance learning as a
tool for professional development of preschool teachers [5],
and in addition, distance learning as a form of teaching at
preschool institutions has been the subject of the research [6; 7].
Scholars have highlighted a number of advantages as well
as difficulties [5; 8] and have classified them. For example,
researchers [8; 9] divide the difficulties of distance learning
into three groups: technological, organisational (e.g. low
student self-organisation) and pedagogical, or technological,
social (lack of direct ICT-less communication between teacher
and student) and pedagogical [10].

However, despite the numerous studies carried out
on the issue of introducing distance learning for educators’
lifelong learning, there are a number of issues concerning
the advantages, difficulties and prospects of using this form
of education in the professional development of preschool
teachers in Ukraine. The purpose of this study was to inves-
tigate the advantages of applying distance learning for the
professional development of preschool teachers, to identify
the challenges that specialists of this industry face in the
process of distance learning, and to determine the pros-
pects for the development and improvement of this form
of education.

In order to achieve the objective, the following tasks
had to be solved: to investigate the readiness of educational
institutions providing professional development services
for teachers to introduce distance learning and to find out
the advantages, difficulties and prospects of using the dis-
tance learning form for the professional development of
teachers of pre-school education institutions. This requires
an assessment of the likelihood of technological difficul-
ties among teachers during distance training, as well as the
development of a questionnaire and a survey of preschool
teachers who have studied remotely during professional
development.

MATERIALS AND METHODS

The study was conducted in several stages. The first stage,
through an analysis of the scientific literature, identified
the main advantages, difficulties and prospects of distance
learning as highlighted by academics around the world.
The second stage involved content analysis of the websites
of the institutions providing professional development ser-
vices to teachers in order to identify those institutions that
contribute to the professional development of preschool
teachers. The content of the professional development courses
was also examined in order to determine the direction of
the training, the form of training and the relevance of the
content to the current professional needs of teachers in pre-
school education institutions.

At the third stage using official reports, documents
and statistical data, in particular, the Report of the Department
of Education in Kyiv for 2020 [11], data from the Main De-
partment of Statistics in Kyiv [12], data from international
statistics on the use of Internet resources [13], data from
a study of Internet penetration in Ukraine, conducted by
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Research Holding Factum Group Ukraine at the initiative
of the Ukrainian Internet Association [14], and data from
Ukrstat [15], mathematical methods were used to deter-
mine the probability of technological difficulties that may
hinder highly effective distance learning of teachers in
preschool institutions of Ukraine. In particular, the like-
lihood of technological difficulties, such as lack of Internet
connection, absence of personal computer, laptop, tablet or
mobile phone among the participants of the professional
development courses for teachers of preschool education
institutions in Kyiv was identified.

The fourth stage included the creation of a ques-
tionnaire and a survey among preschool teachers who had
undergone distance professional development courses. The
aim was to assess their satisfaction with this form of learn-
ing and its impact on their professional development, as well
as to identify the main advantages and disadvantages of us-
ing online education. This made it possible to identify areas
of work that need to be carried out to improve the quality
of distance learning for preschool teachers and the pros-
pects for applying this form of professional development.
The sample included 10 post-graduate teacher training in-
stitutions as well as 48 teachers from preschool education
institutions in city of Kyiv, Chernihiv, Kyiv, and Zhytomyr
regions, who are residents of the cities and belong to different
age groups with different pedagogical experience.

RESULTS AND DISCUSSION

In the study, the following advantages of distance learning
for further training and professional development of teachers
are highlighted:

— individual, flexible training schedules; full control of
time and intensity of training;

— the trainee-teacher determines his or her own learning
priorities based on his or her own professional development
needs;

— the course instructor and trainee do not need to interact
at the same time (asynchrony);

— distance learning is not limited to geography;

— the possibility of further training without having to
take a break from work;

— self-organisation;

— openness of communication among all participants in
the learning process;

—large coverage (the possibility for a large number of
trainees to study at the same time, as there is no restriction
on classroom workspace).

Despite its many advantages, this form of professional
development has its difficulties. In this study the following
classification will be used:

1) technological (the necessity to have hardware: com-
puter or tablet, webcam, microphone, etc.; the need for a good
quality internet connection);

2) pedagogical (having good technical skills in working
with digital technologies by both course instructors and
trainees, sufficient provision of training materials with Internet
resources, reduced motivation of trainees, low interaction
level of trainees);
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3) social (lack of direct, classroom-based communica-
tion between participants in the learning process, lack of
a properly organised learning workspace for trainees).

A content analysis of the websites of post-graduate
teacher training institutions providing further education
services and included in the research sample showed that
the provision of educational services to teachers takes place in
the form of courses, internships, educational programmes and
further education courses. The institutions of post-gradu-
ate teacher education under study mainly use a blended
form of education. However, during periods of quarantine
restrictions, distance learning is predominantly used. Fur-
thermore, the content analysis of the curricula of profes-
sional development courses for preschool teachers revealed
that about 12% contain topics that can contribute to the ac-
quisition of competencies by the course participants necessary
for the independent implementation of distance learning in
their professional activities.

In 2019, Ukraine was ranked eighth in Europe in
terms of Internet usage. By mid-2021, Ukraine had 40.912,381
Internet users and a penetration of 93.4% [13]. 65% of
Ukrainians in 2019 had Internet at home, 71% were reg-
ular Internet users (in comparison, this figure was only
28% in 2010 and 66% in 2016). However, there is still a big
difference in Internet penetration in different types of set-
tlements as of 2019: the highest level of penetration is in
big cities with a population of over 100,000 — 74%, in cities
with a population of less than 100,000 this figure is 70%, and

the lowest is for villages — only 58% [14]. The population
of Kyiv, according to the Main Department of Statistics in
Kyiv [12], was 2.917,362. According to the document “In-
formation on the implementation of the Programme in
January-June 2020” by the Department of Education and
Science of Kyiv, in the first half of the year there were 6,730
trainees of teacher professional development courses [11].

The probability of technological difficulties in distance
learning hindering teachers’ professional development is
defined as the probability of two independent events occurring
together. The probability of a resident of Kyiv not having in-
ternet access is 0.37 (relative units) or 37%. The probability
that a resident of Kyiv is a teacher who has taken a profes-
sional development course and at the same time has had no
access to the Internet is 0.00074 (relative units) [13]. Using
the statistics given above, the probability of teachers using a
mobile phone or smartphone during professional development
was determined in a similar way, and it is 0.0013 (relative
units), the probability of using a home laptop is 0.0008 (relative
units), a desktop home computer — 0.00076 (relative units),
a tablet — 0.00028 (relative units), calculated by the author
of this study using the product theorem for probabilities [13].

In order to find out the readiness and attitudes of
preschool teachers towards the distance learning form,
an anonymous questionnaire survey was carried out. The
quantitative socio-demographic characteristics of the re-
spondents are shown in Table 1, while the qualitative results
are shown in Figure 1.

Table 1. Socio-demographic characteristics of teachers of preschool education institutions who have taken distance
professional development courses

Age

Work experience

Male

Female

25-34
years

35-44
years

45-54
years

55-65
years

Less than
5 years

5-15
years

15-25
years

Over 25
years

6%

94%

22%

40%

26%

12%

14%

26%

42%

18%

O

=
\O
Do

94

82
72 74

32

Percentage of respondents
who answered “Yes

w1
e}

Availability of computer

Sufficient digital literacy

Positive attitude towards ICT

Positive attitude towards distance learning

I want to carry out on-the-job professional development

B Isupport asynchronous communication during distance learning

Motivation during distance learning decreases

B Acquired the knowledge necessary to implement of distance learning in their professional activities

Figure 1. The attitudes of preschool teachers towards distance learning
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As the research showed (Fig. 1), less than 6% of the
teachers surveyed did not have their own computer or mobile
device, so they had to use computers in the workplace to
take professional development courses remotely. Approxi-
mately 8% of the respondents admitted that they lacked digi-
tal competence because they do not often use ICT in their
daily work, and they have experienced online learning for
the first time, with the software being different from what
they have used before. They had to enlist the help of col-
leagues to get to grips with the new programmes. Lack of
technical provision and sufficient digital literacy resulted
in a negative attitude towards distance learning for 10%
of those surveyed. Another 18% of those surveyed did not
prefer any form of training, either distance or traditional.
The remaining 72% were satisfied with the distance learn-
ing mode of professional development and would like to
use this method in the future, regardless of the epidemio-
logical situation in the world. 74% of teachers were satisfied
with the possibility of carrying out on-the-job professional
development. 82% of respondents consider the flexibility of
teaching hours and the possibility to work asynchronously
to be advantageous, but 58% complain about a decrease in
motivation if there is no communication, in particular that
could be provided through web conferencing or webinars.
Only a third of those surveyed had acquired sufficient knowl-
edge of digital work organisation to be able to introduce
distance learning into their professional work.

On the basis of this study, the prospects for the ap-
plication of distance learning can be outlined: despite the
numerous difficulties encountered in its use, it is suitable
for conducting training for the professional development of
teachers, in particular for those working in preschool educa-
tion institutions. Perhaps, over time, distance learning will
fully or partially replace the full-time form of education.

Scholars have been interested in the effectiveness of
distance learning since its emergence. Therefore, many research-
ers are investigating the benefits and challenges of its ap-
plication. Thus, among the advantages of distance learning
for teachers are the following [8]: maintaining the teacher’s
work process during professional development; solving the
problem of overcoming the distance between the place of work,
residence and training of a teacher, which thus helps to save
money on travel and accommodation costs during the pe-
riod of attending the professional development course; the
possibility of sharing experience between colleagues from
different regions and even countries. The distance form of
professional development for teachers contributes to im-
proving their ICT competence and digital literacy. Another
advantage of distance learning is the ability to meet the educa-
tional needs of a large number of people wishing to receive it.
This is relevant in countries where the population is growing
rapidly [16].

Some scholars argue that the visualisation of learning
material through the use of multimedia, which is widely
used during distance learning, improves the comprehension
of knowledge, but this effect depends on the age of the course
participants: teachers aged 36 to 45 perceive multimedia
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material better than, for example, the younger group of
specialists, aged 26 to 35 [5]. Other researchers [8] believe
that the difficulties encountered during distance learning
include differences in the comprehension of information in
electronic format by teachers of different ages, in particular
the older generations find it more difficult than the younger
ones. The lack of direct contact between professional de-
velopment trainers and teacher trainees also has a negative
impact on the outcome of distance learning. Another ob-
stacle is the difficulty of controlling the process of learning
and acquiring knowledge. Moreover, preparing a distance
learning course is a costly process that requires time, finances
and highly qualified specialists. In particular, teachers who
not only have in-depth knowledge of pedagogy, but are also
competent and able to work with modern ICT, know how to
use visualisation tools effectively, are familiar with HTML,
able to use text editors, and have knowledge of the basics of
web design. Furthermore, course participants should be ac-
tive users of ICT and be able to work in the specific software
in which the training courses are developed.

Digital literacy should start to be developed from
childhood [17]. As a study conducted in Greece [18] has
shown, in the initial stages of distance learning, students
experienced significant difficulties due to the prohibition of
mobile phone use in schools: a lack of necessary communi-
cation skills and a nurtured prejudice. It is also important
for the introduction of distance learning that all participants
in the learning process are well technically equipped (modern,
powerful computers, high-speed Internet). In order to orga-
nise highly effective distance learning, a number of issues,
particularly administrative ones, need to be addressed [8].
The ratio between the number of hours of full-time study
and the number of hours of distance learning should be
clearly defined. The difficulties of distance learning also
include the difficulty of copyright protection for learning
materials that are accessed by a large number of users, result-
ing in replication, copying, transmission and uncontrolled
use [8].

During traditional lectures, the teacher can achieve
the desired learning effect by using the lecture text and the
PowerPoint programme. In distance learning, this is not
enough. Teachers should therefore use other forms of deliver-
ing training material such as videos, internet files, various
computer programmes and educational platforms, which
include Edmodo, Zoom Clouds Meeting, WhatsApp, Line,
etc. Researchers have identified the advantages and disad-
vantages of these applications [19]. But, as students note,
the excessive number of different applications and usage by
teachers leads to downloading these programmes, burden-
ing the memory of the digital device, being exposed to the
danger of a virus or poor-quality software. Considerable time
and effort is required to process and master them.

The studies conducted [4] have shown that the great
variety of digital learning platforms, due to the specifics of
different educational institutions, negatively affects the learn-
ing outcomes. It is therefore advisable to limit one educa-
tional institution to 3-5 platforms that are compatible and
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have a single access window. Also, the introduction of dis-
tance learning requires specific knowledge and skills to
use the capabilities of cloud technology [20]. For example,
using email, collecting and storing information, making
documents available to multiple users, conducting social
surveys, creating presentations, websites, special learning
platforms such as Google Classroom. Teachers of preschool
education institutions prefer the means of communication
used in everyday life during distance learning [6]. These in-
clude: electronic educational resources, study guides, refer-
ence books, audio and video educational materials - 19.5%,
Skype - 19% in cities, in villages — 30.2% of respondents
prefer Skype, audio and video materials on educational top-
ics - 29.3%, and electronic educational resources — 25.4%.

Many researchers of the advantages and difficulties of
distance learning consider the ineffectiveness of assessing ac-
quired knowledge as one of the disadvantages of this form
of learning [5; 21; 22]. However, according to other schol-
ars [23], the quality of knowledge acquired during distance
learning can be checked using a distance form through
interviews, practical classes, term papers and other works,
as well as computer-based intelligent testing systems [24].
Also among the disadvantages of distance education, in ad-
dition to those already mentioned, another one has been
identified which belongs to the social ones and is due to the
lack of sufficient space at home for seclusion during learn-
ing. This problem has become most acute during quarantine
restrictions, when both children and parents have to stay
at home, study and work remotely in the same room at the
same time [10]. A survey conducted [6] among the teachers
of preschool education institutions revealed that over 90%
know about distance learning technologies, 66.7% of urban
teachers know how to work with e-mail, as well as 81.2%
of rural teachers. 20% of urban teachers and 42% of rural
preschool teachers are even ready to introduce distance
learning in their work. A significant obstacle in the process
of introducing distance education, according to a survey [6],
for 45% of rural and 60% of urban preschool teachers is the
poor quality of the Internet. As the survey [5] has shown,
despite all the challenges encountered during distance
learning today, 86% of teachers who have already experienced
this form of learning during advanced training intend to use
it as a tool for professional development in the future.

In order to properly implement and use distance
learning, teachers [23] need to have the ICT competencies
listed below. However, it is advisable to expand the range of
activities and processes that all participants in the distance
learning process should master in the course of professional
development for teachers, in particular for those teaching
in preschool education institutions:

— to enable communication between the participants of
the learning process in the digital space;

— to create and share materials through cloud technologies;

—to use the computer to create learning materials, to
adapt existing materials and to process them;

—to have knowledge of and respect for intellectual
property rights;

— to assess information for authenticity;

—to use ICT safely;

—to use ICT creatively when addressing educational
tasks;

— to be able to monitor students’ online activity;

—to use digital tools when assessing academic perfor-
mance [25].

In order to solve technological, pedagogical, social and
other problems arising in distance learning, the authors [10; 26]
also recommend: 1) developing a network infrastructure
through which all participants in the educational process
can interact quickly and smoothly; 2) providing quality and
at the same time affordable digital devices; 3) diversifying
ways of disseminating educational material according to
the distance learning form, in particular TV courses, televi-
sion, radio, etc; 4) improving the digital skills of participants
in the learning process; 5) adapting learning material for
distance learning and creating convenient platforms for
e-learning; 6) using interactive digital learning resources,
in particular videos, animations, quizzes, games, etc; 7) cre-
ating an adequate system of communication between par-
ticipants in the learning process and a quality system for
assessing acquired knowledge; 8) using distance learning
only when it is necessary to reduce contact between the
participants in the learning process; 9) making virtual and
augmented reality as well as artificial intelligence available
and widely used, not only to increase interest in learning
and intrinsic motivation, but also to develop more skills,
which is difficult to achieve through other means during
distance learning; 10) it is important to consider the indi-
vidual characteristics of the users of educational services when
designing and implementing the distance learning form,
not overlooking people with special educational needs.

In order to fulfil all these 10 points for identifying,
examining and remedying deficiencies in distance education,
the cooperation of all actors is required, namely: policy mak-
ers, administrators, teachers, students and their parents.
When creating training material to be used for teacher
professional development, certain criteria should be taken
into account [3], in particular: whether the material will con-
tribute to the acquisition of new knowledge, skills and com-
petencies by the trainees; whether the material will help the
teachers taking the training courses to provide quality edu-
cation to the students of the institutions; whether it enhances
and deepens teachers’ knowledge; whether it promotes com-
petence, responsibility and professionalism; whether it in-
creases motivation to work, etc [15].

CONCLUSIONS

In this study, analysing the content of the websites of post-
secondary education institutions, it was discovered that most of
the educational institutions studied have courses designed to
improve the qualifications of teachers of preschool education
institutions, and they use both full-time and distance learn-
ing forms in their training. By analysing information from
academic sources, the advantages of distance learning have
been identified as the opportunity to develop professionally
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without discontinuing work, the flexibility of the training
schedule, the independence from the location of the edu-
cational institution, and the asynchrony of the interaction
between the teacher and the course participant. Groups of
problems identified include technological (lack of inter-
net connection, lack of computer, laptop, tablet), social,
pedagogical. By mathematical methods, it was established
that there is a low probability that teachers in preschool
education institutions of Kyiv may experience most of the
above-mentioned technological difficulties when taking
professional development courses. A questionnaire survey
conducted among the teachers of preschool education insti-
tutions who have experienced professional development
through distance learning has revealed that over 90%
of those surveyed have the necessary technical means of
communication, have sufficient digital literacy, and have

Goncharenko & Diatlenko

a positive attitude towards ICT. However, only 72% have
a positive attitude towards distance learning due to low
motivation for studying, caused by a lack of face-to-face in-
teraction with course instructors. About 70% of the teachers
surveyed are not ready to use distance learning in their own
work.

For distance learning to be effective, a collaborative
effort between policy makers (encouraging digital software
producers to create products that can facilitate learning ma-
terial and lay it out in an interesting form), administration
and teachers of postgraduate education institutions is re-
quired (creating relevant content for training programmes
and courses, adapting them for digital use, and including
disciplines that enhance digital literacy of course participants).
Provided these conditions are met, distance learning will be
able to compete with full-time education.
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Anmra MukonaisHa Ionyapenko, Haranis MuxaiiriBHa [[AT1eHKO

Kuiscbkuit yHiBepcutet imeHi bopuca Ipindenka
04053, Byn. bynpBapHO-KynpsBscbka, 18/2, M. Kuis, Ykpaina

MpodecitHnit po3BUTOK NeparoriB 3aknajis AOLWKiNbHOI OCBITH
i AMCTaHLUiNHe HaBYaHHSA: NepeBaru, TPYAHOLLi Ta NepcrneKkTuBu

AHoTauis. Y yac mBuaKoi 3MiHM iHpopMalii, 3 MeTO MifTPUMKY 3HaHD i BMiHb IIefjaroriB B akTyaJbHOMY CTaHi, a
TaKOXX JIOTPMMaHHSA OJHOTO 3 II0JIOXKEHDb CTAJIOr0 PO3BUTKY — OCBITY IIPOTATOM BCbOTO XKUTTA, (axiBIii ramysi MaoTh
npodeciiino possuBatycA. Lle macTb 3MOry He TiIbKM 3aJOBONBHATHU IpodeciitHi morpebyu B HOBill iHpopMauii,
3HAHHAX 1 HABMYKAX, CIPUATH II€IaroraM sKiCHO BUKOHYBaTy CBOI Hpot’peciﬁmi 060B’A3KIL B YMOBaX IIBUIKO3MIHHOTO
cepefjoBIIIa, a JI JOIIOMOXKe IM Oy TV KOHKYPEHTOCIIPOMO>KHUMM Ha PUHKY npani. MeToro 1iel po6otu 6yno gocmigutu
IlepeBaryu 3aCTOCYBaHH:A JUCTaHLiHOI popMy HaBUaHHA /1 IPOdeciilHOro pO3BUTKY IeAroriB 3aKIaiB OUIKIIbHOT
OCBiTM, BUSHAUUTY TPYLHOLI, AKi BUHUKAIOTD Iepef (axiBLAMY ralysi y npoljeci HaB4aHH: Ha BicTaHi Ta OKPeCIUTI
IIepCIIeKTUBY PO3BUTKY J1 BHOCKOHAIeHH 1iiel ¢popMu ocBiTu. Y mporeci gocifikeHHA aBTOpaMu 6y/10 BUKOPUCTAHO
KOMIDIEKC 3araJJbHOHAyKOBUX TEOPeTUYHVX Ta eMIIPUMYHUX METOAiB MOCTIIPKeHHS, TaKMX AK aHaji3, o6pobxa
CTAaTVICTUYHUX JAHUX, CUHTe3, ONUTYBAHHA Ta y3araJbHeHHA. BUOKpeM/IeHO KTI0UOBi lepeBary JycTaHLiiiHol popmu
HaBYaHHA, cepef AKNUX iHAMBiTyaNbHICTD, THYYKICTb, aCMHXPOHHICTD, BIIKPUTICTh Ta CaMOOpraHisalis. 3’coBaHo, 10
BifmaseHnit popMar OCBIiTH Ha CbOTOJHI XapaKTepMU3y€eThCA HU3KOK0 IIPOOTIEMHUX aCIIeKTiB Y IIPOIleci BIIPOBaKeHHS,
30KpeMa MOBa Iijie IIPO HEeJOCTATHIill piBEHb TEXHIYHOTO yCTATKYBAaHHA, BiICYTHICTh Ha/IeXHOI KOMIIETEHTHICHOI
CKJI1af0Boi IpoeciiiHol MiATOTOBKM IIefarorip i mopynieHHs KOMyHIKaTUBHUX 3B S3KiB MDX Cy0’€KTaMM OCBiTHBOT'O
npotuiecy. Buasneno, mo nepepakHa 6ibIIICTD IHCTUTYTIB IiCAAZUIIZIOMHOI OCBiTM MAalOTh KypCHU, IPU3HAYeHi i
npodeciiftHOro po3BUTKY IefaroriB 3ak/lajiB HOMIKIIHHOI OCBITH, i BUKOPYMCTOBYIOTD K OYHY, TaK i AMCTaHLiHY hopMu
HaBYaHHA. BusHaueHO iMOBipHiCTh BUHMKHEHHA TEXHOIOTIYHNX, OpTaHi3alliiflHMX, IearoriYyHuX TPYAHOLIIB Y CTyXadiB
KypciB migsuienHa kBaridikanii. JJocmimKeHo, 1o 61IbIIiCTh IIefaroris 3arajoM 3a0BOJ/IeH] TaKo0 pOpMOI0 HaBYaHHH,
IIpoTe He Bci roToBi 3anpoBapkysaty ii y cBoill pobori. [IpakTidHa IiHHiCTh HayKOBOI pOOOTY NOJIATAE B y3araJbHEHHI
XapaKTepHMX 0COOMMBOCTe AMCTAHIITHOI OCBITY Ha OCHOBI TeOPETUYHOTO aHaJIi3y Ta aHKeTYBaHHA

KnwouyoBi cnoBa: mucTaHIliiiHA OCBiTa, MiC/IAAUIIIOMHA OCBiTa, ITeJaroTy 3aK/IajIiB JOIIKIIbHOI OCBiTH, TEXHOIOTiYHi
TPY/JAHOILLi, OpraHisaliiidi TPysHOLLi, IeJaroridyti TpygHOLLi
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Abstract. The article presents a brief overview of theoretical developments
in the field of values of police officers in domestic and foreign studies. It is
stated that in the field of psychology, personal values are often the object of
research and usually have a variety of interpretations. Attention is focused
on the fact that in the context of this work, values are understood as deeply
rooted motives that form the semantic content of attitudes and standards of
personal behaviour, which in the professional sense improves the specialist’s
awareness of not only the importance of her/his professional activity but also
the significance of her/his own contribution to its qualitative performance. The
values of police officers play an important role in their effective psychological
functioning and guide their further development. The aim of the article was
to establish the semantic content of values and spheres of life in police officers
with different levels of personal and professional fulfilment (PPF). To form the
groups in the empirical study, the cluster analysis was applied by the k-means
using data obtained with the help of the questionnaire of personal fulfilment (PF)
by O. Shtepa and the questionnaire of professional self-fulfilment (PS) by
O. Kokun. The data obtained in the study of PPF allowed dividing the total
selection of police officers, which included 203 people, into three groups: the
first group (low level of PPF) included 68 persons, the second group (high level
of PPF) - 92 respondents, the third group (medium level of PPF) - 42 surveyed.
It has been empirically established, that police officers who have a low level of
PPF stand out by their striving for financial stability, and they need to have
time for hobbies, which allows them to replenish resources. Police officers who
obtain a high level of PPF take care of their image, they can creatively solve
complex problems, they care about social development issues and strive for
success in the profession. Professional and family life are important for police
officers with a low level of PPE Spheres of professional, family, and social life,
the combination of which is optimal for qualified law enforcement officers,
have become dominant within police officers with the high level of PPE Police
officers with the high level of PPF prefer to fully realize themselves in the
profession, they want to be valued within it, to have a positive image, while
devoting time to family and study
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INTRODUCTION

The profession of a police officer is based on several stable  Therefore, the question arises as to how police officers

principles: the rule of law, respect for human rights and free-
dom, legality, openness and transparency, political neutral-
ity, cooperation with the population based on partnership,
continuity of service. These principles of police activity are
stipulated in the Law of Ukraine “On National Police” [1]
and require the police officers to follow them rigorously.

should behave and what qualities they should possess in
order to effectively implement the basic principles of pro-
fessional activity. The personality of a police officer is mul-
tifaceted, but the sphere of values is a core creation of the
police officers’ personality at all stages of their professional
development. Values are the highest priorities of people
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and are cognitive representations of basic motivations. Police-
men’s values define what is really important for policemen
in activities and what they aspire to achieve in their pro-
fession. Including the constant transformations and the
transitive nature of contemporary Ukrainian society, the
problem of studying values and attitudes of professionals
working in the field of law enforcement keeps its relevance,
which leads to the necessity of developing research in this
area taking into account the new studies in the field of psy-
chological science.

A range of Ukrainian scientists have been actively
engaged in research on the sphere of values of a person,
However, the available results of studying the specificity
of professional values of police officers do not provide a
holistic understanding of this phenomenon from the side
of integral variables, one of which is personal and profes-
sional fulfilment (PPF). At the same time, the facts given
in scientific publications allow detailing the meaning of the
problem under development. Thus, N. Tverdokhliebova
conducted empirical research of the value and meaning
sphere of the Kharkiv National University of Internal Affairs
cadets in the context of their personal stability and profes-
sional integrity. The researcher found that there is a significant
change in the professional life of police cadets, and they are
gradually beginning to take real satisfaction in the prestige
of the profession, especially when they succeed in acquiring the
specifics of the activity. The sphere of interest and studying,
according to the results obtained by the scientist, also requires
changes that consist in a deeper understanding by future
police officers of the importance of the acquired knowledge
and increased motivation for the acquisition of the neces-
sary professional skills. It is worth paying attention to the
author’s obtained results in the study of value part in the
sphere of family relations. In particular, it was found that
family well-being, in the opinion of police cadets, depends
on material wealth and the size of wages [2, p. 117].

The value and meaning sphere of police officers of
varying levels of professional integrity was the subject of a
study conducted by D. Malieiev, who revealed that the im-
age of a “reliable police officer” is semantically enriched due
to a wider range of sensory superordinate constructs that
reflect reliability and stability of a high level of resistance
to stress influence of situational changes, that is largely en-
sured by a significant contribution to the functioning of the
categorical structure of semantic constructs of the value
content of the professional activity of police officers [3,
p. 103]. D. Dekkert investigates values from the perspective
of professional and moral culture of law enforcement officers,
and states that professional values and value orientations are
one of the main indicators of a developed professional and
moral culture [4, p. 56].

The scientific achievements of H. Petrova, who based
on the research of main values and principles in the work of
law enforcement, notes that identification of value grounds
of police activity increases awareness and enriches the content
of law enforcement activity [5, p. 34], is worthy of attention.
For his part, E. Vyizulin voiced the importance of studying

the professional and ethical values of police officers, which,
in his opinion, can forming a successful, purposeful, and
competent individual, a professional within the sphere of
law enforcement [6, p. 43]. M. Novikov and I. Pohribnyi
also agree that it is necessary to focus on the development
of the sphere of values in the phase of training, the har-
mony of which contributes to harmonious personal growth
and forms the basis of life activity [7, p. 71]. A team of
Ukrainian researchers headed by D. Shvets consider the
values to be the basis for defining the sense of life and pro-
fessional identity of a police officer [8, p. 203]. S. Prokurova
is convinced that the values of moral education and moral
well being can change the focus of priority in police officers
from the material to the spiritual [9, p. 44].

The study of this problem is a widespread phenomenon
in foreign literature. Thus, B. Basinska and A. Ddderman
presented the results of a study on the values of police officers
and identified those of high priority. Researchers found that
external values were given the highest priority. However,
the authors conclude that intrinsic values are significant
for police officers who show signs of burnout and stress.
It is stated that law enforcement services need to be aware
that professional values are important aspects of work part
of life and therefore should be considered not only during
the selection process of police officers but also assessed
throughout their professional career, providing the neces-
sary psychological support for the representatives of risk
groups [10]. A. Bakker and E. Demerouti established that
the most priority for police officers is external values such
as “relationships with colleagues” and “personal prestige in
the profession” the manifestation of which indicates a de-
sire to fulfil a professional role in the context of active social
contacts. At the same time, the authors do not exclude the
possibility of transformation of police officers’ values in the
course of their professional career [11].

In the opinion of S. Cuvelier, D. Jia and C. Jin, the
knowledge of the hierarchy of professional values of po-
lice officers are important for the theory and practice of
law enforcement, which enables to influence effectively on
professionals’ well-being, satisfaction from the profession,
career development, which allows preventing the police
personnel turnover, is important for the theory and practice
of law enforcement. The empirical study of professional
values carried out by these researchers at the early stages
of professional genesis, based on the selection of cadets, led
to the conclusion that knowledge of individual professional
values will help young professionals to successfully adapt to
the profession and acquire it [12]. N. Tomazevi¢ and co-au-
thors found that the presence of positive values in a police
officer’s personality during her/his professional activity has
a significant effect on work productivity and satisfaction [13].
In this sense, it is worth paying attention to the opinion of
J. Violanti and colleagues who believe that possible burnout
at work is due to the lack of a value base, which is necessary
for this professional group [14].

According to the analysis of foreign scientific sources,
it was concluded that the most thoroughly studied values
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in police officers’ activity are work conditions, relationships
with colleagues, safety, security, the ability to improve skills,
and success. All the given values can be classified as exter-
nal. Hence, A. Furnham and I. MacRae see external values
as an important aspect of successful professional activity
that guarantees a high level of performance of duties. The
authors emphasize that this dedication to the profession
requires resource inputs from the organisation: working con-
ditions, strong material and technical base, high wages, and
an effective social and psychological climate in the team [15].
The performed theoretical review allowed defining the fur-
ther steps in conducting empirical research, formulating
the purpose and objectives of the research. In the realm of
legal psychology, there are not enough works that, as noted
above, would reveal the peculiarities and significance of
values within the profession of police officers from the
perspective of such an integral phenomenon as personal
and professional fulfilment.

The purpose of the study is to establish the semantic
meaning of values and life spheres in police officers of dif-
ferent levels of personal and professional fulfilment (PPF).
The study objectives are 1) to carry out a theoretical analysis
of the value issue in the context of professional activity in
Ukrainian and foreign studies; 2) to identify specific features
of values and life spheres in police officers of a low and high
level of personal and professional fulfilment.

MATERIALS AND METHODS

In order to achieve the set purpose and to form an empirical
basis of the research, a mathematical method of statistical
data processing - cluster analysis based on the k-means
principle was applied. The use of cluster analysis of all test
results allows dividing all the respondents into typological
groups both by the level of personal and professional fulfil-
ment and by their psychological specificity. The total selection
consisted of 203 criminal police units. The results obtained
using two methods, in particular, O. Shepa’s “Questionnaire
of Personal Fulfilment” and O. Kokun’s “Questionnaire of
Professional Self-Fulfilment” allowed forming three groups
of surveyed by levels of personal and professional fulfil-
ment (PPF). 68 police officers had low level; medium-level
was diagnosed in 42 law enforcement officers; high level -
in 92 officers. Police officers who were diagnosed with a
medium level of personal and professional fulfilment were
excluded from the further empirical investigation, as the
medium level results in a rather “vague” level of expression
of the indicators, that is above low, medium, close to high,
which does not exclude a certain ambivalence of manifes-
tations of the studied indicators and requires a separate,
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detailed study. In this study, the “pole” manifestations were
of the most interest, high - as the standard to be achieved,
and low - as a target for correction. This empirical study
was carried out using the following methods:

1) “Questionnaire of Personal Fulfilment” (PF) by O. Shtepa
aimed to identify the characteristics and type of personal
fulfilment. The interviewer has 22 statements, to which
the respondent has to mark with “+” and “-” his or her
agreement or disagreement. One point is awarded for each
match the key. Based on the results obtained, the level of
personal competence is determined: from 0 to 12 points —
low level; from 13 to 27 points — medium level; from 28 to
32 points - high level [16].

2) “Questionnaire of Professional Self-Fulfilment” (PS)
by O. Kokun [17], created on the basis of a qualitative analysis
of 10 attributes that define two main forms of professional
self-fulfilment: internal professional (obtains 5 attributes)
and external professional (also obtains 5 attributes). The
questionnaire consists of two parts. The first part allows
establishing the level of general professional self-fulfilment
and discloses its substantive components. The second part
is based on a free description of the thoughts of those sur-
veyed about their self-fulfilment in the profession. The first
part of the questionnaire was used in our research, which
included 30 questions with 5 possible answers for each of
them, ranked by level of significance from left to right (left-
most answer gives 0 points, second to the left - 1 point,
third - 2 points, fourth - 3 points, fifth - 4 points). To de-
termine an overall level of professional self-fulfilment, the
sum of points due to all 10 attributes is calculated. The nor-
mative indices of the PS are as follows: the low is below 45,
the medium is from 64 to 81, and the high is from 82 to 99.

3) “Questionnaire of Terminal Values” (QTV) by I. Senin.
The methodology helps to identify the specificity of eight
thermal values: personal prestige, high material position,
creativity, active social contacts, self-development, attainment,
spiritual satisfaction, preservation of personal individuality.
Also, to disclose the characteristics of five spheres of life:
professional life, education, family life, social life, and en-
thusiasm. The methodology consists of 80 statements that
represent the values and spheres of life [18]. The results of
the study were subjected to a quantitative analysis using
Student’s t-criterion for independent groups.

RESULTS

The empirical study demonstrated a range of perhaps sig-
nificant differences between the studied indices among
groups of police officers of different levels of personal and
professional fulfilment. The results are given in Table 1.
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Table 1. Indices of terminal values in groups of police officers with different levels of personal
and professional fulfilment (M+0)

Police officers with the

Police officers with the

low level of personal and high level of personal and

professional fulfilment

professional fulfilment

1 Personal prestige 24.19+1.08 32.04+1.10 5.09 0.001
2 High material position 32.72+1.07 31.63+1.04 0.73 -
3 Creativity 30.21+1.14 35.04+1.10 3.05 0.001
4 Active social contacts 28.87+1.09 31.17£1.06 1.51 -
5 Self-development 34.22+1.12 40.23£1.11 3.81 0.001
6 Achievements 31.44+1.10 39.17+1.14 4.88 0.001
7 Spiritual satisfaction 32.58+1.09 35.65+1.16 1.93 -
8 | Maintaining personal identity 30.33+1.10 33.21+1.12 1.83 -

» <

Therefore, for the value “Personal prestige’, “Creativity’,
“Self-development’, “Attainment” there was a perhaps signif-
icant difference in the group of police officers with a high
level of PPF, as compared to respondents with a low level
of PPF (p<0.001). The obtained data suggest that police of-
ficers with a high level of PPF are characterised by a desire
to maintain their status and authority among colleagues,
and by the subjective significance of support and appre-
ciation from the public. Their professional performance
is based on a clear understanding of their role in society,
the effectiveness of which is defined by the quality of their
interaction with the public. The positive image of a police
officer is enhanced through approval of police performance
from the public, receiving commendations for saved life or
disclosure/prevention of offences, that is often reported in
mass media and promotes the personal status of the police
officer.

However, this phenomenon also has a negative side,
which is reflected in the negative assessment of the police
work by the public, which leads the population to distrust
and doubts about the professional competence of the law
enforcement system. Therefore, it is quite normal for police
officers to be concerned about their prestige and authority,
which indicates a desire to be a productive and competent
professionals. As for the group of police officers with a low
level of personal and professional fulfilment it should be
noted that these researchers are characterised by a less de-
veloped ability to use the necessary creative models and
tools while solving problems in the work of law enforcement.

Creativity is a rich phenomenon that demonstrates a
way of living. For police officers, such psychological construct

is reflected in the ability to implement innovations in their
profession, in their ability to use them in their activities and
to attain success. After all, the police officer profession is
regulated and regulated by instructions, normative and ad-
ministrative documents, which narrows the ability of police
officers to diversify and creatively fulfil their professional
duties. The high indicator on the given scale in Table 1 confirms
the idea that the personal and professional components in
the performance of police officers should be developed,
who want to realize not only their professional potential but
also to use all their personal resources for a more effective
outcome of their activity. The desire to develop and achieve
professional success are the most effective attributes of a
highly qualified, motivated, and dedicated employee who
not only wants to fulfil her/his service duties but also sees
in it the highest goal — to make the world a more beautiful
and safe place. This raises the question of improving the
system of psychological support for police by specifying the
influences aimed at the correction and development of the
above-mentioned shortcomings attributable to the group
of police officers with a low level of personal and professional
fulfilment.

The values “High material position” (t=0.73), “Active
social contacts” (t=1.51), “Spiritual satisfaction” (t=1.93) and
“Maintaining personal identity” (t=1.83) were not found to
be significantly different. The results obtained allow concluding
that these values are equally important for both groups of
police officers surveyed, regardless of their PPF level.

The next stage of the study was a comparison of the
significance of life spheres in the surveyed groups of police
officers (Table 2).

Table 2. Comparative analysis of the value of life spheres in groups of police officers with different levels
of personal and professional fulfilment (M+to)

Police officers with
the low level of personal

and professional

Police officers with
the high level of personal
and professional

fulfilment fulfilment
1 Professional life 55.75£1.09 61.45+1.11 3.66 0.001
2 Education 53.07+1.11 55.20+1.12 1.35 -
3 Family life 51.49+1.10 50.25£1.09 0.80 -
4 Social life 40.81+1.13 50.17£1.09 5.96 0.001
5 Hobbies 45.76+1.05 37.32+1.07 5.63 0.001
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In the group of police officers with high level of PPF,
in comparison with ones with the low level of PPFE there
was a highly significant difference in the spheres of “Profes-
sional life” and “Social life” (p<0.01). Thus, the sphere of
professional life is the leading one for the police officers
of the second group and very often future life is planned
considering the peculiarities of the professional activity, its
specifics, and requirements. The priority of this area is fully
understandable, as the performance of professional duties
of the police is not limited to the service time, forming a
style of life in general. The police officer is an example for
the people and society as a whole because the activities of
the police services have a decisive role in the processes of
nation-building and development of the country. Only
a highly developed, advanced, and secure country with a
strong potential in the security and defence sector can take
a leading position on the world stage. This determines the
importance of developing the human resource capacity
of law enforcement officials who stand for the rights and
freedoms of citizens, who will be able to protect them and
create a safe environment for living. At the same time, this
actualizes the problem of the risk of emotional burnout
and chronic stress among police officers due to the feeling
of being permanently on duty and impossibility to act be-
yond the scope of their profession, which regulates the life
of police officers and requires them to behave in a virtuous
manner and keep a crystal clear reputation. The unequiv-
ocal acceptance of oneself as a person and a professional
through the feeling of fulfilment in the given life contexts
can be one of the important factors of prevention, in this
sense. However, it’s necessary to state that this assumption
requires further empirical verification.
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In the sphere of “Hobbies”, there was a significant
difference for the group of police officers with a low level
of PPF as compared to the group with a high level of PPF
(p<0.001). Thus, the obtained data indicate that police of-
ficers with the low PPF need to reduce the pressure caused
at work through the realisation of their hobbies. Feelings
of insecurity, threats, and multiple negative interpersonal
contacts have a destructive effect on the self-perception
of the police officer, which inevitably leads to disillusion-
ment with the profession and to a decrease in productivity.
Therefore, the respondents of this group need to have time
to spend time with their favourite activity to renew their
own resources. However, the lack of time and the lack of
focus does not always allow the officers of the first group
to be able to devote their time to their needs and is often
the cause of their dissatisfaction and emotional outbursts,
making it highly likely that they will fail in their work or
lose their effectiveness. Therefore, for police officers with a
high level of PPF, a balance between their personal and pro-
fessional performance, and their congruence is character-
istic, the ability not only to preserve but also to renew the
optimum level of personal resources and not to stagnate in
the development of the resource base and the personality as
a whole, representatives of this group show greater adapt-
ability and resilience to the difficulties and stresses within
the professional activity, which explains the lower value
of the possibility of relaxation, entertainment and various
means of neutralisation of internal stress.

No significant differences were found in the spheres
of “Education” and “Family life” in the groups of police of-
ficers with low and high levels of PPE, which necessitated a
further qualitative analysis of the obtained results (Table 3).

Table 3. Analysis of the group hierarchy of the value of life spheres among police officers with different levels
of personal and professional fulfilment

Level of manifestation of the spheres

Police officers with the low level of

Police officers with the high level of

personal and professional fulfilment personal and professional fulfilment

Hich Professional life Professional life
& Family life Family and Social Life
Education
Middle Social life Education
Hobbies
Low Hobbies

The spheres of professional and family life were the
most significant for police officers with a low level of PPE
It is worth considering the fact that the respondents of this
group feel the pressure of professional functions on them-
selves and often give first place to this sphere. This is ex-
plained by the fact that for this group professional activity
is the main type of activity, their age, work experience, and
lack of desire to change their lives have a significant impact
on the personality of the police officer who does not see
herself/himself in another professional role. It is quite of-
ten that the motivation in the profession is the desire for
a stable financial income which would ensure an adequate

standard of living for the officer and his family. Thus, these
two areas are very relevant for this group of police officers.
The spheres of education, social life, and hobbies are on a
medium level of importance. None of the spheres appeared
to be at a low level.

Police officers with a high level of PPF prioritise the
spheres of professional, family, and social life. This division
of spheres at a high level is optimal for a successful police
officer as the desire for professional fulfilment, demand,
family well-being, and social development are attributes of
a qualified police officer who stands up for the welfare of
the citizens. The middle level was occupied by the sphere of
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education, which is a positive result indicating a desire of
the police officers to get further acquainted with the profes-
sion, interest in the development of their own personality
as a professional and as a person, which is a positive charac-
teristic of the group. The low level of importance appeared
to be appropriate in the sphere of hobbies. In the author’s
opinion, this fact is ambivalent because, on the one hand, it
indicates the orientation of respondents with a high level of
PPF to the spheres of life that are more important for them
in the value dimension and the lack of desire to spend time
(or lack of free time) for recreation. On the other hand, the
complexity and pressure of police officer practice require
the ability to take the pressure off, especially through hob-
bies, sports, and other constructive activities. We believe
that this fact requires further empirical investigations to
formulate an objective opinion to predict possible negative
consequences and to prevent them.

DISCUSSION

This research proposes the author’s definition of the notion of
“personal and professional fulfilment”, which is understood
as a continued space of personal fulfilment of the subject in
life and self-realisation in professional activity, which wholly
discloses the unique orientation of one’s life. A low level of
PPF can be interpreted through a link deficit between per-
sonal fulfilment and professional self-fulfilment, which be-
comes an obstacle to the successful performance of service
and a factor of inhibition of the full use of personal resources.
A high level of PPS is reflected in the harmonious link be-
tween the personal and professional components of fulfil-
ment, which determines a single individually unique de-
velopment trajectory that enriches the resource base of an
individual and ensures a successful performance of profes-
sional activities. The strategic research purpose is to create
a model and typology of professional and personal realisation
of police and psychological determinants that condition the
specificity and level of their success since in international
law enforcement practice, self-realisation deficit in the pro-
fessional and personal sphere is one of the central causes
of the personnel turnover. Detailed characteristics of the
composition of the identified typological groups, not only
by psychological but also by social and demographic indi-
cators (age, gender, work experience, education, unit etc),
is the main condition for specifying the nature of the com-
plex of positive and negative determinants of personal and
professional fulfilment of police officers and identification
of problem areas of it functioning. This, in turn, makes it
possible to specify the psychological support program by
the empirically identified risk factors.

Hence, O. Shtepa proposes to understand the essence
of personal activity through two vectors that simultaneously
determine the specificity of its realisation: in the functional
sense, PF is an indicator of the heterogeneity of the individual’s
fulfilling a particular life issue; in the content sense, it shows

the resource position which provides a valid perspective for
achieving the life goal [16, p. 200].

In his turn, O. Kokun said that professional self-ful-
filment is an integral part of personal self-fulfilment, which
describes the prospects and possibilities to use own individ-
ual potential in the profession in a more effective way, that
stimulates the development and further self-improvement in
the activity, ensures the concurrence of the personal needs and
professional requirements, which is expressed through the
professional demand for him or her as an expert [17, p. 35].

The results of the research will improve the system
of prophylactic and corrective actions, which are developed
in two dimensions: firstly, to increase the positive attitude
towards continuing the police career and effective perfor-
mance of service duties, and secondly, allow identifying signs
of personal and professional trouble and to focus on prevention
and elimination of the diagnosed problem in individual and
organisational contexts.

CONCLUSIONS

The empirical analysis of the semantic content of the value
and life spheres among police officers has determined that
further scientific discourse will require deeper analysis. It
was found that the value sphere has significant differences
in police officers who have different levels of personal and
professional fulfilment. Personal and professional fulfilment is
a continuous space of personal fulfilment in life and self-re-
alisation in professional activity, which wholly unveils a
unique dimension of personal life fulfilment. Police officers
with low PPF have a desire for financial independence and
stability, their satisfaction with the profession is influenced
by their confidence in their own material well-being. The
availability of time to engage in their favourite activity is also
important allowing them to renew their resources. Police
officers with a high level of PPF are concerned about their
prestige, they can solve complex tasks creatively, they are
concerned about their personal development and strive to
succeed in their profession. A qualitative analysis of the group
hierarchy of value of life spheres in police officers with the
low level of personal and professional fulfilment showed
that the spheres of professional and family life are the most
significant to them. Police officers with a high level of PPF
prioritise the spheres of professional, family, and social life,
the combination of which is considered optimal for qualified
law enforcement officers who protect the rights and free-
doms of citizens. Policemen with a high level of PPF want to
fully realize themselves in their profession, want to be valued
in it, have a positive image and at the same time devote time
to family and education.

The prospect of further scientific research is to study
a broader spectrum of psychological characteristics in the
context of the fulfilment of police officers, considering the
professional and personal components, combined into a psy-
chologically holistic phenomenon.
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fna CepriiBaa Ilonomapenko

XapkiBCcbKIMIT HAalliOHA/IbHUII YHiIBEpCUTET BHYTPILIHIX CIIpaB
61080, mpocm. JIpBa Jlanpay, 27, M. XapKiB, YKpaiHa

CeMaHTU4YHMI 3MICT WiHHiCHOT cdepu noniyiaHTiB
3 pi3HMM piBHEeM ocobucTicHO-npogeciiHOI 3AiiCHEHHOCTI

AHoTaLis. Y cTarTi Ipe3eHTOBaHO CTVCINIT OIJIA] TEOPETMYHNX HaIlpallloBaHb IOf0 LiHHiCHOI cdepu moninjaHTiB B
YKpalHCBhKUX i 3akopioHHMX cTygiAx. KoHcTaToBaHo, 0 y mapuHi ncuxosnorii ocobucticHi iHHOCTI 9acTo € 06’€KTOM
JOCTiDKEHHS Ta MalOThb pi3HOMaHiTHe TpaKTyBaHH:A. AKI[EHTOBAaHO yBary Ha TOMY, LIO y KOHTEKCTi L€l poboru
[iHHOCTI PO3YMIIOTBCS K IIMOOKO BKOPiHEHI MOTMBH, IO (GOPMYIOTH CEMAHTMYHMII 3MICT YCTAaHOBOK 11 CTAHAAPTIB
IIOBefIiHKM 0COOUCTOCTI, 0 y mpodecilfTHOMY ceHci BIOCKOHAIOE YCBifoMIeHH: ¢axiBlleM He TiIIbKM BaXX/MBOCTI
cBoei mpodeciltHOi AiAMBHOCTI, a/le it 3HAYYI[OCTi BIACHOTO BHECKY Yy AKicHe il BukoHaHHA. LliHHOCTI momiriaHTiB
BiflirpaloTh BaXK/IMBY PO/Ib Y IX eq)eKTMBHOMy TICUXOJIOTiYHOMY (byHKuiOHyBaHHi Ta OPIiEHTYIOTH IIO/I0 IIOJA/IBIIOTO
PO3BMUTKY. MeTa cTaTTi O/IATaIa y BCTAHOBJICHHI CEMaHTMYHOTO 3MICTY LIIHHOCTET Ta XXUTTEBUX cep y NOMIIiaHTIB i3
pisHMM piBHeM ocobucTicHO-nIpodeciiinoi 3ailicHennocrti (OI13). B emniprynoMy gocnimxeHHi Ay GOpMyBaHHA Py
0y/10 3aCTOCOBAHO K/IACTEPHUIT aHA/Ii3 32 METOROM K-cepeqHiX i3 BUKOPUCTAHHAM AAaHNX, OTPVYMAHUX 3a HOIIOMOTOI0
OINTYBaJIbHMKA 0cobycTicHOI 3aiiicHeHHOCTi (O3) O. IllTenu Ta onutyBanbHMKa npodeciitHoro camospiiicuenns (I1C)
O. KokyHa. [lani, orpumani y gocnimxenni OI13, fo3Bonmmmy po3nomimiTy 3araabHy BM6ipKy nosminencpkux i3 203 ocio,
Ha TpY I'PyIL: Nleplia rpyma (Husbkuii piBens OI13) cxiana 68 oci6, npyra rpyna (Bucokuit piseHb OI13) - 92 pecrioHpeHTiB,
Tpets rpyna (cepenHii pisens OII3) — 42 pocnimxyBanux. EMIipiyHO BCTaHOBJIEHO, 1[0 NOJIiIIeNIChbKi 3 HU3BKVM piBHEM
OI13 BupisHAIOTbCA MIparHeHHAM J0 GiHaHCOBOI CTabIIBHOCTI, I HUX Ba)IMBO MATy 4Yac Ha 3alHATTA YIH06IeHOI0
CIIpaBoIo, IO HO3BOJAE IM BimHOBMIOBaTH pecypcu. Ilonminiantu 3 BucokumM pisHeM OII3 mikayloTbCsA PO BIACHWIA
iMimK, 3maTHI KpeaTMBHO BMpIllyBaTU CKJIAafHI 3aBJJaHHA, IlepeiiMalOTbCA NPOo6IeMaMyl CYCHiIBHOTO PO3BUTKY Ta
IIparHyTh ZOCATHYTHU yCIIixXy B mpoecil. [y momineiicbkux 3 Hu3bkuM pisHeM OI13 sHauymumy € cepu npodeciitHoro
Ta ciMeiiHOTO XUTTA. Y moninelicbkux 3 BucokuM piBHem OII3 pominyroummu BusaBmmmca cdepu mpodeciitHoro,
CiMeJTHOTO ¥ CYCIIIBHOTO >KUTT, IIOEAHAHHA AKMX € OITMMAa/JIbHUM IJIA KBaliikoBaHMX TpaBooxopoHiiis. ITosinianTn
3 BucokuM piBHeM OII3 BoJiIOTh IIOBHOLIHHO peanidyBatu cebe y npodecii, XouyTh 6yTH 3aTpeOyBaHMMIU B Hiil, MaTH
MTO3UTUBHMIT IMiZI>K, BOJHOYAC IPUAIIATI Yac CiM’i Ta HABYaHHIO

KniouoBi cnoBa: xutTeBi cdepy, 0cOOMCTICHA 3AiIICHEHHICTD, TpOodeciitHe caMO3MiliCHEHHS, IOTLIeChKi, TpodeciiiHi IiHHOCT
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Abstract. Nowadays, the Internet is a tool that is becoming imperative in
everyday life. The pandemic in the modern world has exacerbated the problem
of Internet addiction, creating the conditions for humanity to stay longer online.
Since the majority of users are adolescents and young people, they form the
main risk group, which is prone to Internet addiction. The purpose of the study
was to explore the features of Internet addiction in high school students in
modern Ukrainian society. The study included a comprehensive approach,
which provided a combination of the following methods: theoretical (analysis,
synthesis, generalisation, and systematisation of conceptual provisions on the
problem under study); empirical (testing, in particular the method: “Chen
Internet Addiction Scale” (CIAS adapted by L. Maligin, K. Feklisov); method
of statistical processing. The paper reveals the problem of Internet addiction
in high school students in modern conditions, the problems that arise in
connection with such dependence, and considers the symptoms of Internet
addiction and the reasons for its development. The study discusses the results of
the investigation of Internet addiction in high school students, and also reveals
differences in components of Internet addiction in adolescents with different
levels of addiction. The findings show that most high-school students are prone
to Internet addiction, which necessitates timely primary prevention of Internet
addiction, starting in adolescence. In addition, a comparative analysis found
that subjects with persistent Internet-dependent behaviour were more likely
to have compulsive symptoms, withdrawal symptoms, tolerance symptoms,
intrapersonal and health problems, time management problems, and stress
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INTRODUCTION

Most researchers in modern society are attracted to psycho-
logical phenomena associated with the informatisation of
the main spheres of human activity, which includes the phe-
nomenon of pathological use of computer technology, in
particular Internet resources. The Internet resource, which
originally served as a powerful tool in the processing and
exchange of information, now more often determines the
root cause of Internet addiction. Today, there are different
standpoints on the problem of Internet addiction or cyber
addiction, often ambiguous and controversial. V. Kolesov
claims that the world is gradually going crazy, plunging into
virtual reality and losing touch with the real one [1]. I. Malyshev
suggests that there is nothing to be afraid of, since depen-
dence on the Internet is as illusory and unattainable as cy-
berspace [2]. K. Yakovleva is convinced that people who are

overly interested in virtual space are beginning to give it a
greater advantage over real life [3].

N. Andrushchenko and E. Klimentovskaya recall
that Internet addiction began to be actively studied by for-
eign psychological schools since the 1990s. The very con-
cept of “Internet addiction” appeared in 1996, which was
introduced into scientific use by I. Goldberg to describe an
unnecessarily long stay on the Internet [4]. Certain aspects
of Internet addiction have been studied to varying degrees
by sociologists, psychologists, teachers, and psychiatrists.
Among foreign studies devoted to the phenomenon of “In-
ternet addiction”, a special place is occupied by the works of
M. Griffiths [5], I. Goldberg [6], R. Davis [7], K. Young [8]
et al. They proposed definitions of Internet addiction, crite-
ria, and evaluation tools. Their works accurately determine
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the current state and prospects for the development of the
problem. Together with the above-mentioned foreign re-
searchers D. Greenfield [9], M. Orzack [10], C. Chou [11]
(in Asia), O. Egger and M. Rauterberg [12] (in Europe) were
the first to investigate the phenomenon of Internet addic-
tion, mainly they developed diagnostic criteria and recom-
mendations for the treatment of Internet addiction.

The most accurate and meaningful description of
“problematic Internet use” is presented in the cognitive be-
havioural model of pathological Internet use by R. Davis.
The researcher saw something more in pathological use than
behavioural addiction, including special patterns of cognition
and behaviour associated with the Internet, which cause nega-
tive life consequences [13]. Notably, according to I. Ershova,
T. Chudinov, and M. Permyakova, the study of the phe-
nomenon of Internet addiction in Russian psychology be-
gan later due to the lag in computerisation of society [14].
N. Potemkina [15] summarises the definition of the concept
of “Internet addiction” by researchers: “obsessive desire to
access the Internet while on-line, and inability to log out of the
network while on-line according to I. Goldberg, pathological
use of the Internet according to K. Young”

The purpose of the study is to investigate the features
of Internet addiction in high school students in modern
Ukrainian society.

Objectives of the study:

1) summarise theoretical data on understanding the
phenomenon of “Internet addiction” and its classification;

2) identify the features of manifestations of Internet
addiction of the studied high school students with different
levels of Internet addiction;

3) systematise and summarise the processed material,
formulate conclusions.

LITERATURE REVIEW

The study by A. Lozhechkina and O. Zvada [16] indicates
that virtual addiction refers to a compulsive desire to access
the Internet while off-line, and the inability to log out of
the network while on-line. The researchers also highlight
the opinion of S. Korennaya, according to which the basis
for the development of Internet addiction is a violation of
the mechanisms of perception of the world and information
processing. In accordance with this, the level of development
of computer technology and software creates the illusion of
reality, which a person plunges into when performing activities
on the Internet. A. Egorov emphasises the main properties
of the Internet identified by V. Loskutova, which turn it into
an addictive agent: the transpersonal nature of interpersonal
relationships in the network, the possibility of using the In-
ternet to fulfil their fantasies or desires, the possibility of
anonymous social interactions, unlimited access to information
and voyeuristic aspect [17].

Internet addiction involves the following symptoms
proposed by M. Orzack, the list of which was highlighted by
O. Stakhova and Yu. Bliznyuk. Physical and psychological
symptoms consist in constant “forgetting” to eat, reduced
sleep duration, ignoring and neglecting own health and
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personal hygiene, increased use of “fast” food, experiencing
frustration and despair, reducing the circle of friends and
relatives due to Internet addiction, unwillingness to react and
perceive criticism of this lifestyle from relatives or others [18].

M. Griffiths [19] identified six main signs of Internet
addiction: 1) dominance of Internet activity for a person;
2) mood changes during Internet activity; 3) tolerance
(increased time spent on the Internet); 4) withdrawal syn-
drome (effects that occur due to the cessation of Internet
use, for example, irritability, flightiness, etc.); 5) conflict, which
is expressed in interpersonal and intrapersonal contradictions;
6) relapse or return to network activity after certain abstinence.
According to M. Griffiths, the presence of all six signs in a
person may indicate addiction. In addition, Chinese researchers
J.P-S. Chang and C.-C. Hung proposed a neuropsychological
model of Internet addiction development. The group of In-
ternet addicts includes those who meet three criteria: 1) it
is easier for a person to self-actualise via the Internet than
in real life; 2) a person experiences dysphoria or depression,
being deprived of the opportunity to use the Internet; 3) a
person hides from family members how much time they
spend on the Internet [20].

Researchers L. Yurieva and T. Bolbot identified four
stages of development of computer addiction: 1) the stage
without addiction development; 2) the stage of passion;
3) the stage of risk of computer addiction development;
4) the stage of computer addiction presence.

According to the above, researchers give the following
classification of Internet users: 1) users who carry out activ-
ities at the computer exclusively of an instrumental nature,
performing a clearly defined specific task; 2) users who
experience positive strong emotions and pleasure from activities
at the computer, which has situational nature; 3) users who
have a systematic need for computer activities. If there is no
access to the Internet, a person does everything possible to
eliminate the obstacles that have arisen. In this category of
people, the risk of Internet addiction increases, which in most
cases is the first stage of addiction development; 4) users
with an already formed computer addiction, in which the
need for a constant stay at the computer occupies a leading
place in the hierarchy of needs. Besides, there are signif-
icant changes in a personality, signs of maladaptation are
expressed [21].

A. Stakhova and N. Bliznyuk note that the onset
of youth is associated with many pronounced changes in
physiology, thoughts, emotions, and social life. This gives
the period of youth a complex and special significance. Young
people make up exactly the age category that is prone to
being included in the risk group. Ultimately, adolescents
are prone to Internet addiction. Researchers also identify
important factors that cause dependence on the Internet
and which consist in social (difficulties and maladaptation
associated with society, team, family) and psychological
(problems associated with finding a common language with
peers) reasons [18].

Considering that, in addition to young men, teenagers
are also subject to Internet addiction, N. Grebenyuk emphasises
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that people aged 11-15 years show, first of all, the need to
communicate with peers. Despite the rapid development of
new forms of communication with each other via the Internet,
this becomes one of the main prerequisites for the develop-
ment of the phenomenon under study. In addition, a variety
of youthful complexes, difficulties associated with commu-
nication, individual typological properties and character
traits also provoke the process of moving away from reality
to the virtual world [22]. There is an opposite point of view
of N. Maksimova, who believes that the passion for numerous
computer technologies for modern youth is most likely the
norm, but not a deviation from it. The researcher notes that
using Internet resources gives users unlimited opportunities
to expand their horizons, master new technologies, and find
like-minded friends. For people with a tendency to Internet
addiction, the Internet is becoming a world with no need to
look for solutions to problems, take responsibility for own
actions, and grow up [23].

According to A. Zhichkina, the specificity of young
people’s activities in virtual reality can lead to an inadequate
perception of real contacts and lead to the deformation of
interpersonal relationships. In virtual communication, due
to the physical lack of representation of partners in relation
to communication with each other, a number of communi-
cation barriers, including the communicative competence of
the individual, its nonverbal part, lose their significance [24].
K. Young cites statistics according to which 91% of Internet
addicts actively use Internet network services related to
communication. In addition, the researcher identifies other
reasons for the “entry” of teenagers and young men into the
virtual space: 1) the desire of the individual to decide on
his place in life, giving an answer to the question “Who am
1?7, “Why am I doing this?”; 2) the desire of a person to get
acquainted with various aspects of intimacy, especially with
the opposite sex, if it causes difficulties in the real world;
3) the desire to separate from parents. In the case when a
young man cannot completely separate from his parents,
the Internet provides him with the opportunity to feel inde-
pendent; 4) since adolescence is considered a difficult period of
life, the young man seeks to get rid of frustration caused by
constant external pressure in the Internet environment free
from responsibility [25]. According to A. Voyskunsky, the
Internet for young men becomes the environment where
the need for communication is met, which is difficult in
real life. The motive for communicating on the Internet is
to find new acquaintances with like-minded people, make
friends, meet the need for emotional support and obscene
communication [26; 27].

A. Skubchenko [28] notes that according to L. Obuk-
hova, teenagers and young men, being on the Internet, are
more likely to “search” than “think” or “teach”. The researcher
notes the emergence of the illusion of impunity and per-
missiveness on the Internet in people of early adolescence
as psychological aspects of the development of Internet
addiction and the desire of people of early adolescence to
solve or avoid many problems and difficulties in everyday
life. This entails the possibility of a violation of human rights,

which serves as a trap and, as a result, serious consequences
in reality, that is, a decrease in the level of morality. The high
probability of forming computer and Internet addiction in
young men is also increasing due to the actualisation of the
need for spatial and territorial autonomy, inviolability of
their personal space. According to B. Mandel, one of the
factors that provoke a person to replace real life with virtual
space is a sense of insight into their own boundaries, which
is supported by the ambivalent position of the mother about
separation and maturation of a person of early adolescence [29].

I. Hasanova summarises that the Internet has become
a powerful environmental factor, under the influence of which
the personality of modern young people is formed. Adoles-
cents and young men, due to the age-related immaturity of
the individual, are most vulnerable to various kinds of neg-
ative influences. The negative consequences of excessive In-
ternet addiction cover all areas of their lives, there are diffi-
culties in educational and professional activities, problems
communicating with peers, conflicts in the family, etc. [30]

MATERIALS AND METHODS

Theoretical analysis of the problem of Internet addiction, as
one of the main types of addiction of modern high school
students, proved their significance for the science and prac-
tice of an educational institution. In accordance with this,
the task was to investigate the features of the manifestation
of Internet addiction in early adolescents.

Based on the data obtained as a result of theoretical
analysis, an empirical research programme was compiled to
investigate the features of Internet addiction in early ado-
lescence. An empirical study of high school students was
conducted during October-November 2021 on the premises
of the Chernivtsi multidisciplinary lyceum No. 11 “Prestige”
in Chernivtsi. The survey involved students in grades 10-11 -
50 respondents aged 14-16 years. The gender differentiation
is not indicated, because the task of the survey was not to
investigate gender differences in the relationship between
Internet addiction and social intelligence in early adoles-
cence, so the sample was formed by randomisation.

The study was conducted in several stages:

— at the first stage — preparatory - the analysis of
Ukrainian and foreign studies on the chosen problem was
carried out; the scholarly apparatus of research was formu-
lated; the concept of “Internet addiction” was substantiated;
the classification and risk factors for Internet addiction in
high school students were studied and generalised;

— at the second stage — ascertaining - a programme of
empirical research was planned and diagnostic support was
substantiated, which allowed investigating the features of
Internet addiction in high school students; an empirical
study was conducted, the obtained empirical data was pro-
cessed, and an assumption was formulated about the need
for timely primary prevention of Internet addiction, starting
from adolescence.

— at the third stage - final - the generalisation of em-
pirical data and the formulation of conclusions was carried
out.
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The applied tasks of the second stage included the
survey of the following diagnostic indicators: the level of
severity of Internet addiction in high school students and a
separate analysis of the levels of severity of Internet addiction
symptoms.

As the main methodology aimed at studying the
level of Internet addiction in high school students, the method
“Internet Addiction Scale” by S. Chen was used in the ad-
aptation of V. Malygin and K. Feklisov with the statistical
study [31]. The test allows simultaneously measuring specific
symptoms of addiction, including: tolerance, withdrawal
symptoms, compulsivity, and at the same time exclusively
psychological aspects, such as: the ability to manage own time
and the presence of intra-personal problems. A special ad-
vantage of the Chen test is its versatility, the ability to measure
a single continuum of behaviour associated with the Internet
resources from several points [32].

The “Chen Internet Addiction Scale” (CIAS scale)
consists of 26 questions and includes 5 assessment scales:

1) scale of compulsive symptoms;
2) scale of withdrawal symptoms;

Makariuk

3) scale of tolerance;
4) scale of intrapersonal and health-related problems;
5) scale of time management [32].

In addition to the scale assessment, two types of su-
pra-scale criteria are proposed —integral (key) symptoms of
Internet addiction itself, including the first three scales and
the criterion of negative consequences of Internet use (the
last two scales). The sum of all scales or the total score is
an integral indicator — a general indicator of the presence
of Internet-dependent behaviour. Based on the results of
primary analysis and adaptation, researchers V. Malygin
and K. Feklisov propose the following thresholds for as-
sessing Internet-addictive behaviour when using the Chen
scale. From 27 to 42 — minimal risk of Internet addiction,
from 43 to 64 - predisposition to Internet addiction, from
65 and above - a pronounced and persistent pattern of
Internet addiction behaviour [31].

RESULTS AND DISCUSSION

Data obtained using the “Internet Addiction Scale” method
by S. Chen was illustrated on Figure 1.

E Low level
® Average level

® High level

Figure 1. Overall level of Internet addiction in high school students (in %)

According to the results of the methodology, 54% of
young men are more or less exposed to the negative influence
of the Internet, they are at risk. The subjects show an average
level of Internet addiction. This is the so-called prosocial
group, a group of unstable Internet users who, under un-
favourable circumstances, can move from a group prone to
Internet addiction to a group dependent on the Internet.
Such students spend much more time on the Internet and
at the same time forget about their household chores and
responsibilities. Usually, the interaction of a young man with
the Internet is reduced to finding entertainment, games,
the use of which takes quite a lot of free time. This level of
predisposition to Internet addiction can be called the level
of the so-called “user”. Here, the user cannot take control
of the time spent on the network, there are often problems
with using the Internet. In relation to high school students
with a tendency to Internet addiction, it is necessary to
determine the complex impact of these problems on their
lives to implement further therapeutic measures with cor-
rective goals to prevent the transition to a high level of
Internet addiction.

The remaining 32% of young men were not prone to
Internet addiction. Respondents with a low level of Internet

addiction are ordinary Internet users, who can sometimes
spend a little more time on the Internet, but at the same time
control themselves. High school students in this group often
turn to the network mainly to prepare for school classes,
looking for the necessary information, for example, to de-
velop presentations, write messages, essays, etc. 14% of high
school students from the sample already have a pronounced
persistent pattern of Internet-dependent behaviour. For
representatives of a high level of addiction using the In-
ternet adds significant problems in life. Level of Internet
addiction corresponds to the level of an “advanced user”.
The user does not know how or probably does not want to
control their time on the Internet. A person is constantly in
a state of unconscious desire to access the Internet.

The main signs at the stage of development of Internet
addiction can be observed such emotional and volitional
disorders: loss of a sense of time, fixation on an addictive
agent, which is accompanied by an emotional rise (eupho-
ria, mental relaxation, a feeling of “take-off”, carelessness,
freedom, and increased imagination), anticipation, fantasies
and dreams of being on the Internet, receiving positive
experiences, emotions from Internet activities, a feeling of
psychoemotional tension outside of the Internet. High school
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students in this group are characterised by Internet addiction,
which negatively affects their mental health. They can be
described as young men with low emotional stability and
poor adaptation. All this manifests itself in a dramatically
changing mood, feelings of fear, depression, a sense of routine
and monotony of life conditioned by the loss of the Internet.
Such high school students are more sluggish, passive, inert,
not inclined to mobilise efforts, and more aggressive. Their
self-esteem is relatively lower compared to schoolchildren
at the stage of interest in the Internet, because they experience
a greater dependence on the imposed communication style.

Such results may be conditioned by the fact that,
firstly, the modern educational system actively integrates the
use of Internet resources during homework and in prepa-
ration for lessons. Secondly, the Internet has become the
main platform for establishing friendly contacts or intimate
and personal communication, as it is much easier for high
school students to interact in a secure Internet environment
than in direct communication.

Only a small number of high school students have
a high level of severity of symptoms characteristic of Internet
addiction (Fig. 2.), that is, compulsive symptoms, withdrawal
symptoms, tolerance symptoms, and are aware of the de-
gree of influence of the Internet on their lives, more than
half do not feel the negative impact of the Internet. Only
a third of high school students are aware of the problems
associated with Internet use. Thus, for example, they notice
that because of the Internet they can neglect personal hy-
giene, skip meals, and spend less time with their loved ones.
Of these, 10% report a very high degree of influence of the
Internet on their daily lives. The rest of the high school stu-
dents do not notice in their lives the problems associated
with using the Internet (Fig. 2). A third of high school stu-
dents are unable to use their time efficiently due to the use
of the Internet or have difficulty controlling it, while the
majority of high school students believe that they can set
priorities correctly, and the Internet does not interfere with
their daily work.

100% -
90% -
80% -
70%
60% -
50% -
40% -
30% -
20% -
10% -

0% -

Compulsive symptoms

Problems related to the
use of the Internet

® High level
m Average level

® Low level

Time management

Figure 2. Distribution of respondents by severity levels of Internet addiction symptoms (in %)

During the comparison of the results of individual
scales of the methodology and the overall level of Internet
dependence, there is a discrepancy in the distribution of
data. Thus, for example, 10-15% of high school students who
showed medium and high levels of Internet addiction have
alow level on the scales associated with individual manifes-
tations of the negative impact of the Internet. This means
that high school students are not aware of the negative con-
sequences of excessive use of the Internet network, which
indicates the need to inform students about the harm and
impact of the Internet.

Based on the results of the study by V. Berezina,
A. Sharov [33] it was also found that the vast majority of high
school students, i.e., 58% of students, show a tendency to
Internet-dependent behaviour, which can mean the desire
to spend as much time as possible on the Internet. 30% of
respondents were diagnosed with a minimal predisposition to
Internet addiction, and 12% exhibit persistent Internet-de-
pendent behaviour. The findings contradict the available
data of researchers in their study on the greater severity

of compulsive symptoms in high school students, namely,
the inability to overcome the desire to access the Internet,
a feeling of discomfort if they are forced to stop using the
Internet for an indefinite period of time.

Numerous studies, including by V. Kolesnikov,
Yu. Melnik, L. Teplova [34], indicate the existence of age
and gender differences in the use of the Internet service by
young men and women. However, the researchers predict
that with the mass use of Internet resources in recent years,
the trend may decrease. In fact, the study confirmed the
expected differences between different age groups surveyed
and refuted the assumption that there are differences in
Internet use between boys and girls.

When analysing age differences, it is necessary to
consider the fact that most studies in this area cover a relatively
narrow age range: adolescence, puberty, and early adulthood.
Researchers S. Karacic and S. Oreskovic [35] as a result of
an empirical study, found that the greatest risk of developing
Internet addiction occurs at 15-16 years. This once again
shows that excessive and active use of the Internet and its
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services is typical just for adolescents, and with concomitant
personal and social factors, it can lead to addiction.

Therefore, all of the above clearly confirms the urgent
need for pedagogical and psychological prevention of Internet
addiction, represented by a complex process aimed at in-
forming schoolchildren about the mechanisms of Internet
influence on a person, the causes of development, symptoms,
and methods of manifestation of such addiction. Ultimately,
knowledge about Internet addiction is necessary for high
school students, they need to know about the consequences
of excessive Internet use to ensure their own safety.

CONCLUSIONS

Internet addiction poses a threat to a person’s physical and
mental health, which forces researchers to investigate the
factors that contribute to its occurrence and functioning.
The main factors that provoke addiction to the Internet of-
ten include maladaptation of a person in society, problems
associated with finding a common language with peers,
violations in the functioning of the family, fear of starting

Makariuk

opportunity for a person to escape from the real world to
the world that they can create themself.

Theoretical analysis of research papers has shown
that the study of the problem of psychological dependence
on the Internet, as a behavioural addiction, becomes quite
an acute issue for people of early adolescence, since just like
adolescents, young men are the main users of the Internet
network. By analysing the results of an empirical study,
it was found that the majority of high school students are
characterised by a tendency to Internet addiction. This is
manifested in the general indicator and integral indicators
of the scales of S. Chen’s methodology. Therefore, it is possible
to emphasise the need for timely primary prevention of
Internet addiction, starting from adolescence.
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IHTepHeT-afUKLiA IK OQUH i3 OCHOBHUX BUAIB 3aN1I€)XKHOCTI
Cy4YaCHUX CTapLUOK/IaCHUKIB

AHortaujif. Mepexa [HTepHeT CbOTOJIHI € TMM IHCTPYMEHTOM, AKVIT HabyBa€ iMIlepaTMBHOIO 3HAYeHHA Y IIOBCAK/ICHHOMY
xurTi. [TangeMia y cygacHoMy cBiTi Iie 6iblire mormméua mpo6eMy iHTepHeT-3a/1eXKHOCTI, CTBOPIOIOYY JIIOCTBY YMOBU
U1 TpMBAIOro nepe6yBaHHs oHMaiH. OCKINMbKY OCHOBHY YacTVMHY KOPUCTYBA4iB CTaHOB/IATD MIAIITKM Ta IOHAKI,
TO BOHU (POPMYIOTb OCHOBHY I'PYITy PU3MKY, KA CXVWIbHA [0 iIHTepHeT-afyuKIii. MeTO0 HOCTifIKeHH: CTaIo BYUBYEHHS
0COOMMBOCTeI iHTEpHET-3aIeKHOCT] y CTApIIOKIACHNUKIB Y CYJacHNMX YMOBaX PO3BUTKY YKPaiHCBKOTO CYCIIiTbCcTBA. Y
IIpoIieci ZOCTiKEeHH peai3oByBaBCsl KOMIUIEKCHMI IIAXix, AKnil nepeOadas IIOETHAHHSA TAaKUX METOJIiB: TeOPeTUYHi
(aHasi3, CMHTes, y3araJbHEHHsI i CUCTEMATH3AaLisl KOHIEIITYa/IbHIIX TIOTI0XK€EHD i3 JOCTIKYBaHOI Tpo6emMn); eMIipuaHi
(TecTyBaHHSA, 30KpeMa MeTofuKa: TecT-onuTyBanbHuK «llIkana intepHer-3anexnocti C. Yena» (CIAS B ajanTanii
JI. Manurina, K. ®exiricoBa); METOX CTATHCTIYHOTO OIPALIOBAHHS. Y CTATTi PO3MISHYTO IIpob/ieMy iHTepHeT-agmKIil
y Cy4YacHMX YMOBaX Ha NPMKIAJl CTapIIOKJIACHMKIB i Hac/lifKiB, 1[0 BMHMKAIOTb y 3B’S3Ky 3 TAKOI 3aJIeKHICTIO;
BM3HAY€HO CMMIITOMM iHT€PHET-3a/IeXKHOCTI Ta IPUYMHMY ii pO3BUTKY. BiAB/I€HO BifMiHHOCTi y KOMIIOHEHTaX iHTepHeT-
3aJIOKHOCT] y I0HaKiB i3 pi3HMM piBHeM afukIii. 3rifHO 3 pesyabraTaMy JOCTIPKEHHA BM3HAYEHO, IO OiIbLIiCTH
CTapIIOK/IACHMKIB XapaKTePU3YEThCA CXMWIBHICTIO 10 iHTepHeT-3a/IeXKHOCT], 110 IPOBOKY€E HEOOXiTHICTb CBOEYACHOT
IIepBYHHOI IPOQITaKTUKY iHTepHET-3a/IeXKHOCT], IOYMHAIOUY 3 IiIiTKOBOrO BiKy. TakoX YHACTiIOK IOPiBHANTBLHOTO
aHaJli3y BUABJIEHO, L0 Y IOCMIPKYBaHMX 3i CTiMIKOIO IHTepHET-3aeKHOI0 TIOBENIHKOIO IIEPEeBa’KHO BUpPaXKeHi KOMITY/IbCUBHI
CHMIITOMY, CUMITTOMYI BiIMiHJI, CHMIITOMY TO/IEPAHTHOCT], BHY TPIillIHBOOCOOVCTICHI IIpo6ieMu Ta mpobiemu 3i 3I0pPOB M,
po6reMit 3 KEPYBaHHSIM 9acOM i HAIIPY>KEeHICTh

KnioyoBi cnoBa: iHTepHeT-3a/IeXHICTD, 3a/IEXXHICTh CTAPIIOK/IACHUKIB, 0COOMMBOCTI iHTEpHET-3a/IXKHOI IIOBEIiHK,
nepiof paHHbOI IOHOCTI
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Modern Aspects

Abstract. The relevance of the research topic is due to the fact that the education
system does not meet the needs of modern personality. To bring up and develop
the necessary skills that will help the child to adapt to the conditions in society,
it is necessary to adjust the systemic approach of educational institutions. After
all, today it is necessary to have a considerable resource to effectively cope
with life’s difficulties. The foundation of this is laid during the school period.
Therefore, the main task of educational institutions is to form a personality that
is full of vitality and resilience in the modern world, strong spirit, initiative,
morality, determination and great leadership potential, competitiveness, life
skills, creativity and self-realisation. Therefore, based on this, the purpose of
this article is to analyse the readiness of both teachers and students to innovate
in the educational process at school. The object is the educational process itself
as a major factor in innovative changes. The subject of research is the features
of educational work in educational institutions. To effectively achieve the goal,
several tasks were set, in particular, to analyse theoretical research on the topic
of the article; determine the list of methods that will form the basis of empirical
research; to conduct research and formulate conclusions, recommendations
based on their results. As for the methods used during the writing - a range
of theoretical (analysis, synthesis, generalisation, justification) and practical
(content analysis, observation, conversation, testing, questionnaires) methods.
The performed study provides an opportunity to generate the following
results: today the teaching staff and students of secondary schools are not
psychologically ready to introduce innovative mechanisms into the established
educational process. In addition, the material and technical base of schools
also does not correspond to the progressive strategies of modern personality
development. Therefore, for the administration of educational institutions,
there is an urgent need to work towards modern educational changes for the
effective education of the younger generation. The results of the study will
be useful for teachers, principals, social educators, psychologists, students of
pedagogical universities and more

Keywords: educational institutions, personality, pupils, pedagogical workers,
innovation processes, educational process

INTRODUCTION

Today, secondary schools are in search of new educational
development strategies that would meet the needs and de-
mands of modern society in terms of shaping the personality
of the younger generation [1]. School, as one of the types of
socialisation of people and training of individuals to per-
form the role of an active subject of social relations, must
meet the new trends and strategies of social development.
The priority criterion for the development of the social and

economic, public, political, spiritual, and cultural life of the
state is education. Education is also seen as a strategic re-
source for improving people’s well-being and securing the
interests and ensuring authority of the state at the interna-
tional level. Therefore, modern education is considered to
be a key factor of social progress [2]. It should be noted that
the formation of an innovative orientation requires qualitative
and quantitative changes in the activities of the educational
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process participants. The innovative orientation of the edu-
cational process in a secondary school is characterised by
a certain consistency of goals, objectives, and content of
education to the modern requirements and needs of the
participants in the educational process, and the speed of
response and adaptation of the educational process to the
new conditions of humanisation [2].

Education is the specific organisation of the environ-
ment to create favourable conditions for the self-develop-
ment of the child. Educational institutions use the concept
of “educational process” which includes the process of edu-
cational influence, i.e. the process of accepting the child’s
personality and the process of self-education [3]. The key
role in education is the implementation of a structural ap-
proach because it makes it possible to transform educational
work from a chaotic set of teachers’ actions to the whole
pedagogical interaction. Therefore, the question is how to
create an educational system oriented at the multi-faceted
development of children [4; 5]. The structure of the educa-
tional system consists of the subject and environmental
component (teachers, students, and adults who participate
in the functioning of an educational institution), the value-
oriented component (i.e. a specific goal and values, a set of
principles and perspectives); communicative component
(inter-communicative relations); functional and activity com-
ponent (this component is composed of the system-forming
activities, their functions, orientations and content, as well
as methods and forms of work); diagnostic and productive
(criteria for evaluating effectiveness, assessment and analysis
of performance). Today, the educational system is based on
the performance of several basic functions: integrative (in-
tegration of different pedagogical strategies into one); reg-
ulatory (arrangement and controlling of pedagogical pro-
cesses); developmental (ensuring system dynamics, namely
optimisation of its functioning and updating) [1]. It is im-
portant to note that innovative changes in the educational
process are extremely important nowadays because there
is a significant decrease in students’ interest in culture, art,
literature, and spiritual values. Therefore, innovation needs
to be oriented towards the consolidation of current human,
civic, and national values.

The purpose of this article is to analyse teachers’ and
students’ readiness to introduce innovative processes into
the educational system of secondary schools. The object of
the research is an educational process as a key factor of in-
novative changes in schools. The subject of the research is
peculiarities of educational work in secondary education in-
stitutions. To achieve the goal of the research several tasks have
been formulated for implementation, including analysing
educational methods in secondary schools; analysing the

psychological readiness of the participants in the educa-
tional process to introduce innovations into the process
of children’s education; to identify a list of methods and
techniques to achieve the research goal; to carry out empirical
research on the psychological state of the study participants;
to formulate findings and suggestions for improving the
educational process in schools. The practical novelty of the
research determines the need for scientific and methodological
support in forming and ensuring an innovative orientation
of the educational process in schools. The development of
correctional programmes and courses aimed at improving
the personal qualities of participants in the educational pro-
cess to the acceptance of innovation in the field of education.

MATERIALS AND METHODS

The study used both theoretical and practical methods. The-
oretical methods of research included analysis, synthesis,
method of generalisation, comparison, and classification.
Analysis and synthesis are two interrelated logical methods
of scientific research, which are the process (imaginary or
actual) of decomposition of the whole part into its compo-
nent parts and a reverse process, that is, the integration of
parts into a single whole. The method of analysis is valu-
able because the division of more complex phenomena into
simple elements allows us to separate the important from
the unimportant, and to reduce the complex to simpler. The
method of synthesis, in turn, allows combining the parts
and finding out the studied phenomenon as a whole. Com-
parison is characterised by placing the object or phenomena
of reality in order to determine the similarity or dissimilar-
ity between them, as well as finding common factors. The
method of comparison is always an important basis for
generalisation, which specifies the characteristic features of
objects and makes it possible to group objects by species,
groups, and other features (classification).

The educators and students were the participants in
the empirical study. The study was based on the following
educational institutions: Odesa Secondary School No. 105
I-1IT degrees, Odesa Secondary School No. 44 I-III degrees,
Valky Secondary School No. 1 I-III degrees of the Kiliia
region of Odesa oblast, Rozdilna Secondary School No. 2
I-1IT degrees of Odesa oblast, Petrivka Secondary School
I-1IT degrees of the Limanskyi district of Odesa oblast, Pry-
lymanske Secondary School I-I1I degrees of the Ovidiopols
district of Odesa oblast, as well as other secondary schools
in Odesa oblast. A total of 733 participants took part in the
study, including 176 teachers and 557 students. Graphically,
the study participants are demonstrated in Figure 1 below.

A range of practical methods was used in the re-
search. The detailed description is demonstrated in Table 1.

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 8, No. 1



Figure 1. Quantitative composition of participants in the empirical study

Table 1. Description of practical research methods

Name of criterion

Methods used in the study

Provision criterion

Procedural criterion

Content analysis, conversation

Interview, express-evaluation of social and psychological microclimate in the
team (O. Mykhailiuk); content analysis; methodology for studying teachers’
satisfaction with their life in the educational institution (E. Stepanov)

Personal criterion

Value and motivation factor

M. Rokych’s “Value Orientations” Methodology

Cognitive factor

Test “Reflections on life experience” by N. Shchurkov

Activity and behavioural factor

R. Ovcharov’s methodology for communicative skills; E. Stepanov’s
methodology for defining community activism

Reflexive factor

“Self-regulation” questionnaire by A. Osnytsky

Motivation oriented factor

A. Rean’s “Motivation for Success and Fear of Failure” diagnostic methodology;
S. Stepanov’s scale of readiness for creative and innovative activities

Informational and cognitive factors

Questionnaire; a knowledge test on innovations in the educational process

Name of the factor

Communicative and perceptive factor

Diagnostics of effective pedagogical communication (modified version of
O. Leontiev’s questionnaire); methodology of empathic skills diagnostics

(V. Boyko)

Creative and operational factor

The SAT creativity scale and behaviour flexibility scale, monitoring, poll,
people creative potential assessment methodology

Reflexive factor

Reflexivity diagnostics (A. Karpov’s questionnaire), L. Berezhnov’s test

“Reflection and self-development”

RESULTS

Two groups of respondents took part in the study, including
teachers (176) and students (557). The work was carried out
within the scope of the study of three criteria, in particular,
provision, procedural, and personal. Each criterion includes
a range of factors that were investigated separately. For ex-
ample, consider the factors that make up the provision cri-
terion. Firstly, the security of the educational process and
the use of appropriate facilities. The results for this factor
are as follows: a high level in Group 1 is 6.25% and in the
second - 0.3%; a sufficient level of performance in Group
1 is 13.6% and in the second - 13.6%; an excellent level in
Group 1 is 54% and in the second - 61.9%; a low level in

Group 1 is 26.1% and in the second - 24%. The results on
this scale were obtained through content analysis and in-
terviews with teachers and students. Second, the mainte-
nance of the educational process and the use of technical
equipment, and the necessary facilities. The results of this
factor testify to the following: high indices are absent in
both groups; a sufficient level in the first group is 7.6%, in
the second - 9.6%; an excellent level in the first group is
58%, in the second - 54.6%; the low level of development
in the first group is 34.1%, in the second - 36%. The results
obtained mainly indicate that even though some technical
equipment is available in schools, teachers do not always
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use it during the educational process. And without its use,
it is important to improve the educational process in gen-
eral. Third, it’s the creation and use of information and
methodological support for innovative educational activities.
The survey of teachers revealed that the highest indices were
responsible for the excellent level of performance (57.4%),
indicating a lack of information and methodological support
for educational institutions. Fourth, it’s the creation of a
school-based system for training teachers in innovative ed-
ucational activities. The obtained results show a low level of
preparation of teachers for innovative changes in the edu-
cational process. Overall, the criteria suggest that educators
are not ready for the introduction of innovative educational
projects in secondary schools. This also applies to the general
equipment of the schools. Hence, the heads of educational
institutions still have a lot to work to do on the way to imple-
menting innovations in the educational process.

As for the second criterion, the procedural one, the
following factors were investigated. First, the implemen-
tation of methodological and organisational support for
the development of an innovative orientation in the ed-
ucational process. The data indicate low performance on
this factor, i.e. the managers are faced with the main task
of directing their work towards providing organisational
and methodological support for the innovative orientation
of the educational process at school. Secondly, the motivation
of teachers to innovate in educational work and to sup-
port their initiatives. By this factor an overall low figure of
70.1% was identified, i.e. there is an underestimation of the
capabilities of teachers to be motivated for innovative ed-
ucational activities. The lack of incentives for teachers to
make changes will not lead to the renewal of the educational
institution. Thirdly, the level of social and psychological cli-
mate in the school. In general, the participants noted the
presence of a positive climate (a sufficient level of 32.9%)
in the organisation. Fourthly, the level of saturation and
systematic use of new educational ideas, forms, methods,
technologies, and models of educational systems in the ed-
ucational process. A high figure is found in the level of the
manifestation of the state (50.6%), which indicates that the
majority of teachers do not realise the importance of in-
troducing innovative changes in the education system and

are not interested in learning new skills in the educational
process. The fifth criterion is the level of compliance of
innovative processes with the educational problem and the
specific features of the school. The majority of teaching staff
and pupils gave preference to the satisfactory level using
this criterion, in particular, 38% and 32.5% respectively.
The detailed results of this study show that there are some
problems related to the introduction of innovations into
the educational process, namely the low level of organisational
and methodological support and the lack of teacher training
systems in schools for innovative changes.

Particular attention should be paid to the personal
criterion, which characterises the individual development
of students. This factor was used to investigate the following
criteria: value and motivational, cognitive, behavioural, and
reflexive. The value and motivational component is revealed
in priority values, motives, and needs. The research was car-
ried out with the help of M. Rokeach’s method “Value Ori-
entations”. Summarising the data obtained it was found that
the level of formation of value orientations is insufficient
(the satisfactory level is 43.8%). This data only supports the
need for the introduction of innovative processes into the
educational and cultural process. The cognitive component,
which was investigated through the method “Reflections on
Life Experience” by N. Shchurkov revealed a lack of knowl-
edge of moral standards and rules of behaviour which in-
fluence the behaviour of students and their interaction with
others (the sufficient level of 51.1% and a low level of mani-
festation 34.1%). The behavioural component was investi-
gated by means of the techniques from the “Communica-
tive Tendency of Pupils” by R. Ovcharov “Diagnostics of
the Level of Creative Activity of Pupils” and “Definition of
Civic Activity”. The results indicated the need to introduce
new, effective forms and methods of education into educa-
tion, which would contribute to the development of pupils
(the sufficient level of manifestation is 38.6%). The reflexive
component was investigated using the methods “Achieving
the Purpose — Eliminating Disadvantages” and “Self-Regu-
lation” [6]. The results concerning the reflexive component
were low (48.6%), which indicates an unsatisfactory level
of capacity for self-analysis and self-education. Graphically
based results are presented in Figure 2.
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Figure 2. Level of personal criteria among secondary schools pupils
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Studying the personal development of pedagogical
staff, the results of the research are as follows: all the criteria,
especially motivation-oriented, informational and cognitive,
communicative and perceptive, creative and operational,
and reflexive components are underdeveloped, which in-
dicates a generally unsatisfactory level of development of
teachers’ innovative and educational competence. This, in

turn, makes it difficult to form an innovative orientation of
the educational process at school. It is important to note
that the results revealed a lack of motivation among the
majority of teachers as well as a lack of understanding on
the part of the school administration of the introduction
of innovations in the educational process. Graphically ob-
tained results are demonstrated in Figure 3.
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Figure 3. Level of personal criteria among the teaching staff at secondary schools

Hence, the results of the analysis due to the three fac-
tors allow drawing general indicators among the participants
of the educational process (pupils and teachers). Among the
teaching staff, the lowest indicators were recorded by the
procedural criterion. It should be noted that within this crite-
rion the scales “positive social and psychological climate at
school” and “innovations compliance with the educational
problem solution and specific features of the school, the
region, and the needs of the educational process” had the
highest indicators. This favourably influences innovation
processes at the school. In terms of the personal and ensuring
criteria, their results were at a sufficient level. Regarding the
results among pupils, the results of the survey were within
the average indicators for the ensuring, procedural, and per-
sonal criteria. This, in turn, indicates that the educational
process at school does not contribute sufficiently to the per-
sonal development of students, which is manifested in their

lack of knowledge of certain moral norms and rules of be-
haviour, as well as their inability to productively establish
contacts and cooperate, they lack reflexivity. For all those
reasons, the implementation of innovations in the educa-
tional process is a necessary and common requirement in
today’s educational institutions.

DISCUSSION

The educational process is a certain interaction between
the school administration, teachers, pupils, and the parents’
committee, who are the actors of the educational process.
The object is the created educational space in which peda-
gogical interaction takes place. The educational process is
purpose-oriented and is evident in the interaction between
teachers and pupils, where their joint development is car-
ried out. Graphically, this interaction is represented in the
graphical form (Fig. 4).
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Analysing the current approaches to the educational
process, the main ideas and provisions should be identified.
Firstly, the most important value of education is the child’s
personality, which means that the educational process should
be based on the child’s needs, abilities, and interests. Sec-
ondly, the educational process requires the development
from the child’s most immediate interests to the develop-
ment of their social and spiritual needs. Thirdly, the devel-
opment of one’s personality and its improvement is not a
means for the well-being of society, but a purpose of social
life. Fourthly, the main goal of the educational process is
the development of the child’s personality, enrichment of
value and sensitive sphere, and the formation of national
needs. Fifthly, the actor of the educational process is a
self-creator. Finally, an active personal position is manifested
in the right of free choice and self-determination [9; 10].

Consider the types of innovative mechanisms in the
educational process, which include innovations in cooperation
with parents, community, etc.; innovations in supplemen-
tary education; innovations in the educational activity of an
educator; innovations in the interaction between teachers
and students, students among students, students and staff,

teachers and parents; innovations in the management of the
educational process; innovations in organisational structures
of school education; innovations in educational systems;
innovations in the content of education [11-14].

The structure of innovative orientation of the educa-
tional process at school is very interesting to consider, as it
includes three basic components that allow achieving the
efficiency of introduced innovations. Thus, the resource
criterion forms the basis for innovative orientation of the
educational process at school and depends mainly on the
availability and feasibility of every single resource in the in-
novation process. The functional and activity component
reflects the efficiency of functioning and development of
the key elements and links in the structure of innovative
orientation of the educational process in schools [15; 16]. The
reflective and regulatory component reflects the efficiency of
the innovative process as a whole, compliance of obtained
results with the purpose, self-analysis and immediate evalua-
tion with the purpose of further targeted improvement of the
innovative orientation of the educational process at school as
well as the necessity of its correction. A detailed description
of the structure is given in the form of a Table 2.

Table 2. Structure of innovative processes in secondary education institutions

Name of criterion Characteristics of the criterion

This factor implies the presence of a material base (modern), technical equipment, computers

Mi[:}:ﬁc?lld and interactive'whit.eboards. The availabilit}{ of space and .sgitcable fa.cili'ties (s'por.ts arenas,

resources concert halls, libraries, rooms for extracurricular club activities). This is an indispensable
condition for the creation and implementation of educational innovations

The informational criterion requires the availability of information and communication

Informational | SYSEMmS: .informz'ltion resources, as well as the provis'ion c?f scientific al?d r.nethodological

resources information. It is also important to have an extensive video and audio library on new

educational ideas, concepts, forms and methods, as well as on the problems of organisation,
implementation, and expansion of innovations in the educational process

Resource criterion

This factor is extremely important because it requires a quality selection of teaching staft
and professionals who are directly involved in the education of children. The school’s human
resources include the selection of teachers, classroom managers, librarians, medical staff, chiefs
of sections, clubs of interest. It is also important for schools to have innovative teachers and
initiative groups. Worth mentioning that the teacher is the driver of innovation in education,
they are as key element in shaping the innovative orientation of the educational process

Human resources

This factor is responsible for the interaction between the participants of innovative educational
activity and is the basis for innovative orientation of the educational process. It ensures the

—, | Communicative | humanisation and harmonisation of relations between the subjects of the educational process,

< . . . . . .

g cooperation between teachers, pupils, and parents, cooperation with public and social

= organisations, as well as state institutions

~

% This factor consists in the study and research of educational issues, in the search and

< development of innovations in the educational process. This is due to the fact that the

g Search and ) . . . : . . . .

< . introduction of innovations depends on a specific educational problem which the innovation

= creative . . . . T

P itself is based on; on the interests and needs of the actors of education, the capabilities of the

S . . . N

£ teaching staff and the specifics of the educational institution

2 This factor implies the process of acquisition and implementation of new ideas, forms,
. tools, and methods into the educational process. It provides a relationship both with science

Operational

(productive ideas and innovative developments) and practice (adoption, dissemination, use
of innovations in the educational process)
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Table 2, Continued

Name of criterion

Characteristics of the criterion

This factor involves a certain, organised, and continuous monitoring of the implementation
B Evaluation of innovative processes for evaluation and prediction, and the identification of intermediate,
£ final results. It also controls the correlation between the results obtained and those expected
% It provides an analysis of achievements and failures in the implementation of innovative
0 Analytical mechanisms. Identifies the positive and negative effects of innovation implementation in the
g educational process for their further correction
L
5 It provides for control and management at all stages of the innovative educational process, i.e.
~ Controlled at the stage of shaping the innovative orientation of the educational process at school, constant
monitoring of changes that take place in the development of educational participants

Thus, having analysed the structure of innovative
mechanisms within the framework of secondary education
institutions, the innovative orientation is characterised by
the consistency of goals, objectives, and content of education
to modern requirements and needs of education actors, the
speed of response and adaptation of the educational process
to the conditions of modern society [17; 18].

It is also important to consider the educational prin-
ciples on which the organisation of the educational process
is based. Four principles can be distinguished. The first is
the principle of integrity, which ensures the unity and
relationships of all levels of education. The second is the
principle of progression, which defines the purpose, con-
tent, methods, tools, and organisational forms at all levels

of the educational system. The third is the principle of
variability, which helps create conditions for the creation
of flexible and dynamic educational structures, taking into
account the basic needs of the state and the individual in
the process of obtaining educational services. The fourth is
the principle of adaptability, which means that pre-school,
secondary, and post-school educational institutions are
redeveloped following the age and psychophysiological
peculiarities of the individual in the interests of his or her
creative development [19; 20]. Looking at the modern ed-
ucational institution, it differs considerably in terms of its
activities from the programme that prevailed 10-20 years
ago. A detailed description of the main activities is given
in Table 3.

The orientation
of educational work
in modern schools

Table 3. The main areas of educational work in schools

Description of the scope of work

The moral education
of pupils

This approach involves a purposeful and organised process of shaping moral attributes of
a person, his/her character, skills, and habits of moral behaviour based on learning certain
ideals, norms, principles of morality. Moral education means learning the moral code, beliefs,
feelings, qualities, etc.

Behavioural culture

The notion of “behavioural culture” is interpreted as a whole range of moral skills and habits.
Formation of cultural skills is formed through the demonstration of a certain behavioural

f pupil o . . . .
ot puprs pattern, then its implementation by pupils and constant training on the way to automation
. . It focuses on the development of certain socially relevant goals, among which is the immediate
A responsible attitude . . L L . .
. desire to learn well. The main purpose of this orientation is to develop an interest in knowledge,
of pupils towards the

learning process

a key need being knowledge which is directly dependent on the internal conditions of the
educational process

Labour and economic
education

Labour education is understood as a system of certain educational mechanisms, with moral
and psychological preparation of schoolchildren being the main motive for future professional
engagement. Having mastered this knowledge at a high level, the individual acquires skills
of scientific organisation of work. As for economic education, it is focused on acquiring
knowledge regarding the general laws, the rules of development, and mechanics of production.
The main purpose is to form a personality that is recognised in economic theory and to form
the initial skills that enable one to take an active part in economic activity

National education

This orientation ensures the formation of harmoniously developed, highly educated, socially
active, and knowledgeable people, who have a civic responsibility. Children’s education through
the cultural and historical experience of the native people, traditions, customs, and rituals,
centuries-old educational traditions and spirituality

Folk traditions
in educational work

The main focus of this programme is to encourage pupils to interact with folk traditions,
develop a sense of respect for them, and develop a sense of national identity
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Table 3, Continued

The orientation
of educational work
in modern schools

Description of the scope of work

Basics of community
education

The concept of “civic education” is understood as education for the formation of civic
consciousness, i.e. the feeling of people as morally, politically, and socially protected. The main
objective of civic education is to formulate knowledge about the rights and duties of a citizen

Environmental
education of pupils

The main purpose is to foster an environmental culture among pupils. “Environmental culture”
is understood as an awareness of pupils of the value of nature, preservation of its natural wealth,
as well as responsibility for one’s actions in relation to the use of natural resources

Environmental
protection activities
of educational actors

Environmental education goes hand in hand with environment protection activities, during
which the pupils learn in practice how important it is to preserve nature and how forestry,
gardening, and household activities are beneficial. Such activities help children acquire skills of
proper behaviour in recreation areas, forests, riverbanks, etc.

Vocational guidance
work

The work of vocational guidance in educational institutions must be carried out because a
confused high school student needs to have a clear idea of what he or she wants to do in life.
The focus of this orientation is designed to reveal each pupil’s potential and his or her ability to
engage in a particular type of activity

Emotional culture
of pupils

Understanding emotional manifestations (both one’s own and others’) is an important stepping
stone to interpersonal interaction in the future. These activities are also useful because they
provide students with a theoretical basis on how emotions arise and provide them with concrete
methods of expressing emotions

Classes aimed at

preparing pupils
for family life

The training in this field is based on different aspects, such as general social, natural, legal,
psychological, pedagogical, and economic ones. At its very essence, it is the cultivation of
moral qualities, as an equal, respectful attitude to the representatives of another gender

Hence, not only the structure of educational work
has been analysed, but also the innovative introduction of
school education, which aims to develop a holistic individ-
ual who will successfully adapt to the constantly changing
living conditions and be purposeful and productive. The
aim of the new modern education is to focus on the child’s
personality, his or her key values, interests and needs.

CONCLUSIONS

Having analysed the education process in secondary educa-
tion institutions, it should be noted that the education sys-
tem needs to be reformed, as the modern world demands
future children to fulfil tasks that were not the same as before.
The world has changed, so people should follow the scientific
and technological progress step by step and educate children
based on the qualities they need to stay firmly on their feet
in adult life, to effectively adapt to change. Therefore, the
aim of the article is to analyse the readiness of the educational
process participants to the educational system reform, to
the introduction of innovative processes in the educational
process. In general, the survey results show that education
process participants, especially teachers, are not sufficiently
prepared for innovative changes in the educational process.
In particular, the information and methodological support of
educational institutions is at a low level of development. The
educational institutions have low incentives for teaching
staff to change the teaching and learning system. As for per-
sonal development, the results by all criteria (motivational,

communicative, reflexive) are insufficiently developed, which
makes it difficult to acquire the innovative processes in the
school. As for the pupils, their level of value orientations,
knowledge of moral norms, and communicative skills are
low. These results make it possible to understand the im-
portance of innovative changes in the educational process.

From the results of the research, it became clear that
the educational process is a systematic, ongoing process that
has to be dynamic and change according to the needs of
society. In the course of writing, such main actors of the edu-
cational process as teachers, pupils, parents, and the com-
munity were analysed. Based on the conditions of existence
in the modern world, the education system should be based
on the main areas of educational work, including moral edu-
cation, labour, economic, civic, and environmental educa-
tion, vocational guidance work and training of emotional
culture. The aim of today’s education is to focus on the per-
sonal qualities of the individual, taking the needs, interests,
and values of the individual as the guides. The conducted re-
search does not exhaust all aspects of the problem of form-
ing an innovative orientation of the educational process at
school and indicates the need for its further study in such
promising directions, as the improvement of scientific and
methodological support of innovative educational process, im-
provement of training of teaching staff for innovative edu-
cational activity, organisation of psychological and pedagog-
ical support for forming innovative educational competence
of teachers.
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Inna BacuniBHa Muxep,

Kosenenpkuit 33CO I-1II cTyneniB Ne 3 Kosenenpkoi cemMIIHOI pagn
17000, By11. Caaro-IIpeobpakeHcbka, 32a, cmT Kosenerp, Ykpaina

BuxoBHa po6oTa B 3aK/i1afiax 3araJibHOI cepeiHbOi OCBIiTU: Cy4acHi acnekTu

AHoTaLifl. AKTya/JIbHICTb TeMU JOCTiPKeHHA BUKIMKaHa TUM, IIJ0 CUCTeMa OCBIiTU He 3a/I0BOJIbHSE OTPeOU Y PO3BUTKY
cy4dacHol ocobucrocti. Illo6 BuxoBaTy Ta po3BUTK HeOOXiTHI HABMYKM, SKi JOIOMOXYTb JUTUHI afalTyBaTUCh [0
YMOB Y CYCIIUIBCTBI HeOOXiTHO KOperyBaTy CUCTeMHIN Iifxif 3aKmafiB ocBiTM. A/Ke Ha CbOTOfHI HEOOXiTHO BONIOMITH
HeaOMAKMM PecypcoM 1o6m epeKTUBHO CIIPABIATHUCD i3 XXUTTEBUMU TpypHOLaMy. DYHIAMEHT LIbOTO 3aK/Iafla€ThCA
caMe B IIKiIbHMI nepiof. ToMy IpOBiTHIM 3aBIaHHAM 3aK/IajiB OCBiTU € GOpMyBaHHA Ti€l 0cOOUCTOCTI, sIKa HAIOBHEHA
JKUTTE3IATHICTIO Ta JKUTTECTINMKICTIO B Cy4aCHOMY CBiTi, MilJHIM IyXOM, iHII[iaTUBHICTIO, MOPaJIbHICTIO, Li/IECTIPAMOBAHICTIO
Ta HEAOVSAKIMM NifepChKIM IIOTEHIIIa/I0M, KOHKYPEHTOCIPOMOXKHICTIO, )KUTTEBOIO KOMIIETEHTHICTIO, KPEATUBHICTIO Ta
camopearisaniero. OTxe, 3TilHO 3 MM MeTOIO Ifi€l CTATTi € aHajIi3 TOTOBHOCTI fAK IEATOTiYHMX IPaliBHNUKIB, TaK i
Y4HIB [0 iHHOBaIIill B OCBITHBO-BUXOBHOMY IIpolieci B mkosi. O6’€KTOM € caM BUXOBHMI IPOLIeC IK OCHOBHMII YMHHMK
iHHOBaLilIHNX 3MiH. [IpenMeTOM [OCTiIKeHHs € 0COOMMBOCTI IIPOBENeHHs BUXOBHOI po60TH B 3aKIajax ocsitu. s
eeKTMBHOIO BUKOHAHHA MeTH 0YJI0 IIOCTaB/IeHO HU3KY 3aBJlaHb /10 BUKOHAHHA, a caMe: IPOaHaIi3yBaTy TeOpeTUYHi
TOCII/PKEHHS 3 TeMY CTaTTi; BUSHAYMUTY IIePeliK METOAIB, AKi cOPMYIOTb OCHOBY eMITIPYHOTO JOCTIIKeHHS; IPOBECTU
TOCTiKeHH: Ta cpOpMYITIOBAaTI BUCHOBKM, peKOMeHallil 3a ix pesynbratramu. llJogo MeToxiB, SIKi BUKOPUCTOBYBA/INCH
IIiJT Yac HaIMCAHHA — IIe PsJ TeOPeTUYHNX (aHa/li3, CUHTe3, y3ara/JbHeHH:, OOIPYHTYBaHH:A) Ta IPaKTUYHUX (KOHTEHT-aHaIi3,
CIIOCTEepeXeHHs, Oecifia, TeCTyBaHH:, aHKeTH) MeTopiB. [IpoBeneHe fOCIiHKeHHA Jae MOXXIUBICTb cHOPMYBaTH TaKi
pesynbTaTiu: Ha ChOTOJHI IearoriyHmil CK/Iaj, Ta y4Hi 3ara/IbHOOCBITHIX 3aK/Ia/jiB OCBiTM IICMXOJIOTiYHO HE IOTOBI [0
BBeJIcHHA iHHOBAIiIHNX MeXaHi3MiB B ycTaleHuii BUXOBHuUII nporec. KpiMm Toro, MarepianpHO-TexHiqHa 6asa IIKin
TaKOX He Bi/ITIOBifla€ MPOrPeCHBHUM CTPATETiAM PO3BUTKY CydacHOI ocobucTocti. Tomy mna agminicTpanii ocsiTHiX
3aK/IafliB € HaraJbHOI IOTPe6OI0 IPALIOBaTH y HAIPAMI CyYaCHMX OCBITHIX 3MiH 3ai/1d eeKTMBHOTO BMXOBAaHHS
IiPOCTAIOYOrO OKOIHHS. Pesy/rbraTy BOCTiKEHHS OyyTh KOPUCHMMI [IEAr0raM, AUPEKTOPAM, COLIAIbHIM eAaroram,
TICMXOJIOTaM, CTY/IEHTaM IeJaroriYHyuX BUIIIB TOLIO

KnioyoBi cnosa: 3axajy ocBiTy, 0cOOUCTICTD, y4HI, Tefarorivyti npauiBHUKY, iIHHOBaLilHI Ipolecy, OCBITHII IpoLec
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Abstract. The study has focused on the importance of implementing the main
provisions of the NUS concept, which produce the educational process based
on subject-subject interaction. It has been emphasised that the new paradigm
of future primary school teacher training generates new ideas into educational
practice based on dialogue, cooperation, co-creation, collective action, respect
for each individual, the need to understand another position, etc., which are
formed in the process of cooperative learning. Therefore, pedagogical higher
educational establishments should provide conditions in the system of professional
training for the development of students’ cooperative skills. The purpose of the
study is to describe the diagnosis of the readiness of future teachers to improve
cooperative skills with the help of interactive technologies in the educational
process of primary school. The study applied the following methods: “Value
orientations” (M. Rokych) and “Map of research of the motivational component
of readiness’, questionnaires, “Map of research of the communicative component of
readiness”. The authors have described the results of the study on motivational
and value, cognitive, activity and communicative components of the readiness
of future primary school teachers to form cooperative skills in younger students.
It has been found that applicants for higher education in the second year of
study are dominated by the average level of development of cooperative skills
on all criteria, which aims to further improve the educational process in the lens
of research. It has been emphasised that interactive technologies involve the
organisation of cooperative learning, when individual tasks grow into a group, where
each member of the group contributes to joint activities. The recommendations
have been developed that are useful to take into account when organising the
process of cooperative learning in classes at higher educational establishments
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INTRODUCTION

During the period of significant reforms in society (political,
social, and economic), special attention to the development
of professional skills of future primary school teachers is
conditioned by the introduction of the conceptual founda-
tions of the NUS, the requirements for the professional ac-
tivity of primary school teachers. Specialists of this profile
should consider the totality of psychological and pedagog-
ical factors that affect the development of a primary school
student and, in the future, the overall development of the
personality. In the context of these changes in higher edu-
cation institutions, there is a transition from passive forms
of learning to active and interactive ones, in which atten-
tion is directed to the implementation of a person-oriented
approach to the development of professional competence.

This determines the interest in introducing interactive learning
technologies, in particular cooperative ones. The introduction
of cooperative technologies brings the cognitive process of
higher education institutions to another, more practical level,
by strengthening the activity-based approach in education,
to contribute to the development of professional competence
of future primary school teachers as a lever of influence on
the growth of the quality of education in Ukraine.
The World Economic Forum has published the Top-10

skills required for work in 5 years:

— analytical thinking and innovation;

— active learning strategies

— solving complex problems;

— critical thinking and analysis;
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— creativity, originality, and initiative;

— leadership and social impact;

— use of technology, monitoring, and control;

— technology creation and programming;

— endurance, stress tolerance, and flexibility;

— logical argumentation, problem solving, and idea
formation [1].

From this, it can be concluded that among the actual
competencies that need to be formed in the growing genera-
tion, in the context of this study, there are the following: the
ability to think analytically and critically, analyse and solve
complex problems, think creatively, be able to cooperate and
communicate in a team, evaluate and correct the results of
activities. The study suggests that all these important skills and
abilities can be effectively developed by organising cooper-
ative and group work in the distance and mixed forms of
training for future teachers. Only the teacher who has these
competencies can form them in students.

Purpose of the study — to describe the diagnosis of
readiness and develop recommendations for improving the
process of forming cooperative skills in future primary
school teachers using interactive technologies in the educa-
tional process of younger schoolchildren.

Research objectives: 1) diagnose the readiness of ap-
plicants for the higher education in speciality 013 “Primary
education” of Mukachevo State University to form cooper-
ative skills in younger schoolchildren; 2) describe recom-
mendations for the development of cooperative skills by
means of interactive technologies in the system of profes-
sional training of future primary school teachers.

LITERATURE REVIEW

Modernisation of higher pedagogical education is deter-
mined by a number of legislative acts (the National doctrine
of education development in Ukraine in the 21% century [2],
the Law of Ukraine “On Education” [3], the state standard
of primary general education [4], etc.), which produce re-
quirements for restructuring the content, improving organ-
isational forms and the nature of relations between subjects
of the educational process in accordance with current regu-
latory documents.

Modern researchers are working on the problem of
forming cooperative skills in various areas, in particular:

— features of organisation and preparation of classes using
cooperative learning technologies [5];

—role of interactive learning technologies in personality-
oriented training of future primary school teachers [6];

— use of cooperative training technologies in the profes-
sional training of Austrian nurses [7];

— use of cooperative learning technologies as one of
the conditions for improving the efficiency of work on the
development of the foundations of self-realisation and cre-
ative self-development in future teachers of preschool in-
stitutions [8];

— development of skills through collaborative learning:
negotiation, leadership, teamwork, reflection, etc. [9];

— theoretical and methodological foundations of the

introduction of cooperative learning technology in the
educational process of higher educational institutions of
Ukraine [10], etc.

Summarising the results of the study on the use of
interactive technologies, in particular during the organisation
of activities in groups, A. Bida expressed suggested that
“students are better prepared for classes, take an active part
in the assimilation of programme material in laboratory
classes, while creating subject-subject relations between the
student and the teacher, changing the attitude of students
to classes” [11, p. 45]. Describing the current stage of devel-
opment of the process of professional training of primary
school teachers in Ukraine, L. Koval noted that “trends in
the functioning of the new four-year primary school have
made it necessary to develop personal and professional
training of teachers and further develop the system of
training future specialists”. At the same time, the researcher
expressed a warning that “the modernisation of the system
of training future teachers based on the timely response to
innovative processes that occur in school education is condi-
tioned by the fact that the mass pedagogical experience of
universities is dominated by a gnostic approach to profes-
sional training, in which future specialists do not deal with
the real context of professional activity, but with academic
subjects, that is, the main goal of training remains the for-
mation of strong scientific and subject knowledge” [12, p. 89].
L. Koval pays special attention to the readiness of future
primary school teachers to model group interaction of stu-
dents in the classroom according to the concept of the New
Ukrainian School.

Interesting results of the study are presented by
M.-E. Osiceanu, M. Danac on the organisation of the edu-
cational process based on cooperative learning: its positive
and negative aspects and components: principles of coop-
erative learning, methods of organising groups, designing
tasks in cooperative groups, coordinating educational ac-
tivities in groups [13].

The problem of applying cooperative learning tech-
nologies in the process of training future primary school
teachers, which are based on the organisation of interac-
tion between students in small groups, is one of the un-
derinvestigated aspects in pedagogy, which emphasises its
importance.

MATERIALS AND METHODS

The level of formed cooperative skills of future primary
school teachers was assessed on the premises of the pedagog-
ical faculty, speciality “Primary education” of Mukachevo
State University. The experiment was attended by 20 students
of group PO-3, educational degree “bachelor” 2019 admis-
sion. The choice is conditioned by the fact that second-year
students already had some ideas about the organisation of
the educational process in the school since they mastered
such disciplines as “Introduction to the speciality”, “Didactics’,
“General foundations of pedagogy and the history of its
development” and began to master professional methods of
educational branches of primary education. The ascertaining
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experiment was conducted during September 2021. Moti-
vational and value, cognitive, activity, and communicative
components of readiness of future primary school teachers
to form cooperative skills were identified.

The method “Value orientations” (M. Rokych) was used
to establish the level of development of the motivational and
value component of the readiness of future primary school
teachers to form cooperative skills [14]. The methodology
developed by M. Rokych is based on the ranking of cer-
tain values. Respondents were offered lists of terminal and
instrumental values that needed to be placed in order of
their subjective significance (1 - low level of significance,
7 - high). One point indicates values that do not have any
significance. Two - those that, in general, can be acceptable.
Three - those that may be important. Four - values with
a specific meaning. Five — important statements, but not a
priority. Six — important values. And seven — what is put
above all else. Processing the results obtained allowed the
survey to conclude that the majority of students are focused
on life-specific goals. At the same time, for a deeper study of
the identified component of readiness for the development
of cooperative skills of a future primary school teacher,
respondents were asked to answer a number of questions
from the questionnaire “map of research of the motivational
component of readiness”. Maximum possible number of
points N, which could be obtained by a future teacher ac-
cording to these indicators, was 14 (N, =7x2).

To determine the level of formedness of the cognitive
component of readiness of future primary school teachers
for the development of cooperative skills, the study used
a self-developed method of self-assessment of students by
the level of their training - a test method for determining
the level of theoretical knowledge. The test questionnaire
consisted of 15 questions, the score of which was deter-
mined by the following indicators: 7 or less correct answers —
low level, 8-11 correct answers — medium, 12-15 - high.

To identify the level of formedness of the activity
component of readiness for the development of cooperative
skills of the future primary school teacher, a survey was
conducted. Students were offered a self-assessment form,
adapted to this study for investigating the readiness to form
cooperative skills in younger schoolchildren, which consisted
of 20 questions. Using a 5-point rating scale, respondents
had to determine their level of readiness for a particular
feature, circling the score that corresponds to their opinion
(1 - not at all; 5 - fully proficient) [15].

The development of the communicative component
of the readiness of future primary school teachers to form
cooperative skills in younger schoolchildren was determined
by the level of development of speech abilities. Students
were asked to fill out an adapted “map of the study of the
communicative component of readiness” [16]. Quantitative
assessment indicators and their characteristics were as follows:

—“0” points were awarded to students who did not have
the desire to establish communicative relationships with
students to organise the educational process and did not
know how to do it well;
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— “1” - used to evaluate future teachers who showed
episodic aspirations and skills for the above-mentioned
activities;

— “2” - students who showed in their professional ac-
tivities a high level of the manifestation of the communi-
cative component of readiness to form cooperative skills in
younger schoolchildren.

Comparative, quantitative, and qualitative analysis
of the results obtained determined the existence of a rela-
tionship between the studied phenomena.

RESULTS AND DISCUSSION

The concept of the New Ukrainian School focuses on the
personal development of primary school students: creative
and critical thinking, key and subject competencies, talents,
and abilities. Modelling of the modern educational process
that would implement these goals should include interactive
group learning technologies, in particular, cooperative ones.
Determining the effectiveness of training future primary
school teachers for the development of cooperative skills
involved the use of diagnostic tools that allowed identifying
the degree of formedness of its components. The readiness
of future primary school teachers to apply cooperative skills
in professional activities is considered as an integrative
personality development, which acts as a set, interaction,
and interpenetration of motivational and value, commu-
nicative, cognitive, and activity components. According to
these components:

—the motivational criterion provides for the development
of the orientation of the future specialist in accordance with
professional activity; the manifestation of interest in the
chosen profession; a positive attitude to educational and
future professional activities; the desire to develop profes-
sional abilities, self-awareness as a future professional. The
purpose of professional training of a future primary school
teacher in accordance with the requirements of the profes-
sional standard for professions “Primary school teacher of
a general secondary education institution” is to acquire the
ability of higher education applicants to solve complex spe-
cialised tasks of primary education” [17]. Here, one of the
general competencies is “the ability to act based on ethical
considerations (motives);

— communicative criterion (communicative component) —
teamwork, interpersonal skills; the ability to clearly and con-
vincingly express their thoughts and feelings using verbal
and nonverbal means of communication, the ability to com-
municate with clients, colleagues, representatives of inter-
acting organisations; tact and tolerance in communication.
The professional standard for professions “Primary school
teacher of a general secondary education institution” states
that “to organise monologue, dialogue, and polylogic forms
of communication with younger students, other participants
in the educational process, representatives of society, respecting
human rights and social values; form judgments that take into
account social, scientific and ethical aspects” (PR-01) [17]. The
thorough study, which has become a reference point in the
investigation of the designated component, presented by
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K. Fomin, O. Budnyk, L. Matsuk, O. Mykhalchuk, O. Kuzenko,
A. Sirenko, N. Zakharasevych [18]. Researchers focused their
attention on the development of dialogic speech in future
teachers, which is the basis of cooperative communication;

— the cognitive component of teacher training covers a
set of professional knowledge, skills and abilities reflected in
the professional standard for professions “Primary school
teacher of a general secondary education institution”. These
include the following competencies: “to organise the educa-
tional process using digital technologies and distance learning
technologies of younger schoolchildren, to develop students’
skills of safe use of digital technologies and services (PR-05);
to integrate and use academic subject knowledge as the basis
for the content of educational branches of the state standard
of primary education (language and literary, mathematical,
natural, technological, computer, social and health-improv-
ing, civil and historical, art, physical culture) and transform
them into various forms (PR-06); to plan and organise the
educational process in primary school, extracurricular ac-
tivities, using various organisational forms of training and
types of classes, in compliance with the principle of science
and the requirements of regulatory documents of primary
school (PR-09)” [17].

Cognitive criterion — provides for mastering a system
of professional and functional knowledge; learning ability;
research skills, basic general and thorough basic professional
knowledge, the ability to generate new ideas. This criterion
provides for the identification in the educational process of
a higher educational institution of those types of student
activities that are inherent in the future teacher (educational
and cognitive, educational, free communication);

— the activity component of training a future teacher is
represented in higher educational institutions both by con-
ventional methods, forms and means of teaching for higher
education (lectures, seminars, laboratory and practical classes,
independent work) and by the introduction of non-con-
ventional forms: press conference-lecture, “brainstorming”-
seminar, “round table”-seminar, business game-seminar, etc.
The choice of the form of organisation of the educational

process depends on the academic discipline, the content
of the topic, the level of training of students and teachers,
is designed to help ensure the most complete disclosure
of the content of the topic under discussion, and achieve
the greatest activity of students. The activity criterion is the
ability to apply interactive technologies, the ability to apply
knowledge in practice, the ability to organise, plan and solve
problems, make decisions, develop and manage projects.
The importance of this component is reflected in the pro-
fessional standard for professions “Primary school teacher
of a general secondary education institution”. In particular,
“to organise monologue, dialogue, and polylogic forms of
communication with younger schoolchildren, other partic-
ipants in the educational process, representatives of society,
respecting human rights and social values; form judgments
that take into account social, scientific, and ethical aspects”
(PR-01) [17].

Based on the selected criteria, the levels that character-
ise the degree of formedness of cooperative skills of future
primary school teachers were determined: high, medium
and low. The study of the motivational and value compo-
nent of the readiness of future primary school teachers to
form cooperative skills was carried out according to the
method of “value orientations” (M. Rokych) [14]. From the
list of values presented by the author, the study identified
7 terminal and 7 instrumental values inherent in the profes-
sional values of primary school teachers. The terminal ones
were: active life, interesting work, knowledge, productive
life, development, public recognition, creativity. Instru-
mental — education, responsibility, self-control, tolerance,
breadth of views, honesty, responsiveness. Processing the
results obtained allowed the survey to conclude that the
majority of students are focused on life-specific goals. Thus,
in the hierarchy of terminal values (Fig. 1) students are
guided by: individual values (active life, productive life) -
5.6; values of professional self-realisation (interesting work,
public recognition) - 5.02; values of knowledge - 3.9; values
of development - 3.25; possibility of creative activity — 2.95
(average indicators are indicated).

B Average indicators

5.60 5.60
5.02 5.02
3.90

Active life  Productive  Interesting Public Values of Values of  Possibility of
life work recognition  knowledge development  creative
activity

Figure 1. Students' terminal values (average indicators)

Among the most significant instrumental values (Fig. 2),
students indicated (average indicators): responsibility - 5.4,

honesty - 4.8, education - 4.25, responsiveness — 3.8, self-
control - 3.75, tolerance - 3.3, breadth of views - 2.7. It is
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noteworthy that respondents are much less attracted to re-
sponsiveness — 3.8; self-control - 3.75; tolerance - 3.3, and
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breadth of views - 2.7, that is, quite important instrumental
values for professional activity fade into the background.

B Average indicators

Responsibility ~ Honesty Education

Respinsiveness

Breadth of
views

Self-control Tolerance

Figure 2. Students' instrumental values (average indicators)

At the same time, the study of the results of the
questionnaire “Map of research of the motivational com-
ponent of readiness” for the formation of cooperative skills
of a future primary school teacher showed: 5 students re-
ceived from 0 to 8 points (the lowest score received is 4),
11 students received from 9 to 11 points, and 4 students
received from 12 to 14 points (the maximum number of
points is 13). Notably, no student scored 14 points.

These indicators allowed calculating the coeflicient
of formedness of students’ motivational component of
readiness for the development of cooperative skills of the
future primary school teacher K. Its minimum value was
calculated by the equation (1):

n .
Kymin = —Mmin (1)
Ny
where n,, . - the minimum number of points received by

one student according to the observation card data (this
is 4 points), N, - the maximum possible sum of points of
formedness of the motivational component (in the study
N,, it was 14 points).

Then:

4
Kymin =— = 0.2
ymin 12 0.29

By analogy, the maximum value of the coeflicient of
formedness of the motivational component of readiness for
this activity in future teachers was determined K, .

K, —13—093
mmax =2 =0.

Therefore, the coefficient of formedness of the mo-
tivational component of readiness for the development of
cooperative skills of a future primary school teacher varies
from 0.29 to 0.93.

Test tasks for identifying the levels of the cognitive
component are modelled taking into account the list of
professional disciplines in the curriculum and the amount
of knowledge on the research problem in their content. The

obtained indicators correlate with the scores obtained by
students as a result of their testing. Only 25% of respon-
dents showed a high level of knowledge, 55% - average, and
20% - low. The results of testing students on the level of
formedness of cooperative skills are presented in Figure 3.

The form of self-assessment of the formedness of
practical skills and readiness for the development of coop-
erative skills in younger schoolchildren for the study of the
activity component contained 20 statements. The task had
the following meaning: “Using a 5-point assessment scale,
determine your level of readiness for a particular feature,
circling the score that, in your opinion, corresponds to you
(1 - not at all; 5 - fully proficient)”. Analysis of the results
showed that the level of formedness of cooperative skills
and professional skills is at an elementary level in 15% of
respondents; at an average level - in 65% of students; at a
high level - in 20 %. The results of a survey of future pri-
mary school teachers conducted before teaching practice
showed that a significant part of students rated their readiness
for organising group work with students in the classroom,
during excursions, and organising extracurricular activities.

An important role in primary school is played by
the ability to organise, interact, and communicate with
students. The map of the study of the communicative
component of readiness contained 10 statements, which
had to be evaluated with 0, 1, or 2 points. The maximum
possible number of points that could be obtained for these
indicators was 20 (N, =10x2). According to the results of
the analysis of the observation map of the communicative
component of readiness for the development of cooperative
skills in younger schoolchildren, the following data were
obtained: 4 students received from 0 to 10 points (the lowest
score received was 6), 13 students received from 11 to 15 points,
and 3 students received from 16 to 20 points (the maximum
number of points was 17). Notably, no student scored 18 points
or higher. The survey results showed that the vast majority
of students have episodic aspirations and skills for commu-
nication activities. The generalised results of all the above
components are shown in Figure 3.
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Figure 3. Quantitative indicators of the formedness of motivational, cognitive, activity, and communicative components
of readiness of future primary school teachers at the ascertaining stage

The results of the experiment showed that students
have an average level of formedness of cooperative skills. The
national doctrine of education development of Ukraine [2]
defines a strategy for further modernisation of education,
which requires graduates of higher educational institutions to
master productive technologies of cognition and improve the
creative potential of the individual. Ukrainian researchers, in
particular, N. Kichuk [19], Y. Kobyuk [20], Z. Onyshkiv [21],
propose to apply the best experience of the European countries
in professional and pedagogical training of future primary
school teachers, in particular, “polyparadigmality: conventional
academic, technological, individual, and research” In ac-
cordance with this, higher education institutions are faced
with the following tasks: to improve the quality of training
of future teachers, to form pedagogical skills and abilities,
to educate the future teacher as an active creative person. This
prompted researchers to develop innovative approaches in
the training of teachers.

Proof of the above is the results of a survey of 20 pri-
mary school teachers of the Mukachevo amalgamated territo-
rial community. They were asked to answer the question:
“What do you think are the advantages of a group form of
educational activity in comparison with other organisational
forms?”. Their answers were as follows:

1. Over the same period of time, the amount of work
performed is significantly higher (10%).

2. High efficiency in mastering knowledge and developing
skills (5%).

3. Skills to defend personal opinion are acquired (15%).

4. All students take part in solving the problem (15%).

5. Interest in learning increases, because with such an
organisation of work, immersion in solving the question
quickly occurs (20%).

6. Develops logical thinking (25%).

7. The ability to teach students business cooperation
techniques is formed (10%).

Analysis of teachers’ responses indicates that the
organisation of cooperative work requires teachers to have
such competencies as the ability to analyse, integrate and
synthesise information, organise group active activities
of schoolchildren, conduct discussions and other types of
communication.

Any technology has its own specific features, and
their successful use requires the teacher to be competent
and knowledgeable in them. First of all, it is worth mentioning
the difficulties that arise in the process of applying cooperative
technologies in the educational process of primary schools.
These include:

— ignorance of the essence of cooperative learning tech-
nology;

— inability to apply it in practice;

— lack of understanding of the place of technology in the
lesson structure.

To avoid such difficulties, the paper will give some
provisions that are useful to consider when organising the
process of cooperative training in HEIs:

1. All students should be involved in activities. For
this purpose, it is advisable to choose such interactive exercises
of cooperative learning that involve the active participation
of everyone together with the teacher.

2. It is necessary to create a psychological attitude
among all applicants for education to directly participate in
various forms of activity. In this regard, it is useful to warm
up, constantly encourage active participation in work, and
provide opportunities for self-realisation.

3. The number of applicants should be limited (25-30).
Only under this condition can there be productive work
in small groups: the idea and suggestions should be heard,
and each group will have the opportunity to present the
results of its activities.

4. It is advisable to create comfort for joint group
activities, which provides: the ability to easily transfer from
one group to another, or from a small group to a large one.
It is better to place the tables together so that each participant
sat half-turned, could see the teacher (class leader) and had
the opportunity to communicate in a small group. It is also
important to prepare in advance manuals, research materials
or cards necessary for active creative activities.

5. The rules and algorithm for performing the exercise
should be discussed at the very beginning of the lesson and
not violated (here it is advisable to recall the rules for working
in groups).

6. The grouping of participants in the educational
process should be based on voluntariness: it is appropriate
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to use the principle of random choice. In addition, it is useful
to apply the recommendations of O. Pometun [22] on the
choice of methods.

In the process of forming cooperative skills in future
primary school teachers, it is advisable to consider that in-
teractive technologies provide for the organisation of coop-
erative learning, when individual tasks develop into group
ones, where each member of the group contributes to joint
activities. Thus, when preparing future teachers, great im-
portance is paid to improving the organisation of their ed-
ucational activities. With the introduction of technologies of
cooperative learning and the widespread use of the method
of group generation of ideas, intergroup dialogue, the method
of participation of everyone, it is possible to increase not
only interest in group learning among both teachers and
applicants for education, but also to create conditions for
high-quality mastery of those cooperative skills and expe-
rience that are in demand in the modern labour market.

The above indicates that the success of the development
of cooperative skills will depend on the readiness of future
primary school teachers for group interaction. To work in
pairs, the following exercises can be used: “One against
another”, “One - two - all together”, “Think, work in pairs,
exchange thoughts”, “Rotary threes”, “Two - four - all to-
gether”, “Dialogue”, “Carousel”. The exercises “Jigso”, “Co-op
Co-op’, “Learning together”, “Search method”, “Synthesis
of thoughts’, “Joint project’, “Information search’, “Robin
round” and others will help to develop skills in solving
complex problems and creative tasks that require collective
discussion. These methods are adapted to the Ukrainian edu-
cational practice of higher education, they can be combined in
the process of modelling classes and used in combination
with conventional teaching methods during classes: lectures,
seminars, practical and laboratory classes. This combination
will increase the effectiveness of the educational process in
higher education institutions, improve relations between
applicants for higher education, create a solid foundation
for the development of independence, creative and critical

Horvat & Kuzma-Kachur

thinking, mastering the skills of cognitive activity, and per-
sonal development.

CONCLUSIONS

The conducted research gives grounds for the conclusion
that ensuring an effective process of forming cooperative
skills of future primary school teachers requires a change in
approaches to the implementation of professional training.
The answer to the challenges of our time is the use of coop-
erative learning technology, which is based on subject-subject
interaction, the development of cognitive skills and abilities
to independently construct pedagogical situations in the
educational process of primary school.

The use of the described methods for diagnosing
readiness for this type of activity allowed identifying the level
of readiness of students at the stage of introducing a cycle
of professional-oriented disciplines into the educational pro-
cess. The results of the diagnostic experiment showed that
60% of students have an average level of cooperative skills
development. The coeflicient of formedness of the motiva-
tional component in future teachers, which can affect the
change in readiness for the development of cooperative skills
of a future primary school teacher, ranges from 0.29 to 0.93.
Compliance with these recommendations and active use of
cooperative teaching methods will help to change the indi-
cators of readiness of future primary school teachers for the
development of cooperative skills in younger students.

However, the study is not exhaustive on the problem
of preparing primary school teachers for the formation of
cooperative skills in younger schoolchildren. In further re-
search, attention will be focused on improving and identi-
tying new approaches to the formation of their cooperative
skills as a component of readiness for professional activity.

The answer to the challenges of our time is the use of
cooperative learning technology, which is based on a per-
son-oriented approach, the development of cognitive skills
and abilities to independently construct existing knowledge
and acquire new.
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Mapianna BacuriBaa Topsat, Mapisa IBaniBaa Kyspma-Kauyp

MyKa4iBcbKMii iep>KaBHUN YHIBEPCUTET
89600, Byn. YXropopcbka, 26, M. MykadeBo, YKpaiHa

DiarHocTtuka cpopMoBaHOCTi KOONepaTUBHUX YMiHb
Man6yTHiX yunTeniB NOYaTKOBOI LLUKONU

AHoOTauifl. Y CcTaTTi CIpsAAMOBaHO yBary Ha BaXK/IMBICTb peanisalnii ocHoBHUX nonoxkeHb Konuennii HoBoi ykpaincbkoi
IIKOJIM, SAKi IPOAYKYIOTb OCBIiTHIlI IIpoljec Ha 3acafax cy0 ekT-cy0 'ekTHOI B3aeMmonii. HaronomreHo, mo HoBa mapagurma
Ii;TOTOBKM Mall0yTHBOIO BUMTENA ITOYaTKOBOI LIKOJM TeHepye B OCBITHIO NPAaKTMKY HOBI ifel Ha OCHOBi piasory,
CHiBIIpali, CHiBTBOPYOCTi, KOJIEKTUBHOI [iii, TOBAarn o 0COOMCTOCTI, HOTpe6I/I PO3yMiHHS iHIIOI IO3MIII TOIIO, AKi
¢$bopMyOTBCA Y IpolLieci KOOIIepaTUBHOTO HaBYaHHA 3aBIAKY 3/IaTOJKeHilT TiAIbHOCT] BUK/Iafjada Ta cTyfeHTa. Tomy
IeflaroriyHi 3aKIafiy BUILOI OCBiTM MaIOTbh 3a6e3MeunTy YMOBY B CHCTeMi IpodeciilHOI mAroToBKY 10fj0 popMyBaHHA
Y CTYAEHTIB KOOIlepaTUBHYX YMiHb. MeTOI0 JOCII/PKeHHA € OIJC AiaTrHOCTUKYU TOTOBHOCTI MailOyTHIX y4MTeiB I[O0
YAOCKOHAJICHHS KOOIIepaTMBHUX YMiHb 3a JOIIOMOIOK 3ac00iB iHTEPaKTMBHUX TEXHOJIOTIN y HaBYaJbHOMY IIpoleci
MOJIOAIIMX MIKOJAPIB. Y mpoleci gocmifmxeHHs Oynmu Bukopyucrani taki Meropu: «LinnicHi opienrauii» (M. Poknya) Ta
«KapTy mocnimxeHHs MOTHBAILiIHOr0 KOMIIOHEHTa TOTOBHOCTI», aHKeTyBaHHs, «KapTa focmimpKkeHb KOMyHIKaTBHOTO
KOMITOHEHTa TOTOBHOCTi». ABTOpaMI OIIMCAHO Pe3yNbTaTy JOCIiIPKeHb MOTMBAIifIHO-IIiHHICHOTO, KOTHITMBHOTO,
RiAIbHICHOTO Ta KOMYHIKaTVBHOTO KOMIIOHEHTIB FOTOBHOCTI MailOy THiX y4MTe/liB IOYaTKOBOI IIKO/M O POpMyBaHHA
y MOJIOAIIVX IIKOJIAPiB KOOHNEepPaTUBHUX YMiHb. 3'ICOBaHO, IO Yy 3400yBaduiB BMINOI OCBiTM APYroro poxy HaBYaHHSA
IlepeBaXkae cepefHiil piBeHb CPOPMOBAHOCTI KOOIIEPAaTUBHIX YMiHb 3a BCiMa KpUTepiAMY, 1[0 HALIITIOE Ha ITOfa/IbIIe
YIOCKOHA/ICHHS OCBITHBOTO IIPOLIeCy B 06'eKTUBi focimxenb. HaromoleHo, o iHTepakTHBHI TeXHONOriI NepefdayaoTb
Oprasisaiilo KOOIEepaTMBHOIO HaBYaHHs, KOMM IHAMBIAyanbHi 3aBJaHHs II€PEPOCTAIOTh Y IPYIIOBI, ¢ KOXXHIIA YIeH
IPYIIV BHOCUTD CBill BKJIaJ] Y CIIIIbHY AisIbHICTb. Po3po6eHo pekoMeHanmii, AKi KOPUCHO BpaXyBaTy, OpraHi3oBy04M
NpOoLEeC KOONIEPATMBHOIO HAaBYaHHA Ha 3aHATTAX Y 3aK/IaJjaX BULIOL OCBiTH

KnioyoBi cnoea: koorepaTiBHe HABYAHHS, METOAM AiaTHOCTUKM KOOIEPATUBHYX YMiHb, (haxoBa IATOTOBKA MaifbyTHHOTO
BYNTeE/IAA TI0YATKOBO] IIKOTIN
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Abstract. Professional training of specialists in the field of musical art is an urgent
task, as it contributes to the development of a performing and pedagogical
culture, which is reflected in the understanding of a musical composition.
High-quality music education ensures continuous professional and creative
development. The purpose of the study is to determine the basic principles of
combining empirical and theoretical knowledge in the educational process
for training future musicians and pianists. The main methodological base of
the study consists of: methods of theoretical (monographic, abstraction, and
concretisation) and empirical (analysis, content analysis, generalisation of
pedagogical experience, experiment) search. The study considers the main
principles and trends in the development of modern piano pedagogy in
Ukraine. The essence of the concepts of empirical and theoretical cognition
in the context of the educational process is analysed and the features of
their possible application in piano pedagogy are identified. An educational
process model for training future pianists is proposed, which would allow
providing favourable conditions for the development of a creative personality,
better performing skills, and an independent professional performer. It is
established that the specific features of piano pedagogy condition the need
to adapt modern educational methods to the conditions of the educational
process in the context of obtaining music education. As a result, during the
application of the model for organising the teaching of piano art, which
provides for the unity of theoretical and empirical cognition, the principles
on which such a model should be based were identified. The practical value
of the study lies in the fact that the development of a model for combining
methods of theoretical and empirical cognition in the educational process
of piano art students is proposed
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INTRODUCTION

Professional education of musicians is a unique process,
closely connected with the traditions in Ukrainian music
education and the specific features of existing classic creative
schools which are open for innovation. The fundamental
difference between the training of musicians and the training
of specialists in other fields of knowledge is the orientation
of the entire training process to the development of the
artistic personality of the graduate, considering the degree
of one’s giftedness. Such an ambitious goal does not allow
unifying methodological approaches to training specialists
in creative fields. The task of the teacher is not only to select

teaching methods and principles for each student to transfer
their experience and the experience of their teachers but
also to understand, adapt, and implement innovative peda-
gogical technologies.

A musical performer today is an active independent
person, whose skill is based not only on reproducing mu-
sical material but also on creativity and creative self-fulfil-
ment. Professional education for future pianists should be
aimed at developing a personality capable of going beyond
the narrow specialisation and ready for independent cre-
ative search, growth, and self-development. Considering the
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new requirements that are currently being put forward for
specialists in the field of musical art, it is necessary to review
the methods used in musical, in particular, piano pedagogy.
One of the issues of modern pedagogy is the combination
of empirical and theoretical cognition. Today, the concept
of empirical cognition is being given increased attention, some
researchers consider its application to be the only necessary
model of the educational process [1], and the question arises
whether it would be appropriate to use such a technique in
the field of musical piano education, which has a number of
specific features. Thus, there is an issue of finding the optimal
combination of empirical and theoretical cognition of the
methods of piano pedagogy in Ukraine.

The issue under study of researchers [2-5] was the ways
of improving performing skills in combination with the
creative, artistic development of the future musician’s per-
sonality. However, despite the fact that the issues of piano
pedagogy are covered in many studies [6-8], not enough at-
tention is paid to the specific methods of teaching musical
art. Most studies [9-11] that analyse the specific features of
piano pedagogy aim to consider ways to develop technical
executive skills, but they require specific models of the edu-
cational process that can be applied in the training of future
pianists.

An important component of a musicians professional
training is their ability to independently analyse and inter-
pret the artistic content of musical compositions. Notably,
full-fledged mastery of these skills is possible only under the
conditions of appropriate development of creative musical
thinking of the student, a qualitative indicator of which is
the ability to work independently. N. Guralnyk identifies
the following main educational trends of modern piano
training: the humanistic orientation of the educational
process; the application of a scientific approach to solving
complex artistic problems of analysing a piece of music; the
development of potential capabilities and natural abilities
of a pianist; the visibility of training (demonstration by a
teacher of performing musical compositions); the exam-
ination of the features of the style of the Ukrainian piano
school [2]. The principles of teaching piano art proposed by
A. Mikhalyuk [3] can be added to the previously identified
trends. Among the principles, the researcher determines
the application of a personality-oriented approach, an in-
tellectual and creative approach, orientation to the national
and aesthetic values of the Ukrainian art of piano playing,
the development of the ability of imaginative artistic anal-
ysis of a musical composition, stimulation of the creative
expression of students, which in turn leads to the activation
of their creative potential [3].

The purpose of the study is to develop the basic prin-
ciples of combining empirical and theoretical knowledge in
the educational process for training future musicians and
pianists.

MATERIALS AND METHODS

According to the functional purpose of the study, methods
of empirical and theoretical levels were used. Based on the

sources of accumulation of information material, the methods
were divided into the examination of scientific sources and
generalisation of individual pedagogical practice. The logic
of examining the issue and conducting the study at the
first stage was based on determining current trends in the
development of music pedagogy; at the second stage, the
problems of empirical learning were analysed.

The monographic method was used to collect factual
research material, determine the relevance, analyse recent
publications, and formulate the purpose of the study. The
method of abstraction and concretisation allowed identifying
current trends in the development of music pedagogy. It also
determined the dynamics of the development of Ukrainian
musical and pedagogical thought; natural trends in the de-
velopment of phenomena in the theory and methodology
of teaching music education and piano pedagogy; changes
in the training of specialists in the music and educational
sphere, the conditions under which the educational process
takes place. The principles of conducting empirical training
of piano students were determined using the methods of
content analysis and theoretical generalisation. The analysis
of the results obtained allowed comparing the findings of
this study with the results of other Ukrainian and foreign
researchers. The pedagogical experiment allowed developing
amodel for combining methods of theoretical and empirical
cognition in the educational process of piano students. The
graphical method allowed clearly reflecting the principles
of experimental learning. The methodology of musical art
is not limited only to the sphere of theoretical cognition but
also contains a practical aspect.

RESULTS AND DISCUSSION

Current trends in the development of music pedagogy
Current trends in the development of music pedagogy, in par-
ticular, foreign ones are characterised by a radical change
in their goals and objectives. If earlier the main functions of
a teacher were to teach students performing skills and develop
their creative imagination, today the essence of the educa-
tional process is increasingly reduced to the teacher’s help
in learning. G. Neuhaus’s statement about the need for a
teacher to become unnecessary for a student as soon as pos-
sible by instilling the independence of thinking, the ability
to achieve goals, maturity, and self-cognition is known [1].

The problem of change in the usual methods of teach-
ing the student is quite clear. In the process of gaining ex-
perience, each teacher develops a system of piano lessons,
mostly based on traditions and supported by their own
practical activities. Since a high-quality performance of the
student on the exam with subsequent participation in a com-
petition or admission to a higher special educational insti-
tution is the criterion of the success of pedagogical work in
a music school, all the efforts of the teacher are directed to
teaching a certain number of compositions to demonstrate
the student’s skills. Sometimes this training is very expen-
sive for both the teacher and the student. However, this
path is clear, methodically developed, and leads to results
when working with competent students.
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Thus, the main goal of modern musical piano edu-
cation can be defined as the development of creativity and
imagination of the student, musical and performing skills,
the ability to understand music, critical thinking, the ability
to take creative initiative, and independent thinking. How-
ever, some researchers of the foundations of the Ukrainian
piano school note that today the practice of teaching is
dominated mainly by conservative (reproductive) methods
of piano teaching [4]. The importance of imitating the tra-
ditions of teaching piano art is undeniable, but the need to
adapt music pedagogy to modern conditions of the edu-
cational environment cannot be rejected. Modern educa-
tional trends increasingly give preference to practical and
empirical methods in the educational process.

Pedagogy should foster a love of musical art, artistic
taste, and the ability to hear and understand music in the
child. All this is greatly facilitated by learning the best ex-
amples of piano literature. Folk songs and dances, highly
artistic works by Soviet, Ukrainian, and foreign composers
are the approximate stages of the modern system of piano
education for children. A teacher who is entrusted with the
musical education and upbringing of a child should make
music lessons interesting and exciting from the very begin-
ning because it most often depends on the first months of
classes whether the music will become a friend and joyful
companion of a person or whether they will remain indiffer-
ent to it. Therefore, the teacher should apply the theoretical
knowledge based on which lessons are built. For the organi-
sation of piano pedagogy, it is important to recognise that
learning and development are interrelated, but not identical
processes. Admittedly, in the process of learning, when a
certain amount of knowledge and skills is accumulated, de-
velopment takes place. Development is identical not only to
the expansion of knowledge. With development, the quali-
ty of a person’s mental operations changes. The feedback of
learning, in turn, based on development processes, is also
important. The intellectual qualities of a student considerably
affect the learning process. The one whose intellectual po-
tential is higher learns better.

Moreover, the quality of musical thinking is deter-
mined not only by the amount of knowledge. It should be
remembered that the emotional factor is of great importance
in musical thinking. Therewith, music education considerably
affects the overall intellectual level of the student, if devel-
opmental teaching methods are used during piano lessons.
However, not every piano teacher knows how best to guide
the student, what the student can do on their own, and what
they can do under the teacher’s guidance. The methods of
developmental pedagogy when working with gifted children
are of particular importance. Admittedly, it is necessary to
find original ways of development and training that combine
special education with a broad educational offer for such a
student. A gifted child can considerably outperform their
peers in development, but the improvement of original
thinking requires special teaching methods that consider
individuality. In the course of theoretical teaching, basic, general
pedagogical laws are established and formulated that allow
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explaining already discovered facts and predicting future
events and facts [11]. The importance of the theoretical
component of the educational process is conditioned by the
study of historical experience, the laying of the foundations
of the science of piano art, the basis for the professional educa-
tion of a musician, and the creation of a scientific basis for
the practical application of skills.

However, theoretical knowledge that is not applied
in practice loses its power. For example, after theoretical
learning of notes, it is necessary to consolidate this knowledge
in practice. Note playing should start when the student is
fluent enough on the keyboard, has a good command of the
staff, picks up sounds and pauses, and has learned the notes
of the original treble clef well. This is an important prerequi-
site for the student to continue playing without looking at
the keyboard, musical text, and not their hands. When an
adult or a child who has never studied music learns notes,
this training is usually combined with the fact that they not
only learn how the notes are named, placed, or written, but
also try to learn to play right away. This is a difficult task.
When teaching notes to a beginner, they should be invited
to play them immediately with great attention. In the first
classes, great attention should be paid to the oral reading of
entries from a sheet with their own names. To do this, the
student shows the corresponding note with a pencil and
calls it out loud. The use of methods of empirical cognition
serves as a strong motivating factor for learning, a tool for
the development of stable practical skills of the student and
their professional independence. The student must con-
stantly learn independent work, improving the skill of per-
formance, it is possible to become an independent creative
person and a professional performer or teacher only this way.

That is why it is important to develop a student’s cre-
ative thinking. Creativity develops in situations that require
an intellectual search initiative from the student, when the
student begins to be interested in finding new areas of cre-
ative development, in particular in narrowly oriented activities.
Therefore, the teacher should be able to talk about music in
a fascinating, imaginative, poetic way and present complex
theoretical rules in an accessible, understandable form,
considering the level of knowledge, interests of students,
individual characteristics and character. It is advisable to
use the teacher’s explanation for the development of students’
artistic imagination - this contributes to the necessary ex-
pressiveness and accuracy of the rhythmic performance of
a piece of music. Thus, considering the concept of develop-
ment of performing culture in learning to play the piano,
A. Mikhalyuk notes that its content lies not only in the perfect
mastery of performing technique but in musical-aesthetic,
professional, creative, spiritual development [3]. V. Bulgakova
and O. Tsuranova emphasise the importance of unity of per-
forming and general musical development of students, the
need to stimulate the development of creative initiative, in-
dependent thinking, considering the unity of principles of
conscious and emotional, technical and artistic in educational
activities [5].

O. Shcherbinina notes that the determining factor
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in piano pedagogy is the individual principle of teaching,
that is, ensuring the adaptation of pedagogical methods to
the student’s personality. According to the researcher, the
individual approach to students, unfortunately, remains mostly
only declared, and in the process of piano training, the student
most often develops according to the parameters determined
in advance by the teacher [4]. The fact that in modern foreign
music education more attention is paid to the development
of musician’s creativity is emphasised by A. Mok. In particular,
he notes that musical skills, knowledge, and concepts are
currently only part of the learning process, while other
aspects — the creation of music, its critical analysis, and un-
derstanding of music in context are coming to the fore [9].

The importance of applying a student-oriented ap-
proach is emphasised by many foreign researchers. Thus,
K. West and T. Cain note that the curriculum should be
adapted to students depending on the level of their previous
training. A preliminary test can identify the level of students’
knowledge, which would help develop a lesson plan, avoid
presenting material already known to students, and allow
focusing on students’ weaknesses [10; 12]. Students of pro-
fessional music educational institutions who achieve the
goals of their training should consciously (but not without
consulting a teacher) choose an individually planned edu-
cational trajectory, considering their abilities, natural talents,
interests, needs, professional prospects, etc.

Thus, the result of proper musical education should
be not only the skill of performance but also the establishment
of a creative professional capable of independent creative
analysis and production of ideas.

Analysis of the problems of empirical learning

The main problem of modern music pedagogy in Ukraine
is the need to reorient to the training of an educated, creative
musician who not only has perfect skills in performing piano
works but also has a high level of both musical and general
culture. Therefore, when choosing teaching methods, priority
should be given to those that ensure the development of
creative thinking of the student and the fulfilment of their
potential, motivate them to learn, and accumulate individual
creative qualities.

It is known by experienced professionals that only
a student who has the necessary and sufficient creative
freedom in various educational situations, for example, in
choosing an interpretive solution, etc. can make intensive
progress in personal and professional development. There
can be no positive and stable results of teaching creative
professions in conditions of bondage; however, the situa-
tion of unfreedom in real everyday pedagogical life occurs
much more often, regardless of whether this is realised by the

participants in the educational process themselves or not [13].

Fundamentally important: freedom of cognitive ac-
tivity and the rule of creative choice should not only be
given to young musicians; they need to be especially en-
couraged to do so by placing them in conditions where they
would be forced to show creative initiative and indepen-
dence. In recent years, both in foreign and Ukrainian peda-
gogy, the ideas of using methods of empirical cognition are
increasingly spreading. Unlike the conventional approach
to learning, which involves more attention to theoretical
methods (the presence of a clear and consistent system of
presentation of material, exercises, assessment system),
empirical learning is based on more flexible principles - the
main focus is placed on the process of learning rather than
on its the content. Empirical approach (practical) - new facts
are established in science and empirical laws are derived;
accumulation, selection, comparison, mental analysis and
synthesis, quantitative and qualitative processing of peda-
gogical facts obtained in the process of practical research.
In the course of empirical learning, conditions are created
that provide for the need for the student to take initiative,
make decisions, and take responsibility for the results ob-
tained. The empirical learning process allows students to
experiment, be creative, and take part intellectually and
emotionally.

Therewith, the role of the teacher is to choose the
appropriate learning model, set tasks, explain conditions
and rules, coordinate the process, monitor it indirectly, and
help evaluate the results obtained. The purpose of empirical
learning is to allow students to see the level of their own
knowledge and skills on their own experience, to draw
their own conclusions from the learning result obtained.
In other words, empirical learning can be called “learning
through experience” or “learning through activity”

Researchers from different countries examined the
problems of empirical learning. For example, D. Kolb [13]
proposed a four-step model of the process of learning and
assimilation of information. In the experimental model,
D. Kolb described two different ways to enrich experience:
concrete experience and abstract conceptualisation. He
also identified two ways to transform experience: reflexive
observation and active experimentation [13]. According to
D. Kolb, specific experience provides information that serves
as a basis for reflection. From these reflections, students
learn information and develop abstract concepts. In other
words, learning consists of repetitive stages of “doing” and
“thinking.” Therefore, it is impossible to learn anything ef-
fectively just by learning theory. Similarly, training in which
actions are performed thoughtlessly, without analysing their
results, cannot be effective (Fig. 1).
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Observation (analysis
of experience)

Acquisition
of experience

Theoretical
generalisation

Application of new
knowledge

Figure 1. D. Kolb's model of experimental learning

Source: compiled by the author based on [13]

The essence of empirical learning is to gain knowledge
and develop skills directly through practical experience. In
empirical learning, students pass the stage of theoretical
learning and begin to learn the subject through solving
practical problems. During empirical learning, students learn
from their mistakes, solving the problems they face with
rather superficial knowledge. Empirical learning is based on
the principles of student-centrism, maximum work without
the participation and help of a mentor-teacher, the use of
various experimental opportunities for learning, the avail-
ability of feedback-assessment of the experience that the
student receives, in particular, step-by-step control of the
learning process. Empirical learning should create the best
conditions for developing the students skills.

Apologists for empirical learning often rely on the
concept of the so-called “learning pyramid”. It was developed
in the 1960s by the National Training Laboratories Institute
for Applied Behavioral Science (USA), hereinafter referred
to as NTL. Thus, different learning models, according to NTL
studies, provide different levels of information retention.
The concept offers seven basic learning models, graded in
a pyramid according to the percentage of information that
can be memorised as a result of their use. For example, after
listening to a lecture, according to researchers, a person re-
members only 5% of the information, after reading — 10%,
listening - 20%, presentations/demonstrations — 30%, dis-
cussions — 50%, practical implementation - 75%, transmit-
tion of information to others/teaching others — 90% [14].

Thus, the “learning pyramid” assumes that some
learning methods are more effective than others, and the
use of some of them can lead to deeper learning and longer
retention of information. However, this concept has been
repeatedly criticised. For example, K. Letrud noted that the
study is largely based on an unknown methodology of ques-
tionable quality, with an unknown reduction in the impact
of certain parameters such as time, specificity of the tested
groups, etc., which makes the results of the original study

unreliable [15]. Indeed, when planning a teaching model, it
is necessary to consider that the group will include students
who strive for different learning styles: while someone of
the psychophysical type is closer to practical participation,
the other student needs more time to analyse the informa-
tion that can be provided through reading the material. It
is necessary to include tasks and methods of work that are
attractive to all students in the curriculum, which could help
them use the strengths of the priority learning model and
compensate for existing weaknesses.

The problem that the teacher faces today is not only
to give the student special knowledge, which in one way or
another would not be enough, since certain professional
skills should be expanded, updated, transformed, etc. The
problem is how to develop a set of personal and profes-
sional qualities and characteristics in a graduate of a mu-
sic educational institution that would help them adapt to
non-standard situations and reach the level necessary for
meeting “production” tasks in a fairly wide range and of
the right quality. The specificity of piano art lies in the fact
that the basis of high-quality education is the development
of professional performing skills, which is impossible with
the use of empirical teaching methods exclusively. Piano
education should be guided by the national and aesthetic
values of the piano art of Ukraine because the Ukrainian
piano school has a long tradition, both related to executive
skills and pedagogical skills.

One of the foundations of high-quality piano education
was the development of the critical thinking of the student. The
development of the ability to independently analyse and inter-
pret the artistic content of musical compositions can be ensured
only under the conditions of appropriate theoretical training.
Thus, according to the author’s definition, piano pedagogy in
Ukraine should be based on the use of a theoretical and empir-
ical model of the educational process in the form of a gradual
transition from the use of theoretical to the predominance of
the use of empirical methods of scientific cognition (Table 1).
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Table 1. Model of combining methods of theoretical and empirical cognition
in the educational process (on the example of teaching piano art)

Theoretical cognition

Purpose: familiarisation with the
issue under study, accumulation
of problematic issues, identification
of contradictions

Training models: lectures,
presentations, independent
work with the material.

Example: learning the basic principles
of the development of modern
musical art, demonstration of the skill
of piano performance by a teacher,
learning the features of the style
of the Ukrainian piano school

Result: development of a theoretical
basis, a request for new information,
inclinations, and practical activities

Theoretical and empirical cognition

Purpose: discussion of problematic
issues, practical application of the
obtained theoretical knowledge with
the help of a teacher

Training models: joint practical
work with the teacher, seminars,
discussions, brainstorming sessions.

Example: research activity in the field
of musical creativity, analysis
of a piece of music, practical classes
on executive skills

Result: development of the ability

to work independently, potential

capabilities, and natural abilities
of the pianist

Empirical cognition

Goal: independent implementation
of tasks and projects

Learning models: problem-based
learning, project method.

Example: preparation of a creative
performance, creation of a piece
of music

Result: acquisition of knowledge
through practical experience, creation
of a request for new information.
Development of a pianist as an
independent creative person

Source: compiled by the author

Empirical and theoretical methods of scientific cogni-
tion differ in content. The same issue can be examined in both
ways, but the approach to this subject and its reflection in
scientific results will be different. Empirical research in terms
of its goals and research capabilities aims to examine phe-
nomena, identify connections between them in the frame-
work of scientific experiments, and apply other methods of
empirical cognition: observation, measurement. With the
theoretical method of scientific cognition, the main task of
the course is to show substantial connections. In this regard,
the essence of the object of the study is revealed theoret-
ically through the laws discovered and formulated by the
researcher [16].

Empirical and theoretical methods of scientific cog-
nition differ in the specific features of interaction between
the researcher and the object. The empirical approach is
based on the direct interaction of the researcher with the
object under study. The theoretical approach initially does
not provide for such a direct interaction of the subject of
cognition with the object. It is studied indirectly, because at
this level the researcher works with an ideal, abstract im-
age of the subject, using the results of empirical cognition
(which excludes subsequent empirical clarification of such
an image). Empirical and theoretical knowledge are closely

related. The result of empirical knowledge depends on the
previous development of a theory that allows (or does not
allow) understanding and interpreting the phenomenon
under study. Without a preliminary theory, it is often im-
possible to say exactly what is being observed. Every scientific
experiment is always based on a scientific idea, concept, or
hypothesis [17].

It is worth noting that it is impossible to discuss the
use of exclusively theoretical methods of cognition at the
theoretical stage and only empirical and practical ones at
the empirical stage. The above refers to the advantage of
certain methods at each stage. A creative independent active
personality of a pianist can be developed only under the
conditions of implementing an activity-based approach in
education along with the principle of unity of theoretical,
practical, and empirical teaching methods.

CONCLUSIONS

The study established that piano pedagogy is a specific
branch of education that requires updating and adapting
modern educational methods to the reception of music
education. Theoretical teaching methods are interrelated
with practical ones, but during piano training, empirical
methods should not be implemented without a theoretical
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basis. Piano training cannot be based on empirical methods
exclusively, it necessarily requires a theoretical basis — both
in the field of developing knowledge of the theory of musical
art, technical performance skills and in developing creativity
and critical thinking of the student. The application of the
model for teaching piano art, which provides for the unity
of theoretical and empirical cognition, should be based on
the following principles:

Nikulina

— integrated use of theoretical and empirical methods
of cognition;

— a student-oriented approach;

— focus on developing the potential and natural abilities
of a pianist;

— a gradual change of the role of the teacher to the facil-
itator-mentor, who only coordinates the learning process;

— promotion of maximum student independence;

— orientation to the national aesthetic values of the
Ukrainian art of piano playing;

— increase of student interest in investigation and develop-
ment of research competencies.
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Bikropia Bikropisna Hikyrina

Opecpka HanlioHasIbHa My3M4Ha akajiemis iM. A.B. Hexxganosoi
65000, Byn. HoBocenbcbkoro, 63, M. Opeca, YkpaiHa

NoepHaHHA eMMNipUYHOro Ta TEOPETUYHOIro 3HaHHS
fIK npo6nema ¢opTeniaHHOI negaroriku YKpaiHu

AHortauis. ITpodeciitHa mifroroBka creniamicTis y cdepi My3UYHOrO MUCTELTBA € aKTya/IbHUM 3aBIAHHAM, OCKI/IbKY
cripusie GOpMYBaHHIO BUKOHABCHKOI, IearorivHoi KyabTypH, O BiloOpakaeTbCcA B PO3yMiHHI MY3UYHOTO TBODY.
SxicHa My3m4Ha ocBita 3abe3nedye MOCTITHUIT PO eciliHO-TBOPYMII pO3BUTOK. MeTOI0 HOCTiKeHHS € BUSHAYeHHS
OCHOBHMX IPMHINIIB IIOEJHAHHA EMIIIPMYHOrO Ta TEOPETUYHOIO 3HAHHA I1iJ] YaC HaBYa/IbHOTO IIPOLIECY 3 IiATOTOBKY
MaliOyTHIX My3MKaHTiB-TiaHicTiB. OCHOBHY METOZIOJIOTIYHY 0a3y JOC/IIKEHH: CK/Ia/I: METONV TeOPETUYHOro (MOHOrpadiyHmi1,
abcTparyBaHHA i KOHKpeTH3allis) Ta eMIIpUYHOro (aHaji3, KOHTEHT-aHaIi3, y3araJbHEHH: IIefjaroridHoro TOCBiny,
eKCIIePMMEHT) IIOLIYKY. Y CTaTTi pO3I/IAHYTO OCHOBHI 3acajiyl Ta TeHeHIIiT pO3BUTKY Cy4acHOI popTeriaHHOI efaroriku
Ykpainu. IIpoananisoBaHO CYTHICTh NOHATH €MIIIPMYHOTO Ta TEOPETUYHOTO ITi3HAaHHA B KOHTEKCTI HaBYa/lbHOTO
IIpOlieCy, BUSHAYEHO 0COOMMBOCTI iX MOXK/IMBOTO 3aCTOCYBaHHA y (OpTeliaHHii Iefarorini. 3aporoHoOBaHO MOLE/b
HaBYa/IbHOTO IIPOLIECY 3 MiATOTOBKM MallOyTHIX IiaHICTiB, siKa 6 JO3BOMWIA CTBOPUTH CIPUATINBI YMOBU IJIs1 PO3BUTKY
TBOPYOi 0COOUCTOCTI, POPMyBaHH: Kpall[0i BUKOHABCHKOI MaliCTEPHOCTI Ta CTAHOBJ/ICHH:A CaMOCTIiITHOTO IIpodeciitHoro
BUKOHaBIA. BusHaveHo, mo crienudika ¢popreniaHHol megaroriky 3yMoB/IIo€ HeOOXifHICTD afianTanii Cy4acHUX OCBIiTHIX
METOIVIK JJO YMOB HaBYa/IbHOTO IIPOLIECY B KOHTEKCTi OTPMMAHHA My3/MYHOI OCBIiTH. YHACIOK LIbOTO, IiJ] 9ac 3aCTOCYBaHHA
MOJIeJli OpraHisallii HAB4a/IbHOTIO IIPOLECY BUK/IAJAHHSA Q)opTeHiaHHoro MICTEILTBA, 10 Hepen6a‘{ae €[HICTb TEOPETIIHOTO
Ta eMIipUYHOro Ni3HaHHA, 0Y/I0 BY3HAYeHO IPVHIVIIN Ha AKMX IOBMHHA 0a3yBaTHCA Taka MOZeNb. [IpakTiyHa IiHHICTb
poboTHU TOJIATaE Y TOMY, L0 3aIIPOIIOHOBAHO aBTOPCBKY PO3pOOKY MO/l MOETHAHHA METOAIB TEOPETUYHOrO Ta
eMIIpMYHOTrO Ii3HAaHH:A B HaBYaJIbHOMY IIPOLieci CTYAeHTiB-My3UKaHTiB (OpTENiaHHOrO MUCTEIITBA

Kniouosi cnosa: HpO(beciﬂHa MHiITOTOBKA ITiaHICTiB, Maﬁ[6yTHi MYSUKAHTI, My3/YHa OCBiTa, MOJe/li HABYa/IbHOTO IIPOLIECY,
TBOPYMIT PO3SBUTOK
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Abstract. The relevance of the study is conditioned by the need to implement
solutions that contribute to the development of schools and institutions,
acting in changed organisational conditions, working using methods of scientific
organisation of labour in the system of work of Design and Technology teachers.
Solutions that allow organising the learning process using such methods
contribute to the implementation of didactic and educational tasks defined
by schools and educational institutions. The purpose of these measures is
to ensure the implementation of the main curriculum, taking into account the
limitations arising from the specifics of the activities being carried out. In
the current circumstances, the key issue is reasonableness and consideration
of the current state of the organisation of subject training, considering the
correct approach to the material provided to students, instructions, and tasks.
The purpose of the study is to consider effective methods of scientific organisation
of labour in the system of work of Design and Technology teachers. The
theoretical and methodological basis of the study consists of the following
methods: correlation, empirical, and component analysis. It is important to
constantly develop the skills in this area, use the wide variety of modern
technologies dedicated to this activity, overcoming the technological barrier.
Organisation and planning are one of the main conditions for the effectiveness
of any conscious and purposeful activity of a teacher, especially long-term
ones, throughout the school year. The system of work of a Design and Technology
teacher distinguishes the tasks assigned to such a teacher in an educational
institution in the context of the performed functions. The teacher should
certainly take into account the tasks that follow from the analysis of the
provisions of the educational process that regulate the sphere of activity
of a school teacher. The practical significance lies in the productive use of
methods of scientific organisation of labour in the system of work of Design
and Technology teachers
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INTRODUCTION

Methods of scientific organisation of labour in the system
of work of Design and Technology teachers determine the
conduct of research and diagnostic activities of students,
including diagnostics of individual development and learning
needs, and psychophysical abilities of students to identify
the causes of possible failure and support the strengths of
students. After all, the most important task of a modern
school is to prepare students to take responsibility for their
own learning, developing their independence, creative educa-
tion, thinking and actions, self-education, and improving

skills. Therefore, the role of the teacher changes, and they
become an adviser, observer, mentor who organises the educa-
tional process [1]. This situation necessitates changes in edu-
cation, including turning to new, more effective methods of
scientific organisation of work. In this regard, methods of
activating the educational process are of particular impor-
tance, including: didactic discussions, brainstorming, meta-
plan, portfolio, decision trees, and a conceptual map. It is
important to pay special attention to methods related to
research, experiments, and observations. Regardless of the
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methodological information, every Design and Technology
teacher should implement their idea to reproduce a pro-
ductive curriculum. The effect of the teacher’s educational
process, including the optimal selection of teaching methods,
largely depends on the correct scientific organisation of
work [2].

Features of labour activity require careful planning
of the didactic process, especially when it is implemented by
the method of educational programmes. Effective methods
should prevail, as they stimulate activity, allow the students
to develop creative thinking and the ability to work in a
group. The teacher is required to achieve the goals planned
in the education strategy, select and apply appropriate teaching
methods and techniques. Consciously and systematically
used method of work allows mastering knowledge together
with the ability to use it in practice, developing the abilities
and interests of students. In education, the idea of unity in
differentiation should be implemented [3]. This means creating
an environment in which, being aware of the individual
needs and capabilities of children and young people, joint
education of all schoolchildren is ensured, with an emphasis
on students with special educational needs. The understand-
ing educational needs strives to implement the idea of equal
educational opportunities for all applicants for education.
The scientific organisation of work should be profound and
flexible. This is self-management in educational life, which
is influenced by the obligations imposed by the environment.
This is a multi-stage process that needs to be repeated and
adapted to each new situation, which requires constant system
work [4].

In the professional life of a Design and Technology
teacher, it is very important to feel everything that they do
and what brings them closer to career goals. The definition
of individual career success can evolve at different stages
of a professional career, so the challenge is to constantly
understand which activities are important and produce the
best results. A diverse set of concepts of personal achieve-
ment, working with a good team in a friendly environment,
respect for others, thirst for work, continuous development,
challenges, daily job satisfaction, and financial success ef-
fectively affect the use of methods of scientific organisation
of labour in the system of work of Design and Technology
teachers. Individual expectations determine how feelings
associated with the implementation of personal professional
intentions are formed. However, the two-way transfer of
expectations plays a very important role of employers in
relation to subordinates and employees, which justifies the
implementation of methods of the scientific organisation
regarding the use of working hours. In addition to working
and trying to make better use of time, it is crucial to analyse
the current state of tools that can improve time manage-
ment. This refers not only to the proportions of time allocated
into assigned professional activities, but also a combination of
scientific, educational, and organisational responsibilities [5; 6].

The purpose of the study — to consider effective methods
of scientific organisation of labour in the system of work of
Design and Technology teachers.

MATERIALS AND METHODS

The theoretical and methodological basis of the study con-
sists of the following methods: correlation, empirical, and
component analysis. The correlation approach focuses on
the interdependencies between educational phenomena,
which is the most important goal and the main task of peda-
gogy. It is impossible to ignore the existence of relations
of scientific organisation of labour in the system of work
of Design and Technology teachers, but at the same time,
there is a feeling that these relations are not clear. To better
explain these processes, it is important to use functional
interdependence. A functional relationship is a relationship
between two variables. Each value of an independent vari-
able corresponds to a strictly defined value. For a better un-
derstanding of correlation dependence, its relationship to
causality should be included. The influence of an indepen-
dent variable is the keystone of the scientific organisation
of labour in the system of work of teachers. The correlation
index serves only as a basis for understanding the measure-
ment of correlation strength. Therefore, it should be used where
conditions allow. Interpretation of the remaining correlation
coefficients should always be based on comparisons of the
relevant concepts and methods of scientific organisation of
work.

The empirical method is defined as a set of formally
deliberate mental and pre-considered actions involving the
behaviour of a Design and Technology teacher, aimed at
considering the scientific problem of labour organisation
and a specific repetitive way to solve it. These are typical and
repetitive methods of collecting, processing, analysing, and
interpreting empirical data that are used to obtain the most
or optimally substantiated answers to questions posed. This
method is the broadest and most preferable concept in re-
lation to the research technique. Technique, in turn, is a
subordinate element in relation to concepts, and above the
tool of consideration. The latter, in turn, has the narrowest
scope and is a concept subordinate to both the essence of
the method and the essence of the research technique. The
question of a particular definition of concepts is not only a
question of arbitrary designations, but also the result of two
types of reasons. The first type of reason is a condition that
attributes to this concept a set of features that can be used
to predict the performance of actions. The second type of
reason determines the principles of terminological typology
that follow from the logical function of labour organisa-
tion. This means that the basis for the definition will be the
meaning or content given to this concept by logic.

The component analysis consists in studying the
principles and methods of research recommended and ap-
plied in the scientific organisation of labour of the system
of work of Design and Technology teachers. The methodology
is cultivated in a descriptive form, as a rule, on the example
of research conducted so far in the field of pedagogical science,
which is cultivated normatively, and attempts are made to
establish the principles and methods of the research proce-
dure mainly in the postulatory sense. This analysis requires
special care about the growing methodological correctness.

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 8, No. 1



Pedagogical reality; as a rule, is more complex than expected
in the preparation of specific components of its implementa-
tion, so there is a need for deep knowledge of the organisa-
tion of the pedagogical labour system. Using this approach,
it is always necessary to be aware of the tendency for rep-
resentatives of empirical and praxeological pedagogy to
clearly subordinate quantitative and qualitative indicators.
This means that the Design and Technology teacher is not
limited only to a quantitative or qualitative description or
analysis of the studied facts, phenomena, processes, and
events. The teacher tries to supplement and enrich the con-
ducted quantitative research with qualitative ones.

RESULTS AND DISCUSSION

Modernisation and improvement of the quality of education
are being carried out all over the world. Teachers on whom
the success of schools, students, and citizens depends are
the recipients of expectations, demands, and orders that
often exceed their capabilities. One of the most important
tasks of any Design and Technology teacher is to create and
then improve the workshop and working methods, expand
knowledge and skills, and improve the level of the school
in which they work. Educating children and young people
is the most important task of everyone who matters in the
system of the future nation. A school that participates in
student training should be open to its needs and expec-
tations, especially those related to technological progress,
information technology development, changes in the econ-
omy and family culture. In addition, it should constantly
improve in the field of quality and the use of modern teaching
methods. After all, every teacher would like to teach in a school
that provides them with a satisfactory number and quality of
teaching tools, appropriate equipment in classrooms with
audiovisual tools and access to e-learning resources. Due
to the introduction of necessary changes in the education
system and the focus on its implementation in accordance
with the abilities, needs, and capabilities, teachers should
constantly change the methods of scientific organisation of
work to those that are more related to the creative use of
modern technology and means of communication, computers,
and multimedia devices.

An important method of scientific organisation of work
of Design and Technology teachers is the field of strengths
and obstacles. Depending on what prevails, a strategy is
chosen based on the elimination or strengthening of weak-
nesses. This technique is also useful when planning work.
For each of the implementation measures, strengths and bar-
riers are listed, which determine what actions to start with [7].
Next, it is important to consider the technique of complet-
ing the task. The conditional name of this technique fol-
lows from the designation of specific executive tasks. The
starting point is to identify developmental weaknesses in
planned activities. The main goal is planned for partial or
intermediate goals and means of implementation. The struc-
tural method is divided into monthly goals, and these, in
turn, into specific tasks that need to be completed during
the month. Tasks are assigned to individual organisational

T. Berbets & V. Berbets

units of the school. In practical application, this method is
ideal for a holistic understanding of activities, which allows
controlling the harmonious implementation of the main goals.
To analyse labour as the most important value of human
activity, which consists in determining its main functions,
it is worth considering the division of functions depending
on their connection with pedagogical work into practical,
diagnostic, reflexive, and critical. Most often, in school practice,
a Design and Technology teacher is perceived as a performer
of didactic and educational functions.

The transfer of knowledge and skills is based on
the organisation of the unit associated with this function,
which may differ in the application of various methods, forms,
and methods. The teacher should treat their work as a value,
therefore, it is necessary to constantly maintain or even im-
prove their subject level. The scientific organisation of work
can also be considered from the standpoint of the correct
performance of related activities. If this is manual labour,
then the activity is standardised by profession, with a certain
use of machines, tools, and auxiliary tools. In the case of
intellectual work, it cannot be limited to it [8]. The teacher
performs their pedagogical work not only at school. The
work of a teacher goes beyond pure didactics when there is
involvement on their part in their own activities on the ter-
ritory of the institution. This expansion refers to a broader
interest in the entire spectrum of school life, all elements
related to students through knowledge of their real abilities,
expected work results, needs, opportunities, difficulties. This
knowledge is necessary in order to choose such methods
and tools that would help to understand and reach the ap-
plicant for education. The search for an effective form of
educational planning, in accordance with the requirements
of the definition of education, should be guided by the con-
cept of strategic work. Assuming that learning is understood
as an appropriate activity aimed at qualitative changes in
students who are balanced in emotional and cognitive aspects,
it is possible to combine the harmony of interactions in both
these areas, which encourage them to look for a form of
activity design that would provide optimisation of planning
in both areas.

The teacher’s work, which is the main dimension of
professional activity, can be considered as a motive for stu-
dents' behaviour. A teacher’s work can take on meaning
where it is understood as an object, dimension of activity,
and scope of the contractor’s procedure. In the work of a
teacher, this is their area of training, the necessary amount
of knowledge, knowledge of the legal foundations of the
profession, current official regulations, and basic activities.
The functional method deals with defining a set of identical
activities with teaching functions, practical and related skills,
and readiness to complete tasks. This is a kind of content of
preparation for its implementation, a set of qualifications and
skills that help in its implementation, measurable and visible
consequences of its occurrence. The work of a teacher be-
comes a value when its implementation follows from the
employee’s attitude to the profession and highlights them as
a responsible person, prepared for actions and interested in
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the result. The proposed approach requires a reassessment of
the conventional teacher’s workshop, which is still focused
on the implementation of the material, which at the same
time allows effectively using the requirements for improving
the effectiveness of education. Various factors and conditions
determine that the scientific organisation of labour in the
system of work of Design and Technology teachers is very
diverse, its role and social scale are constantly growing [9; 10].

The concept of new solutions is derived from the
theory of organisation and management, which denotes the
process of adaptation to changing working conditions. It
achieves an effective state through the openness of employees to
new ideas and trends, continuous improvement of employ-
ees. The organisation initiates and supports these activities,
which are constantly transformed taking into account indi-
vidual components and interactions between these elements.
Educational activities cover a very wide range and relate not
only to education and preparation for the profession but
also to the development of the worldview of teachers and
students. Teachers should expand their knowledge and de-
velop their skills. It is known that this has a positive effect
on the results of improving the professional level of teachers
related to school practice. It is important to develop them
in a time adapted to the needs of students. But the forms
and content offered as part of improving the organisation
of work do not always meet the expectations of principals
and teachers in general. According to new approaches to
educational work, the task of teachers today is not only to
transfer knowledge but also various types of skills related,
in particular, to teaching methods. In order to change the
working conditions, the school needs, on the one hand, au-
tonomy, which will force changes to adapt to the individual
situation, and on the other - the support of teachers, which
will strengthen these processes and help prepare for meeting
the established requirements.

The essence of the school is not so much to equip
the student with knowledge thanks to modern technologies
available at every step but to develop the ability to make
the right choice, forming an optimal attitude to scientific
work [11]. The course of the educational institution and its
internal environment create requirements and challenges,
the implementation of which contributes to the development
of the internal climate of employees, knowledge, populari-
sation of learning ideas that encourage cooperation and a
scientific approach to solving problems. The school com-
munity, as confirmed by pedagogical practice, is an impetus
for making changes and is used to plan activities with the
participation of external support. In order for organisational
models of teachers’ work to bring tangible results to the school,
it is necessary to cooperate with management, teachers and
auxiliary institutions — pedagogical institutions, psychological
consultations. Success lies not so much in the proper execu-
tion of tasks on the part of the organisation that implements
them, but in the ability to join forces and work together as
a team. Design and Technology teachers, in the process of
supporting the scientific organisation of work, should par-
ticipate in the diagnosis of school development needs; plan

activities that allow making changes in the work process;
introduce solutions and practices - new methods of work,
solutions or recommendations for the future. Methods of
scientific organisation of labour in the system of work of
Design and Technology teachers show different types of
the work process, help to recognise models of actions and
initiate changes in the work of the school, which should be
adapted to the school calendar and working hours of teachers,
their number and resources of the educational institution.
The Design and Technology teacher should be able
to create and improve the technique of their work, which
includes: regulatory and legal documentation regulating
their activities in the field of education; planning of premises
with appropriate equipment and teaching tools; dynamic
workplaces for organising various forms of student activity;
properly designed documentation for organising the didactic
and educational process; their own professional develop-
ment [12]. The basis for creating a skill is a good preparation
of the teacher for conducting classes and their purposefulness
and teaching skills. The school should have a teacher who
is dedicated to their work, can find innovative and optimal
solutions, check their own results achieved and form, if
necessary, adjustments to the current educational process
through didactic measurements, research, and assessment.
The method of organising education determines its effec-
tiveness, that is, its forms of implementation, which in turn
are determined by the goals of education, the number of
students, the place and time of work, and the equipment
of the school workshop that organises training. It is necessary
to consider several factors that affect its implementation,
which include: the level of knowledge of participants; the
ability to combine the transmitted messages with their practical
application, life experience, equipment of the institution; the
organisation of training with didactic resources; the ability
of participants to independently perform didactic tasks.
Methods of scientific organisation of work determine
the organisational side of educational activities, which high-
lights the conditions, course of training, and types of activities
of participants in the educational process. They are closely
related to the educational goals and criteria set by the teacher.
Effective learning is accompanied by systematic, effective,
informed, and purposeful actions. It is based on a well-thought-
out foresight of the activities that the teacher performs in
the educational process based on the curriculum and is a
prerequisite for effective teaching and learning [13]. A well-
planned implementation of the subject by the Design and
Technology teacher protects them from the randomness
and chaos of activities and allows assessing how well they
achieve thier goals in the main curriculum. Preparing a clear
plan requires a specific definition of goals, selection of edu-
cational material, methods of cooperation, verification and
clarification of the principles of assessing the achievements
of school students. This means that planning is preceded
by an analysis of the content of training in three dimen-
sions: goals, materials, and requirements. Methodological
planning determines the course of individual educational
activities. The document of methodological planning includes:
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methodological plan, scenario, synopsis. The plan transforms
the content of training into learning situations for the im-
plementation of planned activities. Such situations are de-
signed to achieve an appropriate cognitive experience.

Many researchers and specialists in this field have
always dealt with planning issues. Its necessity and useful-
ness in everyday life, both private and professional, based
on all kinds of experience, is currently non-negotiable. Many
professions and occupations depend on actions that are
thought out over time. The work of a Design and Technology
teacher is particularly related to the planning process. This
follows not only from the organisation of the school year
and didactic classes, for which it is necessary to properly
prepare. The teacher should outline activities in relation to
their students, and often their parents. Every teacher who
wants to achieve professional growth should plan it in advance,
which is a legal requirement in this matter. Although school
work is a life capital, socio-economic factors encourage in-
dividual development and entry into today’s labour market.
Usually, to facilitate the achievement of their goals, teachers
combine such activities with professional development or
the development of an educational institution. Moreover,
in each school, teachers perform several managerial func-
tions. It is almost impossible to take on such a function and
perform it without appropriate plans. This applies to both
principals and their deputies, subject teachers and other
teaching staff who carry out their professional activities in
schools and other educational institutions [14; 15].

Due to this multifaceted nature of the work, a teacher, in
addition to performing their main duty within the limits of
their competencies, carries out organisational, pedagogical,
and methodological activities. The teacher acts as a leader
and development stimulator, intermediary and negotiator.
Factors that directly or indirectly affect the work of the pro-
fession of a Design and Technology teacher clearly indicate
its complex and specific nature. However, a large number of
responsibilities should not hinder personal development,
which, in turn, is the key to achieving professional success.
This is a system of measures that consists in determining
the ways of implementing the intended activity, adapted to
the conditions and general and partial goals of the activity.
Many positive aspects of planning exist and are created in-
dependently, so it is possible to reduce surprise with upcoming
events, restore order in completing tasks, use resources ef-
ficiently, focus on the most important things, and develop
the habit of acting and thinking in an orderly manner. Only
their mutual combination in a harmonious and optimal
way will ensure effective actions. Moreover, the changing
economic and geopolitical situation of the country in rela-
tion to the education system means that teachers are under
extreme pressure from the various demands that the envi-
ronment puts on them. Everyone wants to see them as dili-
gent and conscientious people involved in all areas of the
school’s activities and its environment, people who can be
great role models.

The organisational and social sphere determines the
specifics of the institution of general secondary education,

T. Berbets & V. Berbets

which always has a significant impact on the planning of
their own work by teachers. At the organisational level, it
is possible to notice the following features: the goals of the
school are fundamental, diverse, and long-term; they are
generated by many institutions on a regular basis, so some-
times it is difficult to describe them in words; the school is
an institution with the advantage of the human factor over
equipment and technology; the school must form and work
on the originality and uniqueness of the material, which is the
personality of a young person, who, in turn, has their own
goals, motivations, and attitudes; it is impossible to accurately
measure the impact of the school on the consequences of its
functioning [16]. On the other hand, at the social level, the
specifics of the school include: the desires and expectations
of society, which are growing rapidly in the era of modern
civilisation, political and economic transformations; social
pressure on the school arises in connection with the student
population, the content of education, in terms of alternative
sources of education, and the opening of countries to wide
contacts between people; the desires and expectations of local
society, which require a democratic school climate, joint re-
sponsibility, cooperation, and individualisation in the process
of training and upbringing. This process fosters a sense of
ownership and freedom, which strengthens the autonomy
of the school and the cohesion of the teaching team [17].

Regardless of the working environment of the Design
and Technology teacher, the planning processis also influenced
by their personality. Positive, active and creative thinking,
functional and psychological properties, and a pragmatic
approach to own effectiveness are an introduction to creat-
ing, transforming, and improving oneself and own workshop.
When planning and managing one’s own work time and
process, it is necessary to be aware of and make optimal use
of all the strengths of personality and plan for their further
development. In this case, the implementation of plans may
be easier and bring tangible results, which, in turn, un-
doubtedly motivates further work. Among the many skills
in the work of a teacher, the following can be particularly
useful: interpersonal communication skills, organisational and
managerial abilities, planning own work and career, effective
use of opportunities inherent in employees, organising group
work, training creative thinking, creating the image of a pub-
lic person [18]. The above factors related to the teacher’s work-
ing conditions and position, and factors related to their
personality, obviously do not exhaust the opportunities and
threats when planning their own work in school and ex-
tracurricular activities. However, they need to be carefully
considered so as not to lead to an exceptionally large dis-
crepancy between the size of the plans and their actual use
in practice. It is also known from experience that planning
is a dynamic process that is constantly changing.

Planning and management should not lead to rigidity
and inflexibility in decision-making. They should be de-
signed in such a way that alternatives can be identified that
can be effectively applied in the event of a change in the sys-
tem of goals, conditions, or means of implementation. In ad-
dition, many mental processes are involved in the planning
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process. The one who plans, optimally imagines themself,
thinks, justifies, evaluates, and finally chooses and decides [19].
Planning functions include: purposefulness - all planning
activities are subordinated at a certain point to the hierarchy
of goals, because this is the only way to actively form man-
agement; forming character - refers to a rational course of
action, namely the material, logical, and temporary conse-
quence of performing planned tasks; orientation to the fu-
ture — this orientation means, first of all, recognising and
taking actions necessary to use future opportunities or avoid
potential dangers; orientation to the process - this feature
refers to the variable interdependence of partial plans that
impose the existence of constant feedback. An action is a
consequence of the idea of how it should happen. When
planning the scientific organisation of labour in the system
of work of Design and Technology teachers, it is useful to
apply methods that facilitate work. One of such methods
is the network technology method. After establishing the
main goal, the types of activities required to achieve it are
compared. These are key and core activities. Then the main
and auxiliary activities that support key labour processes
are summarised separately. In the end, there is a critical path,
linking together in chronological order all those activities
that require special attention [20; 21].

CONCLUSIONS

Scientific organisation of work at the school level helps to
diagnose problems, plan and implement appropriate support.
Building trust between staff and the school, especially the
principal, is key to success in this process. Only then can schools
open up to cooperation and assistance. The participation of

teachers in labour planning and management provides an
opportunity for constant contact with people who struggle
with similar problems. Sharing experiences and finding solu-
tions to problems together allow teachers to look at specific
difficulties from different perspectives. Interschool collabo-
ration and planning networks are becoming an element of
improvement. This is a form of work that facilitates self-study
and collaboration, promoting the exchange of experience
and acquaintance with the right practical solutions, creating
innovative solutions and expanding professional competencies.
The organisation of this type of work has proven to be one
of the key and very well-appreciated elements of improving
teachers and the overall curriculum. Special attention is paid
to the development of key methods of labour organisation and
the need to create didactic situations that contribute to this.

The relationship between the formulation of goals
and the assessment of academic success is revealed. Its task
at each stage of work is to prepare for the planning and im-
plementation of the educational process, turning intentions
into actions. Goal awareness seems crucial, as it motivates
and gives a sense of meaningful time spent at school. The
correct formulation of learning goals also helps the Design
and Technology teacher prepare a coherent lesson and focus
on specific activities. The effectiveness of methods of scientific
organisation of work is possible if there are interdisciplinary
aspects that allow creating appropriate conditions for cooper-
ation and creative activity. System elements of methods of
scientific organisation of labour require the definition of
targeted measures to substantiate the specifics and essence of
planning and managing the work of Design and Technology
teachers.
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Tersina MukonaiBua Bep6en, Bitaniit BacunsoBuy Bep6ery

YMaHCbKUII lep>KaBHMII Tlefaroriynmii ynisepcuter imeni [lasma Trunan
20300, Byn. CanioBa, 2, M. YMaHb, YKpaiHa

BukopuctaHHs MeToAiB HayKOBOI OpraHi3auii npawi
y CUCTeMi po60THU BUMTENIB TPYAOBOro HaBYaHHA

AHoTaLjif. AKTYalIbHICTb JOCTIIKEeHHA II0JIATa€ B TOMY, L0 BUHMKAE NOTpeba BIPOBA/PKYBATHU PillleHHA, [0 CHPUAIOTH
POSBUTKY ILIKI/I Ta YCTAHOB, [il04) B 3MiHEHMX OPraHi3alliliHiX YMOBAX, IIPALIIOI0OYM 3 BUKOPUCTAHHAM METO/IB i IPUITOMIB
HayKoBOI opraHisanii mpari y cuctemi po60Tu BUnTEIiB TPYOBOro HaBYaHHA. PillleHH, 110 J03BO/IAIOTL OPraHi3yBaTH
Ta peaji3yBarTy Ipoljec HABYaHH: 3 BUKOPUCTAHHAM TaK/X CIIOCO0IB, CIPMAIOTh BUKOHAHHIO JYAKTUYHUX | BUXOBHMX
3aB/jaHb, BU3HAUYEHMX IIIKOJIaMy Ta HaBYaIbHUMM 3aKaagaMu. L[1/UTio 11X 3axoxiB € 3abe3neveHHs peaisaliii 0CHOBHOI
HaBYa/IbHOI IPOrPaMy 3 yPaXyBaHHAM 06MeXXeHb, 1[0 BUIIMBAIOTD i3 cneuM(biKM IOisI/IBHOCTI, 1110 3[i/ICHIOETHCA. 3a
HMHIIIHIX 06CTaBMH K/IIOYOBYM IIMTaHHAM € PO3YMHICTD i BpaXyBaHHA Cy4acHOTO CTaHy OpraHisaiii IpefMeTHOro
HaBYaHHA 3 ypaXyBaHHAM IPaBIU/IbHOTO IIXOMY 0 MaTepialy, HaflaHOrO YYHAM, a TAKOX IHCTPYKIIiAM i 3aBJaHHAM.
Merta gocripKeH s — po3I/IsIHY TH eheKTUBHI MEeTOAM HayKOBOI OpraHisamii mparii y cuctemi po60Ty BANTEIB TPYAOBOTO
HaBYaHHA. TeopeTUYHy i MeTOAVYHY OCHOBY FOCIII)KeHHA CKIAfaloTh TaKi METOAM: KOPEIALiIHNII, eMIIipIYHMIT,
KOMIIOHEHTHOTIO aHa/li3y. BaXk/MBO MOCTIIHO PO3BMBATM CBOI HaBWYKM B Ll 00acTi, BUKOPUCTOBYBaTM Oarary
IIPOIIO3UIIII0 CYYaCHMX TEXHOJIOTIN, IPVUCBAYCHUX Wil Ais/IbHOCTI, IOROIABIIN TeXHOMOTiYHMIT 6ap’ep. Opranisauis i
IUIAaHYBAaHH:A € OHUMM 3 TOIOBHUX YMOB e()eKTMBHOCTI Oy/ib-sAKOi CBiJOMOI Ta Iii/IecIIpsAMOBaHOI JiANbHOCTI BUUTELA,
0CO6/IMBO JOBrOTPUBAJIOL, IPOTATOM YCHOTO HABYAIBHOTO POKY. Y CHCTeMi pOOGOTH BUNTE/ISI TPYAOBOTO HaBYAHHSI
BUAUIAIOTBCA 3aBIaHHSA, IO IOK/IAJAI0ThCA Ha HbOTO Y HABYA/IbHOMY 3aK/Iajli y 3B’ 3Ky 3 BUKOHYBAHOIO HUM (PyHKIII€R0.
Bin Mae HeOIMiHHO BPaXOBYBaTH 3aBJJaHH, AAKi BUILIMBAIOTD i3 aHa/Ii3y II0/I0KE€HDb OCBITHBOTO NPOILIECY, AKi PETyTI0I0Th
cdepy mismpHOCTI MIKiTPHOTO Hegarora. IIpakTi4Ha 3HAYMMICTD IIO/IATA€ Y IPOAYKTUBHOMY BUKOPUCTAaHHI MeTOfIiB
HAyKOBOI opraHisauii mpaui y cucreMi po60TH BUNTENIB TPYHKOBOr0 HABYAHHS

Knioyosi cnoea: HaykoBa opraisaliisi, HaB4ajbHa IIPOrpaMa, OCBiTa, y4eHb, HaBYa/IbHMUIT 3aK/Iaf

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 8, No. 1



Review Article

UDC 371.121
DOI: 10.52534/msu-pp.8(1).2022.78-85

Kateryna M. Pylypiuk”

Odessa National Maritime University
65029, 34 Mechnikov Str., Odesa, Ukraine

Prevention and Correction of Pedagogical Neglect Based
on Research Materials of German Universities

Article’s History:

Received: 11.12.2021
Revised: 22.02.2022
Accepted: 31.03.2022

Abstract. The issue of quality training of future teachers, in particular, in
the context of prevention and correction of pedagogical neglect, is one
of the leading areas for discussion in the modern European educational
space. This is conditioned by a number of social and political factors that
to some extent negatively affect the development of children, which, in
turn, complicates the learning process and requires sufficient competence
from the teacher. Therefore, the study of possible measures to overcome
the pedagogical neglect of adolescents is extremely relevant and requires
detailed consideration, in particular on the basis of German universities
and the strategies they use in training teacher students. Thus, the purpose
of the study is to analyse the current mechanisms and tools for preparing
students for future work with pedagogically neglected adolescents in the
German higher education system. The methodological tools for the study
include functional and systematic approaches, analysis and synthesis, deduction,
and the method of analysis of scientific literature. The study results consist
in separating the theoretical and practical foundations of the question. That
is, the concepts, signs, and features of the term of pedagogical neglect of
adolescents are revealed. In addition, the factors influencing the emergence
of such a negative social phenomenon are considered, including approaches
of German universities to the prevention and correction of the dynamics of
its emergence and existence. In the future study, it would be appropriate
to consider the stages of development of the phenomenon of pedagogical
neglect of adolescents in Asian countries. As for the practical value of the study,
itis certainly extremely high, as its results can be used in the implementation
of educational reforms in Ukraine, in particular, in the context of training
students and developing their competence to work with pedagogically neglected
adolescents
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INTRODUCTION

Preparation of future teachers to work with pedagogically
neglected adolescents is a complex and lengthy process. This
is primarily conditioned by the fact that this phenomenon
arises from a number of social factors, therefore, it is impos-
sible to choose one universal approach or strategy and on
its basis. In addition, this process requires efforts not only
from teachers at the university, but also directly from students
who will pursue their professional teaching activities in the
future, because to successfully carry out preventive or corrective
work in the future, they need to develop personal qualities,
such as critical thinking. Because of this, it is advisable to

consider the experience of German universities in teaching
teacher students and their preparation for working with
pedagogically neglected adolescents [1; 2].

Admittedly, it is first necessary to define the essence
of this category of adolescents and establish their main dif-
ferences from other groups of children. Thus, the concept
of pedagogical neglect means persistent deviations from the
norm in the moral consciousness and behaviour of children
and adolescents, which is formed by the negative impact of
the environment and mistakes in education [3]. However,
such children and adolescents are mentally and physically
healthy. That is why the complexity of working with them is
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the right psychological approach, which, accordingly, requires
the teacher to have high competence in this area [4; 5].
German scholars who study how to work with this
group of subjects usually distinguish three groups of children
with pedagogical neglect. The first group of pedagogical
neglect includes adolescents who show systematically negative
traits and qualities in certain situations, but they may have
different interests, and most importantly, they have no deviations
in moral or personal development. As for the second group
of pedagogical neglect, it mostly includes adolescents who
to some extent have various difficulties, in particular, in
personal or ethical development, In addition, they are char-
acterised by low performance and systematic conflicts with
teachers, with peers, or family. To a greater extent, such
adolescents are not motivated to participate in the cognitive
process, and they do not master the learning material and
show a pronounced negative attitude to work. To a greater
extent, this group of adolescents consists of those who come
from disadvantaged families. The third group includes
adolescents, in which, unlike other groups, the level of peda-
gogical neglect is the most pronounced. That is why these
people are characterised by the manifestation of affective
reactions. In addition, they tend to communicate with antisocial
companies and have a tendency to openly oppose themselves
to others [6]. This classification is the most common in the
leading German universities that train future teachers and
it is the basis of methodological materials used in teaching
students. Much attention in German higher education in-
stitutions is paid to the development of the future teach-
er’s personality, i.e., most disciplines are aimed not only at
training students, but also at their psychological versatility,
flexibility, and resilience. Despite the fact that the issue of
pedagogical neglect is widely disclosed in scientific doctrine,
the experience of German universities is still unexplored [7].
Given the above, the purpose of this study is to con-
duct an in-depth investigation of the phenomenon of ped-
agogical neglect of adolescents and to follow the process of
preparing student teachers in leading German universities to
work with such children. To achieve this goal, the following
tasks were performed: the theoretical content of the concept
of pedagogical neglect was determined, the main socio-po-
litical factors influencing it, the views of German scholars on
this issue, and modern methods for prevention and correc-
tion of pedagogical neglect of students were considered [8; 9].

MATERIALS AND METHODS

The issue under study is quite broad in scope, and therefore
requires consideration of each of its elements to investigate
it in depth. It is because of this that a number of scientific and
methodological tools were applied, which allowed correctly
building the course of work and revealing all aspects of this
problem, both theoretical and practical. First of all, it is
necessary to note the functional methodological approach,
since on its basis a work plan was developed, the goal and
objectives were formed. In addition, due to its use, the study
was divided into several stages, which ensured its consistency
and allowed considering each of the elements of this issue.

Pylypiuk

In addition, the systematic approach is important, since it
consists in a comprehensive consideration of the problem
under study. The value of this approach for this particular
study is manifested in the fact that each component of the
question was considered not only separately, but also in co-
operation with other elements, which allowed studying the
issue as a single integral object.

Considering general logical research methods, one
of them is the analysis, which has played an extremely im-
portant role, since it allows one complex phenomenon, that
is, the concept of pedagogical neglect of adolescents, to be
divided into several elements. Accordingly, the paper high-
lights the theoretical significance of the above-mentioned
concept, its features, features of its occurrence, and ways
to overcome it, which are used in German universities, in
particular during the training of future teachers. Based on
the synthesis method, all the above-mentioned divided
structural parts of the question were combined into a single
research subject. This step established the relationship be-
tween these elements and trace their dependence on each
other. In addition, this method allowed determining the
main factor influencing the appearance of such a negative
phenomenon in society as pedagogical neglect of adolescents.

Next, the deduction method was used, which formed a
logical structure and course of work. Thus, it was determined
that the study will take place from general to specific. At the
beginning of the paper, the theoretical foundations of the
issue were considered and investigated, that is, all its elements
were analysed, their nature and properties were determined.
As for the final component of the study, it used the formed
theoretical aspect and, accordingly, it was applied to practice,
namely to the German universities and to the methods of
training future teachers in them. The main part of the study
is the method of analysing the scientific literature, since it
allowed considering and analysing a number of research
papers, such as dissertations, monographs, abstracts, articles,
and theses, which accordingly, provided an opportunity to
get acquainted with the views and attitude of modern re-
searchers to this issue and to consider the ways that they offer
to carry out the prevention or correction of pedagogical neglect
of adolescents. The study was conducted in three stages:

1. At the first stage, a plan, goals, and objectives were
formed. In addition, the theoretical component of the question
was investigated.

2. The second stage considered the practical implemen-
tation of measures for the prevention or correction of peda-
gogical neglect of adolescents, which are used in German
universities to train future teachers.

3. At the third stage, the results were analysed, conclusions
were formed, and the promising areas for future study on
this topic were considered.

RESULTS

The problem of pedagogical neglect of adolescents is quite
well investigated in pedagogical science, which explains its
high relevance. It has been traced for about ten years, which
clearly indicates a large number of studies on this topic. But
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despite this, the pedagogical literature still does not have
a clear and unambiguous interpretation of the concept of
“pedagogical neglect”, which in turn is the subject of this
study. Thus, the very concept of “pedagogically neglected”
in modern pedagogical theory and practice is increasingly
used as a synonym for the concept of “difficult” children.
However, these concepts are by no means identical and have
a number of differences. Thus, the term “pedagogical neglect”
includes in its content precisely the history and duration of
the upbringing of a teenager, and in turn “difficult” reveals
directly the results of such education.

As for the German pedagogical encyclopedia, the
concept of “pedagogical neglect” is interpreted there as a
long-term and systematic deviation from the generally es-
tablished norms in the moral consciousness and behaviour
of adolescents, which are accordingly formed due to the
negative influence of the surrounding social environment
and mistakes during upbringing. However, to a greater ex-
tent, German researchers turn to the opinion that this term
should be considered to a greater extent precisely as a devi-
ation from the generally accepted rules in the behaviour of the
individual, which is certainly conditioned by shortcomings
in the process of education. In order to fully establish the es-
sence of this category of adolescents and, accordingly, choose
the right strategy for preparing future teachers to work with
them, it is necessary to determine the main reasons for this
behaviour among adolescents. Therefore, it is advisable to
pay attention to the most important and significant factor
that causes the appearance of such a phenomenon in society
as pedagogical neglect of children, it is certainly the lack of
proper upbringing in the family. This factor is a priority in
the chain of development of such neglect in the sub-cell, since
it distorts their imagination about the fixed social norms in
society, and about the rules of behaviour that are characteristic
of a developed participant in social relations [10; 11].

In addition, such social factors include frequent
changes in schools and, accordingly, teachers and staff. Ad-
mittedly, this factor may arise from the life circumstances
of the family, for example, frequent moves conditioned by
the profession of parents. However, if a change in the educa-
tional environment occurs due to a low level of adaptation
of a teenager to external conditions or due to unsatisfactory
behaviour in previous educational institutions, then, accord-
ingly, such a process should certainly be considered a factor
that forms the pedagogical neglect of a teenager [12].

And in the end, it is necessary to consider an equally
significant and extremely common social factor, such as the
negative impact of the street and neglect. This factor is present
in absolutely every country, including Ukraine and Germany.
Its special danger lies in the fact that teenagers are system-
atically exposed to the harmful actions of friends or ac-
quaintances who lead an immoral lifestyle, so their habits
and actions are adopted, which deforms their consciousness
and perception of the world. In Germany;, it is quite common
not to take a punitive approach but rather a loyal one, consisting
not only of punishing and applying coercive measures to
such young people but also of using the means to re-educate

them. This practice is used in the educational process in
Germany on an ongoing basis, so future teachers at the
university take special preparatory courses on educational
work with such groups of people [13; 14]. Thus, all the factors
considered characterise the same concepts that seem synony-
mous, since they have a common basis, which, accordingly,
is clearly expressed in the presence of socio-pedagogical
problems of various kinds in adolescents of different ages.
Therefore, based on these features and properties of the con-
cept of “pedagogical neglect, it is advisable to form a single
and integral interpretation of it, which will be based on the
ideas of researchers and social factors that form it. Accord-
ingly, pedagogical neglect — is a persistent deviation from
the fixed and socially accepted rules of behaviour, moral
consciousness, educational activities, which, manifests it-
self in the context of underdevelopment, lack of education,
bad manners of a teenager, and their lag in development
from their own capabilities, which are formed under the
systemic negative influence of the environment, mistakes
made in the course of their upbringing, frequent changes
in the educational and communication environment, negative
influence of third parties, neglect. Thus, it can be established
that this problem is caused by various pedagogical reasons,
thus, it can be eliminated only with the help of correction by
pedagogical means [15].

Before considering the features of psychological and
pedagogical prevention and correction of pedagogically
neglected groups of children, it is necessary to investigate
the structure and, accordingly, components of “pedagogical
neglect”. Thus, the system that forms such neglect in adoles-
cents consists of 3 elements. First of all, deviations from the
norm in behaviour and learning activities, that is, incompe-
tence, failure, difficulty in mastering educational material.
This component, as a rule, is conditioned by the fact that
the individual, personal experience of such adolescents is to
a certain extent inferior, contradictory, that is, to a certain
extent distorted. Such experience can include the acquired
life and other skills, knowledge and skills, and the way they
are applied and the dynamism of their use. The next com-
ponent that forms pedagogical neglect in a child is a lag in
the development of memory, thinking, imagination, emo-
tional and volitional, moral qualities and characteristics of
the individual. However, the significance and harmfulness
of this structural element is conditioned not only by the
given properties but also in some age features, respectively,
only layered on these lags. As a rule, such age-related signs
include heightened self-esteem, mood instability, rapid fa-
tigue, conflict, irritability, immorality in behaviour [16; 17].

As for the last sign of such a pedagogical deviation
in a teenager, it is a deviation or to a greater extent distortions
and contradictions in the process of establishing relations
between pedagogically neglected persons and teachers or
peers. In addition, negative attitudes towards oneself and
one’s capabilities, relatives, third parties, and other surround-
ing phenomena are characteristic. Accordingly, all this
significantly complicates, distorts and, accordingly, slows
down their educational activities and behaviour in society.
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It is because of this that most teachers define pedagogical
neglect as unpreparedness for school, underdevelopment,
and bad manners of adolescents and children. Attention
should be paid to the fact that in the training of future teachers
in Germany, a significant role is given to the development
of their competence in the context of direct provision of
knowledge to students, according to the curriculum, students
must have a certain level of knowledge for future work. This
aspect is one of the main ones that differs from the training
of teachers in Ukraine. Since in Ukraine, the school still has
pronounced properties of industrial education, in which
the main purpose of education and training is the direct
acquisition of scientific knowledge by students, and the
work of a teacher consists only in fulfilling the professional
duty assigned to them. Accordingly, the transition to a new
education system, which is characteristic of the European
educational space, including the German one, changes the
general understanding of education as a process of obtaining
ready-made knowledge and the corresponding idea of a profes-
sional teacher as a carrier of ready-made Knowledge [18; 19].

DISCUSSION

Having studied the concept and properties of pedagogical
neglect of adolescents, it is advisable to investigate the direct
object of this work, namely, pedagogical prevention and
correction of this phenomenon, which is used in curricula for
training future teachers in Germany. Thus, as for psycho-
logical and pedagogical prevention, which is carried out by
teachers in schools, it is a complete system of preventive
measures related to the elimination of external causes, factors,
and conditions that cause certain shortcomings in the de-
velopment of children. The psychological and pedagogical
correction is no less common than the previous tool, it is a
set of special psychological and pedagogical influences on
a neglected teenager to restore their personality as a subject
of communication, activity, and self-consciousness. That is,
the difference between such methods of influencing ado-
lescents lies in the time stages and the degree of its neglect.
Thus, preventive measures are taken at the initial level of
pedagogical neglect of the child, and correction — immedi-
ately after negative manifestations on the part of the teen-
ager [20; 21]. Therefore, the implementation of prevention
and correction of pedagogical neglect of adolescents is car-
ried out based on general principles, which in turn future
teachers master even in the first training courses. They can
include complex and systematic approaches to diagnosis,
prevention, and correction, which consists in monitoring
the activities of the future teacher.

A fairly common phenomenon in teacher’s univer-
sities in Germany is the use of exercises and simulators for
future teachers based on the above principle. The next com-
mon and effective principle is to take into account the age
and personal characteristics of a pedagogically neglected
teenager and establish the specifics of their pedagogical sit-
uation and its possible development. Such activities allow
analysing the characteristics of individuals who fall into such
categories, establishing their common features accordingly,
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and developing effective ways to minimise their number.
Another important principle on which pedagogical training
in Germany is based is the professional competence and
separation of functions of the future teacher, that is, the stu-
dent. Asarule, it is implemented in practice by involving an
intern student in conducting various types of training ses-
sions, so that they can interact with pedagogically neglected
children, even at the stage of training, and not directly
during the performance of their professional duties [22; 23].

An extremely priority in the course of training future
teachers is to put as the basis of their activities such a principle
as relying on the positive in the personality of a teenager and
focusing on the harmonisation of its development. The im-
portance of using this principle in pedagogical work, espe-
cially with pedagogically neglected children, is precisely to
find their positive aspects and develop them, so that the
teenager strives to change for the better, paying attention
to their positive traits, and not just the negative ones that
society points out to them.

Admittedly, one of the main principles in the system
underlying pedagogical prevention and correction is the
unity and complementarity of psychological and pedagogical
methods used by the teacher in work. German universities
pay alot of attention to this principle, which causes students
to master additional specialised training courses, in partic-
ular in psychology. In Germany, the teacher combines the
role of an ordinary and social teacher, which has a positive
impact on the level of interaction and trust of students in
teachers. In addition, talking about a group of pedagogically
neglected teenagers, then the use of this principle as a basis
by the teacher would not only find a common language and
establish communication with the child, but also affect their
level of knowledge in a particular academic discipline [24; 25].
As for the methods and tools for prevention, they should
be chosen depending on the stage and level of pedagogical
neglect of the teenager with whom the student will work
in the future. Therefore, considering the early prevention
of neglect, it is directly related and depends on the quality
of the educational process and therefore has a general peda-
gogical character. Accordingly, for German universities, it
is typical that a teacher student is taught to choose the right
method of prevention, depending on the age of the teen-
ager with whom they work. Thus, four separate groups of
prevention methods can be distinguished. The first is to
stimulate and motivate a teenager to participate in educa-
tional and cognitive game activities. As a rule, this can be
done through games that are characterised by a cognitive
nature, in addition to modelling situations aimed at de-
veloping emotional experiences in a teenager. Admittedly,
a component of this method is to increase the interest of
teenagers in the educational and well-mannered process
and to attract their positive life experience to the process of
communication between the teacher and the child. It is also
equally important that the teacher actively uses situations
that characterise their personal success in educational and
cognitive activities in the development of tasks for working
with such a teenager [26; 27].
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The next group of prevention methods, which is also
extremely common in the European educational environment,
is the organisation of the life and activities of the children’s
educational team. This aspect is sometimes studied in Ger-
man universities even in separate training courses and dis-
ciplines, which explains its priority. Thus, this method can
be revealed by describing ways of its practical implemen-
tation, such as creating situations for personal and group
perspective that allow removing barriers between teenagers
who do not want to communicate with each other. In addi-
tion, this group includes the use of collective games, the
development of collective-unified requirements, collective
competitions, collective self-service, which allows placing
a pedagogically neglected teenager in society to speed up
the process of re-education and training, in particular, due
to his adaptation in the educational environment [28-30].

Another group of measures for organising the pre-
vention of pedagogically neglected groups of adolescents is
communication and interaction in various situations. Such
situations, as a rule, are modelled by the teacher, based on
the chosen goal of the lesson, and also consist in the imple-
mentation of various psycho-emotional models, for example:
judgment, pedagogical demanding, pedagogical warning,
compassion, persuasion, respect, conflict resolution, analysis
of action, understanding, motivation, trust. This approach
forms the necessary emotional state in the classroom, to
maximise the impact on the consciousness of a teenager and
contribute to their re-education [31-33]. The latter group,
which increasingly forms the basis for training teacher stu-
dents and, accordingly, provides for their preparation for
work with pedagogically neglected children, is called psy-
chological and pedagogical influence and stimulation of
child activity. Unlike the previous ones, to a greater extent,
this group of preventive measures is abstracted from train-
ing and training materials. Therefore, an example of such
measures is the provocation of joy in children; an appeal
to love, compassion, shame, a sense of beauty; an appeal to
self-love, self-respect; giving various examples, explanations,
both regarding educational materials and additional questions
of adolescents [34; 35].

Special attention should be paid to the psychological
correction of pedagogical neglect of adolescents, since it is
also quite often considered in the course of preparing teacher
students in German universities for future work with such
groups of children. Thus, unlike prevention, correction
methods can be classified according to the object, that is,
a neglected teenager, and their educational micro-society.
In addition, it is possible to characterise the process of peda-
gogical correction based on the qualitative characteristics
of individuals. Thus, such methods include those aimed at
developing arbitrariness in the motor, cognitive, emotional
spheres, behaviour, and communication, sometimes they are
also called psychohymnastic methods. In addition, methods
of cognitive training of verbal intelligence and methods of
therapy by means of art are no less effective. Psychocorrection
of signs and features of an individual subject of communi-
cation, that is, a pedagogically neglected teenager, is carried

out using the method of game correction of behaviour in
a group of peers, methods of positive communication, role-
playing learning, communication games and exercises,
methods of loosening conventional positive roles and status
movement of children [36-39].

In addition, violations of educational activity can be
corrected by reducing the importance of the teacher during
the lesson; reducing the needs associated with the internal
position of the student; reducing sensitivity to assessment;
forming an adequate self-assessment of school achievements.
The above approaches are usually used against the back-
ground of a method of relaxation and responding to the
school-related fears of an abandoned teenager. As for the
violation of the development of self-awareness of an aban-
doned child, they are quite often corrected, especially in
European countries, including Germany, through the use
of psychological massage, identification, mirror image, confir-
mation of the uniqueness of the child, and the development
of a positive perception of others [40]. In addition, an effective
approach in this activity is the method of autosuggestion,
which consists in the joint repetition of expressions — I want
to, I can, I will. Based on the analysis, it can be established
that the means of prevention and correction of pedagogical
neglect are quite diverse, in particular in the context of the
object, subject, purpose, and content. Thus, under the con-
dition of their expedient and logical combination, directly
in the process of implementing practical activities by full-
fledged teachers or teacher students, and when choosing
the right focus on overcoming developmental shortcomings,
that is, harmonising the child’s personality, improving the
conditions of their education and upbringing by changing
the socio-pedagogical situation can give positive and effective
results [41; 42].

In addition, it is the teacher who should organise
educational activities, depending on the content of the lesson.
This stage is quite important, since its goal is to form a mo-
tivational cycle that corresponds to this work in adolescents.
It is because of this that the training of future teachers who
will work with pedagogically neglected children in German
universities has a special plan and obliges students to master
various strategies and methods for working with children [43].
An example of such an algorithm of work can be a number
of stages, namely: from motivation at the beginning of work
to motivation directly during the execution of work and
then to motivation for completion. Thus, at the initial stage,
the teacher needs to consolidate the motives of previous
achievements, for example with the following expression:
“We did a good job on the previous topic”; however, after
that, it is necessary to cause teenagers some relative dissatis-
faction: “but did not learn another important side of this
topic”; subsequently, to strengthen motivation regarding
orientation to future activities: “and in the meantime, for
your future life it will be necessary, for example in such situ-
ations” [44; 45].

The next equally important step is to reinforce and
improve the provoked motivation. That is, it is necessary
to use alternating different types of activities materials of
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different complexity, which in turn causes positive and negative
emotions. In addition, it would also be effective to activate
the independent search for educational resources by adoles-
cents and connect them to self-control and self-assessment.
The final stage is that each student leaves the learning pro-
cess with a positive personal experience and that at the end of
the lesson, a positive attitude for further learning is formed,
that is, a positive motivation of the perspective. To achieve
this result, it is necessary to reinforce the assessment activity of
adolescents themselves, in particular by combining it with
a detailed differentiated teacher’s mark.

CONCLUSIONS

As a result of the study, it was found that the phenomenon
of pedagogical neglect today is extremely relevant in every
country. It is because of this that the paper considered the
German experience, in particular, the algorithm and mech-
anism for preparing future teachers for pedagogically ne-
glected teenagers. Therefore, in the beginning, the essence
and theoretical content of the concept of pedagogical neglect
were revealed, in addition, its main properties and features
were characterised. Another important element was the
investigation of the causes and social phenomena that affect
the appearance of such neglect in adolescents. These factors
include both social and subjective factors, but they arise
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based on various pedagogical reasons, which indicates that
they can only be eliminated by correction by pedagogical means.

In addition, the study was carried out based on the
classification of groups of children, which was presented in
the introduction and is the most common in the method-
ological materials of German universities. The paper also
considered the fundamental principles on which the future
professional activity of a teacher should be based. These
principles reveal the essence of preventive and corrective
measures and describe the necessary areas for their imple-
mentation. As for the selection of means and methods for
implementing pedagogical prevention or correction, they
should be chosen directly based on the existing level of peda-
gogical neglect of the child with whom the teacher will work
in the future.

In the paper, it was established that it is the teacher
who should organise the educational process. Therefore,
when training teacher students, it is quite important to give
them sufficient competence so that in the future they can
effectively carry out pedagogical prevention and correction
when working with pedagogically neglected children. As
for future developments on this issue, it would be useful to
investigate the current stages of development of the phe-
nomenon of pedagogical neglect of adolescents in Asian
countries.
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Katepuna MukonaisHa IInnunrok

Opecpkni HalliOHa/IBHNUIT MOPCBKUI YHiBEPCUTET
65029, Byn. MeuHnkoBa, 34, M. Ofieca, YkpaiHa

MpodinakTuKa i KOpekuia nepgaroriyHoi 3aHe6aHOCTi
3a maTepianamMu gocnifg>XeHb HiMeLbKUX BULLIB

AHortaujis. [TuTaHHA, O CTOCYeTbCA AKICHOI MiATOTOBKYM MaifbyTHIX Iefaroris, 30kpeMa y KOHTEKCTi podinakTuku
Ta KOPEKIil IeJarorivHol 3aHeq0aHOCTi, 3aliMae OfHe 3 MPOBIJHUX MICI[b HA OOrOBOPEHHS Yy Cy4acCHOMY OCBiTHbOMY
€BpOIIeIicbKOMY pocTopi. L1 yMoBa 6€3yMOBHO 3yMOBJ/IeHa HM3KOIO COLIia/TIbHUX 1 IO TMYHYX Y/HHUKIB, 11O IIEBHOIO
MipoI0 HeraTMBHO BIUIMBAIOTh Ha PO3BUTOK JiTeil, 110 3i CBOro OOKY YCK/IafHIOE HaBYa/IbHUII NIPOLeC Ta BYMAra€ Bif
Ieffarora f0CTaTHbOI KoMIteTeHITi1. Yepes 1ie, BUBYEHH S MOXK/IMBIX 3aXO/IiB II[0fI0 [TOJ0/IAaHHSI [IearoriyHoi 3aHe[0aHOCTi
IiJIITKIB, ABIAETbCA HaI3BUYA/HO aKTya/JIbHUM, Ta IOTPeOye NeTaTbHOIO PO3I/LAAY, 30KpeMa Ha OCHOBi HiMeIbKIUX
YHIBEPCUTETIB Ta CTpaTerTili, 0 BMKOPMCTOBYIOTbCS HMMU IIifi 9ac IATOTOBKM CTyHeHTiB-megaroriB. OTOXX MeTOw
po60oTH € aHayIi3 MOTOYHNUX MEXaHi3MiB i1 3aCO6IB, /IS MiTOTOBKY CTYAEHTIB O MaitOyTHbOI po6OTH 3 IIE€FarorivHo
3aHen6a”HVMMU MiIiTKaMU, y cuctemi Bumoi ocsitn HiMedunnu. o >x cTOCyeTbCA METONOMOTIYHOTO iHCTPYMEHTApit0
IJI1 BUKOHAaHHA po0OOTH, TO 1O HBOTO Ha/IeXXaTh (PYHKIIOHAIbHWI, CUCTEMHUI IifXOAM, MEeTOJ, aHai3y 11 CUHTe3Y,
MeTop, iefyKILii, a TAKOXX MeTof; aHaji3y HaykoBoi niTeparypu. Illono pesynbrariB y po6oTi, TO BOHM IONATAIOTH Y
BUOKPEM/ICHH] TeOPeTHYHIX i IPaKTMYHNUX OCHOB IIOCTAB/ICHOTO MUTAaHHA. ToOTO B JOCII/PKeHHI pO3KPUTO IOHATTA,
O3HaKM 71 0cOOMMBOCTI TepMiHy IepmaroriuHoi 3aHepg6aHocTi mimiTkiB. OKpiM LIBOTO, PO3ITIAHYTO YMHHVKY, IO
3/iJICHIOIOTD BIUIVB Ha IIOABY TAKOT'O HETATMBHOTO CYCIIi/IbHOTO ABMIIA, 3 TAKOXK BUBYEHO Iigxoay HiMenbknx BH3 mono
npo¢inakTUKM ¥ KOpeKIil AMHaMiKy JIOro IOSABY Ta icHYBaHHA. Y MalfOyTHIX HOCTIIKEHHAX HOLINIbHO PO3I/LAHYTU
eTany (GOpMyBaHHA ABUILA NefaroriyHoi 3aHen0aHOCTI MiIiTKIB B a3ificbkux KpaiHax. ITpakTuyHa IiHHICTD cTaTTi
IIOJIATAE Y TOMY, L0 pe3ylIbTaTy JOCIIPKEeHHA MOXYTb OYTYM BUKOPUCTaHi Iij yac peanizanii ocBiTHIX pedopm B
YkpaiHi, 30KpeMa y KOHTeKCTi IpogeciiiHOl MiIrOTOBKY CTYAEHTIB-IIelaroriB Ta pO3BUTKY IXHbOI KOMIIeTeHLil 11 poboTH 3
TeIarorivHo 3aHemOaHMMM ITiTiTKaMMI

KnioyoBi cnoBa: migiiTku, CTygeHTU-IIefarory, HiMelbKi yHiBepcuTeTH, BUIIA OCBITa, IefjaroriyHa 3aHef0aHicTh
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