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Abstract. The relevance of the study of student mobility in the academic
space is determined by the possibilities of implementing education outside
one country, as well as the possibility of the establishment and development of
cross-cultural communication. The purpose of this study is to determine the
effectiveness of pedagogical conditions for the development of professional
mobility of future teachers of foreign languages in the educational
environment of the university. In the course of the research, a pedagogical
experiment was conducted using monitoring, the statistical method, the
method of collecting and processing data, as well as diagnostics and testing.
In total, 722 students of II-IV years of the first educational level, a bachelor
of a philological university, specialising in “Philology (foreign language and
literature)”, took part in the study. The study describes the main pedagogical
conditions for the development of the professional mobility of future
teachers of foreign languages in the educational sphere of the university.
An empirical study was carried out, the essence of which was in the process
of development of the professional mobility of future teachers of foreign
languages by introducing and studying the discipline “Mobility as a path to
success”. Paired Student's t-test was calculated to determine changes in data
at different stages of the study. The positive influence of certain pedagogical
conditions on the general state of preparedness of students of higher
educational institutions was revealed. It was found that the professional
mobility of future teachers of foreign languages is determined by the
personal, activity, and cognitive communication components. Three levels
of development of professional mobility were investigated in accordance
with the indicated components. The unpreparedness of future teachers of
foreign languages for active professional mobility in accordance with the
requirements of the innovative modern educational space was revealed.
Research prospects are in the further improvement and implementation
of the discipline “Mobility as a path to success” in higher educational
institutions with a philological orientation
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INTRODUCTION

One of the main documents that regulates the work of the ~ found that the educational process of future teachers of for-

university is the standard of professional training of teach-
ers [1]. This document makes the basis for the training of
future teachers of philological specialisations [2]. In 2017,
educational and professional training programmes for
specialists of the educational qualification level “bachelor”
in the specialisation of Philology (foreign language and
literature) were analysed, and during the analysis, it was

eign languages is focused on training a subject teacher,
which does not correspond to the tasks set by society, such
as: to be ready for professional activity in an innovative ed-
ucational environment [3].

Modern education requires a thorough preparation
of the future teacher of a foreign language, in particular
deep knowledge from various courses, which should be
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aimed at work in the current conditions [4]. Methodological
aspects of teaching, theoretical and philological courses
and special courses, requirements for these courses, their
structure, methodological principles of construction, teach-
ing, developmental and educational value, selection of ed-
ucational material for philological courses, selection cri-
teria: fundamentality, relevance, availability of material,
etc., should be coordinated and focused on the successful
training of future teachers of foreign languages in the edu-
cational environment of the university [5]. These pedagog-
ical conditions, the introduction of which occurs through a
change in the conventional teaching process and the combi-
nation of knowledge from several related industries [6], are
a complementary part of the system for the development of
professional mobility of future foreign language teachers in
the educational environment of the university.

It should be noted that the need for professional
self-development is primary in the process of developing
the professional mobility of future teachers of foreign lan-
guages in the educational environment of the university [7].
This need originates from the general motivation of the
pedagogical activity of a specialist, from the attitude of the
individual to professional requirements [8]. The importance
of actualisation and development of students' motivation
for self-development are fundamental psychological and
pedagogical theories and concepts stating that any impact
on a person should be consistent with his or her needs, in-
terests, beliefs [9]. Conscious motivation contributes to
the intensification of the cognitive activity of the future
specialist, the achievement of a certain level of professional
training, and the mobilisation of his potential [10]. Motiva-
tion for self-development is an integral part of professional
training and is the result of the student's conscious inter-
action with the educational environment of the university,
in the process of which the future teacher of a foreign lan-
guage meets his own needs to develop personal qualities
that ensure the success of his professional activity and life
in general [11]. The implementation of this pedagogical
condition is possible due to mini-lectures [12], which
contribute to the formation of positive motivation for self-
development [13] and are aimed at the development of in-
dicators of the personal component of professional mobility
of future teachers of foreign languages in the educational
environment of the university [14].

The mastery of a system of knowledge about the
essence and significance of professional mobility by future
teachers creates a methodological foundation that contrib-
utes to the development of personality, the assimilation and
awareness of the conceptual and categorical apparatus by
students. Its projection on future professional and pedagog-
ical activities will contribute to an adequate assessment of
professional situations that will arise in the process of their
future activity and the transformation of philosophical,
psychological, pedagogical, cultural knowledge into prac-
tically effective personal decisions [15; 16].

Evidently, the lack of the need to systematically re-
plenish one's knowledge and creatively apply it in the
innovative environment of society [17], the unwillingness
of future teachers to master interdisciplinary skills, the

lack of positive motivation for self-development [18], the
construction of an educational environment, which is not
based on communication [19], are relevant pedagogical
problems today, as a result of which the purpose of this
work was formulated: determining the effectiveness of
pedagogical conditions for the development of professional
mobility of future teachers of foreign languages in the
educational environment of the university.

MATERIALS AND METHODS

To achieve this purpose, an empirical study (pedagogical
experiment) was carried out, the essence of which was the
process of forming the professional mobility of future teach-
ers of foreign languages in the educational environment of
the university by introducing and studying the discipline
“Mobility as a path to success” [20]. Under the study of the
discipline, it was envisaged to undergo two successive stages,
in particular, motivational and organisational, and activity.
At the motivational and organisational stage, motives, con-
ditions, and factors that affect the development of the pro-
fessional mobility of future teachers of foreign languages
are determined [21]. At this stage, students are informed
about the essence of professional mobility, its components,
characteristic features of other types of mobility; the em-
phasis is also placed on the development of strategic com-
petence in teaching a foreign language [22]. The activity
stage is dedicated to the actual development of intellectual
abilities, the formation of competencies and personal qualities
during the implementation of projects, solving problems-
cases [23].

722 students of the II-IV years of the first educa-
tional level, bachelor of the philological university, special-
ising in “Philology (foreign language and literature)” took
part in the pedagogical experiment. The total number of
students was divided into two samples: experimental and
control. The control group consisted of 285 students who
were trained according to the conventional method. The
experimental group consisted of 437 students, whose train-
ing consisted of the purposeful implementation of certain
pedagogical conditions for the development of professional
mobility of future teachers of foreign languages. Thus, the
empirical study was carried out in several stages: summa-
tive, formative, and control.

The essence of the summative stage of the pedagog-
ical research was to determine the initial state of readiness
of the students of the experimental and control groups
for professional mobility. The results of the summative
experiment confirmed the validity of the assumption about
the need to introduce the university pedagogical conditions
in the educational environment for the formation of profes-
sional mobility among future teachers of foreign languages,
such as actualisation and development of students' moti-
vation for self-development due to taking into account
the individual psychological characteristics of students;
bringing the process of students' communication to the
practical activities of a foreign language teacher, aimed at
the development of professional mobility; strengthening
interdisciplinary connection among academic disciplines
in the educational environment of the university.
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The second, formative stage, was carried out during
2016-2019. Its task was based on improving the research
objective by checking the effectiveness of the introduction
of pedagogical conditions for the development of pro-
fessional mobility of future teachers of foreign languages
in the educational environment of the university through
the introduction of the developed theoretical and meth-
odological support for the process of teaching professional
disciplines, in particular, optimising the forms and methods
of teaching pedagogical disciplines, attracting students to
research and academic work on relevant topics, solving
social and pedagogical problems in the process of practical
training, etc.

Notably, in the course of organising and conducting
the study to determine the initial state of readiness of stu-
dents in the experimental and control groups for profes-
sional mobility, the following provisions were taken into account:

- preparation of university students contains a complex
of interrelated and interdependent components that con-
tribute to the study of the dynamics of criteria for the pro-
fessional mobility of future teachers of foreign languages,
taking into account the specifics of their indicators;

- the need to verify the feasibility and effectiveness of
the complex implementation of the set tasks of experi-
mental work made it possible to compare the results of the
experiment;

— reliable results are provided by carrying out mathe-
matical calculations of the data obtained through the use of
a set of complementary methods.

At the control stage of the experiment, the effec-
tiveness of the pedagogical conditions for the develop-
ment of professional mobility of future teachers of foreign
languages in the educational environment of the university
was examined; the study was carried out using diagnostic

Kiporenko and Kuprata

procedures. This stage of the study provided for comparison
of the results obtained in the experimental (EG) and con-
trol groups (CG), as well as the current monitoring of qual-
itative changes in the completeness of the studied phenom-
enon and its components. For the experimental and control
groups, uniform requirements and evaluation criteria were
developed at each stage of the experimental work, which
were subject to comparison during the experiment. To
diagnose students at the control stage of the experiment,
the same diagnostic tools were used as at the summative
stage of the experiment: to identify the level of self-esteem
of future teachers of foreign languages in the educational
environment of the university, diagnostics of the level of
self-development and professional and pedagogical activity
was used; testing “Willingness for self-development”;
G. Amthauer's intelligence test; a diagnostic technique for
the study of communicative and organisational skills.

In the course of the study, in order to obtain objective
results, such components of professional mobility as personal,
activity, and cognitive and communicative, as well as levels
of completeness of professional mobility, such as reproductive,
basic, and productive, were used. To confirm the importance
of introducing pedagogical conditions for the development
of professional mobility in future teachers of foreign lan-
guages, the calculation of the Student's t-test was used.

RESULTS AND DISCUSSION

At the first summative stage, the results of the study were
demonstrating almost the same indicators in the exper-
imental and control groups. It follows from this that the
preparation of students for the development of professional
mobility with a personal component is at an overwhelming
reproductive level (EG - 54.7%, CG - 53.36%). Thus, Table 1
presents the arithmetic mean data.

Table 1. Levels of completeness of professional mobility at the summative stage (number of students in %)

CG EG
Components . : : : .
Reproductive Basic Productive Reproductive Basic Productive
Personal 53.36 26.93 19.71 54.7 26.92 22.26
Activity 61.10 34.20 4.70 64.80 30.50 4.7
Cognitive and communicative 51.40 43.70 4.90 51.40 42.60 6.0
Average level 55.3 34.9 9.77 57 33.3 11

The productive level of complete professional mobility
with a personal component is low both in the experimental
and control groups: EG - 22.26%, CG - 19.71%. The basic
level of completeness was reached by 26.92% of students in
the experimental group and 26.93% in the control group.
The difference in the development of professional mobility
in terms of the activity component is not significant. The
overwhelming majority remains at the reproductive level
(EG - 66.80%, CG - 61.1%). The productive level of the
complete professional mobility in terms of the activity
component is low both in the experimental and control
groups: EG - 4.7%, CG - 4.7%. The basic level of complete-
ness was reached by 30.5% of students in the experimental
group and 34.20% in the control group. This tendency
persists in the development of professional mobility with

a cognitive and communicative component. The repro-
ductive level in the EG - 51.4%, in the CG - 51.4%. The
productive level of the complete professional mobility with
a cognitive and communicative component in the EG - 6%,
in the CG - 4.9%. The basic level of completeness was reached
by 42.6% of students in the experimental group and 43.7%
in the control group.
Sincethestatisticaldatainthetwogroupsaresimilar,such
data will be considered as the result of the summative stage:
productive level - 9.77% (personality component — 19.71%,
cognitive and communicative component — 4.9%, activity -
4.7%);basiclevel - 39.94% (personality component-26.93%,
cognitive and communicative component - 43.7%, activity
component - 34.2%); reproductive level - 55.29% (person-
ality component — 53.36%, cognitive and communicative
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component — 51.4%, activity component - 61.1%).

Since the main indicator by which the learning pro-
cess in the experimental and control groups significantly
differed was the introduction of pedagogical conditions,
the author of this study can conclude that the professional
motivation of future teachers of foreign languages changes
under the influence of experimental learning in the educa-
tional environment of the university. In the experimental
groups, the number of students who see the importance
and meaning of future professional mobility and know
the importance of self-development and self-realisation for

successful pedagogical activity has increased. As is evident,
48.8% of students from the EG as opposed to 15.6% of the CG.

The numerical data of the table confirm the growth
of the level of professional mobility of future teachers of
foreign languages in case of the introduction of pedagogical
conditions. In the control group, the quantitative growth of
indicators is less pronounced. Comparative data reflecting
changes in the indicators of the criteria for the development
of professional mobility of future teachers of foreign
languages before and after the formative experiment are
presented in Table 2.

Table 2. Levels of completeness of professional mobility before and after the formative experiment in the control and

experimental groups

CG EG
Levels of professional 1 gnd 1t gnd
mobility assessment assessment Increase assessment assessment Increase
in % in % in % in %
Reproductive 55.3 28.6 -26.7 57 18.6 -38.4
Basic 34.9 41.06 +6.16 333 43.23 +9.93
Productive 9.77 30.3 +21.3 11 38.7 +27.7

The statistical data on the completeness of each of
the levels of professional mobility, given in Table 2, allow us
to conclude that almost 39% of future teachers of foreign
languages in the EG reached the productive level of com-
pleteness of professional mobility, 42.23% of students demon-
strate the basic level of complete professional mobility, and
only 18.67% showed a reproductive level at the end of the
experiment. A comparative analysis of the results of the
complete professional mobility of future teachers of foreign
languages in the experimental and control groups for each
of the selected criteria after the formative stage of the
experiment gives grounds to assert that an important factor
in the development of professional mobility is the introduc-
tion of the pedagogical conditions highlighted in the study.

The study of the effectiveness of the implementation
of grounded pedagogical conditions for the development of
professional mobility of future teachers of foreign languages

in the educational environment of the university, which was
conducted based on comparing the indicators of the exper-
imental and control groups at different stages of training,
recorded a significant increase in the levels of professional
mobility among students in the experimental compared
with the control group. Experimental approbation of the
course “Mobility as a path to success” in the preparation of IT
and ITI years of bachelor students confirms its effectiveness.

From Figures 1-3 can be evident that after the in-
troduction of pedagogical conditions for the development
of professional mobility in the experimental group, there
were rather tangible changes in the levels, while in the
control groups they were insignificant. The results of the
levels of completeness of professional mobility of future
teachers of foreign languages after the formative stage of
the experiment in the control and experimental groups in
terms of the personality component are shown in Figure 1.

BCG WNEG
42.1
39.1
35.9 36.08
28.02
Reproductive Basic Productive
level level level

Figure 1. Levels of completeness of professional mobility of future teachers of foreign languages after the formative stage
of the experiment in the control and experimental groups according to the personality component
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According to the results of repeated diagnostics, the
following level-specific manifestations of the completeness
of professional mobility among future teachers of foreign
languages were revealed: according to the incentive criterion
at the productive level, it was revealed in the EG - 42.1%,
and in the CG - 36.08%; with a basic level in the EG - 39.1%,

Kiporenko and Kuprata

and in the CG - 35.9%, with a reproductive level in the EG -
18.8%, and in the CG - 28.02%. At the same time, the
levels of completeness of professional mobility of future
teachers of foreign languages after the formative stage of
the experiment in the control and experimental groups in
terms of the activity component can be seen in Figure 2.

mCG BmEG

56.7
45.1
35.7
I 2.4

192 174
Reproductive Basic Productive
level level level

Figure 2. Levels of completeness of professional mobility of future teachers of foreign languages after the formative stage
of the experiment in the control and experimental groups according to the activity component

According to the procedural criterion at the pro-
ductive level, it was revealed 56.2% in the EG, and 45.1%
in the CG; at the basic level in the EG - 26.4%, and in the
CG - 35.7%, at the reproductive level in the EG - 17.4%,
and in the CG - 19.2%.

According to the cognitive and communicative cri-
terion at the productive level, 17.8% of students in the EG
and 9.6% in the CG were revealed; the basic level was stated
in the EG - 62.4%, and in the CG - 51.6%, the reproductive
level in the EG - 19.8%, and in the CG - 38.8% (Fig. 3).

B CG BEG

62.4
51.6
38.8
19.8 17.8
9.6

Reproductive
level

Basic
level

Productive
level

Figure 3. Levels of completeness of professional mobility of future teachers of foreign languages after the formative stage
of the experiment in the control and experimental groups according to the cognitive and communicative component

Statistical processing of the results after the forma-
tive stage of the experiment stated that there were positive
dynamics of changes in all components of the professional
mobility of future teachers of foreign languages in the experi-
mental group in comparison with students from the control
group, where the process of professional training took place
without the introduction of experimental pedagogical con-
ditions. The number of students in the experimental group
with a productive level has significantly increased (person-
ality component (+6.02%); cognitive and communicative

component (+3.6%); activity component (+51.5%); and
the basic level (personality (+12.18%); cognitive and com-
municative (+21.6%); activity (-9.3%) of completeness of
each component of professional mobility. The number of
students with a reproductive level of completeness of pro-
fessional mobility has decreased (personality component
(-35.9 %); cognitive and communicative component (-31.6%);
activity component (-47.4%) The dynamics of the levels of
completeness of components of professional mobility of
future teachers of foreign languages is presented in Table 3.
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Table 3. Dynamics of the levels of formation of professional mobility components of future teachers of foreign languages
(number of students in %)

Reproductive level Basic level Productive level
Components ) : _ : _ :
CG EG Disparity CG EG  Disparity CG EG Disparity
Personal 28.02 | 18.8 -9.22 359 | 39.1 32 36.08 421 6.02
Cognitive and 388 | 198 19 | 516 642 | 126 96 17.8 8.2
communicative
Activity 19.2 17.4 -1.8 35.7 | 264 -9.3 451 56.2 11.1

Thus, 39% of students in the experimental group
and only 25.6% in the control group have reached the
productive level of professional mobility of future teachers
of foreign languages. The final indicator of professional
mobility of future teachers of foreign languages of the basic
level was, respectively, 43.23% (CG) and 41% (EG), repro-
ductive - 28.67% (CG) and 18.6% (EG). The willingness
of students from the EG is characterised by a high level
of independence, objectivity, the ability to transfer the
formed skills to new changing situations of the learning
process. Future foreign language teachers are aware of

B Summative stage

the importance of professional mobility, its impact on the
establishment and development of the individual.

Thus, the growth dynamics of the development of
professional mobility of future teachers of foreign languages
in the experimental group, in comparison with the stu-
dents of the control group, confirm the effectiveness and
relevance of the introduced pedagogical conditions. The
dynamics of the development of the professional mobility
of future teachers of foreign languages in the educational
environment of the university are represented graphically
in Figure 4.

B Formative stage

55.29%
43.23%
38.70%
34.94%
18.70%
. 9.77%
Reproductive Basic Productive
level level level

Figure 4. Dynamics of the completeness of professional mobility of future teachers of foreign languages in the
educational environment of the university

Notably, during the experimental work, it was im-
possible to achieve high results, since there were time con-
straints. Therefore, more attention should be paid to the
preparation of future teachers of foreign languages for
the development of professional mobility. To assess the
statistical reliability of the revealed differences in the levels

of completeness of professional mobility of future teachers
of foreign languages in the educational environment of the
university in the CG and EG, the paired Student's t-test was
used to determine the statistical values of different paired
(repeated) changes (Table 4). Let us calculate the difference
of each pair of values (d) (Table 5).

Table 4. Calculation of Student's t-test

Components Levels EG before the experiment EG after the experiment
Productive 19.71 42.1
Personal Basic 26.93 39.1
Reproductive 53.36 18.8
Productive 4.7 52.6
Activity Basic 34.2 45.1
Reproductive 61.1 174
Productive 4.9 17.8
Cognitive and communicative Basic 43.7 62.4
Reproductive 51.4 19.8
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Table 5. Calculation of the difference in pairs of values

Components Levels EG1 EG2 d
Productive 19.71 42.1 22.39
Personal Basic 26.93 39.1 12.17
Reproductive 18.8 53.36 34.56
Productive 4.7 52.6 47.9
Activity Basic 34.2 45.1 10.9
Reproductive 61.1 17.4 -43.7
Productive 4.9 17.8 12.9
Cognitive and communicative Basic 43.7 62.4 18.7
Reproductive 51.4 19.8 -31.6

The main condition for the application of this
method of statistical verification is the dependence of the
choice, which should be used with repeated measurements
of one parameter. Paired Student's t-test is calculated using
the following formula (1):

t=—— 1
ad/\n M)

where Md is the arithmetic mean of the difference between

the indicators changed before and after, od is the mean square

difference of the indicators, n is the number of studies.

The interpretation of the obtained value of the paired
Student's t-test does not differ from the assessment of the
t-test for unrelated populations. First of all, the number of
degrees of freedom f has to be calculated by the formula 2):

f=n—-1=9-1=8 (2)

The next step is to calculate the arithmetic mean by
the formula (3):

Md = Z d 2239+3456+12.17+47.9+109-43.7+ 129+ 18.7 - 31.6
n

Let us find the root-mean-square deviation of
differences from the average by the formula (4):

d—Md)?  [220.284964
ad:jZ(n_l) =j =525 (4)

Now, the paired Student's t-test can be calculated
using the following formula (5):

. Md 9.358
o/Nn  5.25/V8

At the last step of this statistical processing, the
critical and calculated values of the obtained criterion must
be compared:

1) if the calculated value of the paired Student's t-test
is equal to or greater than the critical value found in the
table, it can be concluded that the differences between the
compared values are statistically significant;

2) if the value of the calculated paired Student's t-test is
less than the tabular one, the differences in the compared
values are statistically significant.

Let us compare the obtained value of the Student's
t-test of 5.04 with the table value, which with the number
of degrees of freedom f is equal to 9-1=8, and with the sig-
nificance level p=0.05 is 2.262. Since the obtained value is
greater than the critical one, the author concludes that there
are statistically significant results of the introduction of
pedagogical conditions for the development of professional
mobility among future teachers of foreign languages from
the CG and the EG, namely, the statistical results of the
conducted pedagogical experiment are reliable.

According to the results of the study, it was found
that the professional mobility of future teachers of foreign
languages is determined by the following components:

5.04 (5)

— 3
5 =9.358 3)
personal, activity, cognitive and communication. In accor-
dance with them, a method for diagnosing the completeness
of professional mobility of students of the II-IV years of the
specialisation “Philology (foreign language and literature)”
was developed, which was based on the study of components
through selected criteria, such as incentive, procedural and
cognitive and communicative. The developed methodology
for determining the level of professional mobility of future
teachers of foreign languages provided for three levels of
completeness of the studied phenomenon: productive, basic,
reproductive. The results of monitoring the levels of com-
pleteness of professional mobility showed that a significant
number of future teachers of foreign languages are not ready
for professional mobility, since they lack theoretical knowl-
edge and practical training.

CONCLUSIONS

Taking into account the results obtained, a way for the in-
troduction of pedagogical conditions for the development
of professional mobility for students of the II-IV years of
the specialisation “Philology” (foreign language and liter-
ature) was developed at the summative stage of the exper-
iment, which provides for a two-level training system, i.e.,
theoretical and practical. The introduction of certain ped-
agogical conditions had a positive effect on the general
state of the willingness of students of higher educational
institutions for professional mobility. Thus, in the formative
stage of the experiment, the results showed significant
changes in the level manifestation of the completeness of
criteria for the professional mobility of future teachers of
foreign languages. At the control stage, comparing to the
summative stage, a percentage increase in the number of
students in the experimental group with a basic level of

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 7, No. 2



Academic mobility of students of philological specialisations in the structure of...

completeness of professional mobility was established, in
particular, an increase of 19.8%, and there was an increase
of 8.9% among students at a productive level. There were
minor changes in the control group. The number of students
at the productive level increased by 1.8%, at the basic level
by 2.8%, and the number of people at the reproductive level
decreased by 3.8%.

As a result of using the course “Mobility as a path
to success’, there were positive dynamics in the levels of
completeness of professional mobility of future teachers
of foreign languages in the educational environment
of the university, which indicates that the pedagogical
conditions used are effective and can be introduced into
the educational process of higher education institutions.
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AkapeMiyHa MO6iNbHICTb CTyAeHTIB ¢inonoriyHnx cnewianbHOCTEN y CTPYKTYPi

NONiNIHrBiCTUYHOI MiXKKYNIbTYPHOI OCBIiTH
AHoTaUif. AKTyaIbHICTD HOCTiKeHHA MOOIIBHOCTI CTY/IeHTIB B aKa/ileMiYHOMY IIPOCTOPi BU3HAYAETHCA MOXIUBOCTAMNI
peamisalii OCBiTH II03a MeXXaMl OfHI€l KpPaiHM, a TAaKOXX MOX/IMBICTIO CTAHOBJIEHHA Ta PO3BUTKY KPOC-KYIbTYPHOI
KoMyHiKanii. MeTolo po60Ty € Bu3Ha4eHHA e(peKTUBHOCTI IearoriYHNX yMoB popMyBaHH:A IpodeciliHol MOOiIIbHOCTI
MalfOyTHIX BYMTENIB iHO3eMHUX MOB B OCBITHbOMY CepelOBMIII YHIBEpCUTETY. Y XOHi JOCIKeHHA Oy/I0 IpOBefieHO
MeJarOriYHMII eKCIIepUMEeHT 3 BUKOPUCTAHHAM MOHITOPMHIY, CTAaTUCTUYHOTO METORY, MeTOfy 360py 11 oOpobku
TAHMX, a TAKOX JiarHOCTUKM Ta TECTYBaHHA. YCbOTO B OCTI/IKEHH] B340 y4acTb 722 cryfeHta II-IV kypcis nepuoro
OCBIiTHBOTO piBHA 6akanaBp QinonorivHoro yHiBepcutery crenianbrocti «Dinonorisa (iHo3eMHa MOBa Ta jTiTeparypa)».
Y cTaTTi OXapaKTepy3OBaHO OCHOBHI Ilefaroriuni ymoBu misg ¢gopMyBaHHS IpodeciiiHoi MOOINBHOCTI MayOyTHIX
BYMTeE/IB IHO3eMHMX MOB B OCBiTHIiT cdepi yHiBepcuteTy. IIpoBefeHo eMItipuyHe JOCTIIPKEHH, CYyTh AKOTO MOJATaa
B Ipoueci ¢popMyBaHHA HpodeciiHoi MOOIIBHOCTI MailOyTHIX BYNTE/B iHO3eMHMX MOB LIULAXOM BIIPOBAIKCHHA Ta
BMBYEHHA AVCUMIUIIHY « MOOLIBHICTD AK IULAX 10 ycmixy». O6paxoBaHo mapHmii t-kpurepiit CT'1ofieHTa /11 BUSHAYeHHA
3MiH JJaHUX Ha Pi3HUX eTalax JOCTi/[)KeHH:A. BUAB/IeHO MOSUTUBHMII BIUIMB IEBHMX MEJAaroriYyHNX yMOB Ha 3arajJbHUN
CTaH IIATOTOBJIEHOCT] CTY[EHTIB BMINMX HaBYaJIbHUX 3aK/IafiiB. 3’ACOBaHO, [0 IpodeciiiHa MOOUIPHICTD MaOyTHIX
BYNTE/IB {HO3€MHIX MOB BJM3HAYa€TbCSA OCOOUCTICHUM, Jis/IbHICHUM i KOTHITMBHO-KOMYHIKAI[ilfHUM KOMIIOHEHTaMI.
Hocnimxeno Tpu piBHi copmoBanocTi npodeciitHoi MOOITBPHOCTI BiIIOBI{HO 0 3a3HAYEHNX KOMIIOHEHTIB. BusiieHo
HETOTOBHICTb MajfOyTHIX BuMTeNliB iHO3eMHUX MOB [0 aKTUBHOI IpodeciiiHoi MoOiIbHOCTI BifIOBifHO [0 BMMOT
iHHOBALIITHOr O CY4acHOr0 OCBiTHBOTO IIpocTOpy. [lepcrieKTHBY HOCIiKeHHA BOAYaI0ThCA y TOJA/IbLIIOMY B,OCKOHATCHH]
Ta BIPOBA/DKEHHI AMCHMIUIiHN «MOOGINMbHICTD AK MUIAX [IO YCHiXy» y BUINVX HaBYAMbHMX 3aKIafax 3 QimonoriqyHoro
CIPAMOBAHICTIO

KntoyoBi cnoBa: MmoruBailis, posBUTOK 0COOUCTOCTI, TIelaroriuta is/IbHiCTh, podeciiina MOGUIbHICTD, OCBITHIl mpoliec
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INTRODUCTION

The competency-based approach to learning a foreign
language contributes to better results and involvement of
the student in the process as a subject of learning [1-3].
This approach involves the use of innovative technologies,
training in cooperation, and the use of knowledge from
various branches of science. According to the recommen-
dations of the European Commission on the main eight
personal competencies necessary for lifelong improvement,
cultural (or cross-cultural, sociocultural) competence occupies
a key place [4].

Sociocultural competence covers knowledge (ideas,
concepts, facts), skills (the ability to apply the acquired knowl-
edge in practice), and attitudes (the interpretation or reaction
of a person to certain circumstances, people, or ideas).
For example, the necessary sociocultural knowledge when
learning a foreign language includes knowledge about the
culture, customs, and traditions of the people whose lan-
guage is being studied, understanding the similarities and
differences with the culture of their own people. Sociocul-
tural skills include the skills of independent interpretation
and expression of ideas in a foreign language, the ability to
realise the abilities for personal and public good. A positive
attitude to a foreign language, respect for cultural charac-
teristics, openness to new ideas and a desire to cooperate,
to conduct an intercultural dialogue indicates a proper
sociocultural awareness of the individual. This competence
is being formed and developed due to the different envi-
ronment in which a person can be situated: family, school,
higher educational institution, work, and so on.

As the analysis of scientific literature has shown,
sociocultural competence as a component of foreign lan-
guage competence has been the subject of research by many
Ukrainian and foreign scientists. The theoretical founda-
tions, content, and structure of sociocultural competence
are covered in the scientific studies by S. Shekhavtsova [5],
L. Hitsenko [6], L. Elphiston [7] et al. When the elements
of the language culture of the people whose language is
being studied are involved in the content of education, the
problem of matching of the language environment arises.
The importance of using authentic materials as the main
source of successful foreign language acquisition is proved
by the studies of I. Kolomiychuk [8], I. Zakiryanova [9],
M. Bayram [10]. In some studies, attention is focused, in
particular, on the effectiveness of mastering the foreign-
language cultural component through the media and
e-learning [11-13]. These studies prove that didactic material
taken from original sources performs a double function:
it serves as a source of sociocultural information about
foreign-speaking countriesand actsasameans of developing
communicative skills and language competence. In the
research of M. Maksimets [14], A. Nipadimka [15], the
features of the development of foreign-language speaking
skills and abilities in students of linguistic and non-linguistic
specialisations are described. Scientists advise overcoming
the problem of authenticity of the language environment
by using original materials in the classroom: audio texts,
video materials, works of art, TV programmes, podcasts,
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video blogs, movies, etc. Foreign-language newspaper
articles stand out from this list because they have a number
of advantages: accessibility, relevance of the information
provided, information richness, contain country specific
and sociocultural value, provide the development of basic
language knowledge of students (lexical, grammatical, or-
thographical), improve reading and speaking skills (when
discussing what they read, formulating arguments and ex-
pressing their own opinion), expand background knowl-
edge about the modern political, socio-economic and cul-
tural life of the people whose language is being studied.
Thus, educators I. Isaeva and N. Sabanska investigated the
possibility of using newspaper material for the development
of foreign-language communicative and sociocultural
competence of future frontier guards [16]; L. Kunitsia,
G. Cherednichenko and L. Shapran focused on the method-
ology of working with periodicals in non-linguistic higher
educational institution [17]. However, the methods of or-
ganising and composing exercises for the development of
sociocultural competence based on reading newspapers
and methodological techniques for their use in classes with
future foreign language teachers were not the subject of a
separate scientific review.

The purpose of the study was to cover the features of
applying the methodology for developing the sociocultural
competence of a future English teacher through the use
of newspaper material. The achievement of a set purpose
involves solving the following tasks:

1) to describe the linguistic and stylistic features of
newspaper texts and their selection parameters;

2) to clarify the requirements for exercises for the devel-
opment of sociocultural competence of philology students
based on newspaper texts;

3) to specify ways to organise educational newspaper
material according to the communicative goals of reading.

METHODOLOGY

The research methodology is outlined by the tasks and
material of the study; therefore, it has a complex nature. In
the course of the study, a number of methods of scientific
and pedagogical research were used. Among them:

1. Method of critical analysis of Ukrainian and foreign
methodological, pedagogical, and linguistic literature on the
subject matter. It is applied in the analysis of the advantages
of the competency-based approach as one that encourages
an individual to self-development throughout life and to
improve his sociocultural awareness, skills, and abilities.
For this purpose, the recommendations of the European
Commission on the main eight competencies of the indi-
vidual, foreign language curricula for general education
institutions and specialised schools with advanced study
of foreign languages (grades 10-11), scientific studies that
highlight the advantages of a competency-based approach
at different levels of education in Ukraine - from primary
to professional higher education. In addition, the method
of critical analysis helped to determine the place of so-
ciocultural competence in the structure of foreign lan-
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guage communicative competence in the training of a
future foreign language teacher in the higher educational
institutions. This method is also used to formulate the
conclusions of this study.

2. The method of theoretical analysis and synthesis
helped to find out the linguistic and stylistic features of news-
paper texts as an effective and relevant source of cultural,
linguistic, and sociocultural information. The texts of the
English-language newspapers The Times, The Guardian, The
Washington Post, The Independent, and the Daily Telegraph
for 2019-2020 were used as illustrative material. Using this
method, the paper provides a detailed description of the
principles and criteria for selecting a journalistic text, as
well as the topics of sociocultural material for classes with
philology students.

3. The method of induction and deduction contributed
to a detailed description of the types of reading according
to communicative goals, as well as helped to determine the
essence and sequence of stages of working with the text.

4. The method of studying and summarising the ex-
perience of teachers of Ivan Franko Drohobych State
Pedagogical University allowed clarifying the methodology
for organising work with the newspaper in a foreign language
lesson in the higher educational institution.

5. The classification method made it possible to logically
divide reading types into groups based on common charac-
teristics.

6. The method of systematisation and generalisation is
used to summarise the results of the study.

RESULTS AND DISCUSSION

Newspaper style is a special subtype of journalistic style
with its own lexical, semantic, and stylistic features, with
characteristic expressive, informative, and manipulative
functions. Ananalysis of the texts of broadsheet English-lan-
guage newspapers The Times, The Guardian, The Washington
Post, The Independent, and The Daily Telegraph for 2019-
2020 has shown that English newspaper style is a system
of interrelated lexical, phraseological, and grammatical
means that form a separate linguistic unit - text. It was
found that information is provided through short news,
reports, informational articles, as well as articles on various
topics. A functional approach to the analysis of newspaper
material has confirmed that the communicative aspect of
speech is used to communicate or transmit information, in
a journalistic article — an impressive aspect, in a report -
expressive. The language of the newspaper style is dynamic,
it is characterised by a combination of norms of oral and
written speech.

First of all, attention was paid to the linguistic and
stylistic characteristics of the title text. It was established that
the headline of an English-language newspaper can report
a fact: Google builds giant cable from Cornwall to New York
(The Times), First Trump-Biden debate shifts to Cleveland
as Notre Dame backs out (The Washington Post); to interest
or attract the reader's attention with meaningful content
for an intriguing or manipulative purpose: Meet the doctor
who says we have been showering wrong (The Guardian),

Junk food isn't the only enemy, it's products pretending
to be healthy (The Independent). It was found that when
writing headings, articles and linking verbs are often
omitted: Second wave has started in Europe (The Times);
Almost 3 billion animals affected by Australian bushfires
(The Guardian); End of UK-Spain air bridge as much about
politics as hard data (The Guardian); US sends more planes
to keep watch in China (The Times); nominative sentences
are used: Politics at the point of a gun; The extraordinary
campaign to unseat Belarusian dictator’; 10 ways to improve
your health and fitness (The Times); non-personal verb
forms are used: Extending furlough scheme would save
1.2m jobs (The Independent); Sending animals to war
zones (The Guardian); interrogative sentences are used: Is
this the second wave? (The Times); Who do you think Joe
Biden should choose for VP? (The Washington Post); word-
play, or pun is used: Police were found drunk in the street
(this can be interpreted in two ways: a police officer was
found drunk or the police found a drunk on the street);
a pile of nouns in the title is used: Prime Minister's traffic
headache or Teenage pregnancy increase; present simple or
infinitive instead of perfect or continuous tense is used:
Lebanon justice minister resigns after port blast (instead of
“has resigned”) or President to visit Hiroshima (instead of
“is going to visit”).

To intrigue the reader, most articles contain a ques-
tion that the author gives a reasoned answer to: Will the fact
masks are now obligatory in shops in England finally - please
God - mark the end of the mask culture wars? Will this spark
a political and public commitment to sane and effective public
health policies? Well, yes and no. On the one hand, it’s a relief
that the government has finally listened to what the World
Health Organization has been saying in increasingly desperate
tones since early spring. On the other, complementary goggles
seem to be required to make your way through this murky
mire of regulation, social codes and libertarian posturing
(The Guardian). It was found that the lexical content of
articles is emotional, mostly covering exciting or negative
events: British academic moved to notorious desert prison
in Iran (The Times), ‘No masks allowed’ sign removed from
seaside takeaway (The Independent).

In newspaper articles, the presence of socio-political
vocabulary is recorded: The Tories can’t put off a new prop-
erty tax for ever (The Times); Antics of Trump ambassa-
dors highlight crisis in US diplomacy (The Guardian); US
Republicans pandemic recovery plan could cut unemployment
payments (The Independent); terminology, in particular
medical terminology: three-parent embryos, oocyte [egg]
nucleus transfer, super-spreader. In addition, the analysed
printed texts often include: idioms: He injected jazz, a few
bad apples spoil the bunch, beyond the pale; neologisms:
gymgerly, Trumpism, glocalization (global + local), abbre-
viations BAME (black, Asian and minority ethnic), BLM
(Black Lives Matter) FSA (Food Standards Agency), IPCC
(Intergovernmental Panel on Climate Change), WWF (World
Wide Fund for Nature); cliches: vital issue, key speakers,
core issues, pillar of society, blame game, banana republics,
escalation of war, officials say; frequent use of proper names,
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toponyms, names of organisations, dates, and numerals.
In addition, newspaper texts are rich in syntactic means,
for example, oppositeness, parallelisms, repetitions: Good
teachers got rewarded while bad teachers got the boot (The
Times), Populists on both left and right claim to be fighting
for 'the people’ (The Independent).

As is evident, the English newspaper style is complex
and multifaceted. It is the main means of reflecting changes in
society by means of language, and therefore this style is rich
in linguistic innovations, heterogeneity of syntactic and
stylistic techniques. Newspaper style is an inexhaustible
source of linguistic and foreign studies material, an in-
termediary in the development of a general picture of the
world and, of course, a means to properly master English
language. To effectively determine the direction and features of
the methodology for applying English-language newspaper
texts in the classes in higher educational institutions, it is
necessary to clarify the principles and criteria for their selection.

As the analysis of scientific and methodological lit-
erature on the topic has shown, in the process of analysing
and organising newspaper material, methodologists [8; 16; 17]
advise adhering to the following principles:

1) to use authentic material, which was created to achieve
a specific social purpose (to attract attention, arouse admi-
ration or indignation). Such newspaper excerpts help to
understand the current circumstances, the political, economic,
or cultural picture of an individual language community;

2) newspaper texts must carry a certain amount of so-
ciocultural subtext in order to expand the ideological po-
tential of philology students;

3) it is advisable to follow a thematic integrity, namely, to
select materials within the topics provided for in the work
programme of the educational discipline;

4) in order to encourage increased speech activity, the
principle of communicative skills provides understanding
of speech material, development of logical presentation of
thoughts, forms aesthetic taste.

The principles outlined above have an impact on the
nature of exercises, methods and techniques of teaching
using newspaper texts. They determine the use of certain
criteria — selection rules based on certain qualitative and
quantitative characteristics, namely: thematic, informative
content of the text, suitability of the teaching content, prospects
for studying, readability, country specific and sociocultural
value. Thus, the teacher should organise the lexical material
in accordance with the subject content (namely, take into
account a certain conversational topic being studied in
order to ensure complexity and cyclicity), take into account
the informative content, logic, and/or emotionality of the
abstract/article. Therefore, to ensure the formation and
development of sociocultural competence, it is worth using
such sociocultural newspaper material:

- review of sports news; interviews with athletes, chefs;
advertising of health centres, sports complexes, medical
products; announcements about mass sports events; recipes
for cooking national cuisine;

- political reviews, materials on socio-political topics;
interviews with famous people, on-the-spot news reporting;
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announcements about performances, concerts, festivals;
invitations to an art gallery and museum, reviews of
films, programmes for sports events, guided tours, and
entertainment during the summer holidays; advertising of
hotels, hostels, hairdressers; vouchers (invitation discounts)
to restaurants, cafes, bars;

- articles about the education system and school
problems; advertising of training centres, foreign language
courses; ads for employment.

As the study and generalisation of the positive work
experience of teachers of Ivan Franko Drohobych State
Pedagogical University has shown, it is advisable to choose
the following forms of working with a newspaper on a
foreign language lesson:

- front-collective (all students take part in solving tasks;
the teacher directs their cognitive activity);

- group (solving tasks in small groups of 3-5 students
with different academic performance);

- individual (independent performance of a separate
task by a student offline or online).

It was established that the communicative goals
of reading may differ, so the types of reading and their
purpose are also different. Scientists distinguish three types
of educational reading: skimming, scanning (selective),
reading for detail (complete) [18]. For example, the purpose
of skim reading is to understand 75% of basic information
at a reading speed of about 180-190 words per minute. To
develop introductory reading skills, the teacher should use
large texts that are not difficult to understand. To achieve
a proper result, the teacher suggests identifying the topic
or main idea of the message; guessing the content of the
message by reading the title; focusing on the main facts or
problems; agreeing or challenging the proposed statements;
choosing the image that best illustrates the above; briefly
transmitting the content of the passage; expressing your
opinion on the problem mentioned in the text, etc. Here
are the examples of the tasks for developing skills in under-
standing basic information:

- Read the headline and guess what the article is about.

- Read the article quickly to find out what it is about.
Choose the best headline/summary for the text.

- Find the following words in the article, and then write a
definition for them in English.

- Correct the false statements.

- Choose from a number of pictures those that illustrate
the article.

- Choose one of the statements below that you think
corresponds the article the best.

- Briefly convey the main content of the article.

- What do you think of the problem mentioned in the article?

Scanning aims to quickly find specific information
by viewing a range of ads, programmes, recipes, and so on.
The degree of understanding of the text is 40-50%, and the
reading speed is 400-500 words per minute. In the tasks for
the development of skills in finding specific information,
it is suggested combining words into phrases, finding
convincing arguments for or against a certain behaviour/
action/idea, summarising in one sentence what is said
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in each of the paragraphs of the article, making a plan of
the article and retelling it, using this plan, expressing an
opinion about what a student has read:

- Read the text below. Match choices A-F to 1-6.

- Which of the advertisements is about...?

- Which of the arguments below are for and which are
against (social distancing)?

- Read paragraphs 1-5 and summarize each one in a
single sentence.

- Make up a plan on the article.

- Tell your group mates about your text using the notes.

- Retell the article expressing your opinion on the problem.

Reading for detail, or complete reading is a deep,
detailed understanding of a text followed by one's own
interpretation. It helps to develop the ability to inde-
pendently cope with language or content difficulties. Read-
ing speed of 50-60 words per minute with the full un-
derstanding of the text. Author columns and articles of
an informative nature can serve as newspaper material.
Examples of communication tasks: write out the most
significant information from the abstract, answer the
questions, translate the article into Ukrainian, comment on
the problems highlighted, retell the information to others,
compare the information with one's experience. Thoughtful
reading tasks might look as follows:

1. Copy out the most important information from the text.

2. Answer the questions on the text.

3. Make the written translation of the article in Ukrainian.

4. Read the text again. Discuss which of the ideas do you
think is the best/worst?

Regardless of the type of reading, work with the
newspaper text is being carried out according to the
following stages [19]:

1. At the preparatory stage, the teacher analyses the
newspaper material in accordance with the principles and
selection criteria.

2. During of pre-text work in the classroom, the teacher:

- activates background sociocultural knowledge (about
national culture, rules of behaviour, mentality, history),
as well as knowledge from students' own experience. To
create an appropriate linguistic/situational atmosphere,
a number of pedagogical methods are used, including a
“memory card”: students select words or phrases associated
with the keyword located in the centre of the blackboard.
The “memory card” develops critical thinking, teaches to
distinguish the main point from the secondary, as well
as to think independently; the “brainstorming” method
helps remembering information related to the topic of dis-
cussion; the discussion method helps formulating and
expressing one's own arguments in support of one of the
two contradictory ideas;

- helps to overcome lexical and grammatical difficulties
before reading the text. Unfamiliar words are interpreted
(if possible, in a non-complicated way), proper or geo-
graphical names are worked out, and the political/social
realities of the country whose language is being studied
are explained. When working with overcoming difficulties,
methodologists recommend selecting texts with a certain

amount of new vocabulary (approximately 6%) to promote
the development of speech guesswork;

- formulate a pre-text communication task in the form
of a question/several questions. The purpose is to focus
on finding and perceiving the necessary sociocultural
information. Students search for answers to questions by
reading the text. Examples of pre-text tasks: divide the article
into three semantic parts (introduction, main, and final
part); arrange the sentences in a logical sequence; select
keywords; formulate the topic of the article; guess from the
context what is the meaning of these words in this passage.

3. Actually reading and understanding the text. The
amount of time varies depending on the complexity of the text.

4. Post-text stage. Its purpose is to control reading com-
prehension and develop the ability to formulate value
judgments. The possible tasks include: answer questions;
describe the drawing to the text; express your opinion
on the statement; name the facts from this text that were
unexpected/new/useful for you and why? In addition,
this includes such cognitive-receptive tasks as: in the first
paragraph, find a sentence that contains main information;
name the sentence/paragraph that talks about; find facts
that confirm/deny; name the issues that were raised in the
text. Full understanding of the text content and training of
vocabulary use occurs at the level of a phrase/collocation.
Performing exercises that include selection, regrouping,
analysis or synthesis, and searching for arguments help
students to develop the ability to analyse the language and
stylistic features of a newspaper text.

5. Stage of communication practice. Its goal is the in-
dependent application of linguistic material in all types of
speech activity, both receptive (reading and listening) and
productive (speaking and writing). An effective method
at this stage is comparative analysis, when after reading a
text about the realities of someone else's culture, students
in groups or individually write a similar text, comparing
common and distinctive features with the phenomena
of their native culture. Another method - the method of
modelling educational communicative situations is based
on role-playing games, creating projects, portfolios, and
so on. For example, to discuss the issues covered in the
article, the teacher can suggest an interactive role-playing
game “press-conference”. One group of students formulates
questions about the problems described in the article,
while others cover them in their short speeches. This form
of work develops the skills to correctly select words and
phrases according to the situation, communicate, applying
the acquired knowledge. In order to creatively apply the
previously worked-out information in a new situation,
the teacher asks discussion questions, motivating students
to solve a certain communicative problem and causing a
certain emotional reaction.

6. The final stage. Its purpose is to prepare for the
retelling of what students have read by drawing up a plan
for their own story or writing out reference words, phrases,
and collocations from the text. The next step is to retell the
text and express their own point of view regarding the events,
facts, and problems described in the newspaper material.
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CONCLUSIONS

Thus, newspapers as a source of authentic sociocultural mate-
rial contribute to the development of professionally-oriented
sociocultural competence of a foreign language teacher.
Firstly, they help to solidify vocabulary or work out grammar
in accordance with the purpose of the lesson, improving all
speech competencies. Secondly, they update the teacher's
background knowledge and experience in order to expand
his cultural and/or national awareness of the country
whose language he is teaching. It has been proved that
with the systematic use of newspapers in foreign language
classes, sociocultural knowledge, skills and abilities, and
foreign language communicative competence in general
are formed and developed.

To cover the features of applying the methodology
for developing the sociocultural competence of a future
English teacher by using newspaper material, the study
describes the linguistic and stylistic features of newspaper
texts. It has been found that the newspaper style of English-
language newspapers has its own lexical, semantic, and
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stylistic features. The study describes the parameters of
newspaper material selection in accordance with the pur-
poses of a foreign language lesson in the higher educational
institution. Among them are criteria for thematic content,
informative content of the text, suitability of the teaching
content, prospects for studying, readability, country
specific studies, and sociocultural value. The requirements
for exercises based on newspaper texts are specified in
accordance with the communicative goals of reading, such
as developing skimming, scanning, and detail reading
skills. Accordingly, the speed of reading and the degree of
reading comprehension were clarified. The requirements
for the stages (preparatory, pre-text, reading stage, post-
text, communication practice, and final stage) of working
with sociocultural material selected from the newspaper
are detailed. The prospects for further research are the
composition of a system of exercises aimed at the formation
and development of sociocultural competence of students
of philological specialisations of pedagogical universities.
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Tamnna Bacunisna Ilpucrain

JIporo6uibKuii ep>kaBHMI NefaroridHmii yHiBepcuteT iMeni IBana ®panka
82100, Byn. Ipana ®panka, 24, M. ):[poro61/m, VYkpaiHa

MeTtopuuHi ocHoBMu popMyBaHHA NpodeciiHO-0piEeHTOBaHOI COLLIOKYNBTYPHOT
KOMMNETEHTHOCTi BUMTENS iIHO3€eMHOI MOBM LLJIIXOM BUKOPUCTaAHHSA ra3eTHOro Martepiany

AHoTauif. Y crarTi po3IIsAHYTO OCOONMMBOCTI PO3BUTKY Ta BJJOCKOHATEHHs COLIOKYIBTYPHMX 3HaHb, yMiHb i
HaBMYOK MaliOyTHIX y4nTeliB iHO3eMHOI MOBM 3a (OPMYBaHHA IXHBOI IpO¢eciliHO-OpiEHTOBAHOI COLIOKY/IBTYPHOI
KOMIIETEHTHOCTi. AKTya/IbHICTb JOCTII>KeHHA JleTepMiHOBaHa HeOOXi[HICTIO aHa/Ii3y MeTOiB BUKOPYCTaHHA Ia3eTHNUX
myOmiKanili y Tmporeci 3aCBOEHHS COI[OKYIBTYPHUX 3HaHb Ta (OPMYBaHHA COLIOKYIbTYPHMX YMiHb i HaBUYOK
CTymeHTiB-dinonoriB. Mera cTaTTi — PO3KPUTU OCOONUBOCTI 3aCTOCYBaHHA METORUKU (POPMYBaHHA COLIOKYIBTYPHOI
KOMIIETEHTHOCTi MailOyTHbOTO BYMTe/Is aHIIIICPKOI MOBM LIJIIXOM BUKOPUCTAHHSA Ia3eTHOTO Marepiany. Y mpoueci
po6OTH 3aCTOCOBAHO MeTOJl KPUTMYHOTO aHa/i3y HAyKOBOI JTiTepaTypy; METOJ BUBYEHHA i y3aralbHEHHA JOCBify
BMK/IalauiB; MeTOJ TEOPETUYHOIO aHaJIi3y JI CHHTe3y B 3’sCYBaHHi JIHIBOCTWIICTIYHNX OCOONIMBOCTEN aHIJIOMOBHMX
ra3eTHMX TeKCTiB, y IIpolleci aHa/Ii3y IPUHLUIIB i KpuTepiiB BifOOpy ra3eTHNUX CTaTeil, a TAKOX JJIA XapaKTepPUCTUKN
BUMIB YMTAHHA 3TiTHO 3 KOMYHIKaTMBHUMM LUIAMM Ta eTalmaMy poOOTM 3 TEKCTOM; MeTOJ CUCTeMaTusamii i
y3araJbHeHHA y BYBYEHHI pe3y/IbTaTiB HOCTiKeHH:. 3'ICOBAHO, 10 3aIy4eHHIO B 3MIiCT HaBYaHH:A €/IeMEHTiB MOBHOI
KY/IBTYPU HapOA#y, MOBa SKOT'O BMBYAETLCH, CIPUAIOTH 3ac00M MacoBOi KOMYHiKallii, 30kpeMa razetu. OOrpyHTOBaHO,
IO Ta3eTHi CTaTTi 3a6€3MeYyI00Th PO3BIUTOK iHIIOMOBHOI KOMYHIKaTUBHOI KOMIETEHTHOCTI, 36aradyroun CTOBHMKOBMIT
3aIac CTyJIeHTa, YAOCKOHAIIOIYM JI0r0 BMiHHA, HABWYKY J1 34i6HOCTI B 4nTaHHI Ta roBOpiHHi. [JoBeneHo, Mo yKIaneHi
Ha OCHOBI Ta3eTHOrO Marepialy 3aBJaHHs CHIPUAITb CTBOPEHHIO ABTEHTUYHOIO COLIOKY/IBTYPHOIO IIPOCTODPY,
PO3BUBAIOTh y CTYJEHTIB YMiHHA aHa/li3yBaTy 3PasKy MOBHOI IIOBENIHKM B PifjHiil Ta iHO3€MHIiJl MOBaX, IIOKPALLyIOTh
IXHi KOMYHIKaTVBHI HABMYKY Ta MOBHY KOMIIETEHTHICTb, IOIINOJTIOIOTD q)OHOBi 3HAHHs Ta [MABALIYIOTh MOTUBALIIO 1O
HaBYaHHA. HaykoBa HOBU3Ha pe3ynbTaTiB MOATAE B leTaNbHill XapaKTePUCTULi BMMOT 1[OJJ0 BIIPaB COLIIOKYIbTYPHOTO
CIPAMYBAHHS, a IXHA IPAKTAYHA 3HAYYLIICTh — Y MOXK/IMBOCTI 3aCTOCYBAHHS PE3Y/IbTATIB JOC/I/I>)KEHH S 1PV BUK/IAJaHHI
inozemHoi MoBM y 3BO

KntoyoBi cnoBa: raserna crartsi, COLiOKY/IbTYPHI 3HAHHS, BMIHHSA il HABUYKY, CTYHEHT-(DINONOL, KOMIETEHTHICHNIT
TiIXif



UDC [159.922.6-053.4]:82°23
DOI: 10.52534/msu-pp.7(2).2021.25-37

Nataliia V. Kharchenko’, Inna V. Mysan

Hryhorii Skovoroda University in Pereiaslav
08401, 30 Sukhomlynskyi Str., Pereiaslav, Ukraine

Psycholinguistic Study of the Speech of Older Preschool Children: Specific Features of
Understanding the Figurative Meaning of Phrases and their Use in Spontaneous Speech

Article’s History:
Received: 11.03.2021
Revised: 02.05.2021
Accepted: 10.06.2021

Abstract. The acquisition of native language phraseology is important for
the speech and mental development of preschool children, because with the
help of phraseology children can expressively reproduce a variety of social
events in speech, impartially characterise people, their actions and deeds.
The purpose of the study was to investigate psycholinguistic features of
children's development of operations of understanding figurative meaning
of phraseological expressions and their verbalisation in speech. To this
end, the authors used methods of assessing the understanding of figurative
meaning of proverbs and metaphors, direct interpretation of a word,
choosing one variant of meaning from several paraphrases, interviewing
children, recording their statements on a voice recorder, and talking to
children. The analysis of children's speech was carried out according to
the criteria and corresponding indicators: semantic (lexical, metaphorical,
conceptual), pragmatic (active use of phrases, correct reproduction,
appropriateness of actualisation), expressive-stylistic (evaluative, emotional,
figurative speech). Four levels of children's operations of understanding
figurative meaning of phraseological expressions and their use in speech
were identified: high, sufficient, average, low, each of which correlated with
certain psychological and psycholinguistic characteristics. It was found
that children acquire phraseology spontaneously, under the influence of
the speech of others, and selectively. It has been revealed that preschool
children understand the meaning of phraseological units better than they
use them in oral speech; the use of phraseological units in spontaneous
speech is a more complex speech operation for children than the operation
of decoding the figurative meaning of a phraseological unit. However, both
the operations of understanding the figurative meaning of phraseological
units and the operations of verbalising phraseological units in spontaneous
speech require further development. The practical value of the research lies
in the development of a diagnostic technique for studying the operations
of understanding figurative meaning of phraseological expressions and
their use in spontaneous speech in the zone of a child's speech activity and
thinking development
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INTRODUCTION

At the present stage of the development of psychological
science, issues related to the study of the peculiarities of
the functioning of phraseological units in the utterances
of preschool children have become relevant. Researchers
of children's speech (O.M. Gvozdev, L.O. Kalmykova,
L.V. Mysan, V.K. Kharchenko, S.N. Zeitlin, etc.) believe

that phraseological units not only normalise children's
language, but also improve speech culture and make the
expressions of pre-schoolers more eloquent, and above all
involve children in the origins of national culture, folk art,
folk wisdom, presented in accurate, witty and colourful
means of expression of the native language — phraseological
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expressions. The importance of phraseology for speech and
mental development of children is that with their help it
is possible to expressively reproduce various social events,
to neutrally characterise people, their actions and deeds in
speech.

Analysis of scientific research on the problem of
children's knowledge of phraseological structures showed
that this problem is the subject of attention of psychologists
around the world. Thus, children's understanding of the
figurative meaning of phraseologisms have been studied by
Eastern European scholars [4-6]. Sensitivity to the emotional
colour of speech is described in detail by O. M. Gvozdev [1].
The scientist is convinced that a child is able to express
emotions in speech, using means of emotional expression
such as phraseologisms, a variety of affectionate words, voice
intonations, etc. N. Yeliseyeva, E. Guts, and A. Marin [7]
studied the peculiarities of understanding phraseological
expressions in the age period from middle school age (4 years)
to middle school age (12 years) by Russian-speaking chil-
dren who develop normally. Scientists have found that such
a cognitive ability as the understanding of phraseologisms,
slowly develops in early childhood. By the age of 6, children
mostly interpreted phraseology in the literal sense. By
age 7, the ability to correctly understand the meaning of
phraseology increased until it reached a plateau at age 12.

In Western European and American psychological
science, this issue has been studied on the basis of various
national languages by many scholars [8-10]. Researchers
have identified factors that affect the ease of understanding
of phraseologisms, among which are familiarity with
phraseologisms [9-11]; semantic analysis of words that form
phraseologisms [12-14]; the context in which the phrase-
ologism is used [15]. The research of scientists [16-18]
established the important role of working memory in the
perception and understanding of phraseological expres-
sions of 6-year-old children.

Theresearch on the selected issue was organised from
the standpoint of psycholinguistic science. Its purpose is to
study the state and psycholinguistic features of the develop-
ment of operations of understanding the figurative meaning
of phraseological units and their use in spontaneous speech
in children of older preschool age. The reason for this study
was that so far, the vast majority of scientific research on
this subject matter has been performed in the paradigm of
cognitive psychology. According to the authors, the issue
of psycholinguistics of children's phraseology (perception
and understanding of the meaning of phraseology and their
verbalisation in spontaneous speech) requires in-depth
study. The choice of the age category of children - older
preschool age - is due to the fact that it is at this age that
pre-schoolers actively develop internal speech, which plays
an extremely important and special role in such speech
activities as listening (verbal perception and understanding
of speech) and speaking [19]. As shown in the study of
T.V. Akhutina [20], internal speech takes an active part both
in listening (where a transformation of objective linguistic
meanings into semantic structures (situational meanings)
happens) and in speech (transformation of previously formed
semantic structures into objective linguistic meanings takes

place). In the senior preschool age, children begin to com-
prehend figurative meanings of words, they intensively
develop verbal-logical thinking, perception, imagination,
memory, which are directly related to speech; pre-schoolers
learn to verbally explain thoughts, feelings, intentions,
desires, beliefs, judgments in figurative, colourful, emo-
tionally expressive speech. Children of this age are able
to adequately perceive and express emotionality and
evaluation, which are important components of the struc-
ture of phraseological meaning. In particular, they are able
to evaluate everything around them, expressing their eval-
uation through emotional means of speech; they begin
to dynamically actualise the evaluative and explanatory
functions of the word [21]. At this age, the parameters of
expressive features, differentiation, and generalisation of
expression are improved. Verbal functions play a significant
role in the mechanisms of the development of recognition
and understanding the emotions [22]; children understand
words and stable phrases that express emotions, are able to
recognise emotional states, explained by means of words
and expressions [23]. In older pre-schoolers, according
to O.M. Gvozdev [1], V.K. Kharchenko [3], the interest in
new colourful expressions — phraseologisms — significantly
increases; they listen to unusual phrases, ask adults what
they mean, try to use them in their own speech.

The object of this study — the process of speech
development of older preschool children. The subject of
the study — the state and psycholinguistic features of the
development of operations of understanding the figurative
meaning of phraseological units and their explication in
oral spontaneous speech in children. The purpose of this
study was to analyse the psycholinguistic features of the
development in children of operations of understanding
the figurative meaning of phraseological units and their
verbalisation in the spontaneous speech of children at the
preschool stage of ontogenesis (5-5; 5 years).

MATERIALS AND METHODS

The empirical study is based on scientific concepts and
terms, which in their unity formed the theoretical basis of
diagnostic methodology. Among them are:

- phraseologisms - stable combinations of two or more
words, which are reproduced as vocal verbal formulas with
semantic integrity in the process of speech, convenient for
the conversational style of everyday communication and
speech [24];

- phraseologisms, as a scientific category, should be
studied not by “elements”, but by “units”, i.e., as linguistic,
psycholinguistic, and psychological units. As linguistic units,
phraseologisms are correlated with language, language
standard, ie., with the language system and language
norm objectively present in people's “social memory”;
these are codified language units. As psycholinguistic units,
phraseological units are operative speech units correlated
with speech activity: units of individual listening (verbal per-
ception and understanding of the meaning of phraseological
units) and individual speaking (use of phraseological units
in spontaneous speech). As psychological units — phraseolo-
gisms are a reflection in the child's mind of the structure of
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language ability - psychophysiological speech organisation,
which provides the implementation of various types of
speech activities - listening (perception and understanding
of the meaning of phraseologisms) and speech (use of
phraseologisms in spontaneous speech) [25];

— analysis of the processes of perception and under-
standing of the meaning of phraseologisms and their use
in oral speech should be carried out by operations, taking
into account the peculiarities of speech operation as the
smallest unit that contains all the properties of the whole -
spontaneity, unconsciousness, involuntariness [23];

- figurative meaning of phraseologism - a secondary
lexical meaning that functions simultaneously with the direct
(nominative, denotative), but in different styles. It arises on
the basis of different types of associative connections and
is connected with the main, leading meaning by relations
of metonymic, metaphorical dependence, or certain
associative features;

— acquisition of the figurative meaning of phraseologisms —
the process of acquiring a secondary, derivative meaning of
phraseologism as a result of the development of operations
of perception and understanding of the meaning of
phraseology, and operations of using phraseological com-
pounds in a spontaneous speech to nominate an object or
phenomenon that is not its usual or natural referent;

- understanding the figurative meaning of phraseology
- thinking and speech operation of abstraction from the
direct (primary) meaning of the phraseological expression
and the separation of its figurative (secondary) meaning.

Based on these provisions, the criteria and indicators
for identifying the state and levels of development of chil-
dren's operations in understanding the meaning of phrase-
ologisms and their use in spontaneous speech are identified.

1. Semantic criterion — provided an opportunity
to identify the degree of acquisition of the semantics of
phraseologisms (understanding the figurative meaning
of phraseologisms). Indicators: lexical - the development
of operations for understanding the semantics of direct
(literal) meaning; metaphorical - the development of
operations of understanding the phraseological (secondary)
meaning; conceptual — the development of operations of
understanding the concept of phraseologism.

2. Pragmatic criterion - to study the state of
development of operations for using phraseologisms in
spontaneous speech. Indicators: activity in the use of
phraseologisms; correct reproduction of phraseologisms;
the relevance of the actualisation of phraseology in a given
communication situation.

3. Expressive-stylistic criterion - to study the
modality of speech associated with the expressive features
of the phraseologisms used. Indicators: speech value;
emotionality of speech; figurativeness of speech.

According to the semantic criterion, the state of
development of children's operations of understanding the
figurative meaning of phraseologisms was studied. For this
purpose, primarily psycholinguistic methods were used, in
particular: a) the method of assessing the understanding
of the figurative meaning of proverbs and metaphors [19];
b) the method of direct interpretation of the word [19];
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c) the method of choosing one variant of meaning from
several paraphrases [12]. Such methods as interviewing,
recording their statements on a voice recorder, conversations
with children were also used.

The use of the method of assessing the understanding
of the figurative meaning of proverbs and metaphors, and
the method of direct interpretation of the word made it
possible to investigate not only the state of development of
speech operations in children but also mental ones. If the
child understands the figurative meaning of phraseologisms,
then he has developed abstract thinking; if the child has
difficulties and understands phraseologisms in the literal
sense, he has dominant figurative thinking. The quality
of the interpretation of phraseologisms was also assessed:
attention was focused on whether children focus on the
essential features of the content of phraseologisms (full
explanation of the figurative meaning of phraseologism), or
explanations are vague and unclear. In addition, the presence
of direct (denotative, nominative) interpretation of the
meaning of words that form a phraseologism was clarified.

The study of psycholinguistic features of children's
understanding of the figurative meaning of phraseologisms
was carried out individually with each child. The diag-
nostics were made in the form of a game “Help the Bear
to unravel unusual expressions”. The course of the game
is as follows. The educator (psychologist) addressed the
child: “Look, our Bear is crying. Do you know why? He
likes to listen to stories, fairy tales. But when he listens to
them, he hears many unusual expressions that he does not
understand. And because Bear does not understand these
unusual expressions, he cannot fully understand what
they are talking about. Let us help the Bear and explain
these unusual expressions. How do you understand the
expression...?” Incentive material: like snow on the head;
to chase two rabbits; thick as thieves; loosen the tongue; to
stand gaping; to twiddle one's thumbs; like the fifth wheel
to a cart; keep one's mouth shut; a drop in the ocean; to lead
around by the nose.

The experiment also provided such a variant of
the task, when the child had difficulty in decoding the
meaning of phraseologism; the child could not decipher
the figurative meaning of the phraseologism (or was silent
at all, or explained the meaning of the phraseological
expression on the basis of random associations). It was
important to find out the reasons for these difficulties. For
this purpose, the method of “choosing one interpretation
from the presented variants of definitions” was used [12].
According to this method, children were offered 2-3 ready-
made explanations of the meaning of phraseologism, from
which they had to choose one that revealed the figurative
meaning of phraseologism they heard.

For example, the phraseologism “like snow on the
head” is correct in the following interpretation: it is about
something that happened unexpectedly, suddenly. An
additional option: in autumn the leaves fall from the
trees like snow on the head; like snow on the head. The
correct explanation of the phrase “Keep one's mouth shut”
is “keep quiet, not a single word”. Additional options: so
that no one sees the tongue, it must be held by the teeth;
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when you communicate with people you should not show
your tongue, but keep it behind your teeth. What did this
method make it possible to study? First, what are the dif-
ficulties for children: in understanding the figurative
meaning of phraseologism, or in the verbal explication of
understanding. Secondly, it was assumed that a child who
does not understand the figurative meaning of phraseolo-
gism, that is, thinks specifically, will not be able to choose
from the given meanings of the actual figurative, and will
focus on secondary, is vague.

The results of the diagnostics were processed as
follows: children's answers were evaluated on a four-point
scale from 0 to 3 points (3 points - a child interprets the
figurative meaning of the phraseologism correctly; 2 points -
a child gives an adequate, close to the correct interpreta-
tion, description of the phraseologism; 1 point —explains
the meaning of phraseologism incorrectly; 0 points — a child
does not communicate). A maximum number of points — 30.
The state of development of operations of understanding
the meaning of phraseologisms (by semantic criterion):
26-30 points — fully developed; 17-25 points - partially
developed; 8-16 points — minimally developed; 0-7 points -
undeveloped.

According to the pragmatic criterion, the state of
development of operations of explication of phraseological
units in spontaneous speech in children was studied. For
this purpose, the observational method was used on the
speech of children in different life situations. In addition,
they recorded whether children use phraseologisms when
they are given a speech task, such as retelling a fairy tale or
story, come up with a text story, text-description, and so
on. The results of the diagnostics were processed as follows:
children's speech was evaluated on a four-point scale from 0
to 3 points on indicators: a) activity of use (3 points — a child
uses phraseologisms in speech actively and independently
(without the requirements of a psychologist or educator);
2 points - a child uses phraseologisms in speech mostly at
the request of the educator or in the process of retelling a
fairy tale; 1 point - the child does not use phraseologosms
in speech provided that educator had reminded to do so,
but only in the process of retelling a fairy tale; 0 points — no
phraseologisms in speech); b) correctness of reproduction
(3 points — the child grammatically correctly reproduces
phraseological units without changing the canonical form;
2 points - in reproduction of phraseological units the child
sometimes assumes changes in their canonical form (but
in the process of retelling a fairy tale phraseological units
are reproduced correctly); 1 point - in the reproduction
of phraseologisms a child tends to transpose and reduce;
0 points — a child does not use praseologisms in speech,
even in the case of retelling a fairy tale); c) appropriateness
of use (3 points — a child appropriately (according to
the life situation, communication situation) actualises
phraseologisms in speech; 2 points - a child mostly
actualises phraseologisms in speech, but sometimes in

spontaneous speech inappropriate use of phraseologisms is
assumed; 1 - a child inaproppriately uses phraseologisms
in both stimulated and spontaneous speech; 0 points - a
child does not use phraseology). A maximum number of
points — 9. The state of development of operations of use of
phraseological units in speech (according to the pragmatic
criterion): 8-9 points — operations are fully developed;
5-7 points — partially developed operations; 2-4 points -
minimally developed; 0-1 point — undeveloped.

According to the expressive-stylistic criterion, the
operations of stylistic-expressive manifestation of chil-
dren's speech were studied. For this purpose, the method
of observation of spontaneous expressions of pre-schoolers
was used. The results of the diagnostics were processed as
follows: children's speech was evaluated on a four-point
scale from 0 to 3 points on indicators: a) evaluation (3 points —
the child actively uses phraseologisms in speech, can give
either positive or disapproving characteristics of the subject,
situations using 9-10 phrases (“a bear stepped on his ear”,
“a wolf in sheep's clothing”, “sharp tongue”, “sharp eye’,
“kind heart”, “hare soul’, “to act against one's conscience’,
“keep silent like a fish in water”, ”be at the tail end’, “loosen
the tongue”); 2 points — a child gives either a positive or
disapproving description of the subject, using 5-8 phrases;
1 point — a child gives either a positive or disapproving
description of the subject, using 2-4 phraseologisms;
0 points — a child either gives a positive or disapproving
characterisation, using 1 phraseologism or not using at all);
b) emotionality (3 points — the child actively uses 9-10 phrase-
ologisms in speech to convey emotional states (“heart is

» » «

soothed”, “heartaches”, “finger licking good”, “with a sincere
heart”, “with a dear soul”, “eager to”, “hair is standing up’, “in
the seventh heaven’, “to push one's buttons’, “to keep one's
chin up”); 2 points - the child uses 5-8 phraseologisms in
speech to convey the emotional state, 2 points — the child
uses 2-4 phraseologisms in speech to convey an emotional
state, 1 point — the child uses 1 phraseologism in speech to
convey an emotional state, or does not use phraseologisms
in speech at all); c) figurativeness (3 points — the child
actively uses 9-10 phraseologisms in speech with words-
concepts (for example: “beautiful as a red viburnum”, “fear
like the plague”, “trong as an oak’, “bypass the tenth road”,
“like pears on willow”, “burn as a steady flame’, “grow like
a willow by the water”, “like fire”, “happy as a bird”, “at the
call of the heart”); 2 points - the child uses 5-8 phrases in
utterances; 1 point - the child uses 2-4 phrases in speech;
0 points - the child uses 1 phraseologism with words-
concepts in speech, or does not use at all). Processing of
diagnostic results: maximum number of points — 9. The
state of development of operations of use of phraseology in
speech (by expressive-stylistic criterion): 8-9 points — fully
developed; 5-7 points - partially developed; 2-4 points —
minimally developed; 0-1 point — undeveloped. The points
that children receive according to three criteria (semantic,

pragmatic, expressive and stylistic) are presented in Table 1.
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Table 1. A table of points that children receive according to three criteria

Criteria Units of measurement

L Semantic Operations of understanding

the meaning of phraseologisms

The state of development of operations of
understanding the meaning of phraseologisms and
their use in speech

Fully
developed developed developed

POINTS

Partially Minimally Undeveloped

30-26 16-8 7-0

Operations of using

2' P 1 . .
ragmatic phraseologisms in speech

9-8 4-2 1-0

Operations of evaluation,
3. | Expressive-stylistic
speech

emotionality, figurativeness of

9-8 7-5 1-0

The maximum number of points according to three criteria - 48
The state of development of operations of understanding the figurative meaning of phraseologisms:
41-48 - fully developed;
28-40 - partially developed;
19-27 — minimally developed;
0-18 — undeveloped

Thus, the total number of points was calculated ac-
cording to three criteria, after which the results were sum-
marised and presented in the speech profile of each child
on the level of development of operations in understanding
the figurative meaning of phraseologisms and their use in
spontaneous speech.

The observational experiment involved 178 children
of senior preschool age (5-5.5 years), who attend preschool
education institutions of Kyivska, Khmelnytska, Khersonska,
and Cherkaska Oblasts of Ukraine. To ensure internal and
external validity, the participants of the experiment were
randomly selected to create simple random samples. The
use of such a sample is based on the assumption that each
member of the population is equally likely to be included in
the sample. Before the study, permission was obtained from

parents for their children to participate in the experiment.
All parents, educators, psychologists were acquainted with
the purpose of the study, its procedure, and programme.

RESULTS AND DISCUSSION

The analysis of the results of children's performance of
tasks on the interpretation of the meaning of phraseological
units according to the semantic criterion showed the
following results: 7.4% of children explained the figurative
meaning of phraseological units; 35.4% of pre-schoolers
explained phraseology in the literal sense; 44.2% of
respondents explained the meaning of phraseologisms
through associative connections; 9.8% of pre-schoolers
gave semantically abnormal answers; 3.2% of children did
not communicate (Fig. 1).

= Figurative meaning

" Did not communicate

= Explained through associative connections

= Literal meaning
= Semantically abnormal answers

Figure 1. The state of development of children's operations of understanding the direct and
figurative meaning of phraseologisms

The experiment showed that 7.4% of children are
able to explain the figurative meaning of phraseologisms.
Although the children gave an incomplete description of
phraseological conjunctions, it was close to the correct
interpretation (children's statements are presented in

an authentic form, with the preservation of syntactic,
grammatical, orthoepic, and intonation features of their
speech). For example: “Loosen the tongue” («Iosopumu»,
«IJe 6anaxamv»). “To stare at the skies” («He cyxamu»).
“Jack of all trades” («Buxosamenvka moxce 3pobumu éce i
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COHeuKo supizamuy, «Bin 6cix niuumo», «Maticmpye pykamu»,
«Bin ace 6y0ye ce», «Bin pobump uj0co 07 ycix»).

The development of children's understanding of
the figurative meaning of phraseologisms was indicated
by the fact that they were able to decipher the secondary
(figurative) meaning of this language unit, using examples
from life experience. For example: “Like snow on one’s
head” («Lle s e uexas usoco, a 60HO cYyHUNOCD, AK iUI06 PA3
no 8ynuyi, a 3 Kpuwii cHie 6a-6ax i meHi NPAMO HA 207108Y»).
“Keep your mouth shut” («f[k 6uxosamenvka cnumana mene,
A 5 €X06a6 A3UKA 34 3Y0AMU, 11020 U0 He XOMI6 KA3amu, X1mo
CKUMY6 6a30HA 3 NiOBIKOHHUKA, 00 51 He 16i0a, i He X0ouy
sudasamu opyza»). The correct explanations of the secondary
meaning of phraseologisms included such answers of
children, in which they appropriately used examples from
past life situations to reveal the meaning of phraseologisms.
For example: “Thick as thieves” («Lfe mu mak opyscumo 3
Banvoro, epaemocs, uepzyemo pasom»).

It was recorded that in the situation of the given
variants of the meanings of phraseological units, the majority
of pre-schoolers chose the figurative one faster and without

any special difficulties. Why did this happen? Because
children no longer needed to independently programme
thoughts and explain them in a speech in the process of
explaining the figurative meaning of phraseologism. They
already had ready speech samples. Thus, the number of
children who chose the figurative meaning correctly (from
the proposed variants of meanings) increased compared to
the number of children who could explain the figurative
meaning of phraseologisms without the proposed variants
of meanings. Thus, 20.4% of children chose the correct
variant (figurative meaning of phraseologism), 59.4% of
children chose the direct meaning of phraseologism,
14.8% of pre-schoolers chose the associative variant of
meanings, 4.1% of respondents chose the variant that
revealed semantically abnormal meaning, 1.3% of children
did not communicate (Fig. 2).

The ratio of the obtained results to the state of
development of children's operations of understanding
the figurative meaning of phraseologisms (without the
proposed options) and in the situation of choosing the
meaning of the given options is clearly shown in Figure 3.

® Did not communicate
= Chose the direct meaning
= Chose the semantically abnormal meaning

1.3

E Chose the figurative meanings
E Chose the associative variant of meanings

Figure 2. Children's choice of figurative meaning of phraseological units from the given
variants of meanings

100
90
80
70
60
50
40
30
20
o , - m—-
Explain the Explain Explain with = Semantically 3.2
figurative the direct  the associative abnormal Did not
meaning meaning meaning meaning communicate
B Without the given options ~ ®MChoise from the given options of meanings

Figure 3. Children's understanding of the meaning of phraseologisms in situations without
variants of meanings and with the given variants of meanings
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Thus, the study showed that children have an
intuitive language ability to feel the general meaning of
phraseologisms. However, it is difficult for them to explain
this meaning without additional stimulation (answer
options). In a situation of additional stimulation, some

meanings
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children are able to choose the correct option from the

- the figurative meaning of phraseologisms.

Children with undeveloped operations of understanding
the figurative meaning of phraseologisms gave explanations,
which were classified (Table 2).

Table 2. Typology of mistakes made by children in the process of operationalising the meaning of phraseologisms

Typology of mistakes

Ways of misinterpreting the meaning of phraseologisms

Incentive material

Misinterpretations

I. Replacing the figurative meaning of the phraseologism with a direct meaning

Ak cHir Ha ronosy (like snow on
one’s head)

«Bin nadae na 20108y», «CHiz nadae na 20108y»

Through the tautology with

Bogoro He posnuty (thick as
thieves)

«Hecmu akypammo, uyo6 He po3numu 600y»,
«Bo0a He po3nueaemvcs i3 auiKi»

a violation of the structure of
allegory

Tpumaru sf3uka 3a 3ybamu (to keep
one’s mouth shut)

«Tpeba mpenysamucs ecieda mpumamu A3ux
3a sybamu»

ITsare xoneco o Bo3sa (like a fifth
wheel to a cart)

«Y 803a € koneca»

By replacing the idiom with

THaTuca 3a gBOMa 3alaMu (to
chase two rabbits)

«bBiemu»

a lexical synonym with an
inaccurate figura-tive meaning

Boporo He posnutu (thick as
thieves)

«He xmonamucs y 600i», «Kpinki»

By deriving the idiomatic

Sk kit Harmakas (a drop in the
ocean)

«Kim masxae», «Komu ne nnauymo», «Lline
mope ci3»

meaning only from the
denotative meanings of the
individual words of which it
consists, ignoring the context

JloButi raB (to stand gaping)

«Cobaky nosumu», «Cobaxa easxae», «Cobaxa
n08umv 0pyzy cobaxy», «Cobaka easxae, a
Opyeuti cobaka 106umv 2ae»

II. Interpretation of the meaning of idioms through associative meanings

By replacing the meaning
of idioms with free phrases,
words, and sen-tences with

other seman-tic content

JloButH ras (to stand gaping)

«Bymu HecyxHAHUM, Oieamu, a KOnu Mama
Kasice, He crryxamucs it», «MoxcHa nonumamo
BK/IIOHUMU Meslesi30p i He ckasamu, 6y0b
nacka», «baiduxysamu», «Hiuozo He pobumu,
«[lose0 3a komn tomepom cudimu, Hivozo He
pobumu, He donomazamu»

Through cause and effect

Sk cHir Ha ronosy (like snow on
one’s head)

«CHie Ha 207108Y He MOXCHA, 60 MONHA
3axsopimuy, «bo 6iH i3 Kpuwli ynas i Ha 207108y»

Sk kit Harmakas (a drop in the
ocean)

«bBo tioeo cobaxa yxycuna», «bo tioeo 80apus
no2axuti Xxao0nuuk i 8in 3annaxkas», «Komuxa
Xmoco 06pasué», «bonvro tiomy»

THaTuca 3a gBoMa 3alaMu (to
chase two rabbits)

«Bo mozo w0 mpeba ix 3nosumu»

Tpumaru sA3uka 3a 3ybamu (to keep
one’s mouth shut)

«bo mpeba 3y6u nouucmumu», «bo moxHa
npuxycumu iioeo i 6yde 60mvHo», «bo 3umoro
8iH 3amep3He, KONU MU 11020 He 3aX08aEUL»

Because of the formula-tion
of the conditions in which the
statement is contained

Sk cHir Ha romosy (like snow on
one’s head)

«Axuo cHiz nadae Ha 207108y, Mo mModi 6onUMb
2onosa»

Through the formulation of
the goal

Bozoro He posnuty (thick as
thieves)

«Io6 nanumucs», «Io6 npuxecmu 800y
Mami»

TuaTucsa 3a gBoma 3aitamu (to
chase two rabbits)

«IlJo6 doenamu ix i NOKOPMUMU MOPKOBKOIO»

Tpumatu s3uKa 3a sybamu (to keep

«IIo6 Hixmo He bauus A3uKa»

one’s mouth shut)
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ITL. Semantically abnormal answers-interpretations

Through the use of an adverb
that expresses (denotes) a sign
of measure, degree

Poss’sasatu ssuka (to loosen the
tongue)

«Heneeko», «Bos3ko sAkocv», «Iyxe neeko»,
«Bucmpo»

Boputn 3a Hoca (to lead around by
the nose)

«Axypammo», «Kpacuso», «bonsuer», «Kpymo»

JloButu raB (to stand gaping)

«Baxrko», «<Inmepecto», «CmpauiHo», «Axoco
Hedysce 6eceno», «Ilyse eeceno», «IpyicHo i
seceno»

THarucs 3a gBoMa saiuamu (to
chase two rabbits)

«Bucmpo», «IlcuxonvHo sKoCb», «/Jo620»

Yepes BUCTIOBIIOBAHHA,
nobyznoBaHi Ha cripo6ax
MIPOCTOrO BiiralyBaHHsA
3MicTy ¢paseornorizmis

Boputn 3a Hoca (to lead around by
the nose)

«Cxgamumu 3a HOCa i 600UMU NO KOPUOOPY»,
«Bpau ousumucs»

JloBuTH ras (to stand gaping)

«He cnyxamucsa mamy», «36yKu AKiCb»,
«Kudamu wiocv», «IIpoeynosamu», «He
pobumu ypo2o»

butu 6aimukn (to twiddle one's

thumbs)

«Y bapabanu 6umu nanxamur, «bumu nanxon
no depesy»

According to the pragmatic criterion, the state
of development of operations of phraseological units in
spontaneous speech explication in children was studied.
According to the results of the study, quantitative and

activity of wusing phraseologisms; correct reproduction
of phraseologisms; the relevance of the actualisation of
phraseologisms (Fig. 4, 5, 6). It was found out how children
reproduce phraseologisms in speech.

qualitative data were obtained on the following indicators:

m Use of phraseologisms
u No use of phraseologisms

Figure 4. The activity of pre-schoolers” use of phraseologisms in spontaneous speech, %

m Reproduce the phraseologisms completely, correctly
m Reproduce the phraseologisms, violating the structure and content

mNo reproduction

Figure 5. Correctness of reproduction of phraseological structures by children
in spontaneous speech, %
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80.4

B In communication

m According to the text when retelling a fairy tale

Not able to actualise

Figure 6. Relevance of children's actualisation of phraseological units
in spontaneous speech, %

The results of the analysis of the obtained data on
the indicator “activity of the use of phraseologisms” showed
that 81.8% of children have undeveloped operations
of explication of any phraseologisms in speech. 18.2%
of children used familiar phraseologisms with a certain
frequency in their monologues (Fig. 4). So, when the
teacher's assistant was setting the table, there were children
who said: «Oue dusmiocs, wio 6xce icmu Hacunarmo, Max
8xce icmu cxominocs, ax caunka éxce komumuvcs (“mouth
is watering already”)!» while waiting for dinner; when the
children ate, Sasha L. repeatedly emphasised: «Cvozoomi
Maka éKycHa Kawd, ax y mee aguumo 3a syxamu (“to
wolf something down”)!». In general, the most commonly
used phrases that individual children used in speech in
different situations were: “Leave alone”, “To twiddle one's
thumbs”, “To know something in one'’s sleep”, “The biter bit”,
“Cat and dog”, “Keep your mouth shut”.

Only 3.5% of children used phraseologisms correctly
(according to the ‘“correctness of reproduction” indicator).
They reproduced phraseological expressions fully and
accurately, without changing either their content or their
form. That is, both in semantic and grammatical terms,
phraseologisms remained unchanged (without transforma-
tions and reductions). 14.7% of children used phraseolo-
gisms in spontaneous expressions and at the request of the
teacher, but modifying them in a way. For example: «3 num
komnomy He 3axonomumu» — instead of «3 Hum kawi He
seapumu» (“He is hard to deal with”), «3axosamu A3ux y
3ybax» — instead of «Tpumamu asuxa 3a 3y6amu» (“ITo keep
one's mouth shut”), «Bumupamu Hoca» — instead of «Bmepmu
Hoca» (“be one up on somebody”) etc. 81.8% of children
were not able to correctly reproduce the phraseologisms.
Pre-schoolers changed their content, for example: «Buiimu
mokpum i3 6o0u» — instead of «Butimu cyxum i3 600u»
(“To get off scot free”), «Bionycmumu eaé» — instead of «l[us
nosumu» (“To stand gaping”), «Jusumucs kpizo oui» —
instead of «/Jusumucs xkpisv nanvuyi» (“Close one’s eyes to
something”) etc. The results of the analysis of children's
speech on the indicator ‘correctness of reproduction of
phraseologisms” are clearly presented in the figure (Fig. 5).
According to the indicator “appropriateness of actualisation
of phraseological units”, it was found that 8.4% of children

. Series “Pedagogy and Psychology”, Vol. 7, No. 2

Scientific Bulletin of Mukachevo State University

appropriately expressed phraseological units in both dialogue
and monologue speech. 11.2% of children were able to ac-
curately use phraseologisms when retelling a fairy tale (Fig. 6).
The study also revealed children who were not able
to properly operationalise phraseologisms, because they
did not understand the purpose of phraseologisms, did not
understand in which situations you can one or that another
expression, such as: «Tax do6pe Haiécst, wio axc cauHKY no-
mexnu» (“Mouth is watering already”), «[lasaii 3 mo6oto 6ydemo
Opysxcumu, 60 HAW XAMU CKPAI0 i MU MONEMO XOOUMU 8
cadik pasom» (“Out of one's hair”) etc. (Fig. 6). Thus, low
activity of children's use of phraseologisms in speech was
recorded. Only 3.5% of children reproduced phraseolog-
ical expressions in utterances completely correctly, trying
to use phraseological units accurately in speech (mostly
at the request of the educator), pre-schoolers violated the
structure and changed the meaning of phraseological units.
According to the expressive-stylistic criterion, the
state of development of operations of expressiveness of speech
colouring in children was studied according to the following
indicators: evaluation; emotionality; figurativeness (Fig. 7).
Thus, it is established that evaluation, being a qual-
itative characteristic of expressive speech, is manifested in
children during the use of phraseological structures, but
episodically and insufficiently or expressed. Thus, pre-
schoolers have difficulty giving approving or disapproving
characteristics to objects and things by means of phraseol-
ogy. When children try to evaluate someone or something,
it is an evaluation of their own actions, relationships, them-
selves. Notably, such assessments are mostly stylistically
reduced, they are disapproving. For example: «Hy wjo mu,
Bimanvka, monomuui S3UKom C80iM, SIK OMaA MeNbHUUS»
(“to flap one’s jaw”), «dasaii nomazaii Ham, Hacms, a mo
3HO8Y cudu, éce baiiouxu 6’ euw» (“to twiddle one's thumbs”),
«Hy 1020 mu e eumepna kyxny? Ii 6pudxo y pyxu essmul».
Through the use of these phrases in speech in a certain
context, pre-schoolers conveyed a negative attitude of peers'
actions, condemned misbehaviour (7.7% of children).
However, there were also positive evaluations, admirations,
expressed by means of phraseologisms, but these were
singular, episodic, and individual cases of explication (3.5%
of children). For example: «Bosa 3Hae sk mpeba mawunky
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3asodumu sk ceoix n’simv nanvuie» (“like the back of one's
hand”), «lapna cvozo0Hi Mapunxa sk xeimouxa, w0 6ins
Hauiozo doma y Knymbi pocme» (“pretty as a picture”),

«Kpacusuii Cawa, ax xoszauox». 4.9% of children were
unable to express evaluation in their own speech with the
help of phraseology (Fig. 7).

25

20

Lack of characteristics; 4.9

15

10

Evalution of speech ~ Emotionality of speech  Figurativeness of speech

Disapproving characteristics; 7.7
Approving characteristics; 3.5
Negative emotions; 2.8

Positive emotions; 4.9

Lack of phraseological means in speech that create
the figurativeness of speech; 13.3

Use of phraseological means that create the
figurativeness of speech; 6.3

Figure 7. Experimental data on the development of operations of evaluation, emotionality, and figurativeness of speech
as qualitative indicators of expressiveness of children's speech, %

Pre-schoolers rarely expressed emotionality, emo-
tional states (admiration, joy, surprise (curiosity), re-
sentment, confusion) through phraseological units. For
example: «Hamans Ilempisua, a npasda Kpacuso y Hac 6
epyni? Awc oywa padiel» (“the heart fills with joy”), «Bydy
cnamu 3apas 6e3 3aduix uie, 60 emomuscs» (“sleep like a
baby”), «He ckascy, mama ckazana, w06 1 mpumae A3uKa
3a 3ybamu, i He po3kaszyeas Hiuozo» (“keep one's mouth
shut”). 4.9% of children expressed positive emotional states
through phraseologisms, and 2.8% of pre-schoolers ex-
pressed negative emotions (Fig. 7). Thus, only in the speech
of children who actively used phraseologisms, emotionally
colored speech was traced. These were both in situations
of independent explication of phraseological expressions
in spontaneous speech, and situations of stimulation of their
speech by the educator. In all these cases, the children
reproduced the phraseologisms available in their speech
and speech experience completely, correctly, and accu-
rately, appropriately using phraseologisms in specific life
situations, “fitting” them into the context of expression.

Figurativeness of speech is characteristic of children
who showed the ability to understand the secondary mean-
ing of phraseologisms in a situation where they were
offered variants of meanings, as well as pre-schoolers who

reproduced phraseologisms without making various
changes (reduction, transformation), but in a situation where
the educator encouraged them to use phraseologisms in
speech. 6.3% of children used phraseological units that
created the figurativeness of speech, but 13.3% of children
did not use phraseological means in speech to ensure the
figurativeness of speech (Fig. 7). This is confirmed both by
children's understanding of the meaning of phraseological
units offered to them for perception and by the actual
facts of children's use of phraseological units in their own
speech. Thus, the understanding and correct reproduction
of phraseologisms already testify to the figurativeness of
children's speech, created by means of both understandable
and reproduced in speech with phraseologisms.

Analysis of observation results of the state of devel-
opment of children's operations of understanding the fig-
urative meaning of phraseologisms, as well as the use of
phraseologisms in speech showed the uneven development
of these operations, and also allowed to determine individ-
ual levels of completeness of relevant operations in children:
high, sufficient, average, low (Table 3).

The different levels of development of children's
operations of understanding the meaning of phraseologisms
and their use in speech are graphically presented in Figure 8.

Table 3. Levels of development of operations of understanding the meaning of phraseologisms
in children and their use in spontaneous speech

Criteria

Units of measurement

Levels of development of speech
operations (%)

Sufficient Average
POINTS
40-28 27-19

Low

High

48-41

L Semantic Operations of understand.mg the meaning of 74 35.4 447 13.0
phraseologisms
2. Pragmatic Operations of using phraseologisms in speech 35 14.7 19.9 61.9
3. Expre.ssu.ve— Operations of .evaluatlon, emotionality, ~ 176 78.9 35
stylistic figurativeness of speech
The average indicator of the development of operations of
4. understanding the meaning of phraseologisms in children and 35 22.6 47.7 26.2
their use in speech
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Figure 8. Levels of development of children's operations of understanding the meaning of phraseologisms
and their use in speech

It was established that each level of development of
operations of understanding the figurative meaning of phra-
seological units and their use in speech is correlated with
certain psychological and psycholinguistic characteristics.

The high level of development of operations (41-
48 points) includes children (3.5%), in whom the operations
of understanding the figurative meaning of phraseological
units and operations of using phraseological units in speech
are fully developed. Pre-schoolers not only understand the
figurative meaning, but also try to explain it, but in a unique
way, typical of children of this age (explain figurative mean-
ing by revealing the meaning of phraseologisms with spe-
cific examples, which is one of the direct manifestations of
generalised figurative meaning particular phraseological
unit; describe the phraseologism closely to the correct inter-
pretation; replace phraseologism with a synonymous phrase).
Children actively operationalise phraseological structures
in spontaneous speech, use them grammatically correctly, do
not change their established form, accurately actualise them
in spontaneous speech. Children's speech is characterised
by pronounced emotionality, it is emotionally coloured in
expressive and figurative terms, contains phraseologisms
with words-concepts. In the statements of pre-schoolers,
approving and disapproving characteristics can be traced
by means of phraseological structures.

A sufficient level of development of operations (28-
40 points) includes children (22.6%), in which operations
of understanding the meaning of phraseologisms and
their use in speech are partially developed. These children
understand phraseologisms in the literal sense, and also
reveal the figurative meaning of phraseological units not
by self-interpretation, but only by choosing a variant of
meaning from the functional equivalents given to them. Pre-
schoolers actualise phraseological units in speech mainly
in the situation of the educator's request to use unusual
expressions during the retelling of a fairy tale; reproduce
phraseology in the established form; use phraseologisms
accurately. Children are able to evaluate the actions of
peers, to give approving or disapproving characteristics by
means of phraseologisms, but the evaluation of speech is
nominated mostly by negative, stylistically underestimated
characteristics. Pre-schoolers express the emotionality of
speech with the help of phraseological compounds that
reproduce emotional states (admiration, joy, surprise,
resentment, confusion).

The average level of development of operations

(19-27 points) includes 47.7% of children with minimally
developed operations of understanding the meaning of
phraseologisms and their use in speech. These children do
not understand the figurative meaning of phraseologisms,
but in a situation of additional stimulation (choosing a
variant of the meaning of the proposed) choose both fig-
urative and associative meanings. Pre-schoolers explain
phraseological units in the process of retelling fairy tales
and only in situations where the educator reminds them
of the need to use unusual expressions. By reproducing
phraseological structures, children usually change their
established forms through reduction and transformation.
Children belonging to this group operationalise phrase-
ologisms inappropriately in different speech situations.
Evaluations and emotionality are not traced in expressions.
The figurativeness of speech is determined by the
phraseological structures heard from fairy tales and used
during their retelling.

The low level of development of operations (0-
18 points) includes children (26.2%), in which operations
of understanding the meaning of phraseologisms and
their use in speech are undeveloped. These children un-
derstand neither the figurative nor the direct meaning of
phraseologisms. In a situation of additional stimulation,
they choose both associative and semantically abnormal
meanings. This group also includes respondents who do
not communicate with the educator/psychologist. There
are no phraseologisms in children's speech.

The study made it possible to record the difficulties
associated with deciphering the figurative meaning of
phraseologisms and their verbalisation in speech, namely:
a) the difficulty of inhibiting the nominative meanings of
individual words that form the phraseological structure;
b) difficulties of abstraction from external (accidental)
associations; c) difficulties in explaining figurative meanings
of phraseological units in spontaneous speech.

The authors of the study believe that the causes
of these difficulties are the underdevelopment of children's
speech and cognitive operations, namely: underdevelopment
of metaphorisation, “deactualisation” of the components of
phraseological units (transposition of semes); undeveloped
operations of semantic syntax and choice of linguistic
meanings of words; undeveloped operations of secondary
semiosis, when the finished phrase (phraseologism) is
used to denote another meaning; underdevelopment of
comprehension operations; undeveloped operations of
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inhibition of side associations, which cause inaccurate,
incorrect understanding of the meaning of phraseologisms;
underdevelopment of operations of abstraction from the
denotative meaning of individual words, from which a
coherent phraseological expression is formed; limited
language and speech experience of children; limited life ex-
perience of children; dominance of visual-sensory impres-
sions and concrete-figurative thinking over abstract and
verbal-logical thinking; underdevelopment of operations of
memorising phraseologisms and keeping them in memory.

Additionally, a significant reason for the emergence
of these difficulties in children is that in preschool education
still not enough attention is paid to the purposeful
development of children's operations to understand the
figurative meaning of phraseologisms, as well as to work to
enrich children'sspeech with phraseological expressionsand
use these persistent colorful, witty and accurate expressions
in communication. Thus, pre-schoolers occasionally perceive
phraseologisms in the environment of preschool (perhaps
in the family environment, in the surrounding reality); they
do not have any practice of systematic explication (use) of
phraseologisms in spontaneous speech (due to the lack of
appropriate purposeful work in the preschool, specially
created situations that would stimulate children to express
themselves using phraseologisms), which leads to the fact
that most perceived and meaningful expressions “shift”
into the passive speech of pre-schoolers.

CONCLUSIONS

Pre-schoolers acquire the phraseologisms of their native
language spontaneously, under the influence of the speech
of others (by imitating the language of adults, repeating

interesting and unusual expressions), and selectively (children
use simple phraseologisms in speech, which are accessible
to understanding, close to their life experience). Pre-schoolers
understand the meaning of phraseologisms better than use
them in oral speech. The use of phraseologisms in spon-
taneous speech is a more complex speech operation for
children than the operation of deciphering the figurative
meaning of phraseologisms. The authors of this study explain
this by the fact that in the senior preschool age the active
vocabulary of children is being enriched (including
phraseologisms heard from adults in everyday life in cer-
tain situations), at the same time most phraseological
structures shift into the passive vocabulary of children. The
phraseology of pre-schoolers is stylistically homogeneous,
it is represented only by those phraseological structures
that are most often used by both adults and children.

The study showed that both the operations of chil-
dren's understanding of the figurative meaning of phra-
seological units and the operations of using phraseological
units in spontaneous speech have an individual character.
Children understand the meanings of phraseologisms dif-
ferently and use them differently in speech.

Thus, the study allowed us to assert that both
operations of understanding the figurative meaning of
phraseological units and operations of using phraseological
units in spontaneous speech are still at the stage of forma-
tion and require further development in older preschool
children. The authors of this study see prospects for further
research in the development and testing of psychotechnolo-
gies for the purposeful formation of operations in children
of older preschool age to understand the figurative meaning
of phraseologisms and their use in speech.
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Yuisepcuret Ipuropia CxoBopoau B Ilepescnasi
08401, Byn. CyxomnuHcbKoro, 30, M. Ilepescnas, Ykpaina

McuxoniHreicTUYMHE BUBYEHHSI MOBJIEHHS AiTEN CTApLUOro AOLUKIIbHOrO BiKY:
0CO6/IMBOCTi pO3yMiHHA 3HaYeHHA ¢ppa3eonoriamiB i BXXMBaHHS iX
Yy CNOHTAHHOMY MOBJIE€HHi

AHoTau,if. OBonoiHHs Gppaseosorieo pifHOI MOBY BayK/TMBE /Il MOBJIEHHEBOTO Ta [ICUXIYHOTO PO3BUTKY HOLIKIIbHVKIB;
3a JJOIOMOrolo (pa3eoyIorisMiB JiTU MOXYTb €KCIIPECHBHO BiITBOPIOBATH B MOBJICHHI pi3sHOMaHITHi conjianbHi nogii,
HeyllepelKeHO XapaKTepyu3yBaTy JIofiel, ixHi #ii Ta BuMHKU. MeTa HaykoBoI poOOTY — BMBYMTH IICUXOJIHIBICTUYHI
0cOOMMBOCTI PO3BUTKY B [iTell omepalill po3yMiHHSA IEepeHOCHOrO 3HadeHHA Qpaseosoriamis i BepOamisanii ix y
CIIOHTAaHHOMY MOBJIEHHi. 3 IIi€f0 MeTO0 BMKOPUCTOBYBA/INCSA METOAY OL[iHIOBAHHA PO3YMiHHS IEPEeHOCHOTO 3HAUYEHHS
IpMKa3oK i Meradop, MpAMOro TIyMadeHH:A CJIOBA, BMOOPY OJHOTO BapiaHTa 3HaYeHHA i3 KibKox mapadpas,
OLIUTYBAHHA JiiTell, Pikcallid IXHIX BIC/IOBIIOBaHDb HA AMKTOQOHI, 6eciny 3 fiTbMu. AHajIi3 MOB/IeHHA [iiTell BinbyBaBcsa
3a KpUTepifiMM Ta BifIOBiJHMMM IOKa3HMKAMI: CEeMaHTUYHUII (TeKCUYHUI, MeTadOpWYHMII, KOHLENTYya/JIbHUIT),
IIparMaTMYHul (aKTMBHICTD BXXMBaHHA (Ppa3eosori3MiB, IPaBWIbHICTb BiITBOPEHHS, MOPEeYHICTh aKTyasisanii),
eKCIIPeCUBHO-CTWICTUYHWIT (OLiHHICTD, eMOLiIHICTb, 00pa3HicTh MOBJIEHH:). 3a pe3yIbTaTaMy JOCIKeHHA OyIo
BJMOKPEMJICHO YOTHPHU PiBHA PO3BUTKY B JiTell ollepalliil po3yMiHHA IIepeHOCHOTO 3Ha4eHHA (pa3eoIorisMiB i BXKMBaHHA
IX y MOBJIEHHI: BUCOKWI, JJOCTaTHil, CEPENHili, HU3bKII, KOXKEH 3 AKUX CIBBIJHOCUBCA 3 IIEBHMMU IICUXOIOTiYHUMU
Ta ICUXOJNIHIBICTMYHMMU XapaKTepUCTMKaMU. BCTaHOBIEHO, 1O OBOJOAIHHA AiTbMU (paseonorielo BinOyBaeTbcs
CTUXIIIHO, il BIUIBOM MOBJIEHHS OTOYYIOUMX, Ta BUOIpKOBO. 3’ACOBAHO, 1[0 HOLIKI/IBHUKM Kpallle PO3yMil0Th 3HaUeHH A
¢dpaseornorismis, HDK YXKMBAIOTD IX B YCHOMY MOBJICHHI; BUABJIEHO, [0 BUKOPMCTaHHA $pa3eo/nori3MiB y CIIOHTAaHHOMY
MOBJIEHHI € JI/iA JIiTell CK/IQJHIIIOK MOBJIEHHEBOIO OIEPALi€I0, HDK OIepalis NeKOAyBaHHSA IE€PEHOCHOIO 3HaY€HH:
¢dpaseonorismy. Ilpote, i omeparnili po3yMiHHA IIepeHOCHOrO 3Ha4eHHA (paseosnorismis, i omepalil eKCIUTiKyBaHHA
¢$paseosorisMiB y CHOHTaHHOMY MOBJIEHHI IIOTpeOYIOTh IOfa/IbIIOrO PO3BUTKY. IIpakTWyHa LIiHHICTb BOCIIIKeHHA
IO/IATAa€ Y pO3poO/IeHH] [iiarHOCTYBa/JIbHOI METOZVIKY BUBYCHHA OIlepalill po3yMiHHA 3HaueHHA (paseosnorismis Ta
IXHBOTO BXXMBAHHS Y CHOHTAHHOMY MOBJIEHHI B 30Hi aKTya/IbHOTO MOB/IEHHEBO-MMUC/IEHHEBOTO PO3BUTKY JUTUHMA

KntoyoBi coBa: posymiHHA [EPEHOCHOTO 3HAYeHHs! (PpaseororisMiB, eKCIUIKyBaHHs (paseonorisMis, CTYAiFOBaHHS
MOBJIeHHsI, Ppa3eorIoriuHi OMHMI
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INTRODUCTION

One of the main prerequisites for the country's competi-
tiveness in the conditions of today's high-tech environment
and the dominance of “knowledge economy” is to ensure
effective education as a system of training high-quality pro-
fessionals and effective communicators. Developed coun-
tries pay much attention to reforming and updating national
education systems. In recent years, Ukraine has also been
actively reforming various areas of the education sector,
for example, by implementing the New Ukrainian School
and 179 standards of vocational education, developed on
the basis of a competency approach; developing a system of
higher education standards that corresponds to the national
qualifications framework; introducing a dual education
system, etc.

Higher education is the culmination of the educa-
tional process, and preschool education is its beginning.
Preschool education is very important for the formation of
a holistic and harmonious personality in the future. It is at
preschool age that the child begins to socialise, learn basic
life knowledge and concepts, acquires the primary skills and
abilities of social behaviour and relationships. In Ukraine,
the Law on Preschool Education (2001) [1] guarantees all
children access to preschool institutions. But, according to
the Ukrainian Institute of the Future, there are some prob-
lems and shortcomings in providing this opportunity. Thus,
at the end of 2017, there were 14,907 preschool institutions
in Ukraine, but this is not enough to ensure places for all
Ukrainian children in kindergartens. Preschool education
in cities satisfies demands of only 66% of children, while in
rural areas — of only 41%. In addition, there is an overload in
the preschool sector. The existing institutions are designed
for 1.14 million children, but in fact they are attended by
1.3 million children [2]. Despite some measures taken by
the government (for example, organisation of inclusive
groups, permission to invite legal entities and individuals to
provide certain services), the modern system of preschool
education in Ukraine still urgently needs modernisation
both in the conceptual and methodological aspects and in
the issue of effective management of the sector.

In the process of reforming and renovating the
education system, it is useful to study the experience of
other education systems that have already succeeded in this
area. Studying the peculiarities of the organisation of these
systems, their development, modernisation and reforming
provides an opportunity to adopt and implement effective
means and techniques for updating preschool education in
Ukraine, on the one hand, and to prevent failures and save
public funds, on the other hand.

Singapore demonstrates a fairly effective combina-
tion of public administration and active participation of
private providers in the preschool education sector, which
in the conditions of today's market economy is interesting
in terms of reforming the national preschool education
management system and expanding the role of the private
sector in the provision of preschool services. At present,
there are only 189 private preschool institutions in Ukraine,
that is only 1.26% of the total number of institutions [2].

The purpose of the study is to investigate the main
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features of public management of the preschool sector in
Singapore’s education system and the role of the state in its
reforming and modernisation.

LITERATURE REVIEW

The issues of reforming and updating the national system of
preschool education attract the attention of many scholars
who study various aspects of this process. L.Kozak considers
providing appropriate conditions for receiving preschool
education, ensuring the effectiveness of personality-ori-
ented education system, implementing the principles of
democratisation, humanisation, individualisation to be the
main tasks of the modernisation of preschool education. The
researcher analyses the problem of the quality of preschool
education systemically in aspects of children's health,
intelligence, moral and aesthetic development and considers
the quality of learning programmes, human resources, ma-
terial, financial and psychological conditions for ensuring
normal activity and development of each child to be the
main criteria of the efficiency of preschool education and
the stability of preschool institutions [3, p. 202]. N. Gavrysh
and K. Krutiy see the main task of reforming the preschool
education sector in Ukraine in updating approaches to
the basic aspects of its functioning. Researchers emphasise
that in the modern child-centric paradigm of preschool
education it is important to review approaches to assessing
modern children, their abilities, interests, cognitive and
psychological characteristics and needs; to the system of
professional training of the new generation of preschool
teachers with changing the principles of organisation of
the education process at all levels; to modern method-
ological support towards its simplification, specification,
conformity with modern realities and needs [4, p. 8]. Ac-
cording to T. Andryushchenko, reforming and optimising
preschool education should be implemented on the basis
of the principles of individualisation and consideration of
the characteristics of children, subject-subject interaction,
which assumes a personality-oriented model of communi-
cation between adults and children, and the universality of
preschool space and openness [5, p. 27].

Studies of preschool education systems in Asia,
their management, organisation and reforming were con-
ducted mainly by foreign researchers. Tang R. studied the
conceptual, structural and organisational features of the
functioning of preschool education systems in five Asian
countries — China, Singapore, South Korea, Indonesia and
Vietnam - and described the main common features of the
systems. The author underlined a conceptual transition
from an academic subject-oriented to a child-centred ap-
proach in the educational process of all these countries
and a significant influence of Western philosophy of early
child development [6, p. 28]. The common features are also
the tendency to centralise preschool management and the
desire to ensure equal access to preschool education for all
citizens, regardless of their material opportunities, place of
residence or individual characteristics [6, p. 31].

According to Tang Ch., since 2000, Singapore's pre-
school education system has undergone significant changes
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and innovations. The main areas of reforming preschool
education in the Republic of Singapore are the revision of
conceptual and methodological approaches to the educa-
tional process, development of new programmes, mod-
ernisation of preschool institutions, as well as professional
training of teachers in the preschool education sector. The
author emphasises the significant role of the state in im-
proving the quality of the preschool sector through prag-
matic management of the preschool education sector and
the creation of a strong management system [7].

METHODOLOGY

In the research the author used a set of theoretical research
methods: analysis, synthesis, comparison and systemati-
sation. The analysis of theoretical and methodological lit-
erature on the issue, normative documents, Internet sites
of the Ministry of Education of Singapore and the Early
Childhood and Development Agency, which regulate and
control the functioning of the preschool education sector
in Singapore, allowed to define the role and functions of the
state in the management of preschool education institutions
and to identify and systematise the main areas of reforming
the sector at the present stage. The method of comparison
made it possible to analyse the process of management and
renewal of preschool education in Singapore in terms of
content and time.

The study was conducted on the basis of such meth-
odological approaches to the study of pedagogical phe-
nomena as systemic, personality-oriented, axiological and
synergetic. A systemic approach makes it possible to study
a phenomenon in connection with other systems influenc-
ing and determining the peculiarities of its functioning.
Singapore's preschool system was considered in connec-
tion with other stages of education in the country and the
criteria of their continuity, as well as with different peda-
gogical ideas and concepts. Personality-oriented approach
involves the study of the pedagogical process in terms of
its effective impact on the student. The child is the centre
of the educational process. The axiological approach con-
siders learning not only in terms of students' acquisition of
certain knowledge and skills, but also appeal to universal
values, humanistic ideas, equal opportunities for all. It was
found that the principle of meritocracy, which presupposes
the equality of all people in the career development system,
is the main principle of human interaction in Singapore.
The synergetic approach allows to study a pedagogical phe-
nomenon in connection with other spheres of human life,

for example, socio-economic conditions, cultural, ethnic
characteristics of the population, the political course of the
government. It provides a link between research and real life.

The study was conducted in several stages. The
first stage involved determining the general characteristics
and features of the functioning of the preschool education
sector in Singapore. At the second stage, the regulatory
framework of the preschool sector of education was an-
alysed. The third stage was aimed at studying the main
areas and initiatives of reforming preschool education in
Singapore. The role of Singapore preschool certification
systems was considered at the fourth stage of the study. At
the final, fifth stage, the states role in ensuring equal access
for all young Singaporeans to quality preschool education
and supporting the principle of meritocracy was examined.

RESULTS AND DISCUSSION

The main characteristics of modern preschool
education in Singapore
Singapore is a small multinational city that gained its inde-
pendence in 1965 [8]. Not having rich natural resources and
developed industry, but trying to achieve high economic
growth, the Government of Singapore focused its efforts
on developing the country's human potential and training
educated competitive professionals. The effectiveness of
Singapore's education system, including its management, is
confirmed by the achievements of Singaporean students in
international competitions and rankings. Representatives
of Singapore consistently occupy top positions in world
rankings for assessing the quality of education [9; 10].

Compulsory education in Singapore begins in pri-
mary school, attending preschool institutions is not com-
pulsory. Despite this, modern preschool education is pop-
ular in Singapore. Socio-economic development of the
country has led to a tendency of increasing the number of
working women, which, in turn, has increased the role of
preschool institutions in educating little children and pre-
paring them for school. Responsibility for the upbringing
and education of young citizens of Singapore at the present
stage is divided between families and preschools [7, p. 36].
According to the Early Childhood and Development Agency,
in 2018 there were 1,479 child care centres and approxi-
mately 435 kindergartens in Singapore [11]. According to
the Ministry of Education, in the period from 2014 to 2020
there was a significant increase in the number of children
attending kindergartens under the Ministry of Education
of Singapore (Table 1).

Table 1. The number of children enrolled in kindergartens under the Ministry of Education of Singapore

Year of enrolment Number of children

2014 250

2015 951

2016 1,669
2017 2,379
2018 2,893
2019 3,841
2020 5,577

Source: [12]
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Singapore's modern preschool sector is private and
consists of two types of institutions: child care centres and
kindergartens. Historically, each of these institutions was
created to achieve different goals. Child care centres were
built in the 1940s to support working mothers from low-
income families, while kindergartens were organised by
churches, non-profit organisations and private entities in
the 1940s and 1950s for educational purposes. At present,
child care centres educate children aged from two months
to 7 years, kindergartens provide care and education for
children aged from 2 to 7. The legislation governing the
functioning of child care centres is the Child Care Centres
Act of 1988 [13] and of kindergartens is the Education Act
of 1958 [14]. The Education Act regulates the functioning
of kindergartens in terms of staffing and qualification,
location, forms, means and resources of the educational
process, safety, health and hygiene, as well as preparing
children for primary school. In addition, the activities of
both child care centres and kindergartens are regulated by
the Private Education Act [15].

Objectives and tasks of public management in
the preschool education sector of Singapore

Despite the fact that all preschools in Singapore are pri-
vate, the state influences their work. Until 2013, Singapore's
preschool education sector was controlled by two minis-
tries. The Ministry of Education regulated the functioning
of kindergartens, and the Ministry of Social and Family
Development controlled child care centres. Subordination
to two different ministries led to differences in conceptual
approaches. Child care centres focused more on meeting
social and family needs by increasing the accessibility of
these institutions to a wide range of Singaporeans, and kin-
dergartens focused on meeting the educational needs of
children, quality preparation for primary school. Funda-
mental differences in the concepts, goals and approaches
of kindergartens and child care centres led to significant
differences in their systems of management, regulation,
organisation, financing of the educational process and the
quality of staft training [16, p. 5].

To unify the activities of all preschool institutions in
Singapore, the Early Childhood and Development Agency,
which was jointly formed by the Ministry of Education
and the Ministry of Social and Family Development of
Singapore, started its work on April 1, 2013. The Early
Childhood and Development Agency (further referred to
as the Agency) functions as an autonomous agency and
oversees the conceptual and methodological basis and key
aspects of the educational process in both kindergartens
and child care centres. The Agency’s activities are based
on the philosophical understanding that all children,
regardless of their origins, deserve a positive experience
of early childhood through quality care and education,
which, in turn, contribute to the holistic development of
the individual and create a strong foundation, instilling a
love to learning [17].

The main tasks of the Agency are to ensure the
availability of preschool education for all through subsidies
and grants, quality and professionalism of the preschool
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sector, quality of preschool learning programmes, high
professional level of teachers by means of:

o increasing the quality of resources for educating
young children;

o providing opportunities for professional growth for
educators and teachers at preschool institutions;

« cooperation with parents to support the development
of children and consolidate learning outcomes in preschool
institutions;

« supporting strategic partnerships and programmes [17].

Thus, the main tasks of the Agency are the regulative
and innovative activities in the preschool sector of Singapore.
Accessibility, quality, responsibility, cooperation and part-
nership are considered to be the main prerequisites of the
effectiveness of preschools in Singapore.

At the present stage, the issue of differences in cur-
ricula is also settled. Both kindergartens and child care
centres provide a unified and formalised three-year pre-
school programme for children of four (“Nursery”), five
(“Kindergarten 1” or K1) and six years (“Kindergarten 2”
or K2) [7, p. 37]. Curricula “Kindergarten 17 (K1) and
“Kindergarten 2” (K2) last 40 weeks a year, 4-5 hours
a day, with a break for vacation. Preschools may also of-
fer additional educational programmes, such as a “Play-
ground” programme, as well as full-day or flexible in time
programimes.

Updating the conceptual and methodological
basis of preschool education in Singapore

Active reforming of preschool education in Singapore
began in 2000, when the government officially recognised
that the first years of child development are crucial for his
holistic development and therefore must meet age charac-
teristics, be adapted to the needs of quality development
and education of young children [16, p. 2]. Effective devel-
opment of a child at an early age ensures his readiness to
study at school, eliminates racial and ethnic differences and
allows to form the ability to learn throughout life [7, p. 38].

Leaving the preschool education sector to be private,
the Government of Singapore took control over the de-
velopment and implementation of the conceptual and
methodological framework of preschool education. The
Government focused on improving the quality of preschool
education through balanced participation in the most im-
portant aspects, which significantly affect the child's future
learning outcomes. The main activities of the Ministry
of Education of Singapore and the Agency in the field of
preschool sector reforming were aimed at determining
the desired outcomes; developing a conceptual framework
for curricula, systems and structures of teacher training;
professional development and ensuring the readiness of
institutions to work with children from disadvantaged
families [7, p. 38].

In January 2003, the Ministry of Education of Sin-
gapore implemented the conceptual framework “Nur-
turing Early Learners” This conceptual framework is not
obligatory, but is used as a guide for preschool teachers and
educators in the process of designing and implementing
a quality curriculum for children aged from four to six
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in their preschool institutions. The purpose of the con-
ceptual framework “Nurturing Early Learners” is to create
a theoretical, conceptual and methodological basis for
effective child development in six areas: aesthetics and
creativity, discovery and knowledge of the world, language
and literacy, motor skills, numeracy, social and emotional
development [18, p. 6]. The framework, despite its optional
nature, became the first “nationally approved” government
document aimed at the development of the preschool
education sector in Singapore [19, p. 205].

The management and teachers of child care
centres and kindergartens, as a rule, independently develop
curricula and forms of teaching for their institutions, using
an integrated approach and guided by the basic conceptual
framework for preschools “Nurturing Early Learners’,
proposed by the Ministry of Education. Previously, before
the introduction of the conceptual framework “Nurturing
Early Learners”, kindergartens or child care centres offered
different programmes depending on their own philosoph-
ical approaches and vision of the educational process as a
whole [19, p. 205]. The conceptual framework “Nurturing
Early Learners” recommends educators of preschool children
to apply a “thematic approach” in their curricula, when the
learning process is integrated around a particular topic [7,
p. 39]. Within the conceptual framework “Nurturing Early
Learners”, six basic principles of the organisation of quali-
tative educational process for children of preschool age are
defined [19, p. 6]:

« integrated approach to learning;

« teacher as a leader of the educational process;

« learning through purposeful play activities;

« authentic learning through quality interaction;

o children are builders of their knowledge;

« holistic, comprehensive development of the child.

The system of the principles of preschool education
is based on the understanding that the child is an engaged,
active and competent participant of the learning process.
Following these principles in the process of the organisation
of educational activities provides a complex approach to
the learning process through activating various types of
target games and effective interaction and, respectively, to
children’s independent knowledge acquisition and holistic
development.

To ensure a connection between the goals and out-
comes of preschool education and the entrance require-
ments in primary school, which is the first compulsory
stage of the education system in Singapore, the Ministry of
Education in 2000 proposed a list of “Desired outcomes of
pre-school education” The process of determining them took
place in close cooperation with specialists and practitioners
in the field of preschool education. The main competencies
that children should have at the end of preschool education
include:

o knowledge of what is right and what is wrong;

« willingness to share and work with others in turn;
« ability to communicate with others;

« curiosity and ability to conduct research;

« ability to listen and speak with understanding;

« feelings of confidence and self-satisfaction;

« good physical shape and healthy habits;
« love for family, friends, teachers and school [20].

The proposed list of “Desired outcomes of preschool
education” focused on upbringing happy and healthy chil-
dren and their successful socialisation in the learning
process. Along with such competencies as reading, writing
and counting, the formation of certain socio-emotional
abilities is no less important for the holistic development
of the child [7, p. 39].

The focus on the holistic development of young
children in the conceptual framework “Nurturing early
learners” is expressed through rejecting a purely academic
subject-centric approach to the learning process [19, p. 206]
and focusing, in addition to the cognitive development of
the child, on his social, emotional and moral growth [21,
p- 95]. Until 2003, Singapore's pre-school education was
considered only as a preparatory base for primary school,
and many preschool institutions developed academic
skills using a didactic approach to teaching, repetition and
exercises in notebooks. In contrast, for example, preschool
education in Western systems is traditionally based on play
and practice through role-playing games, creative activities,
reading and other group activities. The Western approachin
preschool education develops life skills, the ability to solve
various life problems, creativity, critical thinking, etc. In the
context of “knowledge economy”, creativity and innovative
ability are necessary to succeed. According to the current
policy of the Agency, preschool education institutions
should offer holistic child development programmes that
provide comprehensive — cognitive, physical, intellectual,
emotional and social - development of children through
partnerships between parents and preschools [22, p. 276].

In addition to the theoretical part, the conceptual
framework “Nurturing early learners” contains practical
advice, for example, how to plan the learning process
on the basis of an integrated approach, and offers a con-
sistent system of actions in the process of planning and
developing various types of pedagogical activities. In
order to effectively implement the conceptual framework
“Nurturing early learners” in Singapore's preschool edu-
cation system, the Ministry of Education organised and
conducted workshops and seminars to familiarise teachers
with the basic provisions of the conceptual framework
and its application in preschool curricula. In addition, all
preschools have always been provided with consulting by
the Ministry of Education of Singapore. The conceptual
framework “Nurturing early learners” was also distributed
in all institutions of preschool teachers training in order to
align their training programmes with the provisions of the
conceptual framework [7, p. 40].

Another area of the activity of the Ministry of
Educationin Singaporeis the regulation and standardisation
of the qualification and professional level of teachers and
pedagogical staft at preschool education institutions. In
2003-2008, a policy of compulsory training for preschool
teachers was introduced in order to ensure that their
professional level and knowledge of English correspond
to modern requirements of preschool education. In 2008,
every fourth teacher had a Diploma in preschool education
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(track - Teaching), the rest — a Certificate in preschool
education (track - Teaching). In 2013, the Ministry of
Education increased the professional requirements for
teachers working in preschools on the programmes “Kin-
dergarten 1”7 (children of 5) and “Kindergarten 2” (children
of 6) to the Certificate of General Education (CGE) of
Ordinary (“O”) level in English language and a Diploma
in preschool education (track - Teaching) [23, p. 102].
English is the official language of the educational process
in Singapore.

The main principle of Singaporean society is the
principle of meritocracy, according to which the success of
each person depends solely on his work and diligence, not
on family ties or social status. The government considers
one of its main tasks to ensure equal conditions for the
development and self-realisation of all Singaporeans, in-
cluding pre-schoolers. According to optional nature of
preschool education in Singapore, children enter primary
school with different levels of training. This fact causes
unequal opportunities at the beginning of school, creates
social inequality, giving preference to those children who
received better preschool education and had access to more
educational resources and therefore were better prepared
for primary school [22, p. 275]. Taking into account the
importance of preschool education, the Government takes
measures to involve as many children as possible into the
preschool sector in order to equalise their opportunities
to learn at an early stage of development. For example,
in March 2007, the Ministry of Education introduced a
programme for improving the quality of preparation for
primary school. The programme is implemented in three
areas, namely:

« identifying children with a low level of preschool
outcomes and providing necessary assistance at preschool
institutions;

« identifying five-year-old children who do not attend
preschool institutions and giving them the opportunity to
attend preschools through financial assistance;

« identifying six-year-old children who do not attend
preschools and encouraging them to attend preschool in-
stitutions for improving their English language skills and
preparing for school life [7, p. 42].

To support low-income families in Singapore, there
is a State preschool financial assistance scheme, which
provides 90% compensation of the monthly fee for visiting
the preschool institution. In 2007, an additional monthly
assistance to low-income families in the amount of 200
Singapore dollars was introduced to cover the registration
fee and purchasing a uniform [7, p. 41]. Moreover, the fee
for attending preschool education institutions is rather
small. At present, there are many different public or private
subsidy programmes in Singapore's preschool sector.

Certification and assessment of the quality of
preschool education institutions in Singapore

Obligatory formalised and standardised schemes for as-
sessing the quality of preschool education have not been
developed in Singapore. The country has a voluntary system
of certification in the preschool education sector. Educators
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and teachers independently keep diaries of observation, on
the basis of which the inspectors of the Agency make a
decision on the certification of a preschool institution [24].

One of the common voluntary certification systems
is the SPARK system, which stands for Singapore Preschool
Accreditation Scheme. During the accreditation of the
preschool institution the diaries of teachers' observations
with results of their self-assessment are studied. Curricula,
lesson plans, schedule and peculiarities of the organisation
of the learning process are also analysed. To assess the
effectiveness of the learning process, inspectors use the
method of observation and interviewing. The inspection
usually lasts for two working days. According to the results
of the inspection, a certificate is issued, which affects the
rating position of a preschool institution in Singapore.
The popularity of such ratings among parents encourages
preschools to take an active part in the process of assessing.
According to the statistics of the Agency, in 2017, 790 pre-
schools participated in the voluntary SPARK certification,
in 2018 - 879, and in 2019 - 948 [25]. According to the
evaluation criteria of the SPARK rating system, certificates
of three levels are issued — basic, medium and high. Until
2016, the Certificate was given for 3 years, at present — for 6.
To receive the SPARK Certificate, a preschool institution
must meet the following criteria:

» comply with basic licensing requirements;

o at least 75% of the teaching staff must have Diplomas
in preschool education;

o the Head of the preschool institution must have a
Diploma in preschool education (track — Teaching) and a
Diploma in preschool education (track — Leadership), as well
as work experience in the preschool sector for at least 2 years;

o the preschool must undergo “Quality Assurance
Training” at the Agency [24].

CONCLUSIONS

Considerable changes have taken place in Singapore's pre-
school sector since 2000. Despite the fact that the preschool
sector is completely private in Singapore, the Government
has managed to establish an effective system of preschool
education management. The main areas of state reforming
in the preschool education sector were the development
of theoretical and methodological framework “Nurturing
early learners”, unification of the management of preschool
institutions, increasing the professional level of preschool
teachers and providing guaranteed opportunities to get
preschool education for all children.

The development of the conceptual framework
“Nurturing early learners” allowed, on the one hand, to
change approaches to the educational process, move from
an academic subject-centric to child-centred approach,
which provides holistic development and socialisation of
the child through his active participation in play, and on
the other hand, to systematise the basic provisions and
criteria of educational programmes in preschool insti-
tutions. The establishment of the Early Childhood and
Development Agency brought together child care centres
and kindergartens under one governing body, which also
unified the principles of their functioning. The introduction
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of new qualification requirements for preschool and new Implementing various material assistance pro-
programmes for their professional training ensured an  grammes for low-income families and additional training
increase in their professional level. The impact of rating  programmes to prepare individual children for primary
systems on the economic efficiency of preschool institutions  school provides equal opportunities for all preschool chil-
stimulates them to actively participate in certification and  dren and upholds the principle of meritocracy, which is a
improve the quality of preschool education in general. fundamental principle of modern Singapore society.

(1]
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Isakova

€nnsasera IlaBaiBHa IcakoBa

Jlonb6acbka fiep)kaBHa MalMHOOY/iBHA aKa/ieMist
84313, Byn. AkafieMivyHa, 72, M. KpamaTopcpk, YKpaiHa

[ep>xaBHUI MeHeDKMEHT i pepopmyBaHHSA
AoLKinbHoI ocsiTu CiHranypy

AHoTauia. V crarrti HOCTIMKYIOTbCA OWKiNMbHUI cekTop ocBitm CiHramypy Ta cmcrema jioro ympasminHA. Hosi
COLlia/IbHO-eKOHOMI4Hi yMOBM BMaraloTh HOBOI TeOPeTUYHOI Ta METOLOJIOTi9HOI 6a3y HaBYaIbHOTO IIpoliecy. BuBuenHA
IoCBiny pyHKIiOHYBaHHA OCBITHIX cyCTeM iHIIMX KpalH Hajla€ 3MOTy 3alpoBafuTy e(eKTUBHI I anpoboBaHi MeToaM
pedopMyBaHHA B YKpaIHCBKill OCBITHIN CCTeMI, 1[0 0OYMOBJIIOE aKTYa/IbHICTD JOCIIKeHHA. MeTOI0 CTaTTi € BUBYEHHA
TOCBify Hep>KaBHOTO YIIpaBIiHHA Ta MofepHisamii cydacHoi cuctemm pomikinbHoi ocitTm Cinramypy. HocmimxeHHA
MpoBefieHO Ha 0asi CUCTEMHOrO, 0COOMCTICHO-OPIEHTOBAHOTO, AKCIONOTIYHOrO I CHMHEPreTMYHOTO METOJOTOTiYHIX
IJXO/iB 10 BUBYEHHS IIeJarOriYHIX ABUILL 3 BUKOPVCTAHHAM TaK/X TEOPETUYHIX METOJIB JOC/IiIPKEHb, IK METOJ, aHaIi3Y,
CHHTe3y, IOPIBHAHHA Ta CUCTeMaTn3allil. ABTOpoM Bu3HaveHi cdepu iep>kaBHOTO BIUIMBY Ha, 3[,¢61/IbLIOr0, IpUBaTHNI
moukinbamit cekrop CiHramypy Ta HalpsMu 10ro peopMyBaHH:A. BCTaHOBIIEHO, 110 OCHOBHMMU HalIPsIMaMyl OHOBJICHHSA
pouikinbHol ocBiTy CiHranypy craam po3po6ka KOHLeNTya/lbHOI 6a31 GYHKIIIOHYBaHHA JOIIKIIBHOTO CEKTOPY OCBiTH,
IiIBUIEHHA AKOCTI IpodeciitHoi mifroroBku ¢axiBIiB, peopraHizaliisa cucTeMy yIpaBliHHA 3aKkIafaMyl HOLIKiIbHOL
OCBIiTM Ta peajisallif NPUHINITY MEPUTOKpATil, KUl Nepefgbadae piBHUI HOCTYI 4O AKICHOI ZONIKiIbHOI OcBiTM Ay
BCiX ciHramypuis. Y cTaTTi IpoaHanisoBaHO OCHOBHI acIIeKTH JI 0COOMMBOCTI 3apoBafKeHH KOHILIENTYaIbHOI paMKI
«ByxoBaHHA HiTell paHHBOTO BiKy». 3’ACOBAaHO, IO KOHIIENTYaJbHa paMKa HOCUTb peKOMEHJALINHMII XapaKTep i €
KepiBHMIITBOM /L1 PO3pOOKI HaBYa/IbHUX IIPOrpaM y JOLIKIIbHIX 3aK/Iafiax KpaiHuy, 1o, 3i cBOro 60Ky, HaJa€ Imegaroram
IIeBHY CBOOOZY I MOXIMBICTb 3aCTOCYBAaHHA IHAMBIiya/IbHOTO Ta TBOPYOTO IAXOAY B IPOLieCi CKIalaHHs HaBYaIbHO-
BMXOBHUX ITPOTpaM. ¥ CTATTi TAKOX BU3HAYeHO OCHOBHI 3aX0/Y ITi/IBUIIIeHHA TPOdeCiiiHOTO piBHA ITefaroris fOMKiIbHOL
OCBiTM Ta PiBHA FOLIKi/IbHOI OCBiTH! B IiIoMy. 3p06/IeHO BUCHOBOK, 110 3aBJAKN YCIILIHIN CIIiBIpali ypsary 1 IpUBaTHNUX
IIpoBalifepiB JOILIKITBHOI OCBITH Ta YiTKOTO po3MexxyBaHHA cdep ixHbOI BinnosiganbHOCTi, ypsany CiHramypy Bpanocs
CTBOPUTH e(PeKTMBHY CUCTEMY YIIPaB/IiHHA HOLIKIIBHUM CEKTOPOM OCBiTU

Kntoyosi cnosa: cricrema gomkinsHoi ocBitu Cinramypy, pedopMyBaHHS [OLIKIIBHOTO CEKTOPY OCBITH, Hep>KaBHE
YIIpaBJIiHHA, KOHIeNTYaIbHA paMKa, CyOCUIyBaHHS, PEHITHIOBA CUCTeMa, IIPUHIUII MePUTOKpaTii
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Abstract. The study analyses the historical basis of the system of social
and pedagogical support of foreign students in the United States. The
relevance of the study lies in the importance of modernisation and the
regular improvement of adaptive preparatory programmes in the linguistic,
psychological, and sociocultural areas. However, this requires the use of the
experience of countries with the biggest practice of working with foreign
students, namely the United States. Therefore, the purpose of the study is to
analyse the organisational structure of the system of social and pedagogical
support of foreign students in higher education institutions in the United
States at the initial historical stage. The methods of analysis, synthesis, and
generalisation were used during the research. Also, for a more effective study
of social and pedagogical and infrastructural development of the adaptive
training system of foreign students, a method of chronological coordinates
was developed. The stage from which it is necessary to begin the study of
the history of the system of foreign student support is highlighted, namely
the period of 1911-1920, marked as organisational and constitutive. It is
revealed that the stage is characterised by the emergence of the primary
foundations of the counselling centre for the support of foreign students;
the creation of the first structured national associations of foreign students
and the adoption of fundamental legislative initiatives that provided the
development of the support system. It is substantiated that the process of
structuring the support system in the United States should be considered
after 1919 (defined by the author as a period of diachronic- synchronous
unity) when the Institute of International Education was established. The
practical significance of the study lies in the first systematisation of historical
material and its presentation as an organisational and constitutive stage. The
presented results of the research can be practically applied in the process of
preparation of lecture material on the history of social work in the USA and
the world; in the framework of public and non-profit organisations
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INTRODUCTION
The increase in the number of international students in
the world, in particular in the United States of America

the historical basis of social and pedagogical support,
which will identify the reasons for the creation of the first

(as the country with the largest number of citizens of other
countries in their higher education institutions) raises
questions about the effective development of the system
of social and pedagogical support. But in order to increase
the effectiveness of modernisation processes in adaptation
programmes for foreign students, it is necessary to explore

counselling programmes and movements to help foreign
students.

The development of the system of social and
pedagogical support for foreign students in the United
States was dictated by certain driving forces both by the
students themselves and by the United States government.
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The study of the historical development of adaptation
measures will make it possible to assert the existence of a
long historical path of establishment and transformation of
the support system. However, it is necessary to understand
that not only the desire and ability to build interpersonal
contact with representatives of the host country is a major
factor in the historical development of the support system.
Legislative initiatives, the interaction between organisations
aimed at acculturating citizens from other cultural groups,
etc. are also important elements.

It is also important to understand the essential
characteristics of the goals set by the educational institutions
of the United States and the state as a whole. The first is the
export of the US education principles to other countries. The
second goal is to attract international students from different
countries to study in the US educational institutions for
their possible involvement, in the future, as naturalised
specialists. The outlined actions lead to the phenomenon
of internationalisation of education, which, according to
B. Bern and T. Vestal [1-2], is a necessity for the state, as
well as the promotion of diversity. Thus, all these features
and goals became the driving forces of sustainable estab-
lishment, and later - the rapid development of the support
system for foreign students. In addition, without an analysis
of the historical background, it is impossible to understand
the causes and conditions of the current branched system
of social and pedagogical support.

The purpose of the study is to investigate the features
of the organisational structure of the initial stage of the
establishment of social and pedagogical support system and
adaptation of foreign students in the United States of America.

LITERATURE REVIEW

The issues of adaptive training of foreign students, in
particular in the process of using multicultural education,
have been studied by many researchers. Thus, L. Sidun
considered the basic concepts of multicultural education
in the United States, namely ethnic, cultural deprivation,
language, the concept of anti-racism, radicalism, genetic
determinism [3]. A more historically oriented and thorough
study was conducted by M. Volovikova [4] and investigates
the peculiarities of the development of the theory and
practice of multicultural education in the United States.
For her part, I. Kalacheva [5] paid attention to the study
of the characteristic features of multicultural education,
comparing the US experience with the European, which
included consideration of the historical preconditions for
the establishment of multicultural education. The issues
of theory, practice, as well as the main practical goals
and objectives of multicultural education in the United
States, are investigated in the works of E. Baranova [6] and
J. Banks [7-8], O. Gaganova [9], O. Goncharenko [10],
S. Naushabayeva [11], C. Slyther, K. Grant [12] and others.

The presence of cultural and language barriers
and their impact on social relations between a foreign
student and representatives of the United States, as well
as the psychological component of student behavioural
transformations, were considered by M. Jackson, S. Ray,
D. Bybel [13]. At the same time, it is interesting to study the
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motivation and problems of students of a particular national
group who chose the US educational institutions as a place
of getting an education (T. Gefner-Bab, R. Hoschlessan [14]).
For their part, the study of foreign students in universities
and colleges of the United States in the historical context
was studied by L. LeBlow [15] and E. Akanwa [16].

Notably, that the researchers also paid attention
to the study of various problems that arise in foreign
students and, directly the aspects of interpersonal and
intercultural relationships. For example, issues of micro-
aggression, as well as racism and xenophobia toward
foreign students who have other sociocultural norms, have
been considered by scholars such as H. Yeo, R. Mendenhall,
S. Harwood, M. Hunt [17]. Most frequently, such culturally
oriented problems are the cause of communication self-
isolation of a foreign student, the consequence of which,
among other things, may be insufficient effectiveness of
linguistic adaptation, which leads to the impossibility of
full communication, as confirmed by C. Wang, J. Ann,
H. Kim and K. Lynn-Siegler [18]. Thus, the author of this
study concludes that there is no thorough research of the
initial stage of establishment of a full-fledged system of
social and pedagogical support in the United States, taking
into account the organisational structure aimed at foreign
students, which indicates the relevance of the chosen
research topic.

MATERIALS AND METHODS

During the study, such methods as analysis, synthesis,
and generalisation were used, which helped to consider
and analyse the establishment of the structure of social
and pedagogical support system of foreign students in the
United States.

Investigating the historical basis of the development
of social and pedagogical support and the transformation of
this phenomenon into a system, it is necessary to determine
the method of periodisation that will be used. According to
the logic of developing the structure of the study, the most
effective, in the author's opinion, is the use of the dichotomy
“diachronic method- synchronous method”, which was
studied by E Chermak [19], P. Swiggers [20], G. Talmi [21].
and others. According to F. de Saussure, who separated these
methods, synchrony is “the relation between co-existing
elements”, while diachrony is “the replacement in time of
one element by another, i.e. event” [22]. At the same time,
according to Y. Olkhovska, the subject of the synchronous
method is relations “which connect coexisting elements
and form a system’, and the subject of the diachronic
method is relations which connect elements in the order
of historical sequence which is not perceived by the same
collective consciousness; elements that replace each other
but do not form a system" [23]. It is also worth referring to
the conclusions of S. Vasilieva that “the diachronic method
is characteristic of structural-diachronic research as a type
of research activity, the purpose of which is to identify
the characteristic features of construction in the time of
dissimilar processes” [24]. Thus, diachrony, according to
researchers, does not provide an opportunity to study the
system, which requires research. On the other hand, the
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synchronous method is aimed at studying the system, but
within a single collective consciousness, which blocks the
need to study the historical and institutional basis.

Thus, for the choice of method, it should be noted
that periodisation involves the division of the historical
development of a particular process into stages, i.e., builds
a certain historical sequence, which demonstrates the
need for a diachronic method. But, on the other hand,
the synchronous method makes it possible to study a
certain period of time directly in the historical context.
Therefore, the understanding of the importance of the
synchronous method arises. In this regard, the author
considers it necessary to apply both elements of the
dichotomy concerning the performance of different tasks.
To build a historical analysis of the development of support
for foreign students, it is necessary to use a diachronic
method, which will not allow studying the systematic
development of support for foreign students at the stage
of periodisation but will help to create a historical vertical.
For its part, to understand the preconditions that were
indicators of the establishment of a system of support for
foreign students in the US educational institutions, it is
necessary to use a synchronous method that will make it
possible to explore the stage of periodisation in the space
of its collective consciousness. Additionally, in the process
of using the diachronic method, it is important to take
into account its prospects [25], namely prospective (to
study the development of social and pedagogical support
in chronological order) and retrospective (which directs
research to historical aspects).

Thus, to identify the chronological periods of the
most significant changes in the social and pedagogical, and
institutional development of the adaptation process in the
US higher education system, a method of chronological
coordinates was developed. For its application, it is neces-
sary to build the studied time period in the form of a stage.
Significant innovations or changes in a particular period
should be applied to the chronological plane, which has a
diachronically and synchronously directed coordinate axis.
Given the conclusions of scientists considered earlier, the
diachronic axis should include a chronological sequence of
effective manifestations of the selected stage. At the same
time, events (points) that contributed to the development
of the adaptation process in the time dimension of a
particular year should be laid on the synchronous axis.

As a result, there is the opportunity to build a dia-
chronic arc (in case of a considerable number of significant
dates in the study phase), as well as a synchronous arc (only
in the place where the synchronous process is detected).
Additionally, it should be noted that the synchronous arc
is built from the diachronic coordinate axis due to the
fact that the synchronicity process is a consequence of the
diachronic chronological sequence. If several synchronous
branches appear in the period of one stage, the appropriate
number of synchronous arcs must be applied. Therefore,
the chronological plane can only have one diachronic arc
and many synchronous arcs (depending on the degree of
synchronous development of the studied time period).

In the plane of intersection of the diachronic and

synchronous arcs, there is a field on the chronological
plane, which was defined as “the period of the diachronic-
synchronous union”. Its presence makes it possible to de-
termine specific time frames when a diachronic-synchro-
nous process takes place in a certain period. The greater
the number of periods of diachronic-synchronous unity
is presented in the studied chronological stage, the more
effective it is for the development of the system of social
and pedagogical support.

RESULTS AND DISCUSSION

Creating the infrastructure for effective social and ped-
agogical support was a challenge for American society
in the early 19" century. The increase in the number of
foreign students and the geography of the countries from
which they came to the United States, reflected the desire
of foreign nationals to receive a better level of education.
Thus, one of the first researchers to document the history of
foreign students in the United States, K. Du Bois, concluded
that “the desire to learn outside one's society, nation, or
culture is as long as the study itself ... and reflects the ability
of people to communicate with each other at different
levels, with varying complexity, bypassing the barriers of
social characteristics” [26]. Therefore, to overcome com-
munication barriers and acculturation of foreign students,
an appropriate support system was created, the first stage
of which can be considered 1911-1920 and described as
organisational and constitutive.

Notably, one of the central elements in the devel-
opment of the international student support system in the
United States and the first full-fledged counselling centre is
the Committee for Friendly Relations among International
Students [27-28], founded in 1911, which was a branch
of the International Committee of the Christian Youth
Association and aimed to assist students arriving in the
United States. The work of the committee was divided
between the so-called national departments [29], each of
them was responsible for the representatives of a particular
national group among students. Later, in the 1920s, the
largest departments were Chinese, Japanese, Latin Amer-
ican, Filipino, and departments of other nationalities with
minimal representation by foreign students. In addition,
the Committee performed certain functions related to the
support of students from other countries, including [30]:

1. Advising students before they leave their countries
through the work of educational leaders or representatives
of national associations (this function has been further
developed and is active now when colleges and universities
apply a programme of pre-adaptation preparation of foreign
students to continue their training in the United States:
such training develops (if necessary) initial language skills,
acquaintance with the features of American culture (which
will help reduce the negative impact of culture shock), as
well as psychological preparation of the student's personality
for future problems;

2. Meeting students upon arrival in the United States
and providing food, housing, city guide (these meetings of
foreign students, assistance in their accommodation, and
acquaintance with the host city, are the responsibility of the
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counselling centre within the modern system of student
admission. In addition, special guides are provided to help
students learn about education and culture in the United
States, as well as the specifics and benefits of their chosen
institution. Also, nowadays, counselling centres assist in
obtaining visas, insurance, etc. and the provision of various
legal services);

3. Providing foreign students with information on
choosing an educational institution, as well as supporting
admission to the chosen educational institution (this func-
tion of the committee is relevant today only in the format
of pre-adaptation preparation using the information com-
ponent. Thus, in the 1920s it was difficult for students (for
example, from China or the Philippines) to obtain the full
amount of information required about an educational
institution in the United States without personally arriving
in the country, therefore, the committee's work on this
issue was important. The question arises as to the first
point, in which students were consulted before leaving their
country, and why was the information about the choice
of an educational institution not provided at that time? It
may be assumed that the representatives of the associations
that provided advice did not have complete information
about all American colleges and universities, so their task
was to conduct a general campaign for admission to the
educational institutions of the US and providing an initial
level of information;

4. Acquaintance with the community of the educa-
tional institution or other representatives of the local society
(in this case, one can talk about the activities of socialisation
of a foreign student as part of the adaptation process).
Thus, in the 1920s, attention was paid to interpersonal and
intercultural interaction between a student from another
country and representatives of the host country. In the
support system today, this aspect plays an important role
in consolidating the theoretical skills of interpersonal
interaction in practice, when a foreign student has the
opportunity to establish contact and communicate with a
representative of another cultural environment, which will
allow identifying problem areas in the adaptation system,
the solution of which requires further efforts. Additionally,
when meeting other people, the student will be able to more
effectively adapt to the new (for themselves) academic
model, while communicating with local society is aimed
at developing ideas about the characteristic features of the
host country, specifically in practical terms);

5. Providing information on earning opportunities
for students who self-finance their studies (the activities of
the committee in this area provided combining learning
and work, which today is not one of the main points of
activity of counselling centres);

6. Encouraging students to participate in summer
conferences and other motivational gatherings of an inter-
national character (participation in scientific and social and
cultural activities in the period between academic courses
allows not to lose skills acquired during the academic year.
Such events are still relevant today when the US educational
institutions not only hold conferences or meetings in the
summer but also organise summer training camps for
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foreign students, which also use structured curricula and
offer participation in specialised courses, etc.);

7. Providing support to students in solving their
moral or religious problems, or helping to adjust their lives
in the United States (today this area is more widely used
because problems are divided not only into moral and
religious, attention is paid primarily to acculturation and
problems arising from it, which include differences between
countries and cultures, linguistic features, the academic
component, which varies in different countries. It is the
solution of problems in three areas, namely sociocultural,
academic and psychological, that makes it possible to talk
about the possibility of performing the necessary activities
within the framework of living in the United States.
Therefore, a modern understanding of the adjustment of
academic and social activities for international students
can be considered full-fledged and effective).

Although the Committee made efforts to coordinate
and support international students, it also assisted in the
publication by national committees of collections of stu-
dents' publications, which contributed to the academic and
scientific improvement of students. Thus, among such col-
lections are The Japan Review [31-33], Christian China [34],
The Chinese Students Christian Journal [35-36), El Estudiante
Latino Americano [37]. Many publications are still being
published today.

A special role in the activities of the Committee was
played by the involvement of foreign students in Summer
Student Conferences that were held in different parts of
the United States and provided an opportunity for foreign
students to establish contacts with other foreign students
and the most successful representatives of American
educational institutions. It is worth noting that today
colleges and universities have not refused to hold such
events, which have the format of a reporting conference
or an annual meeting supported by the counselling centre.
Examples are the “National Meetings in Educational Insti-
tutions or Counselling Centres” held today, where inter-
national students can meet other participants from their
home country and representatives of the host country.

Thus, given the activities of the Committee of
Friendly Relations among Foreign Students, the conclusion
is that it can be considered a prototype of modern coun-
selling centres, designed to provide practical social and
pedagogical support for foreign students. Naturally, many
areas of the Committee's activity have been transformed,
structured, and improved to date, which allows for more
effective adaptive work with the student. However, the fact
that the organisation, which operated in the 1920s paid
attention to such a diverse range of work with international
students, suggests that the United States has considerable
experience in acculturating other countries' representatives,
which requires extrapolation of such experience. Given
that the Committee can be considered the first counselling
centre for foreign students, the year of its origin can be
defined, namely 1911, as the beginning of the first stage
of the process of establishment of the system of social and
pedagogical support in the United States.

The establishment of the system of American public
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administration in cooperation with foreign nationals (and
later foreign students) has a long history. Thus, in 1917,
the US Congress passed the first immigration law, which
laid some foundations for the further development of the
experience of the state in cooperation with citizens rep-
resenting other countries. This law was adopted in re-
sponse to the social uncertainty that arose during the
First World War and included the most important aspects
that later contributed to the adoption of a later regulatory
act. In general, the Immigration Act of 1917 required the
introduction of a literacy test, which required all citizens
over the age of 16 to prove basic reading and comprehension
skills in any language, which naturally distinguishes it from
modern requirements for foreign students who take the
test, but its purpose is to confirm knowledge of English,
not their native language and, subsequently, the grouping,
according to the results. The law also expanded the rights
of immigration officials, who were given more power to
identify citizens who were denied entry to the country. [38]
Thus, it can be noted that at an early stage of the legislative
settlement of issues with immigrants, attention was paid to
the importance of identity checks and, if necessary, refusal.
Also, the law prohibited the entry of persons whose place
of birth was the “Asian zone”, which did not include citizens
of Japan and the Philippines. Chinese were also not allowed
to enter the United States, but not because they were in the
“Asian Zone” but under a special law on the exclusion of
Chinese citizens [39-40]. It is necessary to note the major
differences in modern immigration policy from the one
that existed before the beginning of the 20* century, which
allows citizens from different countries to visit the United
States, in particular for educational purposes.

It is also worth noting that the process of struc-
turing international education in the United States began
with the establishment in 1919 of the Institute of Interna-
tional Education (IIE). For example, in its 1921 guide to
International Students in the United States, the Institute
provided complete information about the country's
education system, allowing foreign students to understand
both the general structure and the challenges to be over-
come. A description of the communities of foreign students
that already existed at the time can be considered an im-
portant information component, which may indicate the
existence of a support system for representatives of other
countries at the initial stage of the historical development
of internationalisation of education. Among such commu-
nities, the most prominent were:

1. The Corda Fratres Association of Cosmopolitan
Clubs represented clubs that were organised at many uni-
versities to bring together representatives of each nation-
ality in a separate educational institution. The association
held a monthly congress to discuss current issues and try
to find solutions. The association was actively supported by
Cornell, Purdue, the University of Chicago, and others. An
important feature of the organisation was to enable foreign
students to build full-fledged contacts with representatives
of other nationalities [30].

Thus, in the early 1900s, this organisation attempted
intercultural adaptation through direct cultural contact

between people of different nationalities, which is now
actively used in the system of social and pedagogical
support and adaptation of foreign students to overcome
the effects of culture shock. Accordingly, it can be stated
that the Association of Cosmopolitan Clubs has played an
important role in the initial establishment of the future
system of student support.

In general, according to statistics, in 1921 there were
more than 8,000 foreign students in the US higher educa-
tion institutions. In terms of the number of students, who
came to the country, the Philippines were in third place
(857 students), the second place went to Canada (1294).
The largest number of students came from China, namely
1443 [41]. This leadership of students from China led to the
creation of another organisation, namely [30]:

2. Alliance of Chinese students. The organisation
aimed at uniting all Chinese students in the United States
held annual meetings in various parts of the country and
published a monthly journal. All these actions served the
mission of connecting students from China, spreading the
information required to understand their interests while
studying in the United States. At the same time, there was
the Association of Chinese Christian Students, whose ac-
tivities were aimed at the development of Christian teach-
ing among the Chinese, which also included conferences,
meetings in various parts of the United States, and a journal
of the organisation was being published.

3. The American Hindu Association was created
for British Indian students (India was part of the British
Empire at that time), the purpose of which was to promote
successful academic and social activities by members of this
nation, as well as to provide American students and teachers
with information about Indian culture and its citizens.

Notably, the creation of the Hindu Association was
the result of differences between cultures, which in the
process of direct contact do not have certain problems of
mutual adaptation. Therefore, it was important to under-
stand the features of cultural norms and traditions that
form the basis of the behaviour of such students, which
later allowed, within the support system, to take into ac-
count differences in the cultural component when creating
a working curriculum and planning activities to promote
acculturation.

4. The Philippines' third largest number of foreign
students in the United States in the early 1920s led to the
creation of the Philippine Student Federation in America.

There were also communities for smaller numbers of
foreign students in the United States, including the Armenian
Students' Organisation, the Syrian Educational Commu-
nity, the Brazilian Students' Association, the Chilean Stu-
dents' Association, the Latin American Christian Students'
Association, the South African Students' Association, etc.

Thus, these organisations aimed to unite students
from certain countries, which allowed for the regular use
of a specific intercultural approach depending on the na-
tionalities of students. After the stages of adaptation to
the new culture, such a national division should not be
used, because it will harm integration into society and the
academic environment.
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Thus, the period of diachronic-synchronous unity
in the stage of isolated periodisation can be traced in 1919,
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when synchronous development took place. The chronological
coordinates of the first stage are presented in Figure 1.

synchronic connection

The period of diachronic and
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Clubs, Chinese Students Alliance, The
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Chilean Students’ Association, Latin
American Students’ Christian Association,
South African Students’ Association

L

19/11 International Committee of the Young men's Christian Association @

Committee on Friendly Relations among Foreign Students

»

Synchronous coordinate axis

Figure 1. Chronological coordinates of the first (organisational and constituent) stage (1911-1920)

CONCLUSIONS

Thus, the creation of an infrastructure for the social and
pedagogical support of foreign students is a necessary
condition for the implementation of effective adaptation
initiatives. The historical development of the support system
in the United States was determined by the information
and organisational direction, which included the creation
of national adaptation groups with information, which
helped foreign students get answers to current issues of
social organisation and academic activities, as well as the
emergence of the primary foundations of counselling cen-
tres to support foreign students. The adoption of immi-
gration and verification legislative initiatives was a catalyst
for the establishment of the legal framework for legal
and academic regulation of other sociocultural groups,
which is a necessary element of the system of social and
pedagogical support.

The method of chronological coordinates used in the
study of the historical development of the system of social
and pedagogical support of foreign students in the United
States in a specific period (1911-1920) made it possible to
consider this stage in diachronic-synchronous context and
to distinguish 1919 as a period of diachronic-synchronous
unity of the organisational and constituent stage. The study
of this stage helped to analyse the foundation that was laid
from 1911 to 1920 and directly influenced the development
of the system of cooperation with foreign students in the
United States. Further studies on the periods of develop-
ment of the American system of foreign students' adaptive
training in the historical aspect should include the follow-
ing stages of periodisation, which will allow performing a
tull-fledged formation of organisational and structural design
of social and pedagogical support.
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SApocnas CeprifioBna Cnryubkuii

Jonb6acbkuii lep>kaBHMIT KOJIE>K TeXHOJIOTIN Ta yIIpaB/IiHHSA
85200, Byn. €brena CenHeBa, 3A, M. Topenpk, Ykpaina

CTaHOBNEHHS CUCTEMMU coLiaNibHO-NMeAaroriYHoro cynpoBoAy iHO3eMHUX CTYAEHTIB Y
Cnonyuenux LtaTtax Amepuku (1911-1920 pp.)

AHoTaU,ifA. Y crarTi IpoaHaIi30BaHO iICTOPUYHY OCHOBY CTAHOBJIEHHS CHCTEMU COIia/IbHO-IIEArOriYHOrO CYIPOBOLY
inosemHux crygentiB y CIIA. AKTyanbHICTb JOCTIIKeHHS HOJIATA€ y BaKIMBOCTI MOMEpHi3allil Ta peryiapHOro
BJJOCKOHA/IEHHs aJaNTalifiHMX IiITOTOBYMX IIPOrpaM y JHIBICTMYHOMY, IICUMXOJIOTIY4HOMY I COLIOKY/IbTYPHOMY
HanpsaMax. OpHaK, JUIi IbOro HeoOXigHe BMKOPMCTAHHA HAIIPAlloBaHb JIep>KaB, IO MAlOTb HailOLIbIIuiI HOCBif
poboru 3 iHo3emMHMMU cTymeHTamy, a came CIIIA. Tomy MeTol0 [OCHJPKEHHA € aHa/li3 OpraHi3aliifHOI CTPYKTypu
CHCTEMU COIjia/IbHO-TIEIaTOTiYHOTO CYIPOBOAY iHO3eMHMX CTYHEHTIB y 3aknafax Bumoi ocsitn CIIIA Ha nepBMHHOMY
icropiynoMy erami. ITig yac IpoBefeHHA TOCTiKeHHs Oy/IM BUKOPMCTAaHi METORM aHaIi3y, CUHTe3Y 1 y3araJbHeHHS.
Taxox, 1A 611l epeKTUBHOIO HOCTIKEHHS COLia/JIbHO-IIearorivHoro i iHQpacTpyKTypHOrO PO3BUTKY CUCTEMU
afjallTalliifHOl IIATOTOBKYM IHO3eMHUX CTYHEHTIB OyB po3poOJeHMiI MeTOJ XPOHOJIOIiYHMX KOOpAMHAT. BupineHo
eTarl, 3 AKOTO HeOoOXiJHO IOYNMHATH JOCTi/KeHHA icTOpil cucTeMu CympoBOAY iHO3eMHUX CTYHEHTIB, a came mepiof
1911-1920-x pp., MO3HAYeHNUI AK OpraHisaliliHO-yCTaHOBYMII. BUABIEHO, IO €Tall XapaKTepU3YETbCA BUHMKHEHHAM
NEPBMHHMX OCHOB [Jif/IbBHOCTI KOHCY/IbTAL[iIHOIO LIEHTPY 3 IiATPUMKM iHO3EMHUX CTY[LEHTIB; CTBOPEHHAM IIE€PIINX
CTPYKTYPOBaHMX HAlliOHaJIbHMX acoLialliil iHO3eMHMX CTYHEHTIB i IpMUIHATTAM (QyHJaMEHTaJIbHUX 3aKOHOJABYNX
iminiatus, o 3abesnewyy MiATPUMKY PO3BUTKY CUCTeMU CyHnpoBopy. OOIPYHTOBAHO, IO IPOLeC CTPYKTYPyBaHHA
cuctemn cynposony B CIIA Heo6xifHO posrmapary micnd 1919 poky (BU3Ha4eHOro aBTOPOM sAK IIepiofi AiaXpOHIYHO-
CMHXPOHIYHOI'O €IHAHHA), KO/ OyB CTBOpeHMil IHCTUTYT MiKHapopgHol ocBiTi. IIpakTuyHe 3HaYeHHS HOCTIIKeHHA
IIOJIATAa€ B TOMY, 1110 BIIEpIIE IIPOBEJEHA CUCTEeMATU3allis iICTOPMYHOIO MaTepiany Ta IIOJaHHs JIOTO K OpraHisaliiiHo-
ycTaHoBYOro etamy. IIpencraBieHi pe3ynbTaTu [JOCHPKEHHA MOXYThb OyTM IIPaKTMYHO 3aCTOCOBaHi y Iporeci
IiITOTOBKM JIEKLiTHOrO MaTepiainy 3 icTopii conjanpaoi po6oru B CIIIA Ta cBiTi; B paMKax His/IbHOCTI IPOMaJIChKUX i
HEKOMEPLIIHMX OpraHisalii

KniouoBi cnoBa: aganranis, KOHCY/IbTALiIHNI LIEHTP, IHTepHal[iOHa/Ti3allid OCBITU, KOHCYIbTYBaHHs, aKy/IbTypalis,
3aKOHOJaBYe PETy/II0BAHHA
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Abstract. The relevance of the study is conditioned by the need for mastery
of “professional mobility” and “reflection” by health professionals in terms
of active scientific and technological development and rapid changes
in the socio-cultural space. The purpose of the study is to determine the
professional mobility of a specialist in the context of the peculiarities of
the professional activity of a nurse and to create a methodology for its
research. In the course of the study, methods of statistical and mathematical
analysis, scientific modelling, as well as testing and generalisation of data
were used to conduct an empirical experiment, the essence of which was
to create and substantiate the method “Professional mobility of a nurse”
The necessity of the professional mobility development of employees of
medical institutions is substantiated. The key components of the study
of professional mobility of nurses have been established. A method for
studying professional mobility and reflection of healthcare workers in
the form of a questionnaire “Professional mobility of nurses” has been
developed. Statistical processing of the received data has been conducted
and the statistical matrix of the specified technique is created. A sample
normative scale for the questionnaire has been formed. The reliability of the
questionnaire was determined due to the use of the Cronbach's alpha index.
The coeflicient of discrimination of the method “Professional mobility of
nurses” was found. Prospects for further research are seen in the regular
use of the developed questionnaire “Professional mobility of nurses” among
healthcare workers to actively implement and develop professional mobility
to ensure proper socioeconomic stability

Keywords: mobility, medicine, worker, academism, structure

INTRODUCTION

The modernisation of the healthcare system, which pri-
marily involves improving the quality of care for the
population, requires a high level of professionalism of
medical personnel, competent performance of professional
manipulations, practical knowledge of modern technol-
ogies, the ability to develop professionalism throughout
their working career [1]. The professional and personal
development of a medical specialist is determined by the
level of development of his professionally important traits,
qualities, and abilities. This is a development that includes
two interconnected parallel processes:

— professional and personal development of a specialist
by a system of advanced training;

- personal and professional self-development, which is
the formation of professional mobility, is determined by the

ability to make independent and non-standard decisions
aimed at increasing the level of their professionalism, the
ability to quickly master a new professional and social
environment.

In the psychological dictionary, the concept of pro-
fessional mobility is considered through the term “profes-
sional development”. Notably that professionalisation, or
“professional development”, is defined as an integral con-
tinuous process of a professional's personality develop-
ment, starting from the moment of choosing a profession,
which lasts throughout the entire professional life of a
person and ends when a person stops his professional ac-
tivity. An important process of professionalisation can be
considered the formation of a professional, the develop-
ment of professionally important qualities, the transition
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of a person to the next level of professionalism [2]. At the
stage of professionalisation, the professional development
of an individual begins to dominate over the personal and
determine it, while during the academic study the ratio
of personal and professional development acquires the
character of dynamic unbalanced integrity [3]. Moreover,
the ability for professional mobility is largely determined
by the level of professional development of the individual.
Professional development is often viewed as an integration
of two processes: personality development in ontogenesis
and personality professionalisation from the beginning of
professional self-identification to the end of active work
activity [4].

Speaking about career models, it is noted that today
the importance of such a feature of a career as mobility is
increasing, when not only jobs are changing, but also the
professions themselves [5]. The professional mobility of a
specialist, including a medical worker, includes three fol-
lowing components: professional competence, readiness for
change, and personality activity [6]. Professional mobility
is social in nature because it is applied only in social sys-
tems, and its success depends on the social environment
where the personality of a professional specialist develops.
Exploring the characteristic features of a specialist's mobil-
ity and noting that it is based on the activity of a conscious
personality, it should be noted that many scientists, studying
professional activity, believe that it is an indicator of the
degree of individual's socialisation and is manifested not
only in the adaptation of a personality to other professional
conditions but also is aimed at changing them [7].

One of the tasks of modern scientific research is the
development of a personnel policy in medicine, designed
for the development of human resources as a long-term
mobile process, full development of the personality when
a career reflects the personal development of a professional
specialist. In medicine, there should be not only the pro-
vision of assistance to the population but also the effective
development of personnel. This process is very complex
and contradictory, often accompanied by the loss of the
previously formed part of human resources, while repro-
duction does not provide the necessary quantitative and
qualitative characteristics of performance potential [8].

Consequently, some grounds make it possible to talk
about the socially professional formation and development
of a medical specialist, namely about the development of
a professionally mobile type of personality. Therefore, the
purpose of the study is to determine the professional mobil-
ity of a specialist in the context of the characteristics of the
professional activity of nurses and to create a methodology
for its research. To achieve the purpose, the following objec-
tives were attained during the study:

1. Verification of the proposed theoretical approach to
the definition of professional mobility of nurses.

2. Selection of methodological tools to provide the
diagnostics of multifaceted psychological aspects of the
personality and professional activities of nurses.

Ortega-Abente and Ruiz-Flores

MATERIALS AND METHODS

To conduct an empirical study of the professional mobility
of medical workers, the following components were
highlighted:

1. Motivational component, which includes a system of
motives, goals, needs for self-development, self-improve-
ment, self-education, value system for self-actualisation in
professional activity, the need to master effective ways of
organising it, to improve professional education, the desire for
effective career growth. It contributes to the development of
interest in professional activity, to the acquisition of profes-
sionally significant knowledge, and creates psychological
conditions that encourage a person to perform productive
and creative duties and professional functions in the process
of activity, to change the types or areas of activity in a
dynamic professional space. The main determinant of the
motivational component of the professional mobility of
nurses is a humanistic worldview, innovation, focus on
professional self-development and self-improvement.

2. The adaptive component, highlighted since the changes
that occur in the modern world are characterised by
continuity and unevenness and often negatively affect the
professional activity of an individual. This determines the
division of people into those who are highly resistant to
change, but do not tend to adapt; those who are unable
to adapt and cannot resist change; those who are capable
of adaptation and change, but the speed of their adaptive
processes is not sufficient; and those who are able to adapt
and change quickly, are capable of quick learning, self-
learning. This necessitates the development of specialists'
resistance to changes and the ability to adapt based on self-
study and training.

3. The communicative-empathic component includes the
concept of the goal, motives, means, and stimuli of communi-
cation and empathy, the ability to clearly express thoughts,
argue, convey information, organise and maintain a dia-
logue, use verbal and non-verbal means of transmitting the
information. The communicative-empathic component
characterises the ability of a professionally mobile specialist
to realise the interaction between colleagues and patients,
it presupposes the ability to provide support, constructively
resolve a conflict situation. In the context of studying the
professional mobility and readiness of nurses for profes-
sional communication, the communicative-empathic com-
ponent reflects: the nurse's awareness of the complexity
and versatility of professional communicative interaction;
knowledge of the theory and technologies of effective in-
terpersonal communication and empathy with different
patients (according to gender, age, cultural characteristics,
religious worldview) and the ability to analyse dialogical
relationships with patients; a complex of knowledge about
interpersonal tolerance and the limits of its admissibility,
human rights, various mental states of the individual.

4. The organisational component ensures consistency in
the professional activity of a nurse, which makes it possible
to predict the results of work, organise the implementation
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of decisions, and correct interaction with patients and
colleagues. This component includes the ability to organ-
ise, structure, rationalise professional activities in the pro-
fessional sphere, the ability to analyse, design, and predict
the results and consequences of actions aimed at solving
specific professional tasks and achieving the goals of the
professional plan; the ability to organise the activities of the
team and patients in the department; the ability to critically
evaluate the options proposed by management and sub-
stantiate suggestions for their improvement, taking into
account performance criteria and possible consequences at
nursing conferences. It provides for practicality (the ability
to directly, quickly, and flexibly apply one's knowledge
and experience in solving practical problems), observation,
self-control, sociability, perseverance, activity, efficiency,
organisation.

5. The cognitive and competency-based component in-
volves the actualisation of cognitive processes in profes-
sional activity — perception, memory, attention, thinking,
imagination, the ability to explore, systematically describe,
andexplaintheproblemsaspecialistfacesfromthestandpoint
of modern science, ensures the use of modern knowledge
for the effective development and implementation of the
creative potential of a specialist in professional activities.
This component includes professional literacy, professional
skills and experience, life experience. The importance of
the cognitive and competency-based component for the
development of professional mobility of a nurse arises
from the level of professional training, emotional and
value-based perception of the essence of professional
activity in nursing. The cognitive and competency-based
component combines the body of knowledge of nurses
about the essence and specifics of work. The completeness
of this component is the result of the active professional
activity of specialists. It is characterised by the volume of
knowledge (width, depth, consistency), thinking style,
theoretical competencies to perform certain practical pro-
fessional actions, the development of the necessary skills
and abilities for the work of a nurse. Under the cognitive
and competency-based component of the professional
mobility of nurses, the authors of this study consider the
combination of knowledge and skills that reveal the essence
and specifics of professional activity and concern the main
components of the professional activity of nurses to work
in their specialisation.

Based on these components, an empirical study
was conducted, the essence of which was to adapt the au-
thor's methodology “Professional mobility of a nurse” and
check its validity, reliability and appropriateness of use.
The experiment involved nurses from the intensive care,
cardiology, neurology, and urgent surgery units. The total
selection of the empirical study consisted of 140 people aged
20 to 52 who took part in the pilot and main studies, 50 of
which were participants in the test study of the pilot stage.
The representative selection was constructed in such a way
as to reflect the professional activities of nurses in stressful

conditions since it is among this contingent of nurses that
it is advisable to diagnose the phenomenon of professional
mobility. When forming the selection, the requirements
for its content were met by choosing a selection, which
corresponds to the subject of the study. The nurses studied
showed a willingness to cooperate. It should be noted that
there is a high level of motivation for introspection.

The study was conducted during 2016-2019 and
consisted of the pilot and the main stage. At the first stage
of the research, based on a preliminary acquaintance with
the problem and the results of its preliminary study, the
main attention was focused on choosing the direction of
research, developing purposes and objectives, determining
the object, subject, and research methods, and choosing
possible sources of information. During the main stage,
to determine the content of the structure of professional
mobility of nurses, instructions for respondents were de-
veloped and clarified, an empirical research programme,
which covers the methods, the studied components, and
components of professional mobility was developed. At
the final stage of the study, a mathematical and statistical
analysis of the obtained empirical data, their structuring,
generalisation, and systematisation was carried out; the
data obtained during the empirical study were processed
according to standard programmes of mathematical sta-
tistics. After the diagnostic testing, the output results
were calculated, based on which the representatives of
the studied contingent of nurses were analysed. Based on
the primary processing of the results of the psychological
examination of nurses, analytical tables and data matrices
were compiled. The obtained data were further subjected
to statistical analysis methods. Statistical processing of the
obtained data was carried out using the nonparametric
Pearson ¥’ test to identify statistically significant differ-
ences in the distribution of indicators for determining
professional mobility in a selection of nurses working in a
stressful hospital environment; Student's t-test for checking
statistical differences in method indicators (significance
level p<0.05); factor analysis to identify latent variable
factors responsible for the presence of correlations between
the studied phenomena and cluster analysis to divide a set
of objects into homogeneous groups (clusters) according to
certain formal criteria of similarity. For mathematical and
statistical processing at the primary and secondary levels,
specialised software packages for statistical calculations
were used, such as Microsoft Office Excel 2019, SPSS,
which ensured the implementation of generally accepted
univariate statistics and multivariate mathematical statis-
tical methods. Subsequently, a psychological interpretation
of the results was realised, conclusions were drawn about
the informativeness of the chosen approach to the study of
the reflexive mechanisms of professional mobility of nurses,
and prospects for further studies of this kind were outlined.

The programme for studying the professional mo-
bility of nurses, developed on a systemic integrated basis,
the use of a number of methods and psychodiagnostic
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research methods, the clarity of planning and the spec-
ification of stages of the study, give the right to assert
that the results are likely in the study of the professional
mobility of nurses. It should also be mentioned that the
given psychodiagnostic techniques have the advantage of
having a rather long history of application in the study of
professionally important qualities of various categories of
specialists, which is convincing evidence of their relevance
and reliability.

RESULTS AND DISCUSSION

Today, the importance of nursing is growing all over the
world. A highly qualified nurse must have sufficient knowl-
edge, skills, and confidence to plan, implement, evaluate
care, i.e., to be professionally mobile [9]. The importance
of the study of professional mobility lies in the fact that
there is an active development of the legislative framework
in the field of nursing and it is necessary to accelerate the
adaptation of the domestic regulatory framework to world
standards due to the introduction of medical reform. There
is every reason to classify the nursing profession as one of
the most mentally stressful. Work in the medical industry
involves constant communication with people, and a sig-
nificant degree of responsibility in caring for patients, car-
rying out procedures, working with medical supplies, es-
pecially if it is work in busy departments of an in-patient
hospital with seriously ill patients. Therefore, the logic of
investigating the professional mobility of an individual on
the example of the study of the professional activity of nurses
working in stressful conditions is warranted [10].
Professional mobility as a personality trait of a spe-
cialist in the medical field includes the following compo-
nents: a set of competencies that ensure the professional
mobility of a mid-level medical worker, including key com-
petencies: health preservation, social interaction, commu-
nication, information technology competence, and general
professional competencies: executive, organisational, pro-
jective, clinical interaction; readiness to change as a syn-
thesis of resistance and “reactive” adaptation; activity as
the ability to transform professional activity and oneself in
t [11]. According to this, several important components
are distinguished in the concept of “professional mobility
of a nurse”. The first is connected with the readiness of a
nurse for professional activity, which is reflected in the
professional competency of a specialist [12]. To be mobile,
a nurse must be able to adapt to new conditions: medical,
social and medical institutions, government bodies, be able
to use innovative technologies and equipment in profes-
sional activities — this is determined by their adaptability.
A mobile nurse should not only be able to adapt to new
conditions, but also be responsible for making certain deci-
sions independently; this reflects responsibility as a personal
quality of a specialist. Finally, to be mobile, a nurse needs
to constantly improve, self-develop, and realise herself both
in her professional activity and the professional team [13].
A medical worker, to psychologically meet the
modern requirements of life and profession, must improve
intellectually, morally, communicatively, and emotionally.
Such improvement is within the power of a person whose
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personal changes are directed and mediated by psycho-
logical means, for example, reflexive mechanisms [14].
In this regard, the study of professional reflection in a
healthcare specialist is of particular relevance, because the
psychological ways of mastering the medical profession have
been studied in less detail compared to other professions.
Meanwhile, medical practice is inherently reflective. The
high social significance of the activity of a medical worker
determines high requirements for his professional level,
which also increases attention to the problem of reflection
of professional activity because one of the functions of
reflection is to ensure a conscious attitude of the subject to
the activity [15].

In the modern professional world, a mid-level med-
ical worker needs reflexive skills that have a positive effect
on his activities and the activities of the team [16]:

— to draw up and agree on plans for the activities of the team;

- to compose and implement the nursing process;

- to develop and implement a professional self-educa-
tion programme;

- to analyse professional problems and find ways of
their constructive solution;

- to search for ways to achieve the set goals and objectives;

- to implement reflexive management of the nursing staff;

- to conduct self-presentation;

- to carry out emotional and volitional self-regulation.

The study of the reflection of the specialists' pro-
fessional activity made it possible to single out the uncon-
scious and conscious levels of the professional development
of the individual. The unconscious level is characterised by
unconsciousness, the indistinctness of the personality's
ideas about their own potential capabilities, the dependence
of professionalisation on external circumstances and in-
fluences, lack of reflection on professional development
and personal responsibility for its course and results. A
conscious professional attitude is accompanied by formed
professional motivation, active and creative actions and
deeds, subjective search, and extraction of personal mean-
ings in professional activity, which in general ensures pro-
fessional maturity [17].

Various approaches to the study of reflection are
due to the differences in the views of psychologists in the
definition of the term “reflexive mechanisms” Thus, in
the mental sphere, two complementary reflexive mech-
anisms are distinguished: generation and control; in the
sphere of consciousness — self-mobilisation and self-or-
ganisation; in the field of communication and cooper-
ation — “reflexive immersion in the environment”, the
attitude towards cooperation, the openness of one's own
experience for others and vice versa [18]. Reflexive activity
is understood as a condition for self-development, an in-
dicator of personal and professional values and meanings,
reflecting the individual experience of studying the content
of the professional sphere and a system of methods of intro-
spection, self-prediction, self-control, self-assessment, and
freedom of choice of means of achieving results. The main
mechanisms of reflexive activity include the mechanism
of cognition and the mechanism of development; fixation,
problematisation, self-determination, self-esteem, motivation;
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self-knowledge, self-determination, introspection, self-pro-
gramming. Reflection in the profession should be con-
sidered as the focus of reflective thinking on the objects
of professional activity, which are the development of
professional qualities. According to the personal paradigm,
professional reflection is considered as one of the methods
of self-knowledge and self-improvement, as an integral
component. In the professional activity of a medical worker,
reflection is not only a means but also a goal of training,
not only a process of self-knowledge but also a content, a
source of personal experience, a factor in the actualisation
of the development of professional culture [19].

Among the personal qualities and traits that form the
ability and readiness for professional mobility of nurses, the
following are dominating: initiative; professional activity;
ability to take risks; self-organisation, independence, volitional
self-control; persistence; the ability to hold feelings and
emotions; independence of decision-making in difficult
situations; decisiveness in determining the basic issues of
life and professional sphere of activity; self-confidence; ini-
tiative; resistance to frustrations of the internal and external
environment.

Thus, the transformational changes taking place in
the state increasingly pose a challenge for scientists not only
to develop new approaches in medical practice but also to
provide specific proposals. In this case, the combination of
the term “reflection” with the term “professional mobility”
made it possible not only to make scientific research on a
relevant and modern scientific topic but also to propose a
strategy, a model for the development of professionalism
of personnel in the field of medicine, which is based on
the use of systemic and structural methodology, specifically -
on a fundamentally new structure of professional staff
mobility [20].

Based on the theoretical analysis of the professional
mobility of nurses, it is worth noting that in modern psy-
chodiagnostics no methodology is aimed at studying this
particular phenomenon. Therefore, the problem of creating
a psychological toolkit, aimed at a comprehensive examina-
tion of the named phenomenon arose, which provides an
opportunity to measure the level of professional mobility
of a nurse. The essence of the developed methodology
consisted in the choice of the studied phenomenon, that is,

the phenomenon of professional mobility of nurses working
in stressful conditions, the definition of this methodology
as a subjective type of tests and the choice of the type of tasks
with the proposed answers, the selection of the primary
form of tasks by the criterion-key principle, assessment
of tasks of a primary test form, conducting preliminary
testing, developing an empirical data form, determining the
validity, reliability, and discrimination of the test, as well as
standardising the questionnaire. The methodology consists
of 15 questions and determines the level of development of
professional mobility among nurses.

Before the study, the questionnaire passed an expert
assessment on the following indicators:

- compliance with the concept (corresponds, partially
corresponds, does not correspond);

- unambiguity of formulation of questions (unambiguous,
not entirely unambiguous, not unambiguous);

- suitability of answer options (suitable, partially suit-
able, not suitable).

Qualified specialists with high professional qualities,
including the availability of special training, competence,
and work experience, were involved as experts. As a result
of the expert assessment in the secondary version of the
methodology, the content of some questions was improved
and the answers to the questions were built on a Likert
scale (from -2 to +2). The selection of standardisation of
the methodology “Professional mobility of a nurse” was
140 people (N=140), 50 of which became respondents to
the test study after 20 weeks.

Each participant of the study was supposed to have
a specific instruction: “Please rate Your expressions of the
signs of professional mobility of a nurse by checking the
box next to the appropriate option, on a scale from -2 to
2, where:

o -2 — the sign is not expressed;

« -1 — more not expressed than expressed;
« 0 — difficult to assess;

o 1 — more expressed than not expressed;
o 2 — the sign is expressed”.

Statistical processing carried out using the statistical
packages Statistica 6.0 and SPSS for Windows made it
possible to formulate the results, which were later displayed
in the statistical matrix of the methodology (Table 1).

Table 1. Statistical matrix of the methodology “Professional mobility of a nurse”

N  Arithmetic mean Median

Level of professional

mobility 140 55.54

56.5

Min Max Standard deviation

Dispersion

23 75 9.832 96.667

Having received the results of the statistical matrix
of the methodology, the authors of the study constructed a
sample normative scale for the questionnaire. When divided
into three levels of professional mobility, the limit values of
the norm for the low-level indicator are 15-34 points, for

the average level indicator - 35-54 points, for the high-level
indicator - 55 points or more. To check the normality of
distribution, a visual assessment of the histogram was used.
The results are shown in Figure 1.
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Figure 1. Normal distribution of data according to the methodology “Professional mobility of a nurse”

Speaking about the optimal complexity of problems,
it is necessary to point out that the difficulty of test items is
such a characteristic, that reflects its statistical level of pos-
sibility of solving. Testing the complexity of the questions
showed that this test consists of problems with the optimal
level of difficulty. This is evidenced by the fact that all
the surveyed nurses scored at least 50% of the maximum
possible number of points. In the process of adapting the
methodology, it was found that all the subjects cope with
each of the tasks, so all 15 questions were recognised as suc-
cessful and left in the test.

Test reliability is a means of determining the reliabil-
ity of a psychodiagnostic methodology, in which indicators
of the accuracy and stability of the results are determined
by repeated research. Reliability, in this case, is established
as a measure of the coincidence of the results of the first
and repeated surveys, or as the degree of preservation of
rank places surveyed in the test sample. The coefficient of
reliability r is equal to the coeflicient of correlation between
the data of such surveys. If a quantitative interval scale is
used to measure the psychological property in the test
under study, then the Pearson correlation coefficient can
be used in determining the results.

The test reliability of the methodology was de-
termined by the repeated questionnaire of the subjects
20 weeks after the first questionnaire. Retesting was

conducted for a selection of 50 people. The correlation
between the results of the first and second tests was at the
level of r = 0.8665, which indicates fairly high test reliability
of the questionnaire.

The process of determining the reliability of the
questionnaire consisted of several stages. The first step in
processing the resulting raw data was to check the internal
consistency of the questionnaire. For this, the statistical
Cronbach's alpha index was calculated, which shows the
internal consistency of characteristics describing one object.
Cronbach's alpha will increase as the cross-correlations of
the variables increase; therefore, it is considered a marker
of internal consistency in assessing the reliability of test
results. Cronbach's alpha indicates the degree to which
all items measure the same feature, this coeflicient is most
appropriate to use when all items are aimed at measuring
the same phenomenon. A high coefficient value indicates
that the set of questions has a common basis. The value of
Cronbach's alpha for the level of professional mobility for
15 questions was a = 0.903, which is slightly higher than
the minimum acceptable value, which is a = 0.7. Therefore,
it can be argued that all items have high differential strength
and should not be excluded from the final version of the
questionnaire. The results of checking the reliability of
the methodology “Professional mobility of a nurse” are
presented in Table 2.

Table 2. Statistics of methodology statements “Professional mobility of a nurse”

Methodology statement Average number  Mean standard deviation N
12. Psychological comfort 4.02 0.901 140
3. Fast decision-making 3.93 0.964 140
1. Organisation of the working day 3.84 0.972 140
8. Ability to endure heavy physical activity 3.84 0.916 140
2. Self-control 3.83 1.017 140
15. Active participation in conferences 3.81 1.031 140
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Table 2, Continued
Methodology statement Average number | Mean standard deviation N
11. Self-reliance in providing assistance 3.72 0.997 140
Il)i.tile);:ivering moral and psychological care to 3.68 1,020 140
Ell:)t }ibsiiizet;geerform several types of activities 368 0.850 140
9. Ability to stay focused on several patients 3.64 0.975 140
4. Proper care 3.55 1.108 140
6. Manual dexterity 3.55 1.146 140
13. High performance under stressful conditions 3.54 0.940 140
7. Control over the sanitary and hygienic state 3.54 1.020 140
5. Mastering new technologies 3.38 1.190 140

The constructive validity of the developed method-
ology was determined based on correlations with the indi-
cators of the methodology “Diagnostics of the motivational
structure of personality” (scales of “general activity”, “cre-
ative activity”), methodology “style of self-regulation of
behaviour-98” (scales of “planning”, “flexibility”, “indepen-
dence’, “general level of self-regulation”), and a questionnaire
of professional self-development (scale “self-government in
the profession”).

Based on the analysis, it can be concluded that the
data obtained provide information on the presence of high
positive correlations of professional mobility indicator of a
nurse with the following variables: on the scale of “general

activity” (r = 0.412) at p<0.000; on the scale of “creative

activity” (r = 0.354) at p<0.001; on the “planning” scale (r =
0.204) at p<0.006; with the scale “flexibility” (r = 0.364)
at p<0.001; on the scale of “independence” (r = 0.345) at
p<0.002; with the scale “general level of self-regulation” (r =
0.403) at p<0.007; with a scale of “self-management in the
profession” (r = 0.233) at p<0.001.

Additionally, a procedure for checking the discrim-
ination of the questionnaire tasks was carried out, that
is, the ability of individual tasks of the methodology to
distinguish between subjects with high or low test results,
as well as subjects with high productivity of professional
activity from those for where it is low, where the main
indicator of the coeflicient was calculated separately for
each statement (Table 3).

Table 3. Indicators of the coeflicient of discrimination of the methodology “Professional mobility of a nurse”

Methodology statement Correlation coefficient N
8. Ability to endure heavy physical activity 0,72 140
6. Manual dexterity 0,70 140
15. Active participation in conferences 0,67 140
3. Fast decision-making 0,64 140
4. Proper care 0,63 140
13. High performance under stressful conditions 0,60 140
2. Self-control 0,58 140
14. Delivering moral and psychological care to patients 0,57 140
5. Mastering new technologies 0,55 140
7. Control over the sanitary and hygienic state 0,55 140
1. Organisation of the working day 0,54 140
10. Ability to perform several types of activities at the same time 0,53 140
9. Ability to stay focused on several patients 0,52 140
11. Self-reliance in providing assistance 0,50 140
12. Psychological comfort 0,50 140

As can be seen from the results presented in Table
3, the correlation coeflicients of all test questions indicate
its high discrimination. Consequently, the indicators of
discrimination allow us to say that each specific item on
the test reliably distributes the subjects with high and low
scores. The final version of the methodology “Professional
mobility of a nurse” consists of 15 questions and diagnoses

the level of professional mobility of a nurse.

The standard testing procedure provides four
options for answers, which are rated on the following scale:
“-2” - 1 point; “-1” - 2 points; “0” - 3 points; “1” - 4 points;
“2” - 5 points. The maximum score on the methodology is
75 points. The limit values of the norm for the indicator of
the level of professional mobility of a nurse are:
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- low level - 15-34 points;
— average level — 35-54 points;
- high level - 55 points or more.

The low level of professional mobility indicates
that it is difficult for these workers to adapt to changes
in the professional sphere, they find it difficult to solve
professional tasks of a complex level, it is difficult for them
to develop and improve themselves. The average level of
professional mobility of nurses means that such individuals
adapt to various changes in the professional sphere with
some difficulties, effectively solve professional problems
only of their qualification level, are capable of professional
self-development and self-improvement. The high level
of professional mobility of nurses allows an individual
to quickly adapt to various changes in the professional
sphere, unconventionally think and act, effectively solve
professional problems of different levels, and be capable of
professional self-development and self-improvement.

CONCLUSIONS

Thus, the professional mobility of nurses is an external
manifestation of the internal properties and processes of
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the personality, aimed at finding a place in the system of
professional relations and the successful implementation of
the needs in professional advancement. Accordingly, in the
structure of professional mobility of nurses, it is expedient
to highlight personal and activity components. The personal
component of professional mobility determines the quali-
tative characteristics of a specialist according to the content of
professional mobility (motivation, adaptation, and communi-
cation), the activity component represents the components
of professional mobility, manifesting behavioural structures
that are reflected in the professional activity of a professionally
mobile specialist (cognition, organisation, competency).

The study examined the professional mobility
of specialists in the field of medicine in the unity of
the main components such as motivational, adaptive,
communicative-empathic, organisational, and cognitive
and competency-based. Based on these components, an
empirical study was conducted, the essence of which was
to create a questionnaire to determine the professional
mobility of nurses, thereby the results were obtained and
systematised, confirming a sufficiently high level of mobility
in healthcare workers.
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Abstract. The study of the role of Moodle software among medical students
is relevant, as distance learning is now new in terms of learning, processing,
and teaching educational material online. The representation of new (latest)
informative data using Moodle during distance learning contributes to and
increases the level of students' knowledge. Moodle software is a valuable resource
that presents an archive of educational (scientific) materials to students and
teachers with unlimited access. The study is aimed at determining the role of
Moodle for medical students during distance learning based on a theoretical
review of the literature. Three stages of methodological justification were
proposed as the basis for this study. At the first stage of the study, Moodle
software was characterised; during the second - the role of distance learning
was defined; third - the quality of medical students' training during distance
learning through the use of innovative technologies, namely Moodle,
was assessed. The study substantiates the significant role of Moodle and
distance learning: understanding the goals of learning, gaining a significant
“baggage” of knowledge, the latest information and access to resources,
self-learning, self-improvement, and development of a “doctor” personality.
The expediency of using the software among medical students is proved,
taking into account the structure, logic, constant updating of materials,
direct assessment of the student using test tasks and practical classes. Using
Moodle software during distance learning, a medical student independently
and consciously focuses on pathology based on the acquired knowledge,
clearly and reasonably makes a preliminary conclusion (diagnosis) with
subsequent appropriate treatment. The combined use of Moodle software
and highly qualified teachers improve the quality of education and guide the
medical student to focus on the study material and improve one’s practical
skills with the presented materials and visual aids
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INTRODUCTION

Moodle (an acronym for Modular Object-Oriented Dynamic
Learning Environment) is a learning platform designed to
unite teachers and students into one reliable [1], safe and
integrated system for creating a personalised learning
environment [2]. It provides students and teachers with a
joint study of the proposed educational material, which is
easy and accessible to use [3].

An analysis of recent research has shown that Moodle is
the most advanced and widespread system for this purpose
in Ukraine and the world. According to I.V. Stavytska, “The
Moodle system has become quite popular in the world among

teachers as a tool for creating dynamic courses for students.
Moodle is available as open-source software. Anyone can
adapt, extend or modify Moodle for commercial and non-
commercial projects without any license fees” [4]. Ac-
cording to L.V. Stavytska, the scientist O.A. Shcherbin has
repeatedly studied the Moodle system in his works. The
author described the national strategy for the development
of education in Ukraine for 2012-2021, proposed by the
Ministry of Education and Science, which provided for
the modernisation of the structure of education based
on a competency approach, full implementation, and use
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of appropriate assessment system [5]. The essence of de-
signing a Moodle-oriented virtual learning environment as
a means of training specialists of socionomic professions
was revealed by 1.V. Lovyanova and co-authors. The dia-
logic interaction of the student of medical specialisation
and the teacher, knowledge of various technologies, tech-
niques, methods which solve problems of various levels
of interaction in society were revealed. The results have
shown that Moodle is one of the software systems that
make it easier for students to solve a scientific problem
through “cognitive curiosity”, skills and abilities, to make
hypotheses based on the acquired knowledge, and make
the correct conclusion (diagnosis), etc. [6].

Many Ukrainian scientists, including K.R. Kolos [7],
T.Y. Priymak, and O.O. Petrushka [8], assessed the role of
Moodle system software, its positive and negative sides,
and revealed its importance in various social (professional)
areas. In addition to Ukrainian, foreign scientists have also
considered this issue. S. Limongeli, M, Lombardi, A. Marani,
E Siarone, M. Temperini have repeatedly highlighted
the role of the Moodle system in distance learning and
developed recommendations to help teachers create any
courses [9]. I. Mwalumbwe, J.S. Mtebe studied the basics
of this study to predict the “progress” of students in this
system. The authors reveal the essence of the Moodle pro-
gramme and show the results of the study, that clearly
outline the advantages and disadvantage of this system and
its impact on student's performance [10]. However, not
only the Moodle system has an impact on medical student's
development but also styles of teaching. M.A. Abdullah
began to develop this issue and explained the importance
of Felder-Silverman's learning style models and their
connection to students' learning.

Distance education is an organised learning activity
where students, teachers, and learning materials from many
sources come together through communication technol-
ogies. Distance education can be carried out in different
forms, environments, educational institutions, at different
educational levels and ages, using different technologies,
teaching methods, approaches based on different philosoph-
ical and strategic concepts with one or more teachers [12].

The purpose of this study is to assess the role of
Moodle software among medical students during distance
learning based on a theoretical review of the literature.
The following objectives have been set: to determine the
advantages and disadvantages of the Moodle system, to
assess distance learning and its impact on the quality of
medical student's education.

METHODOLOGY

To meet the set purpose and objectives, several stages of
analysis of the assessment of the studied material were
proposed. The first stage of the study lies in the essence of
distance learning, because it enables constant acquisition
of knowledge without violating the programme plan of the
medical student and the teacher. Such learning develops
self-education and self-improvement of each student. At
this stage of the study, the ways of presenting visual material
remotely and addressing deficiencies of distance learning in

practical medical classes, which require a direct relationship
“patient-doctor (student)” during the consideration of
topics are highlighted. The issue is important because “live
communication” between medical students and patients,
and discussion, clarification of unclear issues with the
teacher is mandatory in understanding the practical
medical material and formulating the correct conclusion
(diagnosis).

The second stage of the theoretical review provides
an assessment of the Moodle software as one of the available
systems among medical students during distance learning.
It is known that the Moodle system makes it possible to
quickly and easily provide access to educational (scientific)
materials without leaving the “comfort zone”. It creates a
“virtual” audience with students and teachers, which will
allow them to independently implement their knowledge.
According to the analysis of the literature, the essence of
the software, its ways of content maintenance, selection of
methods of presentation of educational (scientific) material,
analysis of the presented material, and ways of assessment
in this system are revealed.

The third stage includes assessing the quality of
teaching medical students during distance learning through
the use of innovative technologies, namely Moodle. A
characteristic feature of the quality of medical students'
education is the acquisition of the topics proposed by
the working annual programme and their orienting in
the diagnosis of diseases. The students' perception of
scientific (educational) material, its correct presentation,
and understanding of the disease will help students to
clearly express their opinion on the correct conclusion
(diagnosis). This issue is relevant because distance learning
is now new in terms of learning, processing, and teaching
educational material online. Teachers are not always able
to comprehensively present and explain the subject to
students, especially when it comes to the medical profile,
as it is based on conventional face-to-face teaching and
constantly “gaining” knowledge in practice, which is the
basis in the medical field.

The object of the study is the characteristic of the
students' condition, according to the literature data. The
subject of the research is Moodle software, an assessment of
the impact of distance learning on the quality of education
of medical students.

It is rational that the application of the proposed
subject of assessment will help to better understand the
impact of innovative technologies and educational devel-
opment of students. Assessments of literature data, both
Ukrainian and foreign, will make it possible to identify
the deficiencies in the use of Moodle software that are
constantly encountered by both students and teachers
during distance learning and to find the right approach to
address them.

RESULTS AND DISCUSSION

Distance learning is a form of learning through video
meetings of students and teachers, which makes it possible
to increase one's scientific and professional level while still
learning (working). During distance learning, a student is
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a person who independently studies the presented educa-
tional material in the approved work programme of the
higher education institution, and in this case, the teacher
provides educational visuals and, if possible, maximum
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explanation on lectures. This type of education directs the
teacher to search and use new teaching aids according to the
presented requirements of the educational process (Fig. 1).
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Figure 1. Learning platform “Moodle” for distance learning

The advantages of distance learning are: accessibility,
informativeness, “flexibility in learning’, convenience in
choosing the time of the study, unlimited communication
among different segments of the population and nationality
in the common direction of learning material [11], the
ability to constantly receive new (last 5 years) cross-border
learning materials and “time saving” (no waste of time traveling
and searching for study material in libraries and medical
sites on the Internet), the use of large amounts of information
among previously created student groups by educational
institutions according to specialisations and faculties [13 ].

The effectiveness of such an educational process de-
pends on the control of learning material, analysis of the pri-
orities of factors influencing the presentation of material by
teachers, and the work of students during distance learning.
Quality control of the acquired knowledge is tested on a lecture,
which helps to identify unfinished “areas” of presentation
of educational material, as well as to improve the “gap zone”
(to understand the material better) before the lecture is over.
Distance learning itself assesses the student objectively and
has greater limits of assessment than other forms of learning.
Another advantage of distance learning is the variety of
student assessments and encouraging him to search for the
presented issues in the additional educational literature,
which allows the student to expand one’s horizons, learn
and improve unassisted. There are many advantages of
distance learning, which allows emphasising its significant
role in the learning process and self-development.

However, given that the use of distance learning is
based on the ability to use different software technologies,
not every experienced teacher can use them. The ability to

use innovative technologies and the correct presentation of
visual materials to students is the key to the successful en-
couragement of students to learn. Among the disadvantages
that may appear during the presentation of educational ma-
terial, it is also worth highlighting the technical problems:
the lack of Internet access in case of failure on the line; the
impact of weather conditions that reduce the speed of the
Internet resource with poor quality playback of audio and
video materials during distance learning; lack of power
supply, which is necessary for distance learning. However,
the described deficiencies are temporary and do not have
a pronounced negative impact on the quality of teaching
and education.

In the process of teaching, the latest technologies
are constantly evolving, which require their understanding
and ability to use them. One of the innovative technologies
in Ukraine is the Moodle software, which has become
an indispensable assistant for teachers in explaining the
material and assessing students. What is the function of
Moodle? What are the advantages and disadvantages of this
software? These are some questions that constantly arise in
teachers. After all, the teacher has the direct and greatest
interaction in working with the system.

This programme has a wide range of functionalities —
independent training of students, their learning and assess-
ment during distance learning, the creation of additional
courses for students, and their acquisition of theoretical
skills during the study. The Moodle system allows teachers
to create effective sites for online learning, which are used
in both student learning and advanced training of the
teacher [14] (Fig. 2).
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The study of therapeutical topics in accordance
with the learning programmes throughout the year with
the help of a system of innovative technologies (Moodle)
and distance learning allows teachers to cover and present
this section as much as possible. Knowing that each disease
has its own period of progression (seasonality), typical and
atypical clinical course, the teacher with the help of videos
uploaded to the Moodle programme, can emphasise the
issues that arose during the analysis of the topic at any time.
This indicates the availability of educational material for
teacher, student, and any other person. Availability is one
of the benefits of the software.
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The next advantage is “richness” and constant updat-
ing with educational (scientific) material. With the help of
Moodle software, Bukovynian State Medical University has
created various discussion forums, uploaded documents
(or links to sites) with video and audio materials, textbooks
of recent years, which describe new clinical classifications
of diseases, modern research methods for the treatment of
pathology. The teaching material is uploaded by the teacher
constantly during the update of the literature (manuals,
scientific papers), which “saves time” for each teacher in
terms of preparation for the subject (Fig. 3).
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Figure 3. The educational platform of the medical educational institution of the
IV level of accreditation

Each teacher can post their own previously saved
and edited photos, pathogenetic diagrams, diagnostics and
treatment on Moodle, which he received as a result of practice

and experience. These materials have educational content
and contain a visual image of the disease, its clinical man-
ifestations with practical skills for students (percussion,
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palpation, auscultation with changes that are characteristic
of each disease), as well as diagnostic criteria, differential
diagnosis.

Moodle makes it possible tologically and structurally
distribute the downloaded material according to previously
created units (groups, faculties, specialisations), which will
help to quickly find educational material for both students
and teachers.

An integral part of the training with the proposed
software system is the created calendar with news and
announcements of educational and scientific events, as
well as medical leisure. Invitations to various types of
medical conferences, webinars, seminars that will expand
the horizons on the proposed medical topics (links to sites
for self-improvement) can be found there. This creates
an opportunity for each student to enrich the “baggage
of knowledge” and assess the possible development and
course of any pathology with its subsequent diagnostics.

Assessing each student with Moodle software is
easy by solving tests and situational tasks. This type of
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assessment is relevant and prioritised during distance
learning. The advantages of Moodle described above and
others (the ability to view the results of a distance course by
a student; test results; the ability to communicate directly
with the teacher; the ability to upload files with completed
tasks and the ability to use reminders about events in the
course), make it possible to evaluate Moodle as a significant
component in education among teachers and students [15].
In addition to the positive features offered above, there are
several equally important positive points in the Moodle
software — the role of videos during the analysis of the
topic. As is known, it is not always possible to clearly
demonstrate the pathology under the topic of the lesson in
medical institutions. It is the video and audio materials that
are previously uploaded by the teacher and correspond to
the specific topics of the lesson that will help the student to
easily acquire and understand the educational material and
orient in it well. Visual educational material is structured,
concise and reflects the essence of the pathological process
and the basis of its treatment (Fig. 4).
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Figure 4. The educational platform of the medical educational institution of the
IV level of accreditation

Google Drive and Google Calendar play an import-
ant role in distance learning using Moodle software. With
Google Drive, both students and teachers can store all
downloaded information from Moodle on a mobile device
or PC. The calendar may also contain monthly information
about the teacher's scheduled videoconferences with groups
according to the curriculum. Due to the busy schedule, the
function “Reminder” in Google Calendar will notify both
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the teacher and the student of the start of a seminar or
practical session during distance learning.

However, among the advantages, there are sig-
nificant disadvantages that are important in medical
universities. The main and biggest drawback is the lack
of practice during distance learning because practice in
the medical field is a significant “action” in the analysis of
the material and its understanding. In doctors' work, they
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constantly use practical skills in the form of percussion,
palpation, auscultation, and “live” communication with
the patient, which is essential in making a preliminary
diagnosis and subsequent diagnostics (confirmation) and
determining the main conclusion (diagnosis).

Experience has shown, Moodle software affects the
quality of education by increasing the self-development,
self-improvement, and outlook of each of the medical
students, which confirms the important role of its use in
educational institutions, including medical. Software is an
integral part of distance learning. It is known that in 2013,
in accordance with the recommendations of the Ministry
of Education and Science of Ukraine, the use of distance
learning in universities of III-IV levels of accreditation was
approved. However, this issue has been considered since
2003 [13]. It was recognised that distance learning is a new
organisation of education, which combines elements of
full-time, part-time, and evening types of learning, based
on the means of exchanging educational material at a
distance and self-study [16].

According to the board of the Ministry of Education
and Science of Ukraine, which was established in 2005, it
was noted that distance learning will expand opportunities
and create a single national educational and scientific [17], as
well as information base of learning environment that will
allow Ukraine to join European educational and scientific
information resources and increase the horizons of each [18].

Using Moodle software during distance learning
allows students to orient themselves in their learning. It is
during distance learning that the student comprehends the
importance of studying subjects, their implementation in
their medical practice, the stimulus in the development of
their own outlook, and goal setting in further career growth.
This medical education affects not only the educational
development, but also the psychological, forming the stu-
dent's personal development not as a “student’, but as a
“doctor”, “nurse’, etc. Personal development together with
the presentation of education help the medical student to
decide on the choice of future profession and make every
effort to better understand this choice.

Assessing the literature on the quality of education
during distance learning using Moodle software, it can
be argued that teaching the material, presenting it in the
proposed programme, accessibility and ease of learning
technology among both teachers and students is necessary

to improve everyone's knowledge. The main advantages
of this method are the richness and constant updating of
educational material, access to them at any time, objective
assessment of medical students duringa seminar or practical
lesson, presentation of visuals (practical materials) on
medical topics according to the work programme, distance
training without spending time on transport and without
separation from the study (work). The disadvantages are
insufficient technological support and technical failures
of Internet suppliers. However, they are temporary with
the possibility of their addressing. Such training broadens
the horizons, allows self-improvement, self-development,
to see and understand one's imperfections in the study of
material and its presentation, understand the importance
of knowledge, re-evaluate what is learned, and formulate
correct conclusions. Distance learning and the Moodle
system not only allow for self-development and self-learning
but also assess opportunities and identify prospects for the
future, which improves the quality of higher education.

CONCLUSIONS

The Moodle system in medical universities allows pro-
viding the maximum educational process during distance
learning, to assess the readiness of students for the topic
of the lesson, as well as to improve the presentation of
educational visual materials. At the same time, medical
students increase the level of understanding of the studied
material and learning, the role of pathologies in the studied
in the further analysis, the need for self-improvement,
self-development, and opportunities of each student with
further prospects.

The use of Moodle software among medical stu-
dents makes it possible to quickly, efficiently, and promptly,
without additional effort in finding material to prepare
for a practical lesson, which improves the quality of the
educational process by presenting constantly updating
educational material of the past 5 years, and an individual
approach to explaining the material to each of the students.
However, the simultaneous use of the site by a large number
of students leads to an overload of the system, which does
not always allow for the timely processing of educational
material or to taking testing with subsequent evaluation of
the processed material. Therefore, the state of the Moodle
system with a large number of users is one of the issues of
further research.
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Onexcanap IBanosuy Pefis, Inna OnexciiBHa bysgyran, Bonogumup Bacunbosuy BiBcaHHUK,
Ipuna Bacunisna Ilpucsokaiok, Bacuns Ilerposiry Ilpucaxniok

bykoBuHCBHKIIT Iep>KaBHNMIT MEIVYHUI YHIBEPCUTET
58000, 1. TearpasnbHa, 2, M. YepHiBni, Ykpaina

Ponb nporpamMHoro 3a6esneuyeHHs Moodle cepep cTyaeHTiB MeU4YHOro CNpsiMyBaHHS
nip, Yyac AUCTaHLIMHOIro HaBYaHHSA

AHoTauif. BuBuenHs poni mporpamHoro 3abesmedeHHss Moodle cepen cTy[ieHTIB MeUYHOrO CIPSIMYBaHHA €
aKTyaJIbHUM, OCKI/IbKY JUCTaHIi/IHe HABYAHHA HIHI € HOBYUM I[OJJ0 3aCBOEHH, ONIPALIIOBAHHSA HaBYa/IbHOI'O MaTepiay Ta
JI0ro BUKJIaJJAHHA Y pekyiMi OHJIaliH. PenpeseHTania HoBuX (HOBITHIX) iHpOpPMAaTUBHUX JaHMX 3a JOIIOMOT'OI0 IIpOrpaMu
Moodle min yac gycTaHLiTHOrO HaBYaHHA CIPUAIOTH i MiIBUIYIOTh piBeHb 3HaHb CTY/IeHTiB. IIporpamue 3abesnedyeHHs
Moodle - wiHumMit pecypc, o MICTUTb apxXiB HaBYaJbHMX (HAYKOBMX) MaTepialiB Jyid IpeNCTaBlIeHHA CTyHeHTaM i
BMKJIafladyaM i3 HeoOMe)XXeHVM JHOCTyIIoM. MeTa TOCTiIKeHH NOJATaja y BUSHaYeHHI poJli IPOrpaMHOro 3abesIedeHHs
Moodle cepen cTymeHTiB MeJVYHOrO CIPSAMYBaHHA Iifi 4ac AMCTAHLIHOrO HAaBYAaHHA Ha IifcTaBi TeopeTHYHOro
oI/IAAY NiTepaTypu. B ocHOBY mocTaBeHOl MeTy 0y/IO 3allpOIIOHOBAHO TPY eTAIlM METOROIOIiYHOIO OOIPyHTYBaHHS.
Ha nepmomy erami fOCIipPKeHHA OXapaKTepu3oBaHO IporpaMHe 3abesnedenHsa Moodle; mif yac gpyroro — BU3Ha4eHO
PpOZIb AUCTAHLIHOTO HABYAHHSA; TPETHOIO — OLIHEHO fAKICTb HABYAHHA CTY[AEHTIB-MEQUKIB IIiJl 9ac AMCTAHLIIHOIO
HaBYaHHA 3a JJOIIOMOT0I0 BUKOPJCTAaHHA iHHOBAILiITHUX TeXHOJIOTil, a came Moodle. ¥ cTarTi 061pyHTOBaHO 3HAYHY PO/IDb
nporpamy Moodle Ta gycTaHIiIHOrO HaBYaHHA: OCMVC/ICHHA IIOCTAB/ICHUX Lli/Iell Y HaBYaHHi, OTPUMAaHHA 3HaYHOTO
«baraxy» 3HaHb, HOBiTHbOI iH)OPMATMBHOCTI Ta HOCTYIIHOCTI BO pecypciB, caMOHaBYaHHA, CAMOBJJOCKOHAJIEHHS 11
¢dbopMyBaHHA 0COOMCTOCT] «IiKap». [loBeeHO JOLIBHICTD 3aCTOCYBaHHSA IIPOIPAMHOIO 3a0e3ledeHHs cepell CTYIEHTIB —
MeJIMKIiB, BPaXOBYIOUM CTPYKTYPOBaHICTb, JIOIiYHICTD, IIOCTillHe OHOBJIEHHS MarepialiB, 6e3lOCepefHE OLiHIOBaHHA
CTYHeHTa IUIAXOM TeCTOBUX 3aBJlaHb i NPAaKTUYHUX 3aHATH. 3a JIOIOMOrOI0 IIporpaMHoro 3abesmedeHHa Moodle
IijJ Yac AMCTAHILIIHOTO HABYaHHA CTYLEHT MEJUYHOIO CIPAMYBAaHHS CaMOCTIIHO Ta YCBiJOMJIEHO 30PI€HTYETbCS
y marosorii Ha OCHOBI OTPMMAaHMX 3HaHb, YiTKO Ta OOIPYHTOBAHO HOIEpefHbO IIOCTABUTb BUCHOBOK (HiarxHos) i3
[IO/IBIINM BifIIOBIIHUM JiKyBaHHAM. IloegHaHe 3acTOCYBaHHA IPOrpaMHOro 3abesnedeHHs cucremu Moodle Ta
BICOKa KBasTi¢iKallia BUK/Ia/jadiB MigBUIIYIOTh AKICTb OCBITY i CIIPSAMOBYIOTH CTyEHTa-MeMKa JoOpe OpieHTyBaTUCA y
HaBYa/IbHOMY MaTepiajii I MigBUIyBaTy CBOI IPAKTUYHI HABMYKM IIPEICTABIEHMMI MaTepiaayu Ta HAOYHOCTAMMI

KniouoBi cnoBa: Moodle, gucraniiiiaa ocBiTa, HaB4a/IbHi MaTepia/y, AVCTaHLilIHe HaBYaHH:, BiJeO/IeK1ii, MOfepHi3alisa
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INTRODUCTION

The COVID-19 pandemic, which affected all spheres of
human activity, caused the transformation of the educational
process at every level. The situation with coronavirus disease
has forced academic workers around the world, including
in Ukraine, to reconsider the principles of curriculum and
training programmes for future professionals, taking into
account the conditions of distance learning.

The new educational reality faced by teachers
became the basis for creating quasi-extreme conditions for
the work of employees of all structural units. Both teachers
and students were forced to study remotely, adapting to
different educational platforms. Teachers were faced with
the task of finding and analysing the most optimal and
easy-to-use tools, online programs, and services to ensure
and not break communication with students. After over-
coming the severe spread of coronavirus infection, the
WHO (World Health Organization) has drawn attention
to the importance of organising face-to-face or mixed
education, which combines online lessons, conventional
learning, and independent work. In this regard, the leaders
of the educational process had to organise training in such
a way as to prevent or minimise the spread of infection
in educational institutions, adhering to the established
sanitary and anti-epidemic measures (social distancing,
mandatory wearing of protective masks, temperature screen-
ing, surface disinfection, etc.).

Given the above-mentioned conditions and the
priority of the skills approach, which is one of the modern
educational vectors of education development in Ukraine,
the authors of this study believe that in the process of
becoming a teacher of the new generation nowadays,
health-saving and information and communication tech-
nologies are extremely important. Today, mastering these
technologies and relevant competencies, in the authors'
opinion, is basic and mandatory during the development
of social mobility of the future education specialist, and
especially in quarantine.

Problems of the introduction and use of health-
saving technologies in the field of education have been
studied by Ukrainian and foreign scientists. In particular,
the practical aspects of strengthening and maintaining the
health of the individual are widely covered in the studies
of V. Yefimova [1], Y. Boychuk [2], T. Lavrenova [3], and
V. Shakhnenko [4]. Of particular relevance are studies that
reveal various aspects of the development of a culture of
health and a healthy lifestyle [5; 6], specific issues of creating
a healthy environment for the professional activities of
teachers and students [7; 8].

Ukrainian researchers analysed aspects of the prac-
tical application of modern information and communica-
tion technologies in professional activities, in particular,
they gave a general description of the implementation of
IC technologies in the educational process of higher educa-
tion [9], clarified the role of computer technologies during
epidemics [10], identified ways to use distance technologies
as a factor of positive impact on improving the quality of
education [11].

At the present stage, the problem of development

Vinarchuk et al.

of mobility in the professional training of teachers is re-
flected in the scientific achievements of scientists who
studied the peculiarities of the development of social,
professional, socio-professional mobility of specialists in
various branches of education: preschool [12], primary [13],
general secondary [14].

The analysis of a number of works showed that
there is a connection between health-saving and informa-
tion and communication technologies (S. Dishleva [15],
S. Yermakov [16], L. Ivashchenko [17], S. Kanishevsky [18]).
At the same time, there is an objective dependence of the
information and communication competence of the teacher
on his professional and social mobility (L. Familyarska [19],
A. Kolomiets [20]). However, aspects of the combination of
health-saving and information and communication tech-
nologies in the process of professional training of teachers
who are able to quickly adapt to changing conditions and
act in unusual situations, in particular during a pandemic,
have not yet been studied. The authors of this study believe
that the willingness to implement, combine, and use health-
saving and IC technologies in professional pedagogical
activities indicates the completeness of social mobility of
the teacher.

The purpose of the study is to analyse the character-
istic features of the use of health-saving and information
and communication technologies in the development of a
socially mobile teacher in a pandemic.

The objectives of the study:

« to analyse the basic concepts of research “health’,

» <.

“health-saving technologies”, “information and communi-
cation technologies”, “social mobility”;

« to find out the purpose and tasks of health-saving and
IC technologies;

o to identify ways to implement and use the above-
mentioned technologies in educational institutions during
the pandemic COVID-19;

« to offer ways of application of IC technologies in the
conditions of distance learning;

o to trace the connection between the use of health-
saving and information and communication technologies
in the development of a socially mobile teacher during the
pandemic.

METHODOLOGY

The object of research is the personality of a socially
mobile teacher, and the subject is health-saving and
IC technologies as factors in the formation of a socially
mobile teacher in a pandemic. The methodological basis
of the work is the scientific provisions of the humanistic
paradigm of the philosophy of education, the theory of the
content of education, the theory of systems; methodological
approaches (skills, integrative, noospheric, narrative, syn-
ergetic, acmeological, civilisational, historical-pedagogical,
fundamental, paradigmatic, ambivalent, structural-activity,
systemic); theories of development and self-development
of personality; modern didactic provisions on the content,
methods, and technologies of higher education.

The research methodology includes theoretical
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analysis and generalisation of classical and modern phil-
osophical, psychological pedagogical, sociological and
methodological sources, elaboration of normative legal
documents in the field of education (Law of Ukraine “On
Education” of 05.09.2017 Ne 2145-VIII [21]; Statute (Con-
stitution) WHO: international document of 22.07.1946 [22],
Law of Ukraine “On Childhood Protection” of April 26, 2001
Ne 2402-III [23], Law of Ukraine “On Amendments to
Section II “Final Provisions” of the Law of Ukraine “On
Amendments to Certain Laws of Ukraine on Provision of
Treatment of Coronavirus Disease (COVID-19)” on pro-
longation of validity in connection with the threat of
increasing incidence of coronavirus disease (COVID-19)”
0£19.06.2020 Ne 737-1X [24]; Some issues of the organisation
of distance learning: Order of the Ministry of Education and
Science of 08.09.2020, Resolution of the Chief State Sanitary
Doctor Ne 50 of 22.08.2020 “On approval of the Provisional
Recommendations on the organisation of anti-epidemic
activities in educational institutions during the quarantine
period in connection with the spread of coronavirus disease
(COVID-19)” [25], study, generalisation, and testing of
experience of research and teaching workers, disclosure of
basic theoretical principles, identification and justification
of key research concepts.

At the first stage of the study, the authors singled
out and comprehended the scientific problem of forming a
socially mobile teacher by means of health-saving and in-
formation and communication technologies, substantiated
the relevance, timeliness, and novelty of the phenomenon
being studied in the COVID-19 pandemic. The authors have
formulated the title, defined the purpose and objectives,
identified the object and subject of research, as well as the
choice of research methods (analysis, synthesis, abstrac-
tion, axiomatic method, induction, modelling, method of
analogy, observation, generalisation, and systematisation
of conceptual theoretical foundations).

The second stage involves recording the initial data
about the object under study, study itself and description
of previous scientific experience, identification of causal
relationships, selection of factual material with a detailed
analysis of research concepts and approaches to interpreting
scientificand educational definitions of “health-saving tech-
nologies”, “information and communication technologies”,
“social mobility”. The authors of this study have developed
legal documents that regulate and prove the importance
of implementing the above-mentioned technologies in the
educational process in the context of the skills approach
and pedagogical conditions of distance and mixed learning.
Research focuses on creating a comfortable and safe health
education environment for applicants and educators, so the
authors provide practical advice and guidance on the use of
health technologies by educators, especially in the current
context of the COVID-19 pandemic. The second stage of
the work also reveals the advantages and disadvantages of
information and communication technologies and proposes
ways of using IC technologies in educational institutions
during distance learning on the example of the experience
of Ivan Franko National University of Lviv.

At the third stage of the study, an integrative link

between health-saving and information and commu-
nication technologies was established using a synthetic
method, which, according to the authors, are factors in
the development of a socially mobile education specialist
in the new quarantine reality. The formulated results and
prospects of further research on this topic are presented in
the conclusions of the study.

RESULTS AND DISCUSSION

Health-saving technologies

Nowadays, the issue of training students in quarantine con-
ditions that are not threatening for staying in an educational
institution is especially acute. Who should facilitate this
and organise safe learning? First of all, the administration
of the educational institution, which is responsible for
ensuring the availability of personal protective equipment
for workers (protective masks and eye protection), sys-
tematic disinfection and ventilation of premises, control
and verification of compliance with anti-epidemic norms.
However, a critical commitment to students, parents, ed-
ucation facility, and society, in particular, lies with the
educator, who must be prepared morally, physically, and
professionally for such an unpredictably heavy “burden”.
That is why it is now very important for educators to use
health-saving technologies in their work, which will be able
to increase the effectiveness of the educational process, to
form values for teachers and parents aimed at preserving
and strengthening the health of children.

Let us explain the concept of “health” from the point
of view of medicine and pedagogy. In the international
community, the definition ofhealth is set out in the Preamble
to the WHO Statute: “Health is a state of complete physical,
spiritual and social well-being, not only the absence of
disease or physical disabilities” [22]. World science has
developed a holistic view of health as a phenomenon that
integrates at least four of its areas or components — physical,
psychological (mental), social (public) and spiritual.
All these components are inseparable from each other.
O. Shchipanovska defines the term “health” as “a set of
physical, spiritual, social qualities of a person, which is
the basis for longevity and a necessary condition for the
implementation of creative plans, high efficiency, family,
birth and upbringing of children” [26, p. 45].

Researchers characterise the main components of a
healthy lifestyle, which include: rational nutrition, physical
activity and conditioning, personal hygiene, absence of bad
habits, positive emotions, intellectual development, work
and rest, self-control over health [27, p. 36]. According to
N. Patkova, “from the standpoint of a modern teacher, a
healthy person is one who effectively copes with stress and
is able to prevent and resolve conflicts; makes responsible
decisions; finds his or her sociocultural niche; is mobile in
a changing labour market; not only adapts to external con-
ditions but meaningfully rebuilds them, thereby improving
public health” [28, p. 10].

The authors of this study believe that in the context of
the pedagogical point of view, it is appropriate to talk about
the health of students as of main subjects of the professional
activity of the teacher. Let us turn to the definition given by
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O. Kaplun, that children's health is “a social value, an integral
part of social wealth, and therefore the development of a
healthy lifestyle, health culture is considered as a matter
of national importance, the global task of society, school,
family, the child himself” [29, p. 298]. Accordingly, an im-
portant component in the implementation of the main ob-
jectives of education are health-saving technologies, which
indicate the prioritised and unprecedented importance of
students' health.

L. Kravchuk interprets health-saving technologies
as those that create “safe conditions for staying, studying
and working in an educational institution and solve the
problem of rational organisation of the educational process
(taking into account age, gender, individual characteristics
and hygienic standards), compliance with educational and
physical loads to the child's capabilities” [30, p. 44]. Ac-
cording to the researcher, the purpose of health-saving
educational technologies is to “..provide the conditions of
physical, social, spiritual, mental health that contributes to
the comfort of the individual..” [30, p. 45]. M. Smirnov gives
the following definition of health-saving technologies - it is
“a functional system of organisational tools for managing
educational, cognitive and practical activities of students,
which scientifically and instrumentally ensures the pres-
ervation and promotion of health” [31]. L. Rybalko claims
that the concept of “health-saving technologies” combines
all areas of the institution's activities to form, maintain and
improve the health of students. The researcher systematises
and identifies the main approaches to the interpretation of
the definition of “health-saving technologies™:

« systematic — an indicator of the quality of educational
technologies;

o activity — the optimal combination of conventional
learning technologies with the principles, methods, and
techniques aimed at supporting and maintaining health;

o skills - technologies for the development of health-
saving and health-developing competencies, learning the
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basics of health, a healthy lifestyle, forming a picture of the
world of a healthy personality;

« integrated — educational and methodical complex of
recreational and physical activities and healthcare measures;

o environmental - creating a healthy educational
environment;

o personality-oriented - providing training and edu-
cation taking into account the individual, age and psycho-
physiological characteristics of students [32].

The practical implementation of health-saving
technologies in the educational process is clearly repre-
sented in the classification of N. Tolokonnikova [33], who
describes the types of health-saving technologies in the
modern school in her study, where different approaches to
healthcare, methods, and forms of work are being applied.
The authors of this study believe that the technologies
presented by the researcher can be interpreted as universal
for all students of each branch by analogy. The authors
provide the relevant adaptation of this classification:

1. Medical and hygiene technologies, which include a
range of measures aimed at maintaining proper hygienic
conditions in accordance with the regulated sanitary norms
and the functioning of medical offices in educational
institutions.

2. Recreational and physical technologies aimed at the
physical development of students. Mostly these technologies
are implemented in physical education classes and sports
sections' activities.

3. Ecological health-saving technologies that help to edu-
cate students to love and care for nature, which strengthens
their spiritual health.

4. Life safety technologies implemented by labour
protection specialists.

5. Educational health-saving technologies, which are
carried out using pedagogical techniques, approaches to
solving emerging problems [33, p. 91] (Fig. 1).

TYPES OF HEALTH-SAVING TECHNOLOGIES

Medical and Recreational Ecological . Educational
: . . Life safety
hygiene and physical health-saving ; health-savin
. . technologies )
technologies technologies technologies technologies

Figure 1. Types of health-saving technologies

Thus, health-saving technologies in education are
technologies designed to fulfil the tasks of modern edu-
cation - to preserve, improve and enhance the health of
students, teachers, and parents. The main goal of health-
saving technologies is the education of a culture of values
in the context of the child's conscious attitude to his own
health and the health of people around him.

The authors of this study believe that the teacher
directly chooses health-saving technologies in accordance
with the activities and priorities of the educational in-
stitution, the state of students' health, available human

resources, logistics, established level of trust and coopera-
tion with parents, environmental factors, ability to effectively
monitor the efficiency of the implemented technologies. In
the context of the development of social mobility, the issue
of psychological readiness of teachers to restructure their
professional activities in a pandemic becomes relevant. The
introduction of health-saving technologies, self-improve-
ment, self-education, the level of awareness of responsibility
for their own health and the health of their students - are
the guidelines for the successful implementation of a so-
cially mobile teacher in modern educational reality.
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Information and communication technologies
Informatisation of all spheres of human life does not
pass over education. Consistent entry of information and
communication technologies into the educational process
changes the conventional views on education in Ukraine.
The use of IC technologies enables the existence of quality
distance education, which, in turn, is an effective way to
increase the intellectual potential of the population, has
a number of advantages for both teachers and students.
Distance education is especially relevant during a pandemic
when the usual forms of learning become impossible due
to quarantine conditions. Information and communication
technologies make it possible to blur the boundaries be-
tween cities and villages, unite students and, at the same
time, prevent the spread of disease. All these factors are
a prerequisite for improving the quality of education,
provide additional emotional and intellectual incentives
for education, promote the principles of continuity and
regularity, even during quarantine restrictions. First of all,
let us pay attention to the definition of “information envi-
ronment’, which, according to the authors, is a condition,
a field of functioning and implementation by the teacher
of the principles, methods, and means of information and
communication technologies.

According to E. Levina, the information environ-
ment includes many information objects and connections
between them, as well as tools and technologies for searching,
storing, broadcasting, processing, creating, and distributing
knowledge, tools for reproducing audio-visual information;
organisational and legal structures that support information
processes [34, p. 5019-5031]. According to G. Shvachych, the
“information and communication technologies” (ICT) is
not unambiguous. The author defines IC technologies as

a set of various technological tools and resources used to
provide the process of communication and the creation,
distribution, storage, and management of information.
These technologies are computers, the Internet, radio and
television, as well as telephone communication [35, p. 11].
Order No. 1115 of Ministry of Education and Science of
08.09.2020 defines the concept of information and commu-
nication (digital) technologies of distance learning, which
is interpreted as “technologies for creating, accumulating,
storing, and accessing electronic educational resources in
educational subjects (integrated courses), as well as pro-
viding organisation and support of the educational process
using specialised software and means of information and
communication, including the Internet” [36].

The introduction of IC technologies in the educa-
tional process requires qualitative alternative educational
and methodological support. This necessitates the use of
computer and software means of transmitting and storing
information: electronic libraries, archives, textbooks and
multimedia, local and global educational networks and
platforms, reference and information retrieval systems.
Given the need for quality training of students in accordance
with educational plans and programmes, especially in the
conditions of coronavirus infection, teachers need to pay
attention to modern electronic educational resources and
online tools for distance education, which are also means
of IC technologies. The authors of this study offer ways
to use information and communication technologies in
the educational process in terms of distance learning, pre-
sented in Figure 2.

Notably, the use of information and communication
technologies in the educational process has a number of
advantages (Fig. 3).

Use of electronic lecturers, simulators, textbooks, encyclopedias

Development of situational role-playing and intellectual games using artificial intelligence

Modeling of processes and phenomena

Conducting interactive educational teleconferences

Construction of control systems and testing of knowledge and skills of students (use of
controlling programmes for testing)

Creation, active and systematic work and support of sites of educational institutions

Preparation of presentations of educational material

L % \ %,

Figure 2. Methods of information and communication technologies” application in the educational process in the

conditions of distance learning

Increasing the motivation of

students to study

Development of the student's
personality

Realisation of the social
purpose, namely —
informatisation of the society

Development of skills of
independent work with
educational material

Intensification,
systematisation, and continuity|
of the educational process

Improving the effectiveness
of training through

555 W

individualisation

Figure 3. The advantages of using IC technologies in the educational process
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The authors can state that the use of computers in
education has led to the emergence of a new generation of
information technologies in education, which in today's
instability has become, without a doubt, the “life jacket”
of educators. The COVID-19 pandemic has reaffirmed the
indisputable principles of distance education. After all, in
order to productively use IC technologies, it is necessary
to provide educational institutions with computers, access
to global and local educational networks, periodically
train teachers to improve teaching skills, which, in fact,
contributes to the development of social mobility - the
ability to have flexible and comfortable work of teachers in
new educational realities.

Development of a socially mobile teacher

Social mobility as an integrative ability of an individual to
adapt to the changing environment and changes dictated
by society is perhaps the most important and relevant
feature of modernity. Socially mobile education specialist is
becoming competitive and demanded in the labour market,
because speed and efficiency, flexibility and adaptability,
innovation and mobility are the main characteristics of the
teacher of the new conditions of modern educational space.

When it comes to the development of social mobility,
first of all, adaptation to the environment, new operating
conditions are meant, in particular, the authors focus on
the study of coronavirus reality, which represents new cir-
cumstances for the professional activities of teachers. Educa-
tors, teachers, lecturers, in accordance with laws and reg-
ulations, are required to work in educational institutions
in compliance with anti-epidemic norms and rules - in
full-time or mixed learning [25], as well as be prepared for
distance learning if the morbidity level in the region exceeds
acceptable levels or the country introduces a general
strict quarantine [36]. This makes it possible to assert the
existence of full-time quarantine (offline) and distance
(online) educational environments in which teachers with
an established ability to social mobility should work. In this
aspect, it is extremely important to organise the educational
process in such a way that unforeseen circumstances, such
as forced transitions from full-time/mixed to distance
learning, were “painless”, comfortable and flexible for both
students and teachers.

The authors agree with O. Kivliuk, who notes that
conducting classes using IC technologies requires teacher's
skills for effective implementation of information and
communication and health-saving technologies, knowledge
of methods of using these technologies in education,
taking into account the age characteristics of students [37].
Additionally, in a pandemic, teachers need to pay special
attention to the well-being and health of students.

The experience of the academic workers of Ivan
Franko National University of Lviv shows a real picture
of the process of establishment and development of social
mobility of education professionals during quarantine. At
the beginning of the pandemic, when national restrictions
were introduced, the Rector's Order approved a temporary
transition to distance learning at the university. To support
communication with students, teachers used various
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online platforms and video conferencing services, social
networks and messengers, including Zoom, Google-Meet,
Skype, Viber, Telegram, etc. However, due to the prompt
work of the University Information Support Department,
it was possible to systematise and establish feedback with
students: teachers switched to the corporate platform
Microsoft Teams, and students quickly gained access to
university-wide corporate mail at Inu.edu.ua. Educators
have begun to use cloud services, including Office 365, to
provide access to lecture and seminar materials, as well as to
collect and organise practical tasks completed by students.

The most fortunate were those teachers who actively
worked in the online environment of e-learning before the
quarantine, developed in the MOODLE system, which
is one of the means of implementing distance learning
at the university. This platform allows the teacher to
independently create and manage distance courses, control
access to educational resources, use time constraints, create
their own knowledge assessment systems, control the
timing of completed and submitted testing tasks, allow or
prohibit students to retake control tasks (midterm or final -
tests, exams), etc.

MOODLE provides convenient content manage-
ment tools and various forms of organisation of classes.
The distance course can contain various elements: lectures,
practical tasks, independent work, forum. One can use
text, presentations, tables, charts, graphs, videos, weblinks,
auxiliary files, etc. at the same time. Based on the results
of the completed tasks, the teacher can give points and
comment on the work. The information-analytical report
on the results of the survey on the state of use of distance
learning technologies in higher education institutions
of Ukraine identifies the level of skills and abilities to
use distance learning technologies among academic
workers, which is quite mediocre, as less than half (44.5%)
respondents used such tools regularly [38].

In addition to the MOODLE system, academic
workers began to keep records of students' achievement
in electronic journals of academic groups in the auto-
mated system “Dean's Office’, which performs the main
functions of computerisation of administrative and ed-
ucational processes. Thus, the situation with distance
learning has contributed to the fact that the faculties of
the university have accelerated the transition to electronic
documentation and recording the results of academic
performance of students. Now all modules of AS “Dean's
Office” are actively functioning: questionnaires of students
and employees in which all orders concerning the specific
person (about enrolment/dismissal, transfer to vacant
places of the state order, change of conditions (forms)
of training/employment, change of a surname etc.) are
reflected and fixed; curricula; journals of current control
and formation of examination information; accounting for
the pedagogical workload of academic workers; preparation
of the educational schedule.

Despite the available resources and technical capa-
bilities, not all academic workers were able to successfully
adapt to the realities of work, as they faced a number
of problems caused by objective or subjective reasons
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for partial loss of communication with the coverage of
students in the study group (poor mobile and Internet
communication quality, lack of computer aids, problems
of objective evaluation of students' work, difficulties with
identification of students during credit and examination
control, etc.). The problem of students passing various types
of practice, in particular pedagogical, became especially
acute. It was difficult for those workers who either rarely or
did not use information and communication technologies
in teaching before the quarantine. At the same time, the staff
of the e-learning centre, marketing and communication
department, €EIEBO (The state electronic database on
education) department systematically conducted online
seminars, webinars, trainings, methodical meetings on
the practice of implementation and use of web resources,
distance learning, online communication, including work
in MS “Teams’, educational platform MOODLE, “Dean's
Office” system.

As soon as the situation with COVID-19 stabilised,
educational institutions, including Ivan Franko National
University of Lviv, switched to a mixed form of education:
lectures were held remotely using digital technologies, and
practical — in a face-to-face format in groups with a limited
number of people, ensuring the maximum distance between
students. Immediately before the start of classes, the teacher
surveyed participants in the educational process about their
health and the presence of symptoms of respiratory disease.
If signs of acute respiratory infection were detected,
students wore a mask, were temporarily isolated in a special
room, and the dean's office of the faculty made an agreed
decision to address the student to a health facility.

The use of health-saving technologies by academic
workers of Ivan Franko National University of Lviv during
the pandemic is manifested in the development of students'
ability to apply skills of caring for their own health
in temporarily suspended learning. Indoor gyms and
stadiums, swimming pools and dance studios, a ban on
leaving the apartment unnecessarily, etc. — these and other
forced restrictions of the quarantine should not harm the
lives and health of both students and teachers.

The educational environment of Lviv University
meets sanitary and anti-epidemic norms and safety require-
ments for the life and health of students and employees.
The higher education institution has developed a number
of orders and instructions aimed at guaranteeing fire safety
and civil protection standards. In order to preserve the
mental health of all participants in the educational process,
especially during the coronavirus SARS-CoV-2, as well as
the humanisation of relations in student and teaching staff,
there is the Psychological Service of the University, which
provides free services. Health-improving activities and
educational work to promote a healthy lifestyle are carried
out by the Sports Club of the Department of Physical
Culture and Sports, which provides the organisation of
mass physical culture and health and sports activities for
employees and students. Near the buildings of the university
faculties, in particular the faculty of pedagogical education,
the territory was landscaped, a recreational zone was
arranged, where, in accordance with the recommendations

of the Chief Sanitary Doctor, practical classes of Master's
educational programs of the faculty took place.

The results of observations generally indicate the
completeness of social mobility in academic staft. However,
it should be noted that education specialists, depending
on cognitive-psychological and psychological, individual-
personal characteristics, level of awareness of health-saving
and IC technologies, flexibility and adaptability, in different
time parameters (short-term/long-term) were able to adapt
to unforeseen quasi-extreme conditions of the COVID-19
pandemic. One way or another, the teachers of Ivan Franko
National University of Lviv overcame quarantine barriers
and successfully adapted to new working conditions. As a
result, subsequent changes or transitions from full-time to
distance learning are not a problem today, because teachers
already know the algorithm of work, and students can
easily adapt to any circumstances. The authors of this study
can say that now, on the contrary, it has become much
more comfortable to communicate and receive feedback
from students, organise scientific and practical meetings or
consultations, reporting conferences or meetings.

According to the authors' opinion, the integration
of a comprehensive approach to solving educational prob-
lems using the above-mentioned technologies is the factor
shaping the social mobility of modern specialists in the
field of education. The combination of health-saving and
information and communication technologies in the
modern realities of the pandemic is a necessary link, a kind
ofan “elevator” that unites and/or allows a smooth transition
from one (full-time quarantine) to another (distance)
educational environment. The COVID-19 pandemic in
the educational trajectory is a challenge that has turned
problems into opportunities and taught educators around
the world to work in a new direction, improve classical
learning technologies, implement innovative approaches
and systems, create flexible educational trends.

CONCLUSIONS

Thus, theauthorshave found thattheuse ofhealth-savingand
information and communication technologies contributes
to the development of a socially mobile educator during the
COVID-19 pandemic. This phenomenon is manifested in
the ability of education professionals for comfortable quick
adaptation, restructuring of the algorithm in a changing
environment.

The technologies studied by the authors are separate
systems of the educational and methodical complex of
work with students. They are aimed at providing optimal
ways of professional and educational activities of subjects.
The pedagogical conditions for the use of health-saving
technologies in the quarantine educational process are
face-to-face/mixed (offline), and information and com-
munication - distance (online) learning, which allows
teachers to systematically and continuously carry out the
educational process without endangering the life and health
of students. Thus, the teacher becomes socially mobile,
because, owing to the above-mentioned technologies,
one successfully adapts to the unpredictable conditions of
modern educational realities.
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The authors of this study believe that the theoretically ~ the prism of their ability to social mobility. The authors see

analysed aspects of the studied educational technologies  prospects for further research in the implementation and
will draw the attention of scientists to a more detailed study  practical realisation of the proposed health and IC tech-
of certain methodological and practical components. It  nologies in the process of training future professionals in
should be noted that this may be an impetus for updatingthe ~ educational specialisations.

content of professional training of future teachers through
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Harania MukonaiBHa Binapuyk, Onbra CrenaniBua Iamoka,
Mapis-Tepe3sa Iropisna Illonosii

JIbBiBCbKMI HalliOHA/IbHUII YHiBepcuTeT iMeHi IBana @panka
79000, Byn. YHiBepcuTeTChbKA, 1, M. JIbBiB, YKpaiHa

Oco6nMBOCTi BUKOPUCTAHHS 3A0POB’'A36epeXXyBasibHUX Ta
IK-TexHonorin y ¢popMyBaHHi coliaibHO MOGiNIbHOro negarora B YMoBax NnaHgeMii

AHoTaulif. HoBa peanbHicTb, cCipuuiHeHa MaHAEMIE0 KOPOHABIPYCHOI XBOPOOY, PO3KPUBAE MOXX/IMBOCTI OHOB/IEHHS
3MicTy mpodeciifHOl MiArOTOBKY COLia/IbHO MOOIIBHIX IefaroriB 3acobaMyl 3[0poB’A30epeXXyBa/IbHUX Ta iHpOpMaliitHO-
KOMYHIKaIlifHMX TeXHOJIOril. MeTo0 HOCIiKeHHs € aHasIi3 0COOMMBOCTENl BUKOPUCTAaHHA 3H0POB A30epe)kyBalIbHIX
ta IK-TexHonoriii y mpomeci ¢opMyBaHHA coljja/IbHO MOOIBHOTO Ilefjarora B yMoBax mHaHpjeMil. Meroposorisa
TOCTIJPKEHHs BK/IIOYAa€ TEOPETMYHMII aHAMi3 Ta Yy3araJbHEHHS IICMXOJIOrO-IEJaroriyHux JpKepesl, OIPaloBaHHA
HOPMATUBHO-IIPaBOBUX HOKYMEHTIB y cdepi 0cBiTH, BUBYEHHS I y3ara/JbHEHH: HOCBifly poOOTY HayKOBO-IIearOriYHNX
Ipal[iBHMKIB, PO3KPUTTA OCHOBHUX TEOPETUYHUX IIOJIOXKEHDb, BUOKPEM/IEHH: I OOIPyHTYBaHHS K/IIOYOBMX IIOHATD.
ABTopaMu IOfaHO HeTaJbHMII aHATi3 MOHATb «3[0POB’A», «3IOPOB’A30epeXyBalbHI TEXHOJIOTIi», «iHpOpMaLiliHO-
KOMyHiKalliiiHi TexHoyorii», «coliaJbHa MOOIIBbHICTb». 3’ICOBAaHO MeTy Ta 3aBJAaHHA 3IOPOB’A30epeXyBaJbHNX Ta
IK-TexHooriil. BusHaueHO 1UIAXY BIPOBA/KEHHSA Ta BUKOPUCTAHHA 3[0pOB’A30epexKyBa/IbHIX TeXHOJIOTIN Y 3aK/Iafax
ocBiTM B Iepion manpemii. 3alpoIOHOBaHO CHOCOOM 3acTOCYBaHH:A iH(GOpPMalLilfHO-KOMYHIKAIifIHUX TeXHOJIOTiil B
YMOBax AMCTaHIifHOTO HaBYaHH:A. Bu3HaueHO HM3KY IepeBar i HefonikiB BukopuctanHA IK-TexHomoriit y mpocropi
ocBiT. O3Ha4eHO OopieHTUpM ycIimHoi peanisanii coliabHO MOOIIBHOTO Ieflarora B Cy4acHiil OCBITHI peaJbHOCTI.
OmyicaHo TOCBif BUKOPUCTaHHA 3[0pOB’A30epexxyBanbHux Ta IK-TexHooriii HayKoOBO-IIefaroriYHMMIY IpaLiBHIKaMU
JIpBiBCbKOTrO HalliOHa/JIbHOTO yHiBepcutetTy iMeni IBana ®panka y nponeci ¢popMyBaHHA Ta CTAaHOBJIEHHA COLialbHO
MO6inbHUX (axiBLiB OcBiTM B yMOBax maHpeMii. IlpakTuyHa LIiHHICTb HayKOBOI poOOTHU mONATae B OOIPYHTYBaHHI i
y3arajbHeHHI IefaroriYHNX yMOB OHOBJICHHA 3MICTY IpodeciifHOl HmifroToBKM MallOyTHIX IlefaroriB yepes IpUSMY
chOpMOBaHOCTI B HUX 3HaTHOCTI /10 COIialbHOI MOOI/TBHOCTI

KntoyoBi cnoBa: gucraniiitHa ocsira, 3100yBad 0CBiTH, 300POB’s1, 30POB’s130epexXyBanbHe OCBITHE cepepoBulle, IKT,
ocBiTHA TexHomorisA, manmemis COVID-19, megaror, corjiabHa MOOITbHICTD
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Abstract. The study presents some aspects of art therapy in working with
preschool children. The purpose of the study is to analyse the features of the
creative activity of art therapy: game therapy, visual language, isotherapy,
mandalas, collage; to reveal the characteristic features of the intervention
of art in work with preschool children. The following general scientific
methods were used to achieve this goal: analysis, synthesis, comparison, and
modelling. It has been found that therapy helps children process difficult
emotions, explore their “self”, develop greater self-awareness and self-
esteem, and learn to manage their emotions and solve problems. It has been
studied that the creative process can help to work with memories, events
and feelings that are identical to the emotions and activity of the child.
It is substantiated that art therapy effectively helps children with anxiety,
depression, trauma, and grief, and it can be used to increase the child's
self-esteem, communication and problem-solving skills, socialisation. The
necessity of using modern methods of art therapy is confirmed. The main
aspects of working with preschool children are analysed. The practical side
of using art therapy as an art for preschool children, tips and exercises that
will help children get into the right way of thinking to create, which are
included in any artistic activity to emphasise the therapeutic elements of
the process. The current approaches to the art therapy process for preschool
children are described: enhances creativity, allows children to express their
thoughts and feelings, encourages the integration of psychological, physical
and social aspects, improves productive functions, helps children make
better decisions, helps children solve their problems, improves motility.
The practical significance of the work is that it can be used by students,
educators, psychologists, parents for in-depth study of art therapy in
working with preschool children
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INTRODUCTION

Today, the problem of art-therapeutic mastery in working
with preschool children occupies an important position
among researchers' studies, as it is not new, but relevant.
This is due to the prevalence of innovative technologies in
the system of educational activities of children through art.
Preschool is considered to be synthesising and therefore art
therapy helps children to work creatively, reduce anxiety,
stress and lighten the mood. Art therapy also provides
social interaction in a safe controlled environment, helping
to build empathy and other important social skills. The

purpose of art therapy is to support the healing process
and improve the physical, mental, and emotional well-
being of the pre-schooler. The relevance of the study of art
therapy is determined by the fact that recently in Ukraine,
psychotherapy is developing rapidly and its new forms and
models are being actively acquired.

In order for a child to feel the multidimensionality
of socio-cultural life in all its manifestations, and to be able
to fully harmonise his own personality and its development
in society, art comes to help, which is both an educational
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and therapeutic parameter. In particular, art therapy, as
an artistic activity, can be fun and exciting, complex and
provocative, as well as stimulating, provoking reflection.

Scientific approaches to art therapy in work with pre-
school children are being under discussion: O. Bernatska [1]
explores the means of filio-art therapy, O. Voznesenska [2] de-
scribes the features of art therapy as a method, S. Gorbova [3]
reveals the importance of music therapy in preschool children,
N. Olkhova [4] argues about the importance of art therapy
as a means of creative self-realisation of the individual,
S. Lebedeva [5] reveals the pedagogical possibilities of art
therapy, R. Fedorenko [6] emphasises the importance of
fairy tale therapy in psychological counselling of children and
adults, O. Fediy [7] dwells in more detail on aesthetic therapy.

The studies of M. Belogurova [8], N. Galameiko [9],
O. Derkach [10], E. Tararina [11], J. Ball, R. Kaur [12],
Delphi Heather Lee, [13], D. Waller [14], L. Rappaport [15],
A. Ikemi [15], M. Miyake [15], E. Hass [16], O. Nattman-
Schwartz [16], A. Altman [16] deserve attention on the
specified problems. In particular, O. Voznesenskaya [17]
reveals media art therapy as a means of overcoming the
consequences and prevention of psychotrauma. J. Ball and
R. Kaur note that children who have difficulty processing
and integrating sensory information, and difficulties with
daily activities, can benefit from intervention, in particular,
through art therapy [12]. D. Waller shares his research on the
changes that occur in the process of physical involvement
of materials, through the manufacture of a significant art
object, through the sublimation of feelings in images, as
well as through communication with the therapist through
an art object. The scientist draws attention to the purpose
of art therapy as a method of promoting positive change
through interaction with the therapist and art materials in
a safe environment [14].

The purpose of the study is theoretical and practical
substantiation of the role of art therapy in the development
of preschool children. The objectives of the study are: to
clarify the essence of art therapy (game therapy, visual
language, isotherapy, mandalas, collage); substantiate the
effectiveness of art therapy in working with preschool
children with anxiety, depression, trauma, and grief, as
well as to increase the child's self-esteem, communication
skills, socialisation; analyse the main areas of work with
preschool children and offer tips and exercises for child's
proper thinking in the process of creative activity.

LITERATURE REVIEW

Considering some aspects of art therapy in working with
preschool children, it should be noted that the sociological
context of the study of the outlined problem is related to the
analysis of psychological research in the context of forms of
artistic self-expression by art. In particular, O. Voznesenska
substantiates the advantages of using the methodology of
art therapy as a means of psychosocial recovery [18]. The
pedagogical work of the scientist contains approaches to
studying the use of art-therapeutic technologies in the
education and social sphere. In her other scientific work,
O. Voznesenskaya [19] defines the terminological field
and diagnostic possibilities of art therapy, methodological

aspects of application of dance-movement therapy. Un-
doubtedly, the foundations of the aspirations and hopes
of a modern person are based on obtaining additional
energy to overcome the crisis, difficulties, or a worthy path
through life's trials. This is possible given the complexity of
the child's real life.

O. Derkach's research is also of interest, where art
therapy is presented in colour, i.e., in the relation “colour-
mood”. By exploring the meaning of colours in their daily
lives and their effects on the mind and heart, a person can
gain inner peace through the effective use of these colours
in everyday active life. Thus, the author notes that holistic
healing and therapy can act as a “container” for powerful
emotions, and can also be a means of communication
between child and adult.

In their studies, L. Rappaport, A. Ikemi, M. Miyake,
E. Hass, O. Nattman-Schwartz, A. Altman, I. Hrytsiuk [20],
L. Magdysyuk [20], M. Zamelyuk [20], I. Podoliak [20] and
others, and in particular, J. Ball and R. Kaur covered the
issue of using art (music, painting, drama, literature, etc.)
to develop personality and analyse its therapeutic effect.
Notably, O. Fediy's research shows that the main means
of art therapy include means resulting from the types of
art: fine arts (art therapy), poetry or prose (bibliotherapy),
dancing (dance therapy), fairy tale (fairy tale therapy). etc.

The authors share the opinion of O. Denisova
that the importance of art depends on the harmonisation
of social life of the individual with the environment and
society, its utilitarianism, and conflict [21]. Notably, that
art is directly in the combination of nature and person in
terms of rhythm, symmetry, proportion, balance, which are
the basis of beauty [21]. At the same time, some scientists
(M. Mushkevych [22], I. Hrytsiuk [22], V. Koshirets [22],
H. Khvorost [22], T. Duchyminska [22], L. Magdysyuk [22],
O. Fenina [22]) note the complexity of the relationship be-
tween adult, child and art object, as well as how this pro-
cess of changing the child's views on the world and its be-
haviour occurs.

Exploring the pedagogical foundations of art therapy
in teacher's education, S. Lebedeva identifies the compo-
nents of thermal centres. The author considers art therapy
as a location of therapeutic and pedagogical approaches,
innovative technology of the use of art, integration of mul-
tifaceted processes of human-art interaction. Actualisation
of cognitive interests in various forms of art pedagogy
and the formation of motivation for further independent
activity in the chosen direction encourages teachers to
create and expand the range of opportunities for children by
combining the potential of art, pedagogy, and psychology.

Accordingly, the analysis of the above-mentioned
works of scientists suggests that the problem of art therapy
in working with preschool children is relevant and needs
detailed study because by creating art, children can focus
on their own ideas and feelings, increase self-esteem and
work on social skills.

METHODOLOGY

The research was carried out using theoretical research
methods: analysis (modern approaches to art therapy as art
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in working with preschool children); synthesis (study of art  effectiveness of art therapy as a method in working with
therapy as a holistic system: game therapy, visual language,  preschool children with anxiety, depression, trauma, and
isotherapy, mandalas, collage); comparison (highlights the  grief. This study showed that art therapy is successfully
current state of the problem at the Ukrainian and world  used in various contexts to improve the child's self-esteem,
levels, analyses the latest research on the selected problem); ~ communication skills, socialisation. The methods used
modelling (the practical side of art therapy as art; effective =~ made it possible to relevantly and deeply analyse the
tools for the development of critical thinking of the selected issues at each stage.

imagination in the process of the art-therapeutic process Additionally, the article presents graphic images
by art), which allowed to formulate their own view on the  that form a logical perception of the studied material with
problem. the help of visualisation.

The scientific work of contemporaries who intersect The obtained results will serve as a perspective for
with theories of psychotherapy was analysed, suggesting the empirical study of art-therapeutic work with children.
that changes occur in emotionally-adjusted therapeutic rela- ~ This method is a useful tool for improving a child's life, as
tionships in which people can express themselves through  artistic expression allows children to handle adverse events
art, gain access and revitalise memories through sensory in a way that is easier for them to create than to rely solely
and embodied knowledge, gain a sense of security and  on their verbal skills.
release tension.

The described research methods provided not only RESULTS AND DISCUSSION
a clear presentation of the material but also systematically Analysis of the results of art therapy research in
presented the results of theoretical research on the factors, ~Ukraine and abroad
causes, and stages of work with children using isotherapy, In order to deepen the study of the selected issues, attention
which uses the process of creating images as a tool to  was paid to the works of authors who studied art therapy, an
realise what is happening in the child's soul. The analysis  analysis of art therapy practices was conducted in Ukraine
of the scientific literature involved the study of areas of and abroad. The results of this analysis are presented in
research on the problem of art therapy in working with ~ Table 1.
preschool children. The stages of the study characterise the

Table 1. The practice of using art therapy in Ukraine and abroad
Ne Author Scope of the study
1 | V. Anisimova Art and morality to the subject of art pedagogy
2 | A. Bayere Application of art therapy to people of respectable age with certain memory impairments
3 | O. Bulatova Aspects of art-pedagogical approach in education
4 | D. Murphy Art therapy in work with children and adolescents who have experienced sexual violence
While using various arts for self-medication or therapeutic purposes, people do not worry
5 | N. Rogers about the beauty of the work, the grammatical or stylistic correctness of the text, or the
harmony of the song's sound; art is used to express, to facilitate
Art therapy provides an easier way of self-expression not only for children but also for adults.
6 | T. Karkalas The individual learns to love himself by helping others to express themselves. Art therapy is
not teaching something, but learning the smell of flowers and a sense of silence
Works on research on the effectiveness of art therapy methods for children with learning
7 | T. Branch L . . ) L .
disabilities (including autism spectrum disorders — ASD) in primary education
8 | S. Dobby Copeland | The practice of art therapy in addressing issues of diversity, work with traumas
9 | D. Karmi Conducted research on how children can learn empathy through images
Source: developed by the authors on the basis of research of L. Magdysyuk, R. Fedorenko, and M. Zamelyuk [6]

As is evident from Table 1, this phenomenon of art ~ may help to understand the child's emotional experiences,
therapy requires detailed substantiation for the impact on  cognition, and sensory integration, but only to a certain
the child's development and its non-verbal communication,  extent, which is not always apparent through conversation
the transmission of thoughts, feelings, or emotions without  therapy alone.
words. For those who have been abused, this is one way to Neurobiology continues to inform mental health
“tell without talking” when they cannot or are afraid to talk  professionals about why specific arts-based interventions
about specific events or feelings; a sensory approach that  in the context of therapy may be beneficial to children. In
helps children feel and communicate on different levels —  particular, certain sensory characteristics of fine art seem
visual, tactile, kinaesthetic, etc. Creative self-expression, in  to be effective in improving mood, sensory integration,
particular fine art, provides useful information about the = and calming the body and mind, especially in children who
development of children, especially those under the age  have experienced traumatic events.
of 10. For example, differences in creative development Like game therapy, art therapy provides an
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opportunity to express a metaphor through artistic ex-
pression. In fact, a child who has experienced traumatic
events or suffers from emotional disorders may only find
it possible to create fantasy stories. With the support and
guidance of a therapist, these stories serve as a way to
slowly and safely release anxious or terroristic experiences.

All creative therapies are essentially relational ther-
apies, as they involve active sensory dynamics between
the practitioner and the individual, emphasising the con-
nection between the child and the therapist. In this sense,
art therapy can be useful for restoring and transforming
attachment through experiential and sensory means and
can take into account those early relational states that exist
before words' domination, allowing the brain to establish
new, more productive patterns [4]. Any professional who
effectively applies the principles of art therapy to work
with children is well versed in how to establish a positive
commitment, attitude, and reflexive convergence, and the
latter applies to the experience when two people cooperate.
Creative expression, as well as a game, adds to these positive
relational experiences many others, including sensory,
affective, and cognitive direction.

Thus, art therapy allows children to express what has
happened to them through art, and helps to reduce stress

and anxiety when they work to solve these problems. At the
same time, it provides children with a safe place to express
their negative feelings and emotions, thus improving the
mental, emotional, and physical well-being of the child.

Art therapy as the mastery of a psychological tool

Let us consider art therapy as the mastery of a psychological
tool using creative materials with which children can explore
their thoughts and feelings. Art therapy goes beyond
colouring and includes such activities as painting; writing
stories and poems; choreographic dances; writing and
performing plays, which can take place both in private therapy
sessions and in groups, giving children the opportunity to
work on their social communication skills.

Notably, that art therapy for children can be used to
help a child cope with such a life event as a serious illness,
parents' divorce, fighting against low self-esteem, anxiety,
depression, learning disabilities, behavioural problems,
and developmental delays (autism, etc.).

Fine art offers a completely natural form of com-
munication for most children. That is why art therapy is
often considered useful to help children in various difficult
situations, such as personality and emotional disorders,
speech disorders, childhood trauma, grief and loss (Fig. 1).

Relieving the feelings
of stress, anxiety, and
depression

Improving
self-awareness

Helping the child cope
with feelings related to
iliness, trauma, and grief

Improving
communication skills

Improving
self-esteem

The ability to see
problems from a
different perspective

Improving
problem-solving skills

Figure 1. Pedagogical bases of art therapy with children
Source: developed by the authors based on research by S. Lebedeva [5]

In the practice of art therapy, it is advisable to use
such art forms as game therapy, visual language, isotherapy,
mandalas, collage, to evoke the expression of the deepest
feelings, to build personal stories and increase the child's
self-awareness (Fig. 2).

Some children have difficulty expressing their feel-
ings in words, so art can help them express themselves.
Using art as a tool for relaxation or emotional reflection
concerns, first of all, the creative process, not the final
work of art.

Emotional safety: can offer
children a safe way to share their
story in a non-conflicting way

Art space: can offer children a
place to explore, experiment,
check boundaries, make mess,
release, process unconscious and
conscious material, and reflect it
back in an acceptable form

Metaphor: the use of art materials
is also subject to metaphor and
symbolic language, and can be a
very powerful way for children to
express their inner feelings and
sensations from the outside

The ability to externalise these
feelings in a safe therapeutic space
is not only playful but also in an adult
way allows one to understand the
unconscious world of the child, which
would otherwise remain hidden

Material links: creating something
material in the sessions allows one
to save the experience and recall it
later in the therapeutic process, if
necessary

Figure 2. The main advantages of using an art-therapeutic approach with children
Source: developed by the authors basing on the research by L. Magdysyuk, R. Fedorenko, and M. Zamelyuk [6]

Art therapy can include art and previous activities
that allow for therapeutic physical exercise and sensory

stimulation. With the help of works of art, these broad areas
of concern can be addressed at the same time. For example,
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the tactile experience of art and previous activities with
clay helps children with dissociative disorders to integrate
the experience through the ability to “touch, create and
shape objects”. Art materials typically include paint, clay,
pens, sand trays, drawing, pastels, oil crayons, a variety of
collage materials, and a large selection of papers. Artistic
creativity provides the child with a visual language in which
he can express himself. For those who are trying to articu-
late thoughts and feelings, or are experiencing traumas for
which it is almost impossible to find words, this can be
an invaluable opportunity to begin to express themselves,
reflect on their experiences and the problems they face.
Most pre-schoolers usually express themselves more natu-
rally and spontaneously through actions rather than words.

Thus, art provides a study of the child's world. Since
the process of working with a child requires caution and
delicacy, there are many reasons to use art in therapy with

Zamelyuk and Mahdysiuk

children: it helps to create and improve their own ideas;
enriches the child's life, and helps to see new facets of
the world (new or renewed view of life that charges with
energy); focuses children on what worries them in order to
solve the problem; is a natural way of transmitting feelings
and is socially acceptable.

Practical ways of using art therapy with preschool
children

It is also worth paying attention to the practical side of art
therapy as a mastery for preschool children. Let us focus
on exercises that will help children get into the right way of
thinking, express their ideas and fantasies about the world
in which they live. Children also tend to use pictures to deal
with various life phenomena. These tips and exercises can
be incorporated into any artistic activity to emphasise the
therapeutic elements of the process (Fig. 3).

Getting Started: children should not
spend too much time thinking about
what the final product will look like,
and can start by choosing specific
materials, colors, and textures they
like. Stories, magazines, or pictures
can be a good catalyst

Creative space: create an art
space that will allow your child to
experiment freely and be messy. Use
a cloth or a newspaper on top of the
kitchen table, in the garage, or just
outside

Give them space: do not always
draw with a child. When parents
draw something visual while the
younger child is drawing. It can be a
distraction

Have conversations

Explore the child's creative process

Avoid giving instructions

Let it be: give the child time to
realise his positions in the created
product of art

Figure 3. Tips for the art-therapeutic process
Source: developed by the authors based on the research by M. Zamelyuk, L. Magdisyuk, and N. Olkhova [4]

Children's curiosity shapes their potential for cre-
ativity. It is easy for them to invent things and come up
with new ideas, which is reflected in their questions and the
games they invent. Through the creative process, children
can learn, explore, experience new emotions and percep-
tions, get inspired, learn to cope with difficult situations,
and improve attention, motility, and visual-spatial skills.
The difference is that they express them differently. Art-
therapeutic exercises help to promote self-expression and
problem-solving.

The technique of “Doodle” can be used with the child
using colour, creativity, and circular movements, feel relaxed:
helps to get rid of anxious thoughts, exit and focus on one's
emotions; stimulate one's feelings; to fantasise, to create a
game idea. Exercise for drawing doodles helps to relax, de-
velop imagination, creativity, concentration.

By asking children to draw a place where they feel
safe in the exercise “Recreate a place where you feel safe”,
where there are waves of breath and the ocean, the child can
immerse himself in the aesthetics of sensations. Children
move the brushes upwards while inhaling and fill the lungs,
and the hands move downwards, exhaling slowly, releasing
air. Colouring the waves helps children visualise the pattern
of breathing, noting that exhaling is longer than inhaling.

It is worth pointing out the main aspects of the use
of dough art in working with children: the development of

fine motor skills (in a simple tactile game, the dough can be
compressed, rolled, flattened, cut, carved, hammered, raked,
pierced, crushed); eye coordination; general concentration
of attention; imagination; creativity; calming effect (playing
with the dough relieves stress); scientific discoveries, etc.

Exercise “Fairy stones” helps to express negative
emotions, especially anger, to materialise them with the
help of dough or clay. Invite the children to gently rub the
sides of the stones with their thumbs and index finger to
calm them down. Children can be asked to put them in
their pockets so that they can use them when faced with a
situation that may cause anxiety.

Exercise “Star”: establishing a relationship between
child and adult. Each child is asked to draw themselves
in the centre of the sheet as the sun or moon and also to
“place” other members of the group in the form of stars
around. In this way, the child draws those to whom he
feels sympathy and trust. The information contained in
the children's drawings is processed by the educator and
transformed into a sociogram, which is also a drawing
in which group members are drawn as geometric shapes.
These figures are connected by arrows that show the nature
of the relationship in the children's group.

Isotherapy, as an art-therapeutic method, is a cre-
ative, spontaneous, or thematic drawing. Mandala therapy
can be offered as one of such tools in working with preschool
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children. Coloured mandalas: children can decorate or paint
existing mandalas to help them feel calm and relaxed, to
connect with their deepest thoughts and emotions. If
the child is old enough to draw with a certain accuracy,
he can make his own mandala and then decorate it. This
activity not only relaxes children but also stimulates their
creativity. Mandalas and attentiveness: a therapist suggests
that the child pays close attention to the creative process.
To do this, the therapist uses elements that contribute to
an environment such as relaxing music. With the help of
mandalas, children can simultaneously express their feel-
ings and improve their creative and visual-motor skills.
Moreover, the art therapist can use his work to analyse the
thoughts and feelings of the child. Mandala Colouring is an
art therapy exercise for children that encourages relaxation
and serenity.

Notably, that art therapy contributes to a clearer,
subtle expression of one's experiences, problems, internal
contradictions, on the one hand, as well as creative self-
expression — on the other:

« Photos: the child can get to know himself by choosing
different photos of himself and the world. The art therapist
can analyse how the child chose the photos and how they
relate to the child's conflicts.

« Paintings: children can use painting as their creative
path. Even without realising it, the pictures show what is
happening in their inner world. Moreover, an art therapist
can draw with very young children to stimulate their
feelings. Finger painting is a great way to stimulate different
parts of the brain at the same time.

o Collages: Creating a collage can promote creativity.
Moreover, it is also a great point for the child's thoughts
and feelings.

o Sculpture: An art therapist may offer the child clay
or the child may even make a “living sculpture” of his or
her own body to express thoughts, situations, and certain
feelings.

Through movement, children can integrate their
emotional, cognitive, and physical bodies. It also appeals to
their mood, as exercise and movement release endorphins
and make it easier for them to express their emotions and
ideas.

Theatre (psycho, mask image therapy) helps children
to use reconstruction to express what is happening to them.
Therapists often use theatre and drama to help children
find solutions to their problems. The distinctness can help
them think unconventionally. As an example, dance (form,

rhythm, dance therapy) has incredible therapeutic power
because it helps children to direct their emotions. Music
(music therapy) helps to solve emotional problems, strength-
ens creativity and encourages socialisation, increases atten-
tion, memory and helps children to structure their language.
“Music and Reflections”: For this exercise, the child should
find and explore their deepest thoughts with music in the
background. The child and the therapist then analyse the
process so that the child can integrate his or her physical,
emotional, and cognitive experiences.

“Composition™ For this exercise, children use their
ingenuity to compose a song that reflects what they think
and feel. After they compose a song, they should sing it or
at least talk about it. In one part of the session, they may
even rethink or rewrite the song as a symbol of conflict
resolution. With the help of the song, children can express
their feelings in a really fun way. For example, they can
choose songs that they identify with and explore their
feelings with the help of a work group or therapist.

CONCLUSIONS

The generalisation of the above-mentioned allows the au-
thors of this study to conclude that art therapy is mastery
for preschool children and has the following advantages:
enhances creativity; enables children to express their thoughts
and feelings, encourages the integration of psychological,
physical, and social aspects, improves productive functions
such as attention, memory and spatial orientation, improves
speech, stimulates self-awareness, helps children work better
in groups, makes children feel safe and be heard, helps to
increase self-confidence, promotes good communication,
helps children make better decisions, helps children cope
with their problems, improves motility skills.

Art therapy is a means of improving the child's well-
being, which allows him to learn to express himself, resolve
conflicts and problems using self-expression through art.
Thus, art makes it possible to build therapeutic relationships
around the creative activity of the individual. Art can act as
a “bridge” between two people, creating both a space and
a connection between the child and the therapist. This can
help reduce anxiety and allow the child to go through the
process of building relationships with adults.

Further research is associated with creative coun-
selling, which combines creativity with game therapy, art
therapy, sand therapy, visual images, miniature phenome-
nological worlds, therapeutic games, bibliotherapy, support
skills, ethics, group therapy, and many others.
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MucTteyTBO apT-Tepanii y po60oTi 3 AiTbMKN AOLLKINBHOIO BiKY

AHoOTAaL,ifA. Y craTTi IpecTaBIeHO OKpeMi acIleKTH apT-TEPANeBTIHOIO MUCTENTBA Y POOOTI 3 JiTbMU JOLIKITBHOTO
Biky. MeTolo JOCH/PKeHHA € aHali3 0COOIMBOCTENl MMCTEUbKOI JifA/NbHOCTI apT-Tepalil: irpoBa Teparid, BisyalbHa
MOBa, i30oTepamis, MaH#aMM, KOJIaX; PO3KPUTU OCOOMMBOCTI BTPYyYaHHA XY[OXXHBOI'O MUCTELTBA Y poOOTy 3 AiTbMU
IoLIKibHOrO BiKy. [l BMpilleHHA BKa3aHOI MeTy 6Y/I0 BUKOPUCTAHO TaKi 3ara/IbHOHAyKOBi METORM: aHaJIi3, CUHTeS3,
MTOPIBHSHHS Ta MOJIETIIOBAHHSI. 3’ICOBAHO SIK TepaIlisl JOIIOMAara€ AiTsM IIepepoOUTH BaXKKi eMOllii, ZOCTIAUTI CBOE «SI»,
PO3BMHYTH OiIBIITY CAMOCBiJOMICTD Ta CAMOOLIIHKY Ta HABYMTIICA KePYBaTU CBOIMY eMOLIiAIMY Ta BUPILIyBaTH IIPOO/IeMIL.
JHocrnimkeHo, 1110 TBOPYMIL IIPOLeC MOYKe JOIIOMOI'TY B 00po011i cIoraiB, IIOfiil Ta IIOYYTTiB, AKi CIIiB TOTOXHI 3 eMoLiAMI
Ta akTUBHicTIO fuTvHU. OOGIPYHTOBAHO, IO apT-Tepalid eeKTUBHO [OIOMArae AiTAM i3 3aHEIIOKOEHHAM, Jelpecieo,
TPaBMOIO Ta TOPEM, a TAKOXK 11 MO>KHA BUKOPUCTOBYBATH JI/IA II1IBUILEHHS CAMOOLIHKY JUTVHM, CIIIIKyBaHHS Ta HABMYIOK
BUpillleHHs Tpo6teM, corfiamisariii. [TinTBepyKeHO HEOOXITHICT BUKOPUCTAHHS Cy4YacCHMUX METO/[iB apT-TEPANIEBTUYHOIO
mucrenrsa. IIpoaHanisoBaHO OCHOBHI acleKTy poOOTM 3 HIiTBMM HOLIKIIBHOIO BiKy. 3allpOIIOHOBAHO IIPaKTUYHY
CTOPOHY BMKOPUCTaHH: apT-Tepalii K MUCTELTBA Ji/IA [JiTell OIKIJIbHOIO BiKY, IIOpajy Ta BIPaBMU, AKi JOIIOMOXYTb
HiTAM yBINITV B IPaBWIbHMII CIIOCIO MUCIEHHS IJI CTBOPEHHS, AKi BKIIOYAIOTbCA Y OY[b-AKY XYHOKHIO His/IbHICTD,
06 MifKpeC/INTI TepaleBTUYHI eleMeHTH Ipolecy. OnucaHo aKTya/lIbHi MiIXOY MO0 apT-TePaleBTUYHOTO IIPOLeCy
MMCTELTBOM IS HiTeil JOLIKI/IbHOIO BiKy: IiJICU/IIOE TBOPYICTD, JO3BOJIAE JiTAM BUC/IOB/IIOBATHA CBOI [yMKM Ta IIOYYTTH,
3a0X04ye iHTerpalio ICUXO0MOTiYHNX, Gi3VYHMX i collia/IbHMX acIeKTiB, HOKpalllye BUKOHaBYi (QYHKII, fomoMarae gitam
IIpUIIMATY Kpalli pillleHH:, OIIOMAarae AiTsAM BUPIIUTK cBOI Ipo6/eMI, TOKpallye MOTOpUKY. [IpakTidHa 3Ha4yLIicTh
po60TH ONIATaE B TOMY, 110 BOHA MO)Ke OyTH BUKOPVCTAHA CTY[EHTAaMI, BUXOBATE/LSIMIL, IICUXOIOTaMit, 6aTbKaMit fiist
OI/I6/IEHOTO BUBYEHHS apT-Tepallil y po6oTi 3 AiTbMM JOLIKITBHOTO BiKy
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Abstract. The relevance of the study is being covered through the changes
in modern educational standards and the latest approaches of psychology
for special needs to people with intellectual disabilities, the search for new
opportunities to improve the training, education, and psychological support
of the individual at different age stages, in particular such crisis ones as
adolescence. The purpose of the scientific work is to determine the specifics
of the mutual influence of emotional intelligence of psychologists (teachers —
head teachers, social workers) interacting with adolescent students with
intellectual disabilities on the development of emotional intelligence and
its components in people of puberty with atypical development (intellectual
disorders). The study involved only those teachers who often and closely
cooperate with teenagers, in particular, conduct educational and explanatory
conversations, psychocorrective classes, psychotherapy sessions, etc. To
determine emotional intelligence (both for adults and adolescents), two
standardised test methods were used: “Emotional intelligence questionnaire
(N. Hall)” and “Emotional intelligence questionnaire “Emin” (D. Lyusin)”. In
the course of the study, positive dynamics were established in experimental
groups and an increase in the level of emotional intelligence and some of its
components in adolescents with intellectual disabilities, who were influenced
by psychologists (teachers, social workers) in the form of conversations,
psychological correctional classes, and psychotherapy sessions. The reliable
links between the components of emotional intelligence of psychologists/
teachersand thelevel of development of emotional intelligence of adolescents
with intellectual disabilities were established and confirmed by the results of
statistical analysis. The results obtained make it possible to develop effective
psychological support for the adolescents under study, and, if necessary, to
carry out supervision of psychologists or conduct psychotherapy sessions
with teachers

Suggested Citation:

Vovchenko, O.A. (2021). An influence of
emotional intelligence of a psychologist
(teacher) on the development of emotional
intelligence of a teenager with intellectual
disabilities. Scientific Bulletin of Mukachevo
State University. Series “Pedagogy and
Psychology”, 7(2), 86-94.

Keywords: emotions, type of intelligence, adolescence, disorders of
psychophysical development, emotional intelligence of teachers, development

*Corresponding author of components of emotional intelligence

INTRODUCTION

Psychological and pedagogical activities are always full of
various stressful situations, unpredictable factors, which
are often associated with the possibility of increased emo-
tional response. Every tense situation causes emotional
tension even in a professional, which can manifest itself
in different ways: passively, passively-defensively (tears,
despair), or in an aggressive form (raising voice, shouting).
Young psychologists/teachers, in particular those who

work with exceptional children, that is, children with psy-
chophysical development disorders, have a particularly
high emotional stress. Many professionals (specialists in
various fields) working in educational and specialised ed-
ucational institutions note that after experiencing emo-
tional stress, their well-being often worsens, their ability
to work decreases, and so on (*used according to the
results of research and conversations with workers of special
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educational institutions in Kyiv, Zhytomyr, Chernihiv, Lviv -
a study by O. Vovchenko) [1].

In special psychology and pedagogy, a large number
of studies are devoted to methods of teaching children
with special needs (G. Borshchevska [2], O. Vlasova [3],
V. Vovchenko [1], M. Manoilova [4], O. Sokolova [5] and
others); there are whole courses that provide professional
skills of teaching and communication of teachers, social
workers, psychologists with children with atypical develop-
ment. However, there is few research in the field of special
psychology regarding the influence of the personality of
psychologists (head teachers, educators, social workers),
that is, the personality structure of those professional
personnel who often communicate with the child, conduct
correctional classes, educational conversations, therapeutic
sessions with an individual with psychophysical disorders,
in particular with intellectual disabilities. In particular, the
influence of the emotional and behavioural sphere of an
adult on the formation of the personality of a child with
special needs, since it is known that “professional” and
“emotional” burnout is possible in teaching, which requires
research, as well as psychological correction and support,
as M. Manayolova also noted in her works [4].

Along with the tasks of specialists (psychologists/
teachers) of education and development of cognitive capa-
bilities of schoolchildren of different ages, modern society
and educational standards set a number of new tasks:
support of socialisation processes, individual approach,
development of emotional and social intelligence, that is, the
formation of personality in a versatile, diverse way, which
will allow adapting to the changing external conditions of
society. Accordingly, priorities and requirements for the
personal qualities and work of education employees are
changing. The priority is not to communicate information
to the child, in particular those with special needs, but to
show understanding. Openness to new experience is im-
portant for a modern specialist. Thus, there is a transition
to personality-oriented special education, which requires
psychologists and teachers to make personal changes, pri-
marily related to the integration of affective and cognitive
processes.

In modern psychology for special needs, the prob-
lem of the unity of “intelligence and affect” is quite thor-
oughly covered through the scientific category “emotional
intelligence”. Under the category of “emotional intelligence”,
scientists understand a number of different definitions,
models, and purposes (O. Vovchenko [1], D. Pahava [6],
0. Sokolova [5], O. Prokopenko [7], M. Khomenko [8] and
others). In a general sense, it is a set of personal abilities
that provide understanding of emotional conditions and
control of them, both their own and others. Emotional
intelligence is a rather ambiguous, multidimensional psy-
chological category that is difficult to study in children
with psychophysical development disorders, in particular
intellectual development disorders. However, it is worth
noting that the study of this issue is rather urgent, since
children with this atypical development (intellectual
disabilities) have a number of problems related to the
emotional-volitional, behavioural, and self-regulatory
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spheres, in particular at puberty. At the same time, it is
worth adding that the adolescent crisis has always been
a difficult stage both for the child himself and for the
immediate circle (parents, teachers, etc.). An adolescent
is growing, changing rapidly, and dynamically rebuilding
his life priorities. Everything that was important and
interesting before becomes insignificant and indifferent.
After all, the period is emotionally complex and often
expressed through a behavioural aspect. Despite the fact
that adolescents with intellectual disabilities have problems
with emotional and volitional self-regulation, control over
their own behaviour, are prone to suggestibility, aggres-
siveness, neurotic and anxious conditions, the adolescent
stage has its own number of features and difficulties. In
particular, the development of emotional intelligence is
also atypical, compared to adolescents with a normal level
of intellectual development.

Therefore, given all of the above, the purpose of
the paper is the study of the peculiarities of emotional
intelligence of adolescents with intellectual disabilities and
the relationship (influence) of emotional intelligence of
the immediate professional circle (psychologists, head
teachers, social workers) on the formation of the emotional
sphere of the individual during puberty.

LITERATURE REVIEW

In the modern psychological literature, the topic of “emo-
tional intelligence” is mostly covered and studied by foreign
psychologists and sociologists: R. Bar-On [9], G. Gardner [10],
D.Goulman [11], M. Elias [12],D. Caruso [13],]. Mayer [14],
P.Solovey [15], R. Sternberg [16]. The problem of emotional
intelligence has also been actively studied by Ukrainian sci-
entists: T. Berezovska [17], H. Borshchevska [2], O. Vlasova [3],
L. Hanich [18], N. Kovryha [19], D. Lyusin [20], M. Manoy-
lova[4],0.Nosenko [19],0.Sokolova [5], M. Khomenko [8].
The study of emotional intelligence is interdisciplinary in
nature since the first studies were conducted not in the
framework of psychology, but in sociology, as J. Zins [12]
and M. Elias [12] note in their research. In particular,
emotional intelligence according to E. Hanna [21], was
considered as an integral part of social intelligence, since
emotional intelligence is a system that helps a person adapt
to social life. Thus, emotional intelligence is not part of the
emotional or intellectual sphere, mainly of social.

Today, there are a number of theories and models of
emotional intelligence, as well as test methods for studying
emotional intelligence, which are mastered by foreign
scientists. Thus, in studies of the influence of emotional
manifestations of a teacher on the cognitive activity and
emotional intellectual sphere of students, as noted by
P. Yulianti [22] and N. Arina [22], it was identified that
emotions play an important role in creating a comfortable
environment for teacher interaction with students, as well
as in the development of a positive emotional background
for mastering knowledge and performing tasks provided
for the student by the teacher. Ukrainian researchers also
adhere to such statements, in particular in the research
of A. Hanich [18] it is said that a positive emotional
climate in the classroom increases the motivational level
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and the desire to learn in adolescents, and the style of pre-
senting information generally changes the attitude of the
student's personality to the subject taught by a teacher
with a positive emotional state. V. Melnichenko [23] and
M. Khomenko [8], exploring the emotional and the be-
havioural sphere of adolescents with intellectual disabilities
during the educational process, are noting that low level
of psychological culture, insufficient development of emo-
tional intelligence, communication abilities, and emotional
self-regulation skills lead to a tendency to aggressive or
indifferent behaviour in the significant part of teachers
with students. Foreign scientists, in particular T. Elder [24]
and P. Hammack [25] note that educational professions
are professions of a large number of somatic diseases and
neuropsychiatric disorders. Consequently, the problem
of the emotional stability of the teacher is acute since the
teaching profession belongs to the stressful category.

Often repeated unfavourable emotional conditions
lead to the consolidation of negative personal qualities, such
as irritability, anxiety, pessimism, which, in turn, negatively
affects the effectiveness of the teacher's activities and rela-
tionships with children and colleagues, as S. Chesnut [26]
notes. In the future, this can lead to general dissatisfaction
with the profession. Given this, mastering the skills of emo-
tional self-regulation is considered relevant for improving
the psychological culture of teachers. The ability to manage
emotions is a component of emotional intelligence, as
D. Caruso [13], J. Mayer [14], P. Solovey [15] specified in
their model and the research. Emotion management is the
skill and ability to process emotional information, draw
conclusions, and act in a self-regulatory way based on the
conclusions obtained.

In connection with the above, an interesting experi-
ment was considered. M. Karkmaz [27] and T. Cullen [26]
conducted research on the influence of emotional intel-
ligence and the emotional state of teachers, in particular
emotional self-regulation, on the teaching process. Scientists
have concluded that students, especially in adolescence,
are quite sensitive to the emotional states of a educator,
teacher, or psychologist. Thus, the experiment consisted of
two stages. First of all, the first part of the empirical study
consisted in the fact that the teacher during the lesson
tried to negligently conduct a conversation with students,
think about their problems, be indifferent, missed students'
questions, shouted, demanded silence, gave written tasks
and started texting in his own phone. Subsequently, after
such a lesson, a survey of students was conducted, as a
result of which it was found that they felt empty and felt a
cluster of their own problems. The second part of the study
consisted in using the opposite experiment - a teacher in
the classroom who was positive, interested in the condition
and mood of teenagers, answered questions, was moderately
strict, etc., was immediately perceived by children. In the
end, the results of a repeated survey of students showed
that after communicating with such a teacher, the children
felt motivated, wanted to do something positive, and so
on. As noted by D. Pahava [6], a person with a high level
of emotional intelligence takes responsibility for their
own emotional state. At the same time, as a teacher and

psychologist with a high level of emotional intelligence and
its components, he also takes responsibility for the devel-
opment of emotional intelligence of his subjects (that is,
children).

Modern Ukrainian scientists, G. Borshchevska [2],
O. Vovchenko [1], V. Melnichenko [23], A. Prokopenko [7],
O. Sokolova [5] propose to include in the concept of emo-
tional intelligence three components: cognitive component
(knowledge); regulatory component (the ability to manage
one's own/extraneous emotions, influence on the affective
sphere of others); behavioural component (willingness to
apply knowledge about emotions during problem solving
and social adaptation). As is evident, the scientific problem
of identifying the mechanisms and influence of emotional
intelligence on the modern life of a person is extremely
relevant, poorly developed, and requires diverse research.
This is the reason for the interest in emotional intelligence
as a tool for increasing psychological and emotional
connection, the influence of psychologists (teachers, social
workers) on adolescent students with psychophysical de-
velopment disorders, in particular, the study deals with
intellectual disabilities.

MATERIALS AND METHODS

During the study of the influence of emotional intelligence
of a psychologist (teacher) on the development of emotional
intelligence of adolescents with intellectual disabilities,
a number of scientific and methodological works of both
Ukrainian and foreign scientists were analysed using
methods of analysis, synthesis, and generalisation, as well
as empirical research. The experiment involved 194 indi-
viduals of adolescent age with intellectual disabilities in
Kyiv. Adolescents study in special boarding schools in Kyiv,
visit rehabilitation and medical centres in Kyiv, including
a special boarding school Ne 26 in Kyiv; special secondary
school No. 17 in Kyiv; special secondary school No. 12 in
Kyiv; Centre for Social and Psychological Rehabilitation
of Children and Youth with Functional Disabilities of
Darnytskyi District of Kyiv; Centre for Social and Psy-
chological Rehabilitation of Children and Youth with
Functional Disabilities of Solomyanskyi District of Kyiv,
Medical Centre “Clinic named after V. Galchenko” of Kyiv.
In addition, the study examined psychologists (in some
institutions, a psychologist works with children together
with a social worker), classroom teachers who conduct
extracurricular upbringing, educational, correctional and
rehabilitational, and psychotherapeutic work with ado-
lescents with intellectual disabilities. The number of adult
participants in the empirical study was 42. The study
examined adolescents from 11-12 to 16-17 years old who
were in these institutions. For the experiment, adoles-
cents were divided into two groups: experimental (EG)
and control group (kg). The experimental group was pur-
posefully influenced by psychologists (teachers) to explain
feelings, emotions, and experiences, classes and conversa-
tions were held on the development of an emotional sphere
and emotional intelligence in general. That is, the purpose
was the psychologists' (teachers’) influence on adoles-
cents to establish the relationship between the emotional
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intelligence of EG adolescents and the psychological and
pedagogical staft. For adolescents of the control group, only
psychological diagnostics were performed by the selected
methods for identifying the level of emotional intelligence.
The EG included 101 adolescents with intellectual disabili-
ties, CG - 93 adolescents with intellectual disabilities.

To identify emotional intelligence (both for adults
and adolescents), two standardised test methods with a high
level of reliability and validity were used. Firstly, the method
“Questionnaire of emotional intelligence (N. Hall)” [28], [29],
secondly, the method “Questionnaire of emotional intelli-
gence “Emin” (D. Lyusin) [14]. The method “Questionnaire
of emotional intelligence (N. Hall)”, in addition to
measuring the overall level of emotional intelligence, is
aimed at the study of its constituent components, according
to the model of emotional intelligence developed by N.
Hall. According to the scientist's research, the questionnaire
contains five indicators and is measured on five scales:
managing one's own emotions, emotional awareness, em-
pathy, the recognition of other people's emotions, and self-
motivation. N. Hall characterised emotional intelligence
through the completeness of the ability to understand and
perceive emotions (both one's own and others), the ability
to manage the emotional sphere, make balanced decisions
about emotional situations/experiences, etc., and the ability
for self-management, self-regulation, and self-control. The
test is convenient to use and has 30 questions-statements.
It is understandable for both adults and teenagers, is
informative enough for further analysis by a psychologist.
On the other hand, the method “Questionnaire of emotional
intelligence “Emin” (D. Lyusin) makes it possible to measure
emotionalintelligence according to the model of the scientist
D. Lyusin, which provides for the division of the category
“emotional intelligence” into two complete, fully functional
structures: interpersonal emotional intelligence and intra-
personal emotional intelligence. Interpersonal emotional
intelligence includes such components as understanding
the emotions of others; managing other people's emotions,
that this method allows measuring. Intrapersonal emotional
intelligence also contains additional components that are
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explored using the questionnaire: awareness of one's own
emotions and management of one's own emotions. The
test is also easy to use, small in volume and contains
46 questions-statements that are evaluated on a scale from 1
to 4. The results obtained create a fairly extensive description
of the structure of emotional intelligence and the emotional
sphere of the individual.

To determine the relationship and influence of
emotional intelligence of psychologists (teachers, social
workers) on the emotional intelligence of adolescents with
intellectual disabilities, mathematical statistics were used,
namely, Pearson's correlation coeflicient, which demon-
strated, for example, the presence of statistically reliable
connections between the variable components of emotional
intelligence of adolescents with intellectual disabilities with
the general level of intelligence of psychologists/teachers.
The psychological diagnostics were carried out according
to the requirements for each methodology, standardised
forms were used and the general procedure for conducting
them was not violated. Since the questionnaires consisted
of questions of varying complexity (the wording could
sometimes not be clear for teenagers), certain phrases
were discussed in the context of other life topics, everyday
situations, etc. in preliminary classes/meetings with teen-
agers. This was discussed in advance and suggested to
psychologists (where the authors of the study could not
be present in person) because during the diagnostics it is
prohibited to explain or interpret questions to respondents,
as this violates the clarity of the results and general reliability
of the experiment.

RESULTS AND DISCUSSION

According to the results of diagnostics of psychologists
(head teachers, social workers) using the “Emotional intel-
ligence questionnaire (N. Hall)” method, a high and aver-
age level of emotional intelligence was established, some-
times the results of low indicators were obtained on certain
scales and a small percentage of low levels of emotional
intelligence (Table 1).

Table 1. The level of completeness of emotional intelligence among psychologists (teachers) working (interacting) with
adolescents with intellectual disabilities (in %)

An indicator of emotional intelligence of psychologists (teachers, social workers)

High level 36
Average level 62
Low level 2

Thus, according to the results obtained, employees
have an adequately developed emotional intelligence, which
is predominantly described by an average level (62%).
In addition, during the study, the levels and state of

completeness of the components of emotional intelligence
are considered according to the author's model of the
methodology N. Hall (Table 2).
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Table 2. The levels of completeness of the components of psychologists' (teachers’) emotional intelligence working
(interacting) with adolescents with intellectual disabilities according to the method of “Emotional intelligence

questionnaire (N. Hall)” (in %)

o oM i Eopaty Lot e
High level 42 26 28 34 27
Average level 47 53 49 52 46
Low level 11 21 23 14 27

According to the results of diagnostics, it can be
stated that mostly the components are characterised as an
average level in adults. It is worth noting that the greatest
difficulties that psychologists/teachers had were a scale of
“recognition of other people's emotions” since it is for this
indicator that the low level has the highest indicator. It can
be assumed that this is due to a number of reasons: firstly,
with professional activities, in particular, working with
teenagers (especially those, having certain psychophysical
disorders), it is quite difficult to predict their mood and
understand their experiences. Adolescents with intellectual
disabilities may show their emotions not in accordance

with their modality (“polar position”). For example, to laugh
when someone is hurt or injured, or vice versa, to cry when
someone was given something that another teenager was
dreaming of. Secondly, such results are associated with pro-
fessional burnout, fatigue from professional activities and
the need for facilitation support, which is often considered
as a norm in the work of psychologists, and the environmental
attitude of a specialist psychologist to their mental health.

Adolescents with intellectual disabilities were also
studied using the “Emotional intelligence questionnaire
(N. Hall)” method, and very low indicators of the overall
level of emotional intelligence were found (Table 3).

Table 3. The level of completeness of emotional intelligence of adolescents with intellectual development disorders of EG

»

and CG according to the method of “Questionnaire of emotional intelligence (N. Hall)” (in %)

An indicator of emotional

An indicator of emotional

intelligence of EG intelligence of CG
High level 0.6 -
Average level 34 28
Low level 65.4 72

Notes: EG - adolescents of the experimental group, CG - adolescents of the control group

It is worth noting that EG has a small percentage
that forms a high level of emotional intelligence, while at
the same time, the indicators of the completeness of the av-
erage level of emotional intelligence have increased by 6%,
and the low indicator also decreased and is characterised
by positive dynamics. After correctional classes with psy-
chologists (teachers, social workers), indicators of the level
of completeness of emotional intelligence components of
adolescents with intellectual disabilities improved quali-
tatively and quantitatively. The appearance of a high level

was recorded on two scales: emotional awareness and
recognition of other people's emotions (Table 4). During
the interaction of adolescents with a psychologist, the level
of ability to manage their own emotions increased, that is,
emotional self-regulation and personal control improved.
Also, quite high results were recorded in the indicator of
“empathy”, which can be one of the main components, a
base that will help to create, form, and qualitatively develop
the “superstructure” of other components and general level
of emotional intelligence.

Table 4. The level of emotional intelligence completeness of adolescents with intellectual development disorders of EG

Emotional Managing one's

and CG according to the method of “Questionnaire of emotional intelligence (N. Hall)” (in %)

Recognising other

Scales awareness own emotions Self-motivation Empathy people's emotions
EG CG EG CG EG CG EG CG EG CG
High level 2.3 - - - - - 2 - 1.7 -
Average level 47 34 38 31 28 25 67 59 48 42
Low level 50.7 66 62 69 72 75 31 41 50.3 58

Notes: EG - adolescents of the experimental group, CG - adolescents of the control group

Correlative relations were identified using mathe-
matical statistics methods. Correlation analysis was carried
out using the Pearson criterion, which made it possible to
establish the reliability of connections between the level
of intelligence of psychologists/teachers and indicators of
emotional intelligence of adolescents with intellectual disabili-
ties (Table 5). The choice of Pearson's statistical x> criterion

is conditioned by the fact that the method allows assessing
the significance of differences/similarities between the actual
(identified as a result of the study) number of cases or qual-
itative characteristics of the sample that fall into each cate-
gory, and the theoretical number that can be expected in
the studied groups. That is, the choice of this particular
criterion was justified by the fact that it made it possible
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to assess the statistical significance of the relation between
several relative indicators.

The obtained results of correlative relations indicate
a high level of influence (relationship) of the emotional
intelligence completeness of psychological and pedagogical
personnel on the development of both the general level
of emotional intelligence and individual components of
emotional intelligence of adolescents with intellectual

Vovchenko

disabilities. Thus, for example, the higher the level of
empathy of a teacher/psychologist who works with a
group of teenagers, the more actively this indicator will
be formed in the group. If, for example, the motivational
component is most complete in a teacher (head teacher),
then the motivational component in a group of adolescents
cooperating with him will be more active than all other
components.

Table 5. Indicators of correlative relations between the components of emotional intelligence of adolescents with
intellectual disabilities and the level of completeness of emotional intelligence of psychologists/teachers who conduct
correctional and therapeutic sessions with them

Components of emotional intelligence
and the general level of emotional
intelligence completeness of adolescents
in the experimental group (EG)

High level of emotional

intelligence of
psychologists/teachers

Low level of emotional
intelligence of
psychologists/teachers

Average level of
emotional intelligence of
psychologists/teachers

Emotional awareness of adolescents 725" 651° B
of EG

Adolescents' management of their own .

. 649 - -
emotions of EG
Self-motivation of adolescents in EG - 659" -
Empathy of adolescents in EG 825" - -
Recognition of other people's emotions 825" 651" B
by adolescents of EG
General level of emotional intelligence of 638" B _
adolescents of EG

Notes: “at p<0.01. A statistical indicator (a critical level of significance for several indicators in studies) indicates that
mathematically N, = high significance, and the statistical solution indicates “values found at a high level of statistical

significance”

The study of the “Emotional intelligence question-
naire “Emin” (D. Lyusin) allowed studying the interpersonal
and intrapersonal emotional intelligence of psychologists
(teachers, social workers) working in correctional classes,
extracurricular conversations, even by their own example
affecting the development of the emotional sphere, emo-
tional intelligence, and personality of adolescents with
intellectual disabilities (Table 6). According to the results
of diagnostics, quite high indicators of “average value” of

interpersonal (48%) and intrapersonal (46%) emotional
intelligence were observed in psychologists/teachers. A
high value also has sufficient indicators, but demonstrates
that even an adult person with a normal level of intellectual
development can have “low” and “very low” indicators for
both general levels of emotional intelligence and its com-
ponents because during an emotionally stressful situation,
even an adult can find it difficult to control their emotions,
affective states, and the like.

Table 6. The research of the completeness of emotional intelligence components of psychologists/teachers working
(interacting) with adolescents with intellectual disabilities according to the method of “Emotional intelligence
questionnaire “Emin” (D. Lyusin) (in %)

Scales Verylow value Low value Averagevalue High value Very high value

Understanding the emotions of others 4 9 39 34 14
Managing the emotions of others 7 12 47 31

Understanding one's own emotions 8 11 43 31 7

Managing one's own emotions 3 8 51 22 16

Expression control 6 11 47 24 12
Interpersonal emotional intelligence 6 18 48 24

Intrapersonal emotional intelligence 9 19 46 19 7

According to the results of the method “Emotional
intelligence questionnaire “Emin” (D. Lyusin) of adolescents
with intellectual disabilities, the dynamics of EG results

was established, in particular, in relation to the values of
intrapersonal emotional intelligence. Thus, the value of CG
is 19% (average value), EG (28%) (Table 7).
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Table 7. The state of completeness of interpersonal and intrapersonal emotional intelligence according to the method of
“Emotional intelligence questionnaire “Emin” (D. Lyusin) of adolescents with intellectual development disorders

EG and KG (in %)
. . . Verylow value Lowvalue Averagevalue Highvalue Very high value
Types of emotional intelligence
EG CG EG CG EG CG EG CG EG CG
Interpersonal emotional intelligence | 36.6 48 37 31 26 21 0.4 - - -
Intrapersonal emotional intelligence | 32.3 47 39 34 28 19 0.7 - - -

Notes: EG - adolescents of the experimental group, CG - adolescents of the control group

Eventually, high indicators, as well as in the previous
study by the method of N. Hall, were almost not found.
Only interpersonal intelligence in the EG of adolescents
with intellectual disabilities is characterised by a “high
value” (0.4%) and intrapersonal emotional intelligence in
the studied EG adolescents is recorded at “high level” (0.7%).
In general, it is worth noting the positive dynamics and
the impact of correctional classes and therapeutic sessions
of psychologists/teachers on adolescents with a typical
development. Since even correlative relations indicate a
connection between the completeness of emotional in-
telligence indicators of psychologists/teachers on the de-
velopment of emotional intelligence (interpersonal and

intrapersonal emotional intelligence) in adolescents with
intellectual disabilities, with whom the above-mentioned
psychologists work (head teachers, social workers).

Correlation analysis, as in the previous method-
ology, was carried out using the Pearson criterion, which
made it possible to study the presence of statistically
reliable connections between the components of emotional
intelligence of psychologists/teachers who conduct correc-
tional classes and interact with the studied adolescents
and the completeness of interpersonal and intrapersonal
emotional intelligence of adolescents with intellectual
disabilities (Table 8).

Table 8. Indicators of correlative relations between the components of emotional intelligence of psychologists/teachers
and the level of completeness of emotional intelligence of adolescents with intellectual development disorders of EG

Interpersonal emotional intelligence Intrapersonal emotional intelligence

Understanding the emotions of others 649™ 651"
Managing the emotions of others 547"

Understanding one's own emotions 659"
Managing one's own emotions 825"

Expression control 784" 535™

Notes: ™at p<0.01. A statistical indicator (a critical level of significance for several indicators in studies) indicates that
mathematically N, = high significance, and the statistical solution indicates “values found at a high level of statistical

o »
significance

According to the results of correlation analysis, it
is possible to indicate a stable and strong mutual influence
of the personality of a psychologist (head teacher, social
worker) on the development of not just the emotional
intelligence of adolescents, but also on the understanding
of a teenager's own emotions, emotions of the environment,
on the ability to control emotional experiences, to regulate
personal states associated with the sensory, affective side
of personality development in a difficult period of puberty.
Thus, for example, it can be established that the interpersonal
intelligence of adolescents with intellectual disabilities is
most affected by the ability of a psychologist (teacher) to
manage their own emotions. It can be assumed that the
teenager imitates the behaviour of the older person. Thus,
the greatest influence on the internal personal intelligence of
a teenager is exerted by the ability of a psychologist/teacher
to understand their own emotions and cope with them.
This similarity in correlative relations allows assuming that
the studied adolescents are characterised by the behaviour
of imitating significant adults and those adults whom they
have the opportunity to observe, and as a result - to imitate,
take an example.

CONCLUSIONS

According to the results of the study, a significant rela-
tionship between the emotional sphere of a psychologist
(teacher, social worker) working with children with special
needs and the emotional intelligence of adolescents with
intellectual disabilities was revealed. Positive dynamics
were found in the experimental groups and an increase
in both the overall level of emotional intelligence and its
components in adolescents with intellectual disabilities.
The results of research using the methods “Emotional
intelligence questionnaire (N. Hall)” and “Emotional intel-
ligence questionnaire “Emin” (D. Lyucin) were confirmed
by statistical analysis using the Pearson criterion, which
made it possible to establish reliable connections between
the components of emotional intelligence of psychologists/
teachers and the level of completeness of emotional intelli-
gence of adolescents with intellectual disabilities.

Also, general increased interest and trend in re-
search on emotional intelligence by foreign and Ukrainian
researchers was established. The relevance of research on
the influence of a teacher's personality on the personality
of a child-student is increasingly being studied in different
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aspects, taking into account different approaches and  teachers (educators, head teachers), that is, that professional
current trends in the scientific field. Science is increasingly ~ personnel who work with children, including those with
beginning to interact in the interests and benefits of special needs, regarding such an aspect as emotional and
practice. Finally, the need for psychological support of professional burnout, is revealed.
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Onpra AnaroniiBHa BoBuenko

IncTutyT cnenianbHoi negaroriky i ncuxosorii im. M. Ipmadenka
HanionanbHoi akafieMil IlefjlarorivHMX HayK YKpaiHu
04060, Byn. M. bepnincpkoro, 9, M. Kuis, Ykpaina

Bnnue eMmouiitHoro iHTenekTy ncuxosnora (negarora) Ha popmMyBaHHS €MOLLINHOIO
iHTeNneKTy NigniTKa 3 NOPyLEeHHSAMU iHTeNeKTya/lbHOro PO3BUTKY

AHOTAaL,iA. AKTya/lbHICTD HOCIIIKEHHS DPO3KPUBAETHCSA Yepe3 3MIHY CYYacCHUX OCBITHIX CTaHAapTiB i HOBITHIX
MiIXOiB clieniaJbHOI ICUXOIOril 10 0cib 3 IIOPYLIEHHAMI iHTEIEKTYa/lbHOTO PO3BUTKY, IIOIIYKY HOBMX MOX/IMBOCTEN
[IOKpallleHHs] HaBYaHH:S, BMXOBAHHA Ta IICUMXOJIOTIYHOTO CYIPOBOAY OCOOMCTOCTI Ha pisHMX BIKOBMX eTalax,
30KpeMa TaKMX KPM30BUX, AK HifIiTKOBMiI Bik. MeTOI HayKoBOI pOOOTM € BM3HAYeHH: CIelydiky B3a€MOBIUIMBY
eMOLiTHOIO 1HTe/NIeKTY NCKUXOJIOriB (IlefaroriB — KJIAaCHUX KepiBHMKIB, cOlLija/IbHMX IIPalliBHUKIB), IJO B3a€EMOZIIOTDL
3 YYHAMM HiJUIITKOBOrO BiKy 3 MOPYIIEHHAMM iHTeIEKTYaJbHOTO PO3BUTKY Ha (OPMYBAHHA e€MOLIIIHOTO iHTENIeKTy
Ta JIOr0 CKIAaJOBUX Y 0Ci6 ImyOepTaTHOro IIepiofly 3 aTUIIOBUM PO3BUTKOM (IIOPYIIEHHAM iHTeNeKTyanbHOI cdepn). ¥V
MOCTiIKeHH1 6pam/1 Y4aCTh BUK/IIOYHO Ti OCBITSHU, AKi JOCUTD YaCTO TA TiCHO CIIBIIPALIIOIOTH 3 IiIITKaMM, 30KpeMa,
IIPOBOMATh HAaBYa/IbHO-PO3 SICHIOBA/IbHI Oecifiy, IICUXOKOpeKIifiHi 3aHATTA, IICUXOTepaleBTH4HI cecil Tomo. [na
BM3HAYEHHS eMOLIIIHOrO iHTeNeKTy (K I HOpOCINX, TaK i A MIITKiB) 6y10 BUKOPUCTAHO ABi CTaHJapTU30BaHi
TecToBi MeTOpUKM: «OnuTyBanpHMK emouiitHoro iHTenekry (H. Xomra)» ta «ONUTYBaJIbHMK €MOLITHOTO iHTENIEKTy
«EmIn» ([I. JTiocina). Y nponeci gocnifpkeHHs 6y/I0 BCTAHOB/IEHO TO3UTUBHY AMHAMIKY B eKCIIepYMEHTa/IbHIX I'PyIax i
MiBUILEHH PIBHA €MOLIMIHOTO iIHTEIEKTY 11 IIEBHMUX JIOTO KOMIIOHEHTIB y IMiUIiTKiB 3 IOPYIIEHHAMM iHTEIEKTYaIbHOTO
PO3BUTKY, Ha SAKUX 3[ilICHIOBaBCsA BIUIMB IICMXOJIOraMy (IlefaroraMmu, COLia/IbHMMU IIpalliBHUKaMM) y BUILAAL Oecif,
TICUXOJIOTIYHUX KOPEKIIHUX 3aHATH i ICUXOTepaneBTUYHUX ceciil. ITifTBepmKeHo 3a pesynbTaTaMy CTaTUMCTUYHOTO
aHa/Ii3y Ta BCTAaHOBJICHO HaJiilHi 3B’A3KM MK KOMIIOHEHTaMM €MOLIJHOTO iHTeJIeKTy IICHXOJIOTiB/Ilefaroris i piBHeM
cOpPMOBAHOCTI eMOLIITHOTO iHTe/IEKTy IIIITKIB 3 IIOPYIICHHAMY IHTE/IeKTyalIbHOTO PO3BUTKY. OTpUMaHi pesynbraTu
JAITh 3MOTY p03p061/[TM e(’peKTMBHMI?I IICUXOJIOTIYHMIA CYNIPOBif I JOCHIDKYBAHMX IIJIIITKIB, Ta, 3a HeOoOXigHICTIO,
3I1/ICHIOBATY CYIIepBi3ilo IICUXO0/IOTiB 00 IIPOBOAMTY IICUXOTepaNleBTIUYHI cecii 3 megaroramu

KntoyoBi cnoBa: emoiii, Tuit iHTeneKTy, MiyIiTKOBMIL BiK, TOPYIIEHHS IICHX0(Di3NYIHOTO PO3BUTKY, EMOLITHNIIT IHTENeKT
OCBITAH, GOpPMYBaHHA KOMIIOHEHTIB eMOLi/IHOIO iHTe/IeKTy

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 7, No. 2



UDC 796:378
DOI: 10.52534/msu-pp.7(2).2021.95-100

Olena V. Lopatiuk®

Flight Academy of the National Aviation University
25005, 1 Dobrovolskyi Str., Kropyvnytskyi, Ukraine

Development of Professionally Important Qualities of Cadets by Means of Handball

Article’s History:
Received: 20.03.2021
Revised: 10.05.2021
Accepted: 02.06.2021

Abstract. The basis for the reliability of professional knowledge, skills,
and abilities is a high level of development of physical, psychological, and
psychophysiological qualities, which are formed in the process of studying
at the flight academy by complex means, one of which is physical training.
Targeted physical training classes can not only improve health and emotional
tone, but also develop professionally important psychophysiological qualities.
The purpose of the study is to theoretically substantiate the importance of
handball for the development of professionally important qualities of Future
Flight Academy specialists. To achieve this purpose, methods of theoretical
analysis, synthesis, generalisation of scientific and educational literature
on the research problem were used. The article reveals the importance
of handball in the development of physical and psychophysiological
qualities of cadets, as well as presents exercises and focused training for
the development of physical qualities of future specialists who master
aviation specialisations. The characteristic features of the influence of
handball on the comprehensive development of cadets' personality are
determined. It was established that systematic handball classes develop
cadets' basic physical and psychophysiological qualities, important for
professions of operator profile: emotional and vestibular stability; volume,
distribution and switching of attention; the ability to extrapolate the
development of the situation; the ability to quickly make decisions, and a
number of other qualities that determine success in professional training
of cadets of the academy. It is proved that handball is of great importance
for the comprehensive development of future specialists, as well as their
professionally important qualities. It is confirmed that the physical training
of cadets of the flight academy using game sports, in particular handball,
is an active method of successful implementation of their professional
training. The results obtained will serve as a perspective for an empirical
study of the relevance of the problem
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INTRODUCTION

The acceleration of social and economic development of
Ukraine has posed a number of important problems for
pedagogy, one of which is the training of highly qualified,
socially active, professionally reliable specialists. The sci-
entifically based organisation of professional training
opens up great opportunities in the development of pro-
fessionally reliable specialists in various fields based on the
integration of all training tools and creates conditions for
the development of individual structural units that should

have purposeful functions, in particular — by means of
physical training in a professional direction [1].

The professional activity of aviation specialists places
increased demands on the level of physical fitness. Research
carried out by R.N. Makarov [2] and A.V. Mahlovanyi [3],
proved that people with a high level of physical fitness,
more successfully master flight professions. As an example,
empirical studies of R.N. Makarov confirm that “physically
trained pilots have a much lower level of emotional reactions
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to the failure of navigation devices and aircraft systems,
and piloting the aircraft and performing actions are more
confident, which indicates that pilots are trained to act in
special cases during the flight” [2]. For his part, A.V. Mahlo-
vanyi argued that “students with a high level of physical fitness
adapt well to the educational process” [3]. As a result, the
researcher suggested that during physical education classes,
students should form a thorough belief in the use of general
development game exercises that allow them to maintain
an optimal level of physical fitness, improve qualitative and
quantitative indicators of mental performance, and also
form resistance to stress during exam periods [3].

A high level of physical fitness is a factor that de-
termines the level of general and special performance of
aviation specialists, the state of dynamic health, which are
directly related to professional longevity. This level should
properly meet the requirements of accelerating scientific
and technological progress in aviation, which makes it
necessary to carry out a set of measures to improve general
physical fitness, and in some cases the development of qual-
ities that determine the successful development of the
flight specialty, the reliability of professional knowledge,
skills and abilities, a high level of efficiency and maintaining
professional longevity. Thus, the basis for the reliability of
professional knowledge, skills, and abilities is a high level of
development of physical, psychological, and psychophysio-
logical qualities, which are formed in the process of study-
ing at the flight academy by complex means, one of which
is physical training [4].

Modern requirements for the professional activity
of aviation specialists in the educational process require the
search for new ways, forms, methods, and means for training
cadets. Insufficiently developed psychophysiological qualities
(emotional stability, coordination of movement, resistance
to overload, vestibular stability, etc.) are the main obstacles
to successful mastering of the flight training programme
by cadets. Experimental scientific research in the field
of aviation by T.S. Plachinda [1], H.A. Leshchenko [5],
N.A. Orlenko [6], L.I. Halimska [4], and others proved the
high effectiveness of physical training tools in the develop-
ment of such professionally important psychophysiological
qualities as emotional stability, distribution and switching
of attention, the ability to work at a high forced pace and
perform additional work against the background of the
main activity, etc. All in all, systematic physical education
classes not only improve the emotional and physical state of
health, but also develop certain psychophysiological qual-
ities that are later necessary in the process of professional
growth.

An analysis of scientific works of D.V. Bondarev [7],
Zh.L. Kozina [8], T.Yu. Krutsevych [9], Yu.Yu. Muskharina [10]
and S.M. Romanii [11] showed that sports games are the
most popular among the tools recommended for the com-
prehensive development of students and the development
of physical qualities since they contribute to solving ed-
ucational problems in the process of physical training.
However, very little attention is paid to the importance of
sports games in the development of professionally signifi-
cant qualities of future aviation specialists, improving their

performance and reliability. Therefore, the purpose of the
study is to theoretically justify the importance of sports
games, in particular handball, for the development of
professionally important qualities of future flight specialists
of an academy.

MATERIALS AND METHODS

To achieve this purpose, the study was conducted in two
stages. The first stage involved the development of sci-
entific and educational literature on the chosen issues of
developing professionally important qualities of Cadets
by means of handball. The second stage of the study was
conducted on the basis of the developed scientific and
methodological literature. Its essence was to provide
focused training sessions aimed at developing the physical
qualities of cadets of the Flight Academy of the National
Aviation University.

During the study of the development of profession-
ally important qualities of cadets by means of handball, such
general scientific theoretical research methods as analysis,
synthesis, generalisation of scientific and educational lit-
erature, as well as systematisation of the obtained data
were used. In particular, based on the scientific works of
Ukrainian and foreign researchers, the method of analysis
was used to study the physical, psychophysiological, and
psychological qualities that are necessary for future avia-
tion specialists, and the importance of sports games, in
particular, handball, for their development. The method of
synthesis made it possible to collectively consider the com-
ponents of the development of physical and psychological
competencies of cadets of the aviation academy, provided
that handball is used. At the same time, the generalisation
method was used to systematise the theoretical base
and provide an exhaustive justification for the need to
introduce sports games, in particular handball, in physical
training classes. All in all, the systematisation method
helped to study approximate examples of exercises during
handball classes to improve the professional qualities of
future specialists in the field of aviation and form samples
of training programmes in order to develop the strength,
speed, endurance, and flexibility of cadets. Also, the paper
presents graphic images that form the logical perception
of the material under study using visualisation tools. The
use of this method made it possible to demonstrate the
material on approximate exercises for the development of
certain physical qualities in a structured way.

In general, the conducted research is formed based
on structural, functional, and systematic approaches. Thus,
according to the structural and functional approach, the
development of physical and psychological competencies
of future aviation specialists by means of handball in the
context of improving their overall professional develop-
ment was considered. For its part, a systematic approach
was used at the stage of reviewing scientific and method-
ological literature in order to identify the features of the
development of professional qualities of pilots, as well as to
select examples of physical exercises to guide approximate
training of academy cadets.

Eventually, the methodological basis of the research
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is characterised by the choice of the relevant topic, the
analysis of modern scientific provisions of this topic. The
methods used made it possible to analyse the selected prob-
lems in a relevant and deep way at each stage, which later
helped determine the purpose and main objectives of the
study of the development of professionally important qual-
ities of cadets by means of handball. The results obtained
will serve as a perspective for an empirical study of the
relevance of the problem.

RESULTS AND DISCUSSION

The development of psychophysical qualities of
cadets in the course of handball classes

One of the means of educating physical and psychophysi-
ological qualities of aviation specialists is the use of sports
games, in particular handball. Handball is a high-speed,
fast-paced game where one needs to make the right deci-
sion in short periods of time, quickly respond to the referee's
whistle, see the movements of team and the opponent's
players, and so on. Handball players develop the following
professionally significant psychophysiological qualities:
volume, switching and distribution of attention, short-term
memory and thinking, fine muscle sense, reaction speed,
the ability to quickly reorganise, and so on. It is worth noting
that the activity of a handball player in terms of psycho-
physiological characteristics is similar to the profession of
aviation industry specialists, which is manifested in the
need to quickly make decisions and think through all the
changes in game moments. Eventually, it was found that
specialists who are engaged in handball make the right
decisions in difficult situations much faster than those who
are not engaged in this sport. During handball classes, the
mobility of the main processes of inhibition and excitation
increases, as well as their balance, which is one of the key
aspects of activity in conditions of time deficit and changes
in its structure [12].

As is known, handball is an emotional sport, and
this should not be ignored in the training of aviation spe-
cialists. Emotional arousal in handball occurs primarily as
a result of:

« high speed of players' movement, the need to act quickly
and suddenly with the ball, a wide variety of movements;

o dynamics of wrestling, sharpness of game positions,
changes in game superiority, variable success, constant change
of score, rapid change of various game situations;

« collective nature of game actions;

o the presence of martial arts.

Finally, as is obvious, players, as well as aviation
specialists, have a need to develop emotional stability. If
a person cannot contain their emotions, in handball this
can lead to violations, exemption, in particular, to non-
fulfillment of the task, and in flight practice to panic during
an unforeseen situation. The success of practical actions of
handball players in the game is a high level of development
of such qualities as the distribution and switching of atten-
tion, the volume of the field of vision, reaction speed and
response actions focused on speed of decisions, tactical
thinking, speed of movement, etc. This level provides
orientation for handball players in difficult game situations.

Lopatiuk

Thus, in order to achieve professionalism in handball, a
player must be able to concentrate on the game, monitor
the rapid movement of the ball and players on the court,
quickly respond to the referee's whistle and, knowing the
rules of the game, quickly understand where the ball will
be played, and where it should be at this time - in attack
or defense, quickly be able to run into the lead after an
opponent's mistake. During the delivery, the handball player
must assess in a matter of seconds, or even fractions of a
second, where the goalkeeper is, where his players and the
opponent's players are in order to successfully complete the
attack. It is important for the player to be able to quickly
switch central vision to peripheral vision, especially when
there is a transition from defense to attack, in order to choose
the right action in game situations. It is worth noting that
in flight training there might be the same unpredictable
situations as in handball. For example, if the tactical com-
bination that was conceived was not completed, then one
needs to quickly navigate and find the best completion
of the attack. The stability of motor skills in handball is
mainly due to vestibular stability. Precise coordination of
movements is important for making shots at the goal from
any position, for deceptive movements and for maintaining
balance in conditions of unstable body positions that occur
in the fight for the ball with an opponent. The goalkeeper's
ability to accurately estimate the distance and speed of a
player helps to give him an accurate pass into the lead [13].

It is very important that all these qualities have a
positive impact on the professional activities of aviation
specialists. During the training, an aviation specialist, as well
as a handball player, faces difficulties that he must overcome
in order to achieve a certain result. He performs complex
actions that require a lot of willpower. At the same time,
willpower is characterised by a whole complex of volitional
qualities: discipline, perseverance, purposefulness, courage,
determination, endurance, self-control, etc. Overcoming
difficulties, cadets are guided by certain motives, motives
that form the moral and intellectual basis of their volitional
actions. The task of psychological training is to create a state
of certain mental readiness by maximising the conditions
of the educational and training process to the conditions
of further work of cadets, form the correct orientation of
the individual, the necessary qualities of character, develop
intelligence, positive emotions.

The development of physical qualities of future
aviation specialists by handball methods

Modern handball develops by increasing the intensity of
the game. Increasing the pace of the game requires in-
creasing the volume and intensity of training loads. In the
process of competitive play, the body of handball player is
affected by large loads, which require a certain motivation
of the functional capabilities of the body and establish high
requirements for the physical fitness of the athlete. System-
atic handball classes develop such basic physical qualities as
strength, endurance, speed, agility, and flexibility, as well as
increase the body's resistance to the effects of many other
factors (hypoxia, vestibular irritation, fatigue), which should
be considered in the context of approximate training.
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First of all, the practice of training proves that
strength is the main quality of an athlete. The development
of two other qualities depends on it: speed and endurance,
as a result of which the development of strength should be
preferred. To do this, the exercises that affect the muscles
with maximum load should be used. Those exercises that
load the muscles to a lesser extent, even if repeated, do
not give the desired effect. For the most part, they develop

strength endurance, not strength. However, they can
partially develop strength if performed at high speed.
However, their effectiveness decreases with the increase in
the number of repetitions. The best way to develop strength
is to increase the load by gradually increasing the number
of repetitions and the pace of exercises performed [14]. To
achieve these goals, it is recommended to use the following
exercises (Fig. 1):

/ N ™
Exercises in pairs
Squat jumps (dragging each other, Push-ups
wrestling)
= g
4 ) Throwmg stuffed balls, |
Jumping over Moving with a partner lifting straight legs with
a90-100 cm barrier on the back the ball in a sitting
L ) L ) L position )
‘,/] ™ ‘,/] ™ ‘,/:- ™
) he bench Jumps and landings
Long and high jumps Jump ing over the benc with deep squats and
with weight jumps up, pull-ups
. / o / . /’

Figure 1. Examples of exercises for developing strength during handball training

It is worth noting that strength training should
be carried out after high-speed exercises. Modern trends
in the development of handball are aimed at significantly
improving the speed of performing game techniques,
both in attack and defence. By speed qualities, the ability
to perform motor actions with a certain efficiency for a
minimum time is meant. To improve the speed abilities of
a handball player, a game method is used that affects the

speed of motor reaction, the speed of movements and ac-
tions associated with the perception and processing of in-
formation, followed by a quick response. The main factor
in speed training is the maximum intensity of movement.
Speed development exercises are performed at the begin-
ning of a training session, after a warm-up session [13].
As an example, training aimed at developing speed may
consist of the following exercises (Fig. 2):

Warm-up (15 minutes)

Acceleration 60-100 m
(4-6 repetitions)

Prolonged accelerations
(after acceleration run fast
for 50-60 m; repeat 6-8
times, return walking)

Variable running (divide the
long section into several short
ones), mix running at maximum
pace with free run

Running in small steps,
running back to front

Figure 2. Examples of speed development exercises during handball classes

At the same time, one of the main qualities of a
handball player is endurance, since he must be ready for
a long-term action with constant effectiveness. This ability
is characterised by the time (during cyclic loads) or the
number of repetitions (during acyclic loads), during which
the maximum intensity of movements is being developed.
Endurance is limited by other qualities of the player that
determine their training, especially by strength and speed.
The overall endurance of an athlete is characterised by his
ability to perform movements for a long time, in which a
large number of muscles are involved, as well as the state
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of his cardiovascular and respiratory systems. It develops
continuously, evenly and for a long time, but with relatively
few intense loads. Mostly, long-term running at a given
pace and running at a variable speed are used for this pur-
pose [15]. High-speed endurance is a crucial quality for
a handball player, the lack of which leads to a decrease in
running speed and jumping height, slowing down the point
shots, loss of accuracy, and so on. An approximate training
session lasting 1 hour and 30 minutes, aimed at developing
high-speed endurance, consists of the following exercises
(Fig. 3):
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Figure 3. Approximate training for the development of high-speed endurance

Finally, the focus should be on developing agility as
the ability to perform complex coordinated movements,
quickly go from one movement to another, and the ability to
control the actions depending on changing conditions and
new tasks. General agility is developed through acrobatic
exercises (somersaults, flips, handstands), exercises with
gymnastic apparatus and on gymnastic apparatus, various
types of wrestling, running with obstacles and cross-
country, and so on. A handball player must solve complex
game tasks during the game, which implies the presence
of a certain speed of thinking and the ability to quickly
implement the decision made in a complex of movements.
In the game, some actions require special mobility and
game agility due to the complexity of performing in un-
usual conditions. These include: special shots in a jump
(with a half-turn, with a jump), shots with a jump on target
(with an evasion), shots in a fall after turns, passes and
throws with the left hand (for “right-handed”), processing
inaccurate handofs, acrobatic feints of the goalkeeper and
defensive players, and so on.

Finally, it is advisable to consider such a physical
quality of a handball player as flexibility. “Flexibility” is
usually understood as the ability to perform movements
with a large amplitude. Since most actions of handball
players are performed with a significant range of motion,
sufficient flexibility of the spinal column and joint mobility
are important for a handball player. Exercises that develop
flexibility should be used during each session - they can
be added to an independent part of the workout, lasting
5-10 minutes. More effective development of flexibility
occurs if these exercises alternate with strength exercises.
The development of flexibility in the joints should be grad-
ual, and the performance of movements — with the maxi-
mum amplitude and with sufficient preliminary warm-up.

“Exercises are performed in series of 16-20 times, usually
at a dynamic pace, the movements are smooth or swinging,
at the extreme point of the amplitude, additional efforts are
applied. Flexibility exercises are performed with gymnastic
apparatus (gymnastic stick), with a partner, with or without
weights” [13].

CONCLUSIONS

Sports games, such as handball, in higher education as an
integral component of physical training are one of the most
important components of the development of profession-
ally important qualities of future aviation specialists, as
well as ensuring a healthy lifestyle, improving the level of
performance, maintaining and strengthening health. It is
worth noting that during the development of professionally
significant qualities in cadets of aviation higher educational
institutions, it is first of all important to pay enough atten-
tion to the education of those qualities that lag behind in
their development, on the one hand, and on the other -
those that are related to the specifics of future professional
activities and are important for improving labour produc-
tivity. Thus, reasonable, appropriate, and constant use of
handball classes helps to fully form such physical qualities in
cadets as strength, endurance, speed, agility, and flexibility,
psychological qualities as emotional stability and balance,
and also allows the teacher to diversify classes, increase its
emotional climate and density. All of the above proves that
the physical training of cadets of the flight academy using
game sports, in particular handball, is an active method of
carrying out their professional training. The authors of this
study see the prospects for further research in improving the
existing comprehensive training programmes, the use of
which will contribute to improving the level of development
of professionally important qualities of cadets of the academy.
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Onena BorogumupisHa Jlonatiok

JIboTHa akafiemis HanjioHambHOTO aBiallilffHOTO YHIBEpCUTETY
25005, By [lIo6poBonbebKOro, 1, M. KponmBuunbkumii, Ykpaina

®dopmyBaHHS NpogeciiiHO BaXK/IMBUX AKOCTEN KypCcaHTiB 3aco6amu raHgéony

AHoTauifa. OcHoBow HafitHOCTI Hpod)ecii[}mx 3HaHb, HaBMYOK i BMiHb € BMUCOKMUI PiBEHb PO3BUTKY (biSI/I‘-IHI/IX,
IICUXONIOr YHMX i Icux0o(isionorivHux AKocTelt, AKi GOpMYIOThCA B IIPOLleCi BUBYEHH B IbOTHII akageMii KOMIIEKCHUMM
3acobamy, ofHUM 3 AKMX € ¢isuyHa migroroska. LlinecnpsamoBani 3aHATTA (i3sUYHOIO MiATOTOBKOIO JAIOTh 3MOTY He
JIVIIe IOJIHIIIINTY CTAH 3IOPOB'A Ta eMOLIHMII TOH, a JI pO3BUHYTY IpodeciitHo BaxmuBi ncuxodisionoriyni AKocTi.
Meta [OCHPKeHHA — TeOPeTMYHO OOIPYHTYBATV 3HA4YeHHS TraHfO0ny mist (popMyBaHHA HpodeciiHO BaXIMBMX
AKOCTelT MaifbyTHIX QaxiBliB nboTHOI akapemil. I mocArHeHHA MeTu OY/IM BMKOPMCTaHI METORU TEOPETUYHOTO
aHas3y, CUHTe3y, y3araJbHEHHs HAyKOBOI Ta HABYA/IBHO-METOAWYHOL JiTeparypy 3 MpobmeMy HOCHiHKeHHsS. Y
CTaTTi PO3KPUTO 3HA4YeHHs TaHAOONIY y GopMyBaHHI (Qi3WYHMX i NCUXO]i3i0IOTiYHMX AKOCTEN KypCaHTIB, a TaKOX
IIpefICTaB/ICHO BIIPABM il OPIEHTOBaHI TPeHYBaHHA /I pO3BUTKY (Pi3MYHUX AKOCTEl MaitOyTHIX ¢axiBIiB, AKi OCBOIOIOTH
aBiamiifHi creniambHOCTI. BusHaueHo 0co6MMBOCTI BINIMBY TaHAOOMY Ha BCeOiYHMIT PO3BUTOK OCOOMCTOCTI KypCaHTIB.
3’AcoBaHoO, IO CUCTEMAaTUYHi 3aHATTA IaHO0/IOM, PO3BUBAIOTh Y KYPCAaHTIB OCHOBHI (isWyHi AKOCTi, BaXX/IUBi i
npodeciit orepaTopcbkoro mpodino ncuxodisionorivHi AKOCTi: eMOLIHY Ta BeCTUOY/ILAPHY CTINIKICTD; 06CAT, pO3NOAiN
i MepeK/II0YeHHs yBary; 3IaTHICTh €KCTPAIIO/IIOBATY PO3BUTOK CUTYALil; 3JaTHICTD IIBUAKO IPUIIMATH PillEeHHS 1 LilTy
HV3KY IHIINX AKOCTell, AKi BU3HAYAIOTh yCIiX y mpodeciilHOMy HaB4YaHHi KypcaHTiB akajemil. OOrpyHTOBaHO, IO
raH/i00/1 Ma€ BeMKe 3HAYEHHs /1A BCe6IYHOTO po3BUTKY MajlOyTHIX ¢axiBIiB, a TaKOX iXHIX npodeciiiHO BaXKIMBUX
axocreit. IlinTBepxeHo, o ¢isyyHa MiAT0TOBKa KypCaHTiB IbOTHOI akageMii 3 BUKOPUCTAaHHAM irpOBUX BUJIB CIIOPTY,
30KpeMa raHA 0071y, € aKTMBHUM METOOM YCIIILIHOTO 3AilicHeHHA iXHbOI podecirtnoi miarorosku. OTpuMaHi pe3ynbTaTi
CIyTYBaTVIMYTb IIePCIIEKTIBOIO eMIIiPUYHOIO BUBYCHHA aKTyaIbHOCTI Ipo61eMu

Kntoyosi cnoBa: ¢isnyna migroroska, ¢GisndHi IKOCTI, CHOPTUBHI irpy, BOIBOBI AKOCTI, TPEHYBaHHSI
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INTRODUCTION

The modern educational and professional paradigm pro-
vides for comprehensive and competency-based growth of
each individual in accordance with specific conditions. Thus,
the Law of Ukraine “On Physical Culture and Sport” recog-
nises physical culture as “one of the most important factors
of comprehensive personal development” [1]. However, to-
day there is a problem related to the involvement of higher
education students in physical education. First of all, this is
due to the lack of motivation among students and the neg-
ative experience gained during physical education lessons
at school. As a result, the teacher of a university faces the
task of not only analysing the students' motives to engage
in physical culture, but also forming appropriate learning

conditions that will contribute to the growth of interest and
involvement of higher education students in the educational
process itself. In accordance with this, there is an increase
in the relevance of the use of information technologies in
pedagogical practices, which are becoming almost a key
means of encouraging students to physical education.
Taking into account a number of studies by Ukrainian
and foreign scientists, the problem of using modern infor-
mation technologies in the process of physical education
in universities has remained relevant for a long time. For
example, N. Chekmarova and I. Cherkasov stated that “one
of the main forms of education in modern pedagogy is the
search for effective approaches and the introduction of new
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innovative technologies in physical education classes” [2].
For his part, Yu. Zabiyako in his research considered innova-
tive methods of teaching physical culture, including the use
of multimedia, integrated, game, collective technologies, as
well as technologies for individualising the learning pro-
cess [3]. At the same time, it is advisable to refer to the best
practices of N. Hladun [4]. According to the author, “the
use of information and communication technologies in
physical education classes is an unconventional approach
to teaching, which allows increasing the amount of material
learned since it affects the consciousness, feelings, and actions
of the student” [4]. A. Sushchenko notes that “the use of
information technologies increases labour productivity,
helps to focus on the main points of educational material,
and also reduces unproductive costs for information search
and processing time” in physical education classes [5].
At the same time, the results of the scientific research of
N. Chukhlantseva [6] are interesting for the author's study.
The researcher believes that “the most popular computer
technologies in the field of physical culture are teaching
tools that improve the quality of teaching and control, testing
programmes, and control of the training process, as well
as applied software products that are aimed at processing
information, for example, during competitions” [6].

At the same time, it is worth paying attention to the
results of research by foreign scientists on the chosen issue.
Thus, the Chinese scientist S. Wang, using the methods of
scientific analysis, questionnaires, and mathematical sta-
tistics, proved the need to create a local network called
Campus Network within a university in order to improve the
process of teaching physical culture [7]. Thus, the specified
network provides open access to any necessary information,
which further contributes to improving the competence of
both teachers and students [7]. For his part, the scientist
X. Zhao substantiated the advantages of using multimedia
technologies in physical education classes, among which
are: optimisation of the physical education environment,
improvement of aesthetics and development of students'
feelings, as well as enrichment of educational material and
stimulation of interest in learning [8].

As is evident, the problem of technologisation in
the process of physical education in universities requires
clear methods of solution, which determines the need for
scientific research. Therefore, the purpose of the work is a
substantiation for the need to introduce modern informa-
tion technologies in the process of physical education in
Ukrainian universities with the subsequent development
of a conceptual model based on the experience of foreign
universities. To achieve this purpose, the following tasks
were defined:

1. To analyse the experience of introducing information
technologies in the process of physical education in foreign
universities based on scientific research by foreign authors.

2. To describe the state of introduction of information
technologies in physical education classes in Ukrainian
universities.

3. To form author's conceptual model of using informa-
tion technologies in physical education of students.

MATERIALS AND METHODS

The study of the problem of using modern information
technologies in the process of physical culture in Ukrainian
universities was conducted in two stages. The first stage
analysed the experience of foreign universities in order to
further implement it in Ukrainian universities, as well as the
experience of Ukrainian universities in order to identify key
motives and problems of using information technologies
during physical education classes. The second stage pro-
vided for the creation of author's conceptual model of us-
ing information technologies in the educational process of
students' physical culture based on the data obtained at the
first stage of the study.

In general, in the process of studying the chosen
issue, the author used such general scientific theoretical
methods as analysis, synthesis, comparison, generalisation,
and systematisation. The methods of analysis and synthesis
were used to study scientific papers over the past 3-5 years
of Ukrainian and foreign researchers who studied the prob-
lem of using information technologies in the process of
physical education of higher education students in Ireland,
Portugal, Spain, the Russian Federation, Japan, China, and
Ukraine, in particular. The comparison method helped to
correlate the experience of European and Asian countries,
as a result of which the difference in methods of teaching
physical culture, as well as the use of information technol-
ogies in the educational process, was clarified. In order to
summarise the obtained data after the analysis and synthesis
of the processed literature, the method of generalisation
was used, based on which a conceptual model for the use
of information technologies in physical education classes in
universities was formulated. The method of systematisation
was used to reproduce the ways of using information tech-
nologies in the process of physical education of Ukrainian
universities such as Kharkiv State University of Food
Technology and Trade, National Technical University
“Igor Sikorsky Kyiv Polytechnic Institute” and Prydni-
provsky State Academy of Physical Culture and Sports.

Based on a systematic approach in the combination
of two components, the author's methodology for applying
information technologies in the process of physical education
of students was formed, which provides for the improve-
ment of individual and collective physical competence skills
through information tools, including a universal mobile
application with an individual physical development pro-
gramme and fitness games. The innovative approach in the
research process is focused on the idea of creating a universal
mobile application for the purpose of using it during physical
education classes in a university, which will allow students
to physically improve themselves both during university
classes and after completing physical education training
course.

As a theoretical basis for the study of the chosen
problem, a legislative and regulatory document was used,
such as the Law of Ukraine “On Physical Culture and
Sport” [1], which made it possible to define physical culture
as one of the key aspects of versatile personal development.
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RESULTS AND DISCUSSION
Information technologies in the process of physical
education in universities: World experience
It is worth starting with the fact that the experience of
introducing information technologies in the process of
physical education in universities abroad is much more
powerful than within the Ukrainian space. This is due to a
number of reasons, yet, first of all, it concerns the economic
and financial prerequisites that make it possible to provide
certain education institutions with proper equipment and
qualified specialists. At the same time, even taking this aspect
into account, there is a need to analyse the practices, which
will form a properidea of the general state of informatisation
of the educational process in foreign countries and help
identify key methods of teaching physical education in
order to apply them in Ukrainian education. In this context,
it is advisable to refer to the positive experience of using
information technologies in physical education classes in
such countries as Ireland, Portugal, Japan, China, the Russian
Federation, and Spain.

First of all, it is advisable to consider the educational
practices of Ireland. In recent years, in Ireland, the use of
digital and information technologies as a means of teaching
and learning within physical education has increased sig-
nificantly, as S. Crawford and P. Fitzpatrick draw attention
to in their research. [9]. At the same time, the authors
describe an interesting experience of informatisation of
students' physical education, which involves the use of
portable iPod media players. Owing to electronic media,
students not only form their digital competence, but also
learn the necessary material much faster and enjoy physical
activity. In addition, portable media players help to adapt
physical activities to certain age and physical characteristics
of each individual student [9]. In this context, it is worth
mentioning the experience of implementing information
technologies in physical education classes in Portugal.
Accordingto]. Escola, modern methods of teaching physical
culture do not meet the requirements of society, as a result
of which there is a need for radical renewal [10]. That is why
in Portugal, physical education teachers are encouraged to
use video equipment, interactive whiteboards, and Web 2.0.
projects, which significantly expand the possibilities of re-
ceiving, processing, and transmitting information [10].

At the same time, an extremely powerful base of
empirical research on the introduction of information tech-
nologies in physical education classes is concentrated in
Spain, based on which it is possible to trace the positive and
negative trends of the country's experience. It is worth start-
ing with the fact that the process of introducing informa-
tion technologies involves overcoming certain problematic
aspects. Thus, according to the results of a questionnaire of
teachers conducted by A. Villalba and M. Gonzalez-Rivera,
the majority of higher education workers recognise the
necessity and expediency of using information technologies
in physical education classes, however, in the process of
mastering informative competence, teachers face a number
of problems [11]. First of all, this refers to spending time on
physical activity, lack of resources, lack of time, improper use
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of knowledge or insufficient level of information awarness,
and also technical problems [11]. For their part, E. Crisol
Moya and M. Caurcel Cara conducted an empirical study at
the University of Granada to find an appropriate solution to
the problem of teaching physical culture in higher education
institutions [12]. Thus, the researchers, following on from
the results of a students' questionnaire, substantiated the
expediency of using active methodologies during physical
education classes, and also proposed a model of structural
balance that establishes the relationship between three com-
ponents: organisational modalities, methodological features,
and an assessment system, which allows both properly or-
ganising the process of physical education, and maximising
students' interest in physical culture [12]. At the same time,
one of the methods for solving the problem of using in-
formation technologies in physical education classes was
proposed by Spanish researchers R. Cuberos, M. Sanchez,
and F. Ortega [13]. Information and communication tech-
nologies form the learning process, so it is extremely rele-
vant to use fitness games in physical education classes [13].
This type of activity allows mastering basic physical skills,
form students' general ideas about individual sports, and
motivate higher education students to be physically active.
It is also worth noting that in Spanish universities, special
attention is focused on the use of modern information
technologies during physical education classes for students
with disabilities [14]. In this case, according to J. Fernandez-
Batanero and B. Sanudo, the role of information technologies
is particularly important, since they make physical educa-
tion classes accessible for students with disabilities in accor-
dance with the physical characteristics of each student [14].
As is evident, the experience of introducing the latest tech-
nologies in the educational process of physical culture in
universities in Spain has its own problematic aspects, however,
in this context, it is necessary to take into account empirical
research that encourages changes.

In addition, in the process of studying the practices
of using modern information technologies in the process
of physical education in universities, it is advisable to
refer to the experience of the Russian Federation. Thus,
the St. Petersburg State University of Film and Television
developed a distance learning technology based on the
Moodle system with a course of lectures and assessment of
students' academic performance, as well as provided digital
practical recommendations on physical self-education based
on digital textbooks and video material [15]. At the same
time, in Udmurt State University, information technologies
in the field of students' physical education are used to form
a system of sports training, to organise and manage sports
events, as mechanisms for organising theoretical and prac-
tical work, as functional and psychological tests, and as meth-
ods for monitoring the physical condition of students [16].

Taking into account the socio-cultural differences
between Eastand West, it is worth considering separately the
Asian experience of introducing information technologies
in physical education classes in universities on the example
of Japan and China. Thus, the scientists from the Tokyo
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University of Liberal Arts described the peculiarities of
using information and communication technologies, the
essence of which is to move away from behavioural physical
education training to constructivist [17]. This approach
focuses on the use of information technologies not to
improve the performance of movements during physical
education, but to increase awareness of the importance of
physical education classes and encourage the creation of
new ideas through exercises [17]. In general, information
technology was classified according to three parameters:
activity visualisation settings, problem solving settings,
and evaluation settings. At the same time, N. Suzuki and
S. Okuma emphasise the use of information technologies
in combination with others, which will allow establishing
a direct link between needs and awareness [17]. Turning
to the experience of Chinese universities, it should be
noted that the level of information technologies usage in
physical education classes was quite low [18]. The Scientist
Q. Chen conducted an empirical study, based on which
it was found that, for the most part, physical education
teachers use information technologies only during “open”
lessons, that is, in fact, information technologies appear as
a means of meeting teachers' own needs, and not one of the
key methods of teaching students [18]. Thus, the approach
to the use of information technologies in the educational
process was changed, focused on interaction between the
teacher and the student, as well as increasing the volume
and level of availability of information [18].

Thus, as is evident, the positive trends in the world
experience of using information technologies in physical
education classes in universities indicate a successful solu-
tion of all problematic aspects in the very process of their
implementation. At the same time, it is advisable to note
the characteristic differences between the implementation
methods of the countries of the European and Asian regions.

To determine the level of fithess

Based on cultural and ideological features, it is advisable
to point out that the methods of introducing information
technologies in Western universities are focused on the
very fact of attracting students to physical culture, while
in universities of Eastern countries, attention is aimed at
increasing the level of students' awareness. Such an analysis
of world practices allows forming author's conceptual
model of the use of information technologies in the process
of physical education in Ukrainian universities.

Ukrainian methods of applying information technologies
during physical education classes in universities

Modern cultural, social, and economic conditions of the
Ukrainian space have led to the actualisation of the prob-
lem of using information technologies in the educational
process, in particular during physical education classes
in universities. At the same time, the actualisation of this
problem is accompanied by a number of dilemmas, the
lack of solutions to which suspends the introduction of
information technologies. In this context, it is advisable
to turn to the practices of using information technologies
in physical education classes in specific universities, in-
cluding Kharkiv State University of Food Technology and
Trade, National University of Physical Education and Sport
of Ukraine, National Technical University of Ukraine “Igor
Sikorsky Kyiv Polytechnic Institute” and Pridneprovsky
State Academy of Physical Culture and Sports.

Thus, turning to the methods of teaching physical
culture at the Kharkiv State University of Food Technology
and Trade, it is advisable to point out that the use of infor-
mation technologies during physical education classes in a
university is solely an auxiliary tool [19]. At the same time,
there are three areas of use of information and communi-
cation technologies in the educational process of Kharkiv
State University of Food Technology and Trade (Fig. 1):

To fully and extensively assimilate the material

To assess the quality and level of
assimilated material

Figure 1. The areas of using information technologies during physical education classes at
Kharkiv State University of Food Technology and Trade

Source: compiled by the author based on data [19]

At the same time, among information and commu-
nication technologies, the most used in physical education
classes are Internet resources, presentations, and videos to
provide visibility, as well as the use of interactive whiteboards
and software [19]. In addition, it is worth paying attention to
the use of information technologies at the National Univer-
sity of Physical Education and Sport of Ukraine. According

to the specialised field of the university, its experience in
implementing information technologies in the process of
physical education differs significantly from the practices
of other Ukrainian education institutions. First of all, this
is due to the use of hypermedia information environments,
computer programmes, including “Psychophysiological di-
agnostic system” and “Fitball training’, as well as automatic
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surveillance systems, which should include Expert Vision
Analysis, Motion Analysis Corp., Vicon, CODA, etc. [20].
One way or another, automatic surveillance systems make
it possible to properly track and record movements in real
time, and computer programmes significantly improve the
process of practicing certain sports [20]. In this context, it is
interesting to consider the experience of the National Tech-
nical University of Ukraine “Igor Sikorsky Kyiv Polytechnic

Training block

Kondratenko et al.

Institute”. The characteristic feature of using information
technologies during physical education classes in a univer-
sity is to create an educational and control programme that
is aimed at using both full-time and distance learning. At
the same time, the training envisages the use of the computer
programme “Psychophysiological diagnostic system” [20].
In general, the training and control programme consists of
two blocks: training and controlling (Fig. 2).

Controlling block

Provides a computer test, the results
of which the programme calculates
automatically

Figure 2. The scheme of the training and control programme for physical education

Source: developed by the author based on source [20]

As is evident, the educational and control pro-
gramme is aimed at mastering theoretical material, and at
the same time, the programme presents independent work
that allows choosing the desired topic and implement the
knowledge gained in practice [20]. The emphasis on the

Rapid assessment of
badminton players' prospects
at the stage of preliminary
basic training

The programme provides an
assessment of the athlete's
motor potential, as well as
essential recommendations
for physical development

Fitball training

The programme helps to
differentiate physical activity
in classes using fitball

use of computer programmes in the educational process of
physical education is also made in the Pridneprovsky State
Academy of Physical Culture and Sports [21]. Thus, among
the main computer software, the following programmes
were found (Fig. 3):

Anthropometric functional
and physical criteria for
individualisation and
optimisation of physical
education in high school

The programme provides
objective data on health,
physical development, and
training

Figure 3. Examples of computer programmes for using in physical education classes in
Pridneprovsky State Academy of Physical Culture and Sports

Source: developed by the author based on source [21]

Finally, the level of information technologies usage
during physical education classes in Ukrainian universities
differs significantly, however, the general characteristic is
still the focus on updating the educational process of phys-
ical culture by means of information technologies. Thus,

Mobile application with an individual
physical development programme

Individual factor

based on the analysed world and Ukrainian experience in
implementing information technologies, the authors offer
the conceptual model, which provides for the use of infor-
mation technologies both for the development of individual
and collective components of physical competence (Fig. 4).

Fitness-games

Collective factor

Student's physical
competence

Figure 4. The conceptual model of using information technologies in physical education of university students

Source: compiled by the author
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As is evident, the conceptual model of using infor-
mation technologies in physical education of university
students is aimed at forming students' physical competence
based on the development of individual and collective fac-
tors. At the same time, each of these factors involves the use
of specific information technologies, which, in general, will
ensure the equal development of all skills.

First of all, the individual factor should be mentioned.
Ensuring the proper development of individual skills requires
a special approach that focuses on using the mobile app. It
should be noted that the modern information space con-
tains many mobile applications that, in one way or another,
provide assistance in the process of physical self-education.
However, each of these applications is characterised by a
separate specialisation, which leads to difficulties in the pro-
cess of physical training. For example, a mobile app Nike
Training Club is used for training with different physical
levels, at the same time, a mobile application Fitness centre
is used for determining the level of physical fitness, as well
as setting individual goals with a focus on personal charac-
teristics. On the other hand, a mobile app Calorie counter,
the purpose of which is to control the calories consumed,
track the nutrition system, and so on. As a result, it is evident
that there is a need to create a universal mobile app which
will perform the functions of both a “fitness trainer” and a
nutritionist. Thus, it is advisable to use the universal mobile
application in physical education classes in universities,
which will allow choosing individual training programmes
for each student in accordance with their wishes and needs.
At the same time, it is worth adding that the course of phys-
ical education in a university should begin with a medical
examination of students, according to the results of which
the physical education teacher will set up individual pro-
grammes for physical development and nutrition systems
in the universal mobile application of each student.

For its part, the collective factor involves the de-
velopment of general ideas about certain sports, as well as
communication and teamwork skills. The development of
the communication factor is possible using modern infor-
mation and digital technologies, such as fitness games. First
of all, it is worth noting that the use of fitness games al-
lows engaging in any sport, regardless of the place, weather
conditions, physical characteristics, etc. In addition, fitness
games provide the possibility of team game based on an in-
teractive training method. Either way, the physical activity
during fitness games is much less than during conventional
classes in certain sports, according to which the teacher will
have the opportunity to ensure the proper level of physical
activity of those students whose health condition requires a
lightlevel of physical activity. At the same time, it is advisable
to use fitness games as auxiliary means of physical education

classes and, if possible, combine them with conventional
sports. Thus, the conceptual model of using information
technologies in the process of physical education in univer-
sities will allow students to consciously approach physical
education classes, choose individual programmes of phys-
ical and nutritional development, which will significantly
motivate them to physical self-improvement. At the same
time, the use of a universal mobile application will provide
students with the opportunity to continue physical self-
education even after completing an academic discipline at
a university.

CONCLUSIONS

The research considered the problem of introducing mod-
ern information technologies in the process of physical
education in Ukrainian and foreign universities. First of
all, the paper based on scientific research substantiated
the need to use information technologies during physical
education classes for university students. At the same time,
special attention was paid to the experience of using in-
formation technologies in foreign universities in countries
such as Ireland, Portugal, and the Russian Federation. The
experience of Spanish universities was interesting for the
author's research, the essence of which was to create a
model of structural balancing, as well as the use of fitness
games during physical education classes. At the same time,
for comparison, the experience of Asian countries, such as
China and Japan, was considered, which allowed stating
significant differences in the approaches of teaching and
implementing physical education information technologies
in Eastern and Western universities.

In addition, the study of the chosen problem required
a separate analysis of methods of introducing and using in-
formation technologies in the process of physical education
in Ukrainian universities. Thus, the described the experience
of Kharkiv State University of Food Technology and Trade,
National University of Physical Education and Sport of
Ukraine, National Technical University of Ukraine “Igor
Sikorsky Kyiv Polytechnic Institute” and Pridneprovsky
State Academy of Physical Culture and Sports. Finally, based
on the analysed practices of Ukrainian and foreign univer-
sities, a conceptual model of the use of information tech-
nologies during physical education classes for university
students was proposed, the essence of which is to form
physical competence based on individual factors (mobile
application with an individual physical development pro-
gramme) and collective factors (fitness games) by means of
information technologies.

The author sees the prospects for further research in
the development of a universal mobile application and the
implementation of the conceptual model in practice.
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Biktopia Bonogumupisua Konpparenko, Irop Anaroniiiosny 3aiines,
Onexcanpap Muxonaiiosnu Hecrepenko, /Irogmuna Bacunisaa fomoH,
Tennaniit Mukomaitosuna Ynkons6a

YHiBepcuteT MUTHOI cripaBy Ta (iHaHCIB
49000, Byn1. Bonogumupa Beprajcbkoro, 2/4, M. [Jninpo, Ykpaina

CyuacHi indopmauinHi TexHonorii B 0CBiTHbOMY npoueci 3 Gpi3U4HOro BUXOBAHHSA Y
3aKnagax BULL,Ol OCBITU YKpaiHu
AHoTaUif. AKTyaIbHICTD JOCI/PKeHHA BIU3HAYA€THCA OTPeOOI0 B OHOBJIEHHI METO/IIiB BUK/TaTaHHA (i3MYHOI KYIBTypU
B 3aK/IaflaX BUIOI OCBiTM Ha OCHOBi iH(OpPMaLiTHUX TEXHOJIOrN BillIOBIIHO O COLiOKY/IBTYPHUX YMOB CbOTOJlCHH.
Meto0 po6OTH € OOIpYyHTYBaHHA HEOOXiZHOCTI 3acTOCyBaHHA iHGOpPMALiHMX TeXHONIOriN mif 4ac ¢isuuHOroO
BJXOBAHH CTY/ICHTIiB YKPaIHChKVUX BUIIMX HaBYa/IbHUX 3aK/Ia/IiB 3 IIOf/IBIINM PO3POOTeHHAM KOHIIENTyaIbHOI MOJieI,
CIMpPAIOYNICh Ha JOCBiA 3apyObKHMX 3aKTafiiB BUIOI ocBiTu. [locmimkeHHa o6paHol npo6neMaTky BifbyBanocs B ABa
€Tally Ha OCHOBI CMCTEMHOIO Ta iHHOBALIMIHOTO IiJIXOJIB 3 BUKOPUCTAHHAM METOMY aHAJIi3y, CUHTE3Y, y3araJbHEHHH,
crcTeMaTn3alil Ta MOpiBHAHHA. Y po6oTi Oy/10 BM3HAYeHO HeOOXifHICTh BIPOBaKeHHA iHPOPMALiIHUX TeXHOIOri
B OCBITHIll Ipolec 3 ¢isu4HOI KyIbTypy 3[00yBaviB BUINOI OCBiTM Ha OCHOBi Ipalb YKpaiHCBKMX i 3apyObKHMX
aBTopiB. IIpoaHanizoBaHO Ta 3[ilICHEHO INOPIBHAHHA INPAaKTUK BUKOPYUCTaHHA iH(POPMALIHUX TEeXHOJNOTiN Ha
3aHATTAX 3 (Pi3NYHOrO BUXOBAHHA Y BUIUX HaBYa/JIbHUX 3aK/IajlaX €BPOIEIICPKUX KpaiH, Takux Ak Icmanis, Ipmanpis,
[Mopryranis, Pociitcbka @epfepanis, a Takox a3ificbKMX KpaiH, cepell AKMX sHaxopmmo fmnonioo ta Kurait. 3’acoBano,
1[0 BBeIeHHA 3acobiB iH(bopMaTmsauﬁ B OCBIiTHIiNl Ipo1ec 3 (1)13]/[‘IHOI‘O BUXOBAHHSA B 3aK/IaflaX BUILIOL OCBITH YKpaiHU
CYIIPOBOJPKYETbCS IIEBHYMM TPYRHOIIAMM, BOJHOYAC, BUABJICHO aKTyali3alliio IO YKy BUpillleHb 3a3Ha4eHVX IIPOOTIeM.
Po3IIAHYyTO OCHOBHI LIUIAXM BIPOBAIPKEHHA iH(POpMALiifHMX TeXHOJIOIi/l Ha 3aHATTAX 3 (i3MYHOrO BMXOBAHHA B
IIPOBiJHMX BUINVX HABYa/IbHUX 3aKIafax Ykpainy. CIuparodnch Ha JOCBiJ YKpalHChKUX i 3apyODKHUX 3aK/IajjiB BUIIOL
OCBiTI OY/I0 pOo3pOO/IEHO KOHIENTYa/IbHY MOJe/Ib BUKOPUCTAaHHA iHPOPMaLiiIHIX TeXHOJOTi B OCBITHBOMY IIpoleci
(isYHOrO BUXOBAHHA CTY[EHTIB, B OCHOBI AKOI JIKUTb BIOCKOHA/JICHHA IHAMBifya/bHUX i KONEeKTMBHUX HaBUYOK 32
IOIIOMOTOI0 YHiBepCa/JbHOrO MOOIIBHOIO 3aCTOCYHKY i (iTHec-irop. IliHHICTD i MepcreKTUBY MOJANbIINX JOCTIPKEHDb
IIOJIATAIOTh Y CTBOPEHH] YHiBepcaJbHOro MOOIIbHOIO 3aCTOCYHKY Ta BIIPOBA/IXKEHHI aBTOPCbKOI METOIAMKM Ha IIPAKTUIN

Kntoyosi cnoBa: ¢isnunmit po3BUTOK, KOHIIENTYalbHa MOfeNb, (i3ndHa KOMIIETEHTHICTD, iHpopMaTusawis, unpposi
TEXHOJIOTiI, BUILLIMII HaBYa/IbHUI 3aK/Ia]]
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Abstract. The modern lifestyle contributes to the reduction of motor activity
and muscle energy consumption in combination with neuropsychological
overload. Based on this, the main purpose of the study was to identify the
features of the modern students' internal motivation to engage in physical
exercises. To achieve this purpose, the survey methods were used among
75 students of the Yancheng Institute of Technology, as well as the method
of analysing the information received. The study identified the reasons
for the lack of interest in sports on personal initiative, among which it is
possible to highlight the lack of a clear example of parents, health problems,
the programme of the training course, etc. It was determined that half
of the surveyed students have a passive attitude to physical exercise and
sports in general, since they attend physical education classes from time to
time. Also, the work identified the indicators of motivation (depending on
the year of studies). It was established that for the first-year students, the
environment is of great importance (52% of respondents), and for the third-
year students — a healthy lifestyle (54% of respondents). Using the hierarchy
analysis method, seven most significant motivational criteria were selected,
which allowed determining that communication motives are the most
important. This is due to the fact that adaptation in the team is of primary
importance for junior students. The results of the experiment indicate that
there is an indissoluble connection between internal and external factors of
motivation in physical exercise. Only an integrated approach contributes
to the inner interest of the younger generation. The results of the paper
are of primary importance for university teachers during the preparation
of curricula, which will contribute to the interest of students in the lesson

Keywords: physical activity, communication, hierarchy analysis method,
questionnaire, sport, healthy lifestyle

INTRODUCTION
Internal motivation is an important component of human
activity on their own initiative and based on their own
choice [1]. Motivation presupposes energy, time, talent,
will, and desire to get a successful job. Students require espe-
cially much effort to motivate them for a particular activity.
Physical health problems are an important component of
modern students since the exacerbation of chronic diseases
ofthe cardiovascular system, back problems, joint pain, rapid
fatigue is directly related to the lack of physical exercise. In
addition, environmental and social problems affect health
of the younger generation. The solution to this problem
can be systematic physical education, which requires the
psychological determination of students. Regular physical

education classes do not solve this problem. Some students
attend classes for their physical development, others - for
the credit. Therefore, there is a need to motivate students to
a healthy lifestyle.

As is known, students are the main labour category,
so their motivation in physical exercise plays an important
role. Showing interest in sports is a multi-stage process,
from common knowledge and skills to serious knowledge of
psychology, methods of physical education, and continuous
engagement in sports. At the initial stage of training,
students tend to face various problems in their studies, new
loads and environments [2-4]. Physical activity decreases
and, as a result, new health problems or old injuries arise.
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This problem can be solved by regular physical exercise. The
main purpose is to motivate students to regularly attend
physical education classes and to independently attend ad-
ditional study circles. The successful result lies in the de-
velopment of a number of motivations for the advantages
of physical culture. Motivation implies an awakening to
action, which is created on a psychological level. The studies
have shown that among the internal motives for sports, it is
possible to distinguish the following [5-7]:

« working capacity;

« stress resistance;

« having a leading position in the team;

« having a high level of physical fitness;

« healthy body.

The present education includes students' skills and
practices. Universities of China, including the Yancheng
Institute of Technology, pay great attention to the interests
and motivation of students in the field of physical education,
study methods to increase interest with the analysis of sub-
jective factors influencing the values, priorities, and pro-
grammes of students' physical education in various fields [8].
Separately worth noting that the increase in the level of
students’ motivation for physical activity is based on the use
of research in social, pedagogical, and natural sciences [9-13].
The motivation of students is heterogeneous, it depends
on many factors: age, gender, as well as individual char-
acteristics. V.M. De Oliveira [6], B.J. Almagro [14] and
A. Granero-Gallegos [7] identified that undergraduate stu-
dents perceive physical education as an academic disci-
pline. Senior students characterise sports from the point of
view of moral and emotional aspects. Therefore, the ques-
tion of how to teach students to constantly take care of their
health, to interest them in regularly applying forms and
methods of physical education in everyday life, remains
relevant. It was established that students do not have all the
knowledge about the purposes of physical education and
sports in general. L.R. Granizo [5] in his work indicates that
successful learning depends on the development of habits
and motivational climate at school age. Also, the interest
in the subject depends on the psychological component,
which allows developing an internal desire for learning.

It is worth noting that it is difficult to develop in-
ternal motivation for physical duties individually during

learning, for this one needs a highly qualified teacher, a
modernised system of higher education. The teacher
must have a huge set of personal qualities and knowledge
of the subject to develop the need for a healthy lifestyle.
Therefore, the problem of physical education enters the
scientific plane for determining the necessary skills, subtle
features between the student and the teacher.

The paper is of practical relevance for university
teachers since it analyses the main factors that affect the at-
tendance of physical education classes and the implemen-
tation of the necessary standards. An important element in
motivation is an understanding of the main priorities for
students, thus, the paper conducted a questionnaire that
will allow adjusting the lines in the educational process.
Based on the above, the main purpose of the work was to
study the issues of students' internal motivation to exercise,
as well as to identify the most significant criteria using the
method of hierarchy analysis.

MATERIALS AND METHODS

An empirical study was conducted to study students’ in-
ternal motivation to exercise in 2019-2020 academic year.
This study involved 75 students of the Yancheng Institute of
Technology, who are studying in the first, second, and third
years and have different levels of physical fitness. The age
of the participants ranged from 17 to 20 years. To collect
the data, classes were organised based on the curriculum
schedule. The first class was attended by all students from
the selected years (94 students), except for students who
have restrictions and exemption from physical activity due
to serious health problems. Data was collected from all
participants in the experiment, but the results of 19 were
rejected due to the lack of reliable information and the
completeness of the data provided. Therefore, the remaining
75 students took part in the survey, taking into account the
approval from the university management. All participants
of the experiment were in the same conditions. Table 1
demonstrates respondents’ characteristics. To collect the
data (before the start of classes), the respondents were
informed about the anonymity of the study and received
instructions on how to fill out the questionnaires. All par-
ticipants were divided into groups depending on the year
of study.

Table 1. Distribution of respondents who took part in the survey

Year of study Number of students

1 34

11 16

11 25
Total amount 75

In the course of an empirical study, students were
offered a written survey aimed at studying the most sig-
nificant motives for physical education and sports. The au-
thors focus on the questionnaire method, since it is more
productive and flexible for obtaining and processing infor-
mation [15]. In the process of analysing scientific literature,
survey, and questionnaire, the authors identified seven
main motives for physical education in higher educational

institutions: communicative, health-improving, psycho-
logically significant, motor-activity, competitive, cognitive-
developing, creative. Later, using the method of hierarchy
analysis, the most predominant personal motivations were
determined. It is worth noting that the method of hierarchy
analysis is a mathematical tool for system analysis and helps
to identify the most significant criteria, allows rationally
structuring a complex problem and conduct a comparative
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assessment of alternative solutions [16]. To determine the cor-
rectness of the matrix, the consistency index was calculated (1):
* —

f = el W
where A is the geometric total value of the matrix; n is the
number of criteria.

In addition, the study used the survey method to
determine the attendance of physical education classes, as
a result of which different data were obtained, and it was
also identified that not all students are interested in phys-
ical education classes since they are undifferentiated and
contain monotonous technique in repeating exercises. Thus,
the answers to the question from the questionnaire “Why
do students not play sports on their own initiative?” made it
possible to establish the gradation of results depending on
the year of studies. Among the answers were the following
options:

o lack of a clear example of parents;
« health problems;

« training course programme;

o other.

At the same time, the answers to the question “What
motivates you to exercise?” helped to identify interesting
patterns distributed across the years of studies. The older
the students, the more important a healthy lifestyle is for
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them. Using the analysis method, it was found that the use
of an individual approach to physical education lessons will
speed up the process of adaptation, and in the future, the mo-
tivation of students. Statistical data processing was carried
out based on the information received during the question-
naire. To achieve a more complete analysis, it is necessary
to investigate all processes from the level of the scientific
organisation to the analysis of materials. Therefore, to get
the results, the data was processed using Microsoft Excel.

RESULTS AND DISCUSSION

To study the motivation of students regarding physical
exercises, a questionnaire was conducted, which took place
in the course of classroom work. Based on the results of
a survey in 2019-2020 among students of the Yancheng
Institute of Technology, it was identified that the majority are
not motivated to engage in physical activity on their own ini-
tiative. Figure 1 demonstrates information about students'
attendance at different years of physical education lessons.
Based on the diagram, it is evident that students at-
tend physical education classes from time to time, they find
another activity if there is an opportunity. This diagram once
again confirms the lack of motivation in physical education
lessons. The reason why students do not play sports is in-
dicated in Table 2 based on the results of the questionnaire.

= Regulary

= Periodically
Very rarely

Figure 1. The results of the survey among students of the I, I, III year of studies on attendance of physical education lessons

Table 2. The statistics of answers to the question of the questionnaire “Why do students not play sports
on their own initiative?”

Survey results depending on the year of studies, %

Reason
I year IT year III year
Lack of a clear example of parents 53 29 37
Health problems 18 14 13
Training course programme 12 27 21
Other 27 51 31

Notes: respondents had an opportunity to choose more than one answer option

In the main category of students, the attitude to
physical exercises becomes more passive. Clearly, this is due
to the lack of a clear example of relatives, parents, or person-
al beliefs. There are also students who do not like the pro-
gramme of the training course, which does not contribute to
the motivation to play sports in the physical education class
or in the future in optional classes, in gyms. In Table 2, the

“other” box refers to lack of desire, laziness, or other hobbies
or activities. It is worth noting that third-year students are
more focused on a healthy lifestyle, despite the fact that
there are a number of other classes. Objective factors that
affect the lack of motivation for physical exercise include
health problems, as well as a significant load according to
the curriculum. In this regard, it can be concluded that
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there is no physical culture among students' cultural values
since it does not meet the quality requirements.

At the same time, the survey provided an answer to
the question “What motivates you to exercise?”. An important

indicator of motivation in this case is the teacher and the
closest circle of communication. Table 3 demonstrates the
results of the questionnaire.

Table 3. The statistics of answers to the question “What motivates you to exercise?”

Motivation indicator

Survey results depending on the year of studies, %

1*year 2" year 3" year
Teachers 23 20 17
Immediate environment (friends, parents) 52 47 28
Healthy lifestyle 18 19 54
Other 14 19 22

Notes: respondents had an opportunity to choose more than one answer option

Table 3 shows that the greatest motivation is the im-
mediate environment and a healthy lifestyle, which occupies
a significant part of the students of the 3 year. Other indi-
cators include appearance, the ability to lose weight, have
a healthy psychological condition, a high grade, etc. But for
first-year students, these indicators remain in last place (14%),
because, first of all, it is important for them to adapt to the
educational process, which is significantly different from
the school curriculum. Physical education classes promote
distraction from mental work and negative emotions. Also,
physical culture contributes to the development of self-control

skills and the improvement of skills, their development.
Thorough preparation of the theoretical and practical part,
the absence of monotony, the emphasis on the creative com-
ponent contributes to an increase in attendance at physical
education lessons, and also allows improving the physical
training of students and, above all, strengthening health. In
addition, as one of the methods of increasing motivation,
the possibility of choosing the sport that students like the
most was considered, as a result of which the questionnaire
provided the question “What kind of sport would you like
to do?” (Fig. 2).

= Basketball

= Weightlifting
Gymnastics
Sports games

= Other

Figure 2. The statistics of answers to the question “What kind of sport would you like to do?”

Figure 2 shows that students of all years of studies
prefer sports games (42%) and basketball (21%), and are
least interested in weightlifting (3%).

Thus, based on the received answers of students in
the course of research, 7 important motivational elements
were selected, and the most significant ones were identified
using the method of hierarchy analysis, which is subjective,
including communicative, health-improving, motor-activity,
competitive, cognitive-developing, creative, psychologically
significant motives. These criteria were chosen because these
elements affect the attendance of physical education classes.
Health-improving motives were selected because sports are
one of the main ways to promote health. Regular exercise
has a positive effect on the body and helps to strengthen
the immune system. Communication in the classroom
promotes new acquaintances, joint activities, and group
unity. Motor-activity motives are based on the performance
of special physical exercises that promote the switching
from mental to physical work. Competitive motives are
based on the student's desire to improve their standards.

Cognitive-developmental motives are closely related to com-
petitive ones, since they are based on the desire to achieve
the best results, to learn the physical abilities of the body, to
increase physical fitness. Regular sports activities provide
opportunities for the development of a creative personality.
Psychologically significant motives contribute to a positive
impact on the mental state of students, self-confidence,
the removal of emotional stress, the restoration of mental
performance. Each of the seven categories is indispensable
in shaping students' interest in sports. In this regard, the
criteria for comparison were:

1. Communicative motives.

2. Health-improving motives.

3. Psychologically significant motives.

4. Motor-activity motives.

5. Competitive motives.

6. Cognitive-developmental motives.

7. Creative motives.

The methods for comparing paired criteria with each

other are given in Table 4.
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Table 4. The matrix of paired comparisons of the criteria level

Criteria | 2 3 4 5 6 7 w* W’ of norms
1 1 4 3 2 3 1/4 5 1.90 0.21
2 1/4 3/4 2/4 3/4 1/7 5/4 0.54 0.06
3 1/3 4/3 1 2/3 1 1/5 5/3 0.72 0.08
4 1/2 4/2 3/2 1 3/2 1/3 5/2 1.09 0.12
5 1/3 4/3 1 2/3 1 1/5 5/3 0.72 0.08
6 4 7 5 3 5 1 6 3.85 0.42
7 1/5 4/5 3/5 2/5 3/5 1/6 1 0.45 0.05
x 6.62 17.47 12.85 8.23 12.85 2.29 19.08 9.27 1.00

The consistency index of the matrix according to
equcation 1 is:
A =662%021+1747*0.06+12.85%0.08+823*0.12 +

max

+12.85%0.08 +2.29* 0.42 + 19.08 * 0.05 = 7.21.
721 =7

I, = — = 0.035< 0.2 (2)
When comparing the communicative and health-
improving motives, it can be seen from Table 4 that the
communicative ones have a considerable advantage. This
is because, during the first years of study, adaptation in the
group and effective socialisation play an important role.

Health-improving motives are of secondary importance
since not all students highlight the greatest importance of
this criterion. Based on the questionnaire, the preference for
a healthy lifestyle is given by third-year students. Therefore,
this criterion is not relevant for all groups of students. The
consistency index of the matrix is 0.035, which indicates
that the matrix is correct, since the index is less than 0.2.

Based on the conducted research, to increase motiva-
tion for sports, mechanisms for upgrading the curriculum
were proposed among students (Fig. 3.)

I. An analysis of the curriculum features of various specialisations

I1. Conducting respiratory gymnastics, which has a positive effect on
students' coordination abilities

II1. Taking into account students' physiological features and
psychological characteristics

IV. Conducting systematic surveys, questionnaires, special tests among

students in order to increase interest in the discipline

V. Distribution of students into groups with an emphasis on
one of the sports

VI. Holding university forums, conferences, where teachers can exchange
experience of effective classes, innovative ideas

VII. Using modern educational techniques in the classroom

Figure 3. The mechanisms for modernising the curriculum to increase motivation for sports

First of all, the analysis of the curriculum features
of each specialisation is important, since it will allow deter-
mining the workload of students. For example, for students
of technical specialisations, it is necessary to put physical
education lessons between other subjects. This will allow
distributing the mental workload. The programme should

include more exercises to strengthen back and neck because
due to an inactive lifestyle, problems with the musculo-
skeletal system occur. At the same time, proper breathing
management helps to get rid of stress and mental workload.
Respiratory gymnastics plays a special role in improving
the functional capabilities of the respiratory system in order
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to restore free breathing. Breathing movements help to in-
crease activity and concentration, which is one of the key
elements for training; it helps to improve physical fitness.
The more motor skills a student has, the easier it is to adapt
to physical exertion and achieve better results when passing
the standards.

It is also worth noting that taking into account the
physiological features and psychological characteristics of
students plays an important role in the interest in physical
exercise. It is necessary to take into account the fact that
there are students who have health problems (for example,
seasonal allergies); or have psychological trauma associated
with excess weight. These points should be clarified by a
teacher or a school psychologist before forming the curric-
ulum. Based on the information received, the curriculum
for these students should be adjusted taking into account
the physiological and psychological characteristics. For
example, 18% of first-year students, 14% of second-year
students, and 13% of third-year students have health prob-
lems. In general, the importance of conducting systematic
surveys and questionnaires among students in this aspect
is justified. This will allow identifying all the problems at
the initial stage, as well as those that appeared during the
training process. Constant monitoring of the situation will
promote interest in the educational process.

In addition, the distribution of students into groups
with an emphasis on one of the sports will help to maintain
a competitive spirit and increase motivation. The type
of sport that students prefer can be determined using a
sociological survey. At the same time, holding university
forums and conferences will make it possible for teachers
to exchange experience of effective classes and innovative
ideas. Due to quarantine restrictions, online conferences
have become more popular. The most common are
ClickMeeting, RingCentral, Microsoft Teams, Proficonf. It is
also worth noting the use of online space, as well as the use
of visual electronic and methodological manuals as modern
information technologies; videos, presentations; exchange of
teachers' experience through the network space, which will
allow introducing new teaching methods and improving the
effectiveness of classes among students.

One way or another, the problem of students' moti-
vation to physical culture remains relevant, and therefore
it would be appropriate to consider other studies of this
issue to compare the data obtained. For example, the work
of M. Shin and S. Bolkan [17] demonstrates that teachers'
intellectual behaviour is of direct importance for the in-
ternal motivation of students. In this study, students' main
needs were realised in the form of students’ engagement,
independence, and academic support between them. For
his part, A. Gil-Arias, based on an experimental volleyball
group, analysed the influence of mixed learning games on
students' motivation [18]. The authors have developed a
special programme since the existing one faces additional
time constraints in the educational process of Spain. In
addition, the study identified that the development of an
innovative programme can improve students' motivational
responses in physical education, and for a certain group
of people, a healthy lifestyle plays an important role in

motivating them to exercise. The work of N. Roman et al.
determines that the motivation for a healthy lifestyle, espe-
cially a healthy diet, depends on the interethnic similarity,
the culture of a particular people [19]. At the same time, the
work of S. Janke [20] analysed students' motivation to study
in the first years in the beginning and at the end of the year
based on a questionnaire. It was established that internal
motivation contributes to the orientation towards learning
goals and satisfaction from the chosen specialisation, and
the orientation towards material incentives negativelyaftects
learning. The paper demonstrates the relationship between
students' achievements in educational programmes over
time and adaptation to the educational process. The main
conclusion is that the well-being, motivation for achieve-
ments in the educational process depends on how responsibly
students approach the choice of profession and curriculum.
This applies not only to physical education, but also to all
educational programmes. In the same study, the main focus
is on the internal motivation for exercise.

In the context of research on motivation to exercise,
it is worth saying that an important element that affects the
preservation of health is sports. The value orientations of
behaviour, the physical, psychological, and social state of
society depend on it. The insignificant level of motivation
to a healthy lifestyle in the younger generation is caused by
the lack of a formed organisation of physical culture and
health promotion. Therefore, the introduction of new or-
ganisational tools and methods contributes to purposeful
and effective work to preserve and increase the love for
sports. For example, the study of K. Aoyagi et al. [21] in-
dicates that the lack of physical activity in the younger
generation causes concern in the world. The paper demon-
strates the factors that influence the motivation of Japanese
customers. The study was divided into internal (interest
in sports, responsibility) and external factors (team atmo-
sphere, support, personal growth, national culture, etc.).
These factors were established using a social survey among
primary and high school students.

The paper by O. Kiremitci et al. [22] investigated the
relationship between academic motivation and students of
different faculties. It is identified that internal dynamics
caused by differences between faculties based on their cur-
ricula, may be the cause of differentiation within the spiral
of relationships. In addition, the employment conditions
of graduates and the achievements of students based on
sports experience affect motivation. The authors claim that
external motivation is directly related to self-control, self-
esteem, perception of personality, and personal significance.
At the same time, in the paper “The use of information
and communication technologies in the organisation of
additional recreational activities of students, taking into
account the type of motivation”, the authors approached the
study differently [23]. E.V. Gavrishova and A.S. Grachev
believe that students who are focused on achieving high
results show more initiative in independent physical edu-
cation than the younger generation, which is focused on
avoiding failures.

An important work for comparison is the work of
R. Kerstajn et al. [24], in which differences in motivation
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between countries were established using an analysis of
variance and a correlation matrix. The results showed that
motivation is influenced by the national culture, where
parents play an important role. The study of the relationship
between mixed synchronous learning environments, student
motivation, and cognitive engagement was presented in
the work of Y. Shi et al. [25]. The main purpose of this
study was that teachers and practitioners should consider
pedagogical, social, and technical opportunities to change
the motivating and engaging learning environment. For a
detailed study of complex psychological processes that are
directly related to the motivation of behaviour, S. Samendinger
and C.R. Hill [26] considered the relationship between the
exercise pattern and self-determined exercise motivation rules.
The constructed model confirmed the division of people
into three different types, which have unique features,
and equally affect motivation. In addition, in the paper by
S. Khalilzadeh and A. Khodi [27], a study was conducted
among teachers and students, where the relationship be-
tween the personal traits of teachers and the motivation of
students was shown. In this work, the feedback is shown
on how the motivation of students directly depends on the
prepared programme, the level of teacher's knowledge and
personal qualities.

Asis evident, the problem of internal motivation has
repeatedly become the subject of research, which indicates
its relevance. On the example of the conducted empirical
research and the analysed scientific works, the ways of
motivating students to physical culture are considered, the
use of which can increase both the interest in sports and
improve the lifestyle in general.

CONCLUSIONS

Motivation for physical education is a special state of
the individual, aimed at achieving fitness and efficiency.
Physical education is not only the implementation of the
standards established by the university, but also health care,
support for psychological and emotional state, support for
working capacity and stress resistance. The system of phys-
ical development should contribute to the development of

Zhang et al.

personal motivation, effective educational and professional
activities, self-improvement, and self-development.

This work established how often students attend
physical education classes using a questionnaire among
students of the I, II, and III years of studies of the Yancheng
Institute of Technology. It was determined that 50% of the
students (out of 75 people) are periodically attending classes.
The main reason for the lack of motivation in sports on
personal initiative among first-year students is the lack of a
clear example (53%); II year — other reasons: hobbies, lack
of desire (51%); III year - the lack of an example of parents
and other interests occupy practically the same percentages
(37% and 31%, respectively). In addition, the work identified
the sport that is most popular among students. 42% prefer
sports games, and only 3% are interested in weightlifting.

The method of hierarchy analysis allowed the au-
thors to determine seven most significant criteria that affect
the motivation of students. This method is subjective, but
at the same time a serious tool that contributes to the struc-
turing of the problem and the comparative evaluation of
various solutions. It was established that the most signif-
icant motivational criteria are communicative since com-
munication plays an essential role in the development of
a healthy atmosphere in the group, its unity. In addition,
the paper presents the mechanisms that need to be taken
into account by both teachers and students to increase
motivation for physical exercise. The development and
implementation of an innovative curriculum, taking into
account the physiological and psychological characteristics
of students, holding forums, conferences, and receiving
feedback contributes to the motivation to engage in physical
exercises.

This study describes the important components that
affect the motivation of students to engage in physical ed-
ucation. When drawing up training programmes, teachers
should pay attention to the reasons for the lack of enthu-
siasm for sports; elements that affect interest; passion for
sports. In the future, the research will be aimed at developing
the author's programme for designing a lesson based on the
information received.

REFERENCES
[1] Salikhova, N.R., Lynch, M.E, & Salikhova, A.B. (2019). The associations between tolerance for ambiguity and internal
and external motivation in the scholarly activities of doctoral students. Education and Self Development, 14(4), 39-51.
[2] Juhdasz, T., Kélmadn, B., & Toth, A. (2020). The impact of competitive individual school sports on the individual's future
participation in competitive organisational situations (based on empirical evidence). Management and Marketing,

15(4), 664-674.

[3] Galeev, A.R., & Pashchenko, L.G. (2020). Emotional reactions to and motives of university students for gto tests
performance. Teoriya i Praktika Fizicheskoy Kultury, 12, 38-40.

[4] Sahli, H., Selmi, O., Zghibi, M., Hill, L., Rosemann, T., Knechtle, B., & Clemente, EM. (2020). Effect of the verbal
encouragement on psychophysiological and affective responses during small-sided games. International Journal of
Environmental Research and Public Health, 17(23), article number 8884.

[5] Granizo, I.R. (2018). Analysis of the motivational climate in sport and its relationship with the use of videogames and
gender in elementary students. Facultad De Educacion y Humanidades Del Campus De Melilla, 48(2), 97-111.

[6] Oliveira, V.M., Brasil, M.R., Mattes, V.V., Menegaldo, PH.I., Da Silva Souza, N.B., & Ribas, S. (2020). Influence of
the environment on sports motivation: Comparison between systematized and non-systematized spaces for practice.

Motricidade, 16(4), 400-410.

[7] Granero-Gallegos, A. (2020). New developments in physical education and sport. International Journal of Environmental

Research and Public Health, 17(24), article number 9171.

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 7, No. 2



The features of modern students' internal motivation for physical exercises
. p

[8] Irkhina, I.V., Nikulin, L.N., Isaev, LE, & Krolevetskaya, E.N. (2021). Academic educational provisions to motivate
students for physical education practices. Teoriya i Praktika Fizicheskoy Kultury, 3, 31-32.

[9] Granero-Gallegos, A., Gémez-Lopez, M., Gonzalez-Hernandez, J., Baena-Extremera, A., & Ortiz-Camacho, M.M.
(2018). Spanish adaptation and psychometric properties of the sport motivation scale-II with high school physical
education students. International Journal of Environmental Research and Public Health, 15(12), article number 2768.

[10] Froiland, .M. (2018). Promoting gratitude and positive feelings about learning among young adults. Journal of Adult
Development, 25(10), 251-258.

[11] Danesh, J., & Shahnaazari, M. (2020). A structural relationship model for resilience, L2 learning motivation, and L2
proficiency at different proficiency levels. Learning and Motivation, 72, article number 101636.

[12] Gordeeva, T.O., Sychev, O.A., & Sidneva, A.N. (2021). Assessment of school student achievement in traditional vs
developmental education: Psychological and pedagogical analysis. Educational Studies, 1, 213-236.

[13] Soltani, A., & Askarizadeh, G. (2021). How students’ conceptions of learning science are related to their motivational
beliefs and self-regulation. Learning and Motivation, 73, article number 101707.

[14] Almagro, B.J., Sdenz-Lépez, P, Fierro-Suero, S., & Conde, C. (2020). Perceived performance, intrinsic motivation and
adherence in athletes. International Journal of Environmental Research and Public Health, 17(24), article number 9441.

[15] Chernyaeva, I.A., & Petrov, L.E (2018). Questionnaire as an actual method of sociological research. Alley of Science,
9(25), 170-173.

[16] Saati, T.L. (1989). Making decisions. Hierarchy analysis method. Moscow: Radio and communication.

[17] Shin, M., & Bolkan, S. (2021). Intellectually stimulating students’ intrinsic motivation: The mediating influence of
student engagement, self-efficacy, and student academic support. Communication Education, 70(2), 146-164.

[18] Gil-Arias, A., Diloy-Pefia, S., Sevil-Serrano, J., Garcia-Gonzalez, L., & Abds, A. (2021). A hybrid TGfU/SE volleyball
teaching unit for enhancing motivation in physical education: A mixed-method approach. International Journal of
Environmental Research and Public Health, 18(1), article number 110.

[19] Roman, N, Rigé, A., Kato, Y., Horvath, Z., & Urban, R. (2021). Cross-cultural comparison of the motivations for
healthy eating: Investigating the validity and invariance of the motivation for healthy eating scale. Psychology and
Health, 36(3), 367-383.

[20] Janke, S. (2020). Prospective effects of motivation for enrollment on well-being and motivation at university. Studies
in Higher Education, 45(12), 2413-2425.

[21] Aoyagi, K., Ishii, K., Shibata, A., Arai, H., Fukamachi, H., & Oka, K. (2020). A qualitative investigation of the factors
perceived to influence student motivation for school-based extracurricular sports participation in Japan. International
Journal of Adolescence and Youth, 25(1), 624-637.

[22] Kiremitci, O., Boz, B., & Engiir, M. (2020). Relationship between academic motivation and student alienation: A
study of undergraduate students of sports sciences. Croatian Journal of Education, 22(4), 1283-1315.

[23] Gavrishova, E.V,, Grachev, A.S., & Tretyakov, A.A. (2020). Use of information and communication technologies in
additional physical training and sport activities of students based on motivation type. Teoriya i Praktika Fizicheskoy
Kultury, 1, 44-47.

[24] Kerstajn, R., Lupo, C., Capranica, L., & Topic, M.D. (2018). Motivation towards sports and academics careers in elite winter
sport Slovenian and Italian athletes: The role of internal and external factors. Ido Movement for Culture, 18(2), 29-37.

[25] Shi, Y., Tong, M., & Long, T. (2021). Investigating relationships among blended synchronous learning environments,
students’ motivation, and cognitive engagement: A mixed methods study. Computers and Education, 168, article
number 104193.

[26] Samendinger, S., & Hill, C.R. (2021). Exercise schema and motivational regulation of college students: A person-
centered analysis. Psychology of Sport and Exercise, 54, article number 101921.

[27] Khalilzadeh, S., & Khodi, A. (2021). Teachers’ personality traits and students’ motivation: A structural equation
modeling analysis. Current Psychology, 40(4), 1635-1650.

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 7, No. 2



Zhang et al.

I0e Yxan', lllans 11in', Ipuna Cepriisna Kpasenp?
"YuiBepcurer SHWKOY
225009, 88 IliBmenna gopora [lakcy, M. Anwkoy, Kuraiicbka Hapopgna Pecny6ni1<a

*KuiBcbkmit HaljioHanpHMit yHiBepcuTeT iMeHi Tapaca [lleBuenka
01033, Byn. Bomogumupcbka, 64, M. Kuis, Ykpaina

Oco6nMBOCTi BHYTPILUHbOI MOTUBALLII Cy4YaCHUX CTYAEHTIB A0 3aHATb
¢isnyHumum BnpaBsamu

AHoTau,if. CygacHuit croci6 >KUTTsI CIpusiE 3MEHIIEHHI0 PYXOBOI aKTMBHOCTI Ta 3HIDKEHHIO BUTPAT M’5130BOi eHepril
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Abstract. This study investigates the issues of emotional stability as the
main factor in the mental health of students of modern higher educational
institutions. The relevance of the subject matter is conditioned by the
high psychological and psycho-emotional stress that students of many
specialties of modern higher educational institutions have to face during
their studying, as well as the need for high psychological and emotional
stability to handle such stress and successfully complete the training. The
leading approach in this study is a combination of a system analysis of the
influence of emotional overload on students of modern higher educational
institutions during their training with the study of the features of increasing
emotional stability in conditions of psychological overload during lectures
at a university, which have a considerable impact on the psyche of a student
and can cause numerous nervous breakdowns. The results of this study
clearly emphasise the importance of the emotional stability of prospective
university students as a factor that prevents the development of disorders
of their mental health, and also necessitates the development of emotional
stability in modern prospective university students to create a reliable, high-
quality basis for strengthening mental health. The results and conclusions
of this study are of substantial importance for students of modern higher
educational institutions, university teachers, as well as for numerous
researchers of the issues of improving emotional and psychological stability
in conditions of high loads associated with intense mental activity inherent
in both students and representatives of various spheres of mental labour
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INTRODUCTION

The problem of emotional resilience of modern students
is acute due to the high academic loads, which modern
students of higher education institutions have to face during
their studies at the university. In this context, this refers to a
considerable number of academic hours within educational
and professional programmes, the volume of educational
tasks, as well as the increasingly complex learning process
in general, which is due to the high intensity of science
and technology development in modern conditions [1]. In
such conditions, the development of an appropriate level
of psychological and emotional resilience among higher
education students is a prerequisite for maintaining their
psychological health and achieving success in high-quality
mastery of their future profession [2].

Professional development of future specialists takes
place even at the stage of their training in higher education
institutions, which is extremely important in this context.
Active, purposeful, and conscious self-affirmation of the
individual in the future profession begins with listening
to lectures, performing practical tasks aimed at obtaining
initial skills within the chosen specialisation [3]. Proper
organisation of group and independent work of student
plays an important role from the point of view of the effec-
tiveness of the entire educational process, contributes to the
highest quality acquirement of educational material, as well
as obtaining theoretical and practical skills necessary for
the development of a higher education institution student
in professional terms, as a competent specialist in chosen
profession.
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Both the emotional and psychological overload of a
student during training can be a serious threat to his mental
health, especially if he has a highly developed vulnerability
and is prone to a painful response to numerous irritating
factors of the educational process [4]. The development of
emotional resilience is extremely important in this case, as it
allows the student to remain calm even in the most difficult
situations that arise in the learning process, and successfully
and efficiently acquire the proposed educational material.
Emotional resilience, as the main factor in maintaining a
student's mental health, is also important from the point
of view of ensuring an appropriate level of performance,
developing the ability to perform more tasks within the
training programme. In general, the student's emotional re-
silience is trained throughout his education [5; 6].

Emotionally stable students, in the context of global
computerisation of higher education institutions and the
external environment, are capable of processing consid-
erable amounts of knowledge in a timely manner within
the framework of the proposed training programme and
adequately perceive the requirements for future specialists
in modern conditions, which is a mandatory factor for
achieving high results both in training and in further pro-
fessional activities.

MATERIALS AND METHODS

The leading approach in this study is a combination of sys-
tematic analysis of the impact of emotional overload on
students. A systematic analysis of the impact of emotional
and psychological stress experienced by modern students
during their studies, combined with an analytical study of
the features of increasing their emotional resilience, en-
sures a clear picture of scientific research.

The theoretical basis of this research work is nu-
merous studies of Ukrainian and, mainly, foreign scien-
tists, devoted to the role of the emotional factor in students'
training in modern conditions, from the point of view of
preserving their mental health and the development of stu-
dents' complete and integral set of competences necessary
for high-quality acquirement of the programme of an ed-
ucation institution and the development of psychological
qualities that predict success in terms of development as a
future specialist in a given professional activity. In order to
facilitate the perception of the information provided and
create the most objective, high-quality picture of scientific
research, all materials taken in the order of citation from
national sources and given in this scientific study were
translated into English.

This scientific study was conducted in three stages:

1. At the first stage of this scientific research, a theoretical
analysis of available research in the field of assessing the
category of students' emotional resilience as the main factor
of their mental health was performed. This theoretical
study was aimed at identifying the level of completeness
of the current system of views in scientific circles on the
issues included in the topic of this research work, as well
as the main methodological approaches proposed for their
practical solution.

2. At the second stage of this scientific study, a systematic
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analysis of the impact of emotional overload on students
during their studies was performed. In addition, at this
stage of the scientific work, an analytical comparison of the
results obtained in the course of the study was made with
other researchers' results and conclusions of the problem
stated in the framework of this paper.

3. At the final stage of this research work, the conclu-
sions were formulated based on the results of the entire
complex of scientific research within the framework of
the set of issues stated in the research topic. In general, the
results and conclusions of this scientific research are an
objective and complete reflection of the entire complex of
studies conducted in order to form an objective picture of
emotional resilience as the main factor of mental health of
prospective university students.

RESULTS AND DISCUSSION

Emotional resilience is one of the most important qualities
of a graduate of any high education institution, which de-
termines his ability to adapt within the chosen profession
and prospects for further growth. At the same time, a high
level of emotional resilience, both for students and young
specialists, contributes to the preservation of mental health
and prevents the development of professional burnout and
personal deformity, in relation to all areas of activity with-
out exception [7]. Notably that in the student environment,
the problem of forming emotional and psychological resil-
ience is extremely acute. It is the age of students that is con-
sidered to be the most favourable in terms of the prospects
for studying, obtaining higher education, and further pro-
fessional adaptation. At this time the prospective student
of a university receives a full set of skills, theoretical and
practical abilities, and professional competences that in the
future will contribute to the development of his personality
within the chosen profession. This means that the age from
17 to 23-25 years should be considered the most favourable
from the point of view of the prospects for forming the
proper level of emotional and psychological resilience of
the individual.

The educational process within the higher educa-
tion institution includes the following main components:
organisational components (lectures, practical classes, semi-
nars); academic research work, which provides for students'
independent activity when studying certain disciplines of
the educational and professional programme; productive
practice, which includes performing purely practical oper-
ations that are as close as possible to the realities of further
activities within the chosen profession. The development of
psychological and emotional resilience of higher education
students occurs gradually, as they master the programme
of the education institution. Numerous researchers have
noticed that in most cases, high indicators of emotional
resilience are achieved by students before the third or
fourth year of study, and only in some cases this happens
earlier. At the same time, the acquisition of the necessary
life experience for professional and personal development
occurs only through the assimilation of new knowledge,
both theoretical and practical. Only practical classes with
the application of the obtained theoretical knowledge in
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the real field contribute both to the qualitative development
of competences necessary for conducting professional ac-
tivities in the future, as well as to strengthening the emo-
tional resilience of higher education students at all stages
of their study.

The diagram below demonstrates the main components

Ability to correct mistakes made
in a timely and high-quality

of the student's emotional resilience, which are formed in
the process of mastering the educational and professional
programme (Fig. 1). It should be noted that the presented
data are of generalised character and may change depending
on the target orientation of training in a particular educa-
tion institution.

Ability to quickly navigate the

v v information space (flow)
manner ~. Emotional
resilience
)
- ys A T

Ability to prepare for
the exams in a timely
manner and pass them
in the allotted time

Ability to quickly and
efficiently assimilate
educational material

Adequate response to
criticism from teachers
and students

Ability to quickly find
and apply necessary
information

Figure 1. The main components of the student's emotional resilience that are formed in the educational process

As follows from the information provided in Figure 1,
an ability to adequately perceive criticism from teachers
and other students is a mandatory component of the proper
level of modern student's emotional resilience. In addition,
one of the important factors in this context is the ability
to quickly find the necessary information and apply it in
practice in order to obtain high-quality resultsin a particular
field of knowledge. As practice shows, not all students and
even graduates of higher education institutions have such
competences, which subsequently has a very negative impact
on their professional activities.

The most important component of a well-formed psy-
chological resilience of a modern student is the ability to
correct mistakes made in a timely and high-quality manner,
as well as their adequate perception. A student with a high
level of emotional resilience is able to calmly respond to
the fact of making any mistakes, regardless of who points
them out to him, as well as correct them in a timely and
high-quality manner, trying to prevent them in the future.

The above ability to quickly search for the necessary
information implies the ability to quickly navigate the in-
formation field, which is important in the conditions of
modern comprehensive entry of the Internet into everyday
life and the educational process. This competence involves
achieving a certain level of literacy in a particular type of
information, which allows quickly finding the necessary
elements in the information space and successfully apply
them to solve certain tasks. This is associated with the ability
to quickly and efficiently process educational material, as
well as the ability to properly build one's own preparation
for passing control modules and exams at a specially desig-
nated calendar time and without accumulating debts.

From the point of view of the role of emotional resil-
ience in preserving the mental health of modern students,
it is of great importance to form their ability to adequately
respond to possible failures in the learning process associ-
ated with difficulties in mastering individual blocks of the
curriculum or its disciplines as a whole. Various situations
that arise at the stages of educational activity can have a de-
structive effect on the psyche, especially if they arise due to

the deterioration of the student's relationship with others,
whether with teachers or students [8]. High-quality inter-
action between the student and the teacher plays a huge
role, both in achieving the final success of the educational
process, and in terms of creating a microclimate that con-
tributes to achieving high learning results. The proficiency
in student's communication skills largely determines the
level of his knowledge and the speed of development of
professional competences necessary for further activities.

Not less important is the student's ability to find and
maintain motivation to attend lectures and practical classes
in a timely manner, as well as to develop their own mo-
tivational and sense bearing sphere, focus on success and
self-development, and achieve high academic results. Var-
ious motivating situations in the learning process, such as
the opportunity to get an increased scholarship with better
academic performance, go on vacation earlier when passing
exams earlier than the set calendar time, etc., should serve
as a factor that stimulates the student's personal and pro-
fessional development, which is directly related to achieving
a high level of emotional resilience [9]. This determines the
function of emotional resilience as the main factor in
achieving a high level of mental health of a higher education
student since only a person with high emotional and psy-
chological resilience will be able to process large amounts
of information in modern conditions in the process of
studying in the higher education institution in a timely and
high-quality manner, without significant harm to mental
health.

Taking into account the high rate of modernisation
of the current higher education system, the competency-
based approach to training a student should be focused on
ensuring the success of a graduate of the higher education
institution in the modern labour market, with its changing
priorities. In modern conditions, a graduate of a higher
education institution should have the skills to analyse their
own professional activities and the ability to monitor their
psychological state when performing narrow professional
tasks directly related to their work [10]. The emotional re-
silience of a young specialist plays a crucial role in this
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context. Training in higher education institutions is usually
considered the most important stage of professional de-
velopment, in other words, active, conscious affirmation
of the individual in a professional position based on the
assimilation of the established system of knowledge, norms,
values, and mastering professional skills. Notably, students
have different attitudes to learning, but at the same time, a
higher education student who strives to achieve success in
the chosen profession is characterised by activity, the ability
to independently organise his own activities within the
framework of acquiring certain competences. It is charac-
terised by a specific orientation of cognitive and communi-
cative activity to solving particular professionally-oriented
tasks. The correct organisation of the student's activity sys-
tem should be considered one of the main factors of emo-
tional resilience of his personality, and its absence can be a
serious obstacle to this [11].

In the conditions of modern society, the development
of each individual person's potential is of great importance,
and the higher education system plays a very important role
in this context. Achieving success in the future professional
activity by a modern student is impossible without a clearly
built relationship between the emotional, personal, and
motivational spheres, the quality of modern students' life in
the information space of a higher education institution [12].
This determines the need for a deep study of the emotional
component of modern students' life and the importance
of conducting research in this area. A separate role in the
development of modern students' emotional resilience is
played by interpersonal relationships that arise between
students in the learning process. The development of the
ability to effectively build relationships with both teachers
and other students is one of the characteristic components
of a sufficient level of student's emotional resilience, his
sociability, and the ability to find himself in society. It is
also important to be able to listen to and hear others, calmly
accept criticism, and be able to negotiate even in the most
difficult life situations.

Emotional resilience is one of the least developed and
formed qualities of a modern personality, regardless of its
type of activity and age. As one of the forms of adaptive
abilities of a person, emotional resilience implies the ability
to track any emotional experiences, control over them, and
the ability not to give in to emotions in any, even the most
difficult situations. Emotional resilience should be consid-
ered an integral property of the mental organisation of the
individual, which is manifested in the ability to overcome
states of excessive emotional excitation characteristic of
performing complex activities [13]. This category can be
defined as a stable susceptibility of the individual to de-
structive emotional states and influences of various condi-
tions, both external and internal. Due to high emotional
resilience, the negative effects of strong emotional expe-
riences are maximally reduced for a particular person,
the destructive impact of stressful factors on the body
weakens, and readiness for action in the most difficult
and problematic situations increases. Emotional resilience
can be considered as a result of functioning of an integral
system of emotional self-regulation of human body, which
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integrally characterises its abilities for any kind of activity.

Modern students who are getting higher education in
the era of high information technologies and Internet entry
in almost all spheres of life can rightfully be classified as a
group with a high risk of developing diseases of the nervous
system in general and mental disorders in particular. This
is due to the increasing mental, cognitive, and emotional
stress, the need to adapt to new learning conditions, as well
as to form new, professionally determined interpersonal
relationships. The motivation for obtaining higher educa-
tion in modern conditions is determined not only by the
need for professional orientation, but also by the needs for
obtaining high-quality knowledge, which form the person-
ality structure of the future specialist [14]. The emotional
status of a modern higher education student determines
the further area of his activities both when studying at a
higher education institution and in the future, when per-
forming his professional duties. The high level of mental
self-organisation of a higher education student is crucial
from the point of view of his ability to adapt in a timely
manner to the realities of the educational environment and
adequately perceive the main contradiction of the modern
higher education system, which is expressed in the discrep-
ancy between the rapid rate of complication of information
entering the modern educational field and the possibilities
of its assimilation by modern students, whose capabilities
are a priori limited [15].

In this context, of particular importance is the ability
of modern students to resist emotional burnout, which man-
ifests itself in the psychological coping mechanism, charac-
terised by partial or complete disconnection of emotions
as a response to psychological impact that can traumatise.
Emotional burnout most often occurs at a young age, in
conditions of lack of life and practical experience in specific
areas. The psychological researches conducted in recent
years allows defining emotional burnout as an acquired
stereotype of emotional behaviour, during which there is
a gradual loss of physical, cognitive, and emotional energy
by an individual, which manifests itself in the occurrence
of characteristic symptoms of mental and emotional ex-
haustion, physical fatigue, and indifference to the results
achieved [16]. In the conditions of the modern higher
education system, it is essential to pursue the concept of
humane attitude towards students, which is manifested in
the recognition of their self-worth, respect for the needs of
personality-oriented learning, which is based the student's
personality, and the main task is the development of this
personality. The selection of a complex of individual educa-
tional influences determines the qualitative differentiation
of the entire learning process, taking into account the subjec-
tive experience of each higher education student separately.

In some cases, the development of a high level of
emotional resilience of modern higher education students
implies the need to conduct individual classes within the
framework of training in higher education institutions,
which involve placing emphasis on personal experience,
which will need to be developed and multiplied in the
future. In such situations, students are required to have
a high level of self-control, self-organisation, the ability to
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adequately assess their actions, and the ability to work on
mistakes in order to prevent their repetition in the future.
All these factors will contribute to the emergence of new
emotions that encourage students to take action and mo-
tivate to achieve high academic results, which is one of the
important manifestations of their emotional resilience [18].

The socio-psychological sphere of a modern student's
personality is subject to constant structural changes, which
can both positively influence his professional and social de-
velopment, and significantly complicate his further self-re-
alisation in society. It is the issue of emotional resilience of
a higher education student that plays a primary role in this
context. Students with a high level of emotional resilience
perceive life and educational difficulties more easily, are less
susceptible to depression and sudden mood swings, which
generally has a positive effect on their ability to withstand
the difficulties that inevitably arise in the development of
various professional and personal competences. At the same
time, people with a low level of self-esteem and emotional
resilience are less capable of introspection, search, and rec-
ognition of strengths and weaknesses of their personality,
which in a complex negatively affects the prospects for their
personal development and self-realisation [19].

In the context of mastering an educational and pro-
fessional programme for the development of a student's
emotional resilience as a factor that significantly affects
the overall level of his further mental health, it is extremely
important to conduct timely psychological correction of
certain aspects of behaviour on the part of an experienced
teacher. Unfortunately, nowadays, the service for providing
psychological assistance to students of higher education
institutions has not yet received proper development and
promotion, so that it is possible to discuss the qualitative
introduction of the principles of psychological control of
the students' state in the learning process [20]. However,
the first steps in this direction have already been taken,
and a number of modern humanitarian universities have
already developed and implemented technologies for pro-
viding psychological assistance to students in crisis life sit-
uations. Such measures in prospect can significantly affect
the entire higher education system, contributing to the qual-
itative development of a high level of emotional resilience
among modern students, which will contribute to the preser-
vation of their mental health in general.

A modern successful person who is characterised by
a high level of adaptation, both to social conditions and to
the realities of student and professional life, has the ability
to conduct introspection, if necessary, with the identifica-
tion of the main factors that both determine his success
in society and professional environment, and prevent the
achievement of high results in a particular type of activity.
In this aspect, the factor of the presence or absence of
communicative experience is of great importance, which
contributes, in conditions of a high level of individual's
emotional resilience, to adequately assess the judgments
of others about themselves, without running into extremes
and depressive states in cases where the opinion of others
is not quite as expected. In such situations, the ability to
defend one's own point of view on the surrounding events
and phenomena is of great importance, as well as to accept

objective criticism, if such criticism contributes to the im-
provement of the individual as a whole [21]. In this case, it
will be possible to mention mental adequacy of the individ-
ual, his tendency to introspection and the ability to draw
correct conclusions from situations, which generally allows
discussing the presence of a high level of development of
emotional and psychological resilience.

Modern students develop simultaneously in various
fields directly or indirectly related to their main task, which
is to get higher education and master their chosen pro-
fession. The emotional sphere of their development is
extremely important both from the point of view of further
professional growth, and from the point of view of assessing
the prospects for personal growth. The development of psy-
chological and emotional resilience of modern higher edu-
cation students should not be neglected since in the future
this may turn into significant problems, both psychological
and professional.

CONCLUSIONS

A scientific study of various aspects of assessing emotional
resilience as the main factor in the mental health of higher
education students has led to the following conclusions. The
development of emotional resilience of modern students of
higher education institutions is a very important factor in
terms of forming their ability to learn, to fully assimilate
the material of the curriculum, and form the competencies
necessary for the successful implementation of further pro-
fessional activities. Emotional resilience is formed in stu-
dents gradually, throughout the entire period of mastering
the university programme, and is one of the essential fac-
tors of the integrity of their mental health and the quality
of professional training. Only an emotionally stable person
who endures the stresses and experiences associated with
various unfavourable aspects of his professional activity
can be considered a high-class specialist who can efficiently
solve any professional tasks. In this context, the need to de-
velop emotional resilience among higher education students
during the entire period of study of their chosen specialisa-
tion in the system of modern higher education is explained.

Taking into account the importance of all these circum-
stances from the point of view of the influence of emotional
resilience on the further professional activity of modern
higher education institution graduates, it can be concluded
that it is necessary to gradually develop this competence in
a purely practical way. The emotional resilience can be de-
veloped only in direct contact with factors that are crucial in
terms of training in the higher education institution, such
as lectures and seminars, self-training in free time, passing
exams, as well as practical classes aimed directly at mastering
skills that are important for future professional activity. At
this stage, the student is responsible for the high-quality as-
similation of educational material, which is confirmed by
the results obtained in intermediate assessments, as well as
the development of practical experience when performing
tasks that are close to the conditions of professional activity.
All this together forms a high level of emotional resilience
of the future specialist, which in future will serve as a reliable
basis for his mental health and high-quality performance of
his professional duties.
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Abstract. The relevance of the study is conditioned by the increasing
requirements for the quality of psychological and specialised training
of modern primary school teachers, as well as the need to increase the
level of their professional competences in the context of current changes
in secondary education. The main purpose of this study is an objective
analysis of the features of psychological and pedagogical training of future
primary school teachers, carried out to determine the most effective and
currently available methods of professional training of future teachers in
higher educational institutions. The leading approach in this study was a
combination of methods of system analysis of the training of future primary
school teachers in the system of higher education and analytical research of
modern methods of improving the psychological stability of future teachers
and the development of their professional competences. The results of this
study indicate the importance of the subject matter, the need to find new
opportunities for pedagogical skills and psychological stability of future
primary school teachers in the context of trends in the modern education
system and in terms of prospects for its further effective development.
The results and conclusions of this study are of great practical importance
both for the compilers of curricula responsible for the final quality of
professional training of future primary school teachers, and for teachers
of higher education institutions who conduct classes on pedagogical and
psychological training of these professionals and pedagogical university
students that have chosen a specialty related to teaching in primary school
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INTRODUCTION

Recently, the problem of high-quality training of primary
school teachers has become acute in the modern system of
higher pedagogical education. Primary school teachers have
a great responsibility for the quality of teaching material to
students, checking the level of assimilation of the school
curriculum, as well as for effectively finding an approach to
students, which is directly related to the level of psycholog-
ical and pedagogical training of the teacher himself. Ped-
agogical science is constantly developing, putting forward
new requirements for the training of future teachers. In the
current situation, the study of the features of psychological
and pedagogical training of future primary school teachers
becomes of particular importance in the context of the ur-
gent need to form a model of relations between teachers
and students, taking into account the advanced trends in
the development of the modern school system [1].
Modernisation of the existing school system with

the introduction of the latest teaching methods that affect
primary education implies the need for a gradual transition
to a competency-based model of education, in which the
teacher's personality is assigned the main role. The state edu-
cation programme sets it the task of developing the ability
to quickly prepare students for successful functioning in a
changing world, in which there is a rapid flow of informa-
tion exchange processes and new methods of obtaining and
practical assimilation of various skills and knowledge are
constantly emerging [2]. The changing need for new pro-
fessions also imposes additional requirements on the per-
sonality of a modern teacher, in particular, on his ability
to identify the student's inclinations to a particular type of
activity and promote the right choice.

Primary school teachers are given additional respon-
sibility for the ability to correctly build the learning process
of younger students in order to maximise the development
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of their ability to learn, acquire new knowledge and skills
necessary in later life, and effectively use them in the prac-
tical sphere. The level of his pedagogical competence and
psychological training depends on the level of students'
development of the primary school education programme
and their ability to study in high school and, possibly, con-
tinue their studies at the level of the university programme
in the future [3]. All this explains the level of problematics
of the tasks facing the system of training future primary
school teachers today, namely, to educate teachers who
are able to quickly navigate the changing requirements of
the modern information society, which is characterised by
a high degree of intellectual flexibility and a tendency to
rapid transformations. The modern system of higher ped-
agogical education among its main tasks has the problem
of training highly competent teachers, who are able to ef-
fectively apply the knowledge gained for studying at the
university in the process of their own pedagogical activi-
ties to form the proper level of competences among their
students. Indeed, university education should contribute to
the education of a high level of psychological stability of
future teachers, since their professional responsibilities will
include not only teaching subjects of the primary school
programme, but also building high-quality, cultural and
artistic relationships with children and their parents, which
in combination should contribute to the education of stu-
dents and their educational process and development [4].

A modern primary school teacher should teach a
child to set tasks for himself and be able to solve them ef-
fectively, since such skills will be useful in all areas of his
future life. Such a rather difficult task implies the presence
of special competences and a high level of both direct pro-
fessional, pedagogical, and psychological training. In this
context, when drawing up a university training programme
for future primary school teachers, all such factors should
be considered to create all the necessary prerequisites for
the development of professional competences necessary for
a primary school teacher for his future professional activity.

The purpose of this study was to analyse effective
methods of psychological and pedagogical training of fu-
ture primary school teachers.

MATERIALS AND METHODS

This scientific research used a combination of methods of
systematic analysis of the training features of future pri-
mary school teachers in the university education system,
with an analytical study of modern methods for improving
the psychological stability of future teachers and develop-
ing their professional competences. It was planned to con-
duct a systematic study of the features of pedagogical and
psychological training of future primary school teachers,
taking into account the existing theoretical and practical
developments of other researchers, submitted for consid-
eration of issues, in combination with a detailed practical
study of the effectiveness; the application of methods for
preparing future school teachers to work in a modern second-
ary school, from the point of view of educating them with
the necessary professional and personal competences for
this type of activity.

The basis of this scientific research was numerous
theoretical and practical developments of Ukrainian and
foreign authors devoted to the study of training future pri-
mary school teachers to conduct professional activities in
secondary schools, taking into account their personal psy-
chological characteristics and the need to form pedagogi-
cal competences, sufficient to build high-quality teaching
communication with students and their parents. In order
to create the highest quality and objective picture of sci-
entific research, as well as facilitate the perception of the
information provided, all materials taken in the order of
citation from Ukrainian sources and given in this scientific
study were translated into English. Thus, the methodological
base of this research work was selected in strict accordance
with the stated topic of the scientific work and contributes
to its highest quality and comprehensive coverage.

The scientific research was conducted in three
stages: at the first stage of this research work, a systematic
theoretical study of the publications available within the
declared topic was conducted, in order to form an assess-
ment of the situation regarding the system of views on the
features of training primary school teachers in the context
of developing the necessary pedagogical and psychological
competences that can ensure high-quality pursuit of their
professional activities. At the second stage of this research
work, an analytical study of current methods for improving
the psychological stability of future teachers and develop-
ing their professional competences was conducted. At the
same time, an extensive comparative analysis of the main
results obtained in the course of research work was carried
out, with the results and conclusions of other researchers
on this topic. At the final stage of the scientific research, the
main practical conclusions were obtained and disclosed,
which were consistently derived from the results obtained
during this scientific research and are their final reflection.
In general, the conclusions obtained from the results of this
research work sum up the results of the entire complex of
research works and objectively reflect the main identified
psychological and pedagogical features of training future
primary school teachers at the stage of their training in a
pedagogical university.

RESULTS AND DISCUSSION

Primary schools are assigned the most important role in the
system of general education schools in the context of edu-
cating the younger generation and promoting the develop-
ment of their competences necessary and sufficient for fur-
ther development in the system of modern education. This
explains the importance of psychological and pedagogical
training of future primary school teachers to conduct their
professional activities in the future. A modern literate and
competent professional in the field of primary education
of schoolchildren must both have a deep professional in-
terest in their activities and steadily strive to acquire new
knowledge and skills in the chosen profession. The ques-
tions of his psychological stability, at the same time, are also
essential since it is required to work in a modern secondary
school, with all its problems and difficulties. High results in
the professional activity of a primary school teacher can be
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achieved only if he has the appropriate motivation and gen-
uine interest in receiving a high-quality education by his
students, fully assimilating the curriculum and developing
appropriate skills in mastering new knowledge.

In the conditions of the modern system of higher
pedagogical education, the development of a high-level
pedagogical competence of future primary school teachers
should take place in accordance with the principles of up-
dating the needs of professional and personal cognition,
the ratio of personal psychological properties with the
requirements put forward by the realities of the chosen
profession, the consistent construction of a priority value
system in relation to it. The features of the development of
future primary school teacher's pedagogical competence
in the system of modern university education should be
divided according to the main criteria associated with the
stages of entering the chosen profession:

— familiarisation with the specifics of the profession;
— mastering basic professional principles and competences;
— direct entry into the system of professional activity.

According to the established specialists of the mod-
ern education system, at the first introductory stage, there
is a primary development of students' pedagogical com-
petences, through the influence of a complex of specially
developed educational situations that can affect the profes-
sional orientation of the future teacher. From the point of
view of developing the professional competences necessary
for a future primary school teacher in his future activities,
of particular importance is the first year of his studies at a
pedagogical university.

An assimilation of basic professional principles and
competences takes place in the process of further study at
the university, with practical training directly in the real
conditions of secondary school. Practical development of
primary professional competences contributes to the young
teacher's adoption of a final decision on their future in the
chosen profession. Direct entry into the system of profes-
sional activity involves giving a young teacher a respon-
sibility of becoming a head teacher in a secondary school
and performing his main professional duties. At this stage,
the final development of pedagogical competence occurs,
personal and communication skills, professional skills of
presenting educational material and forming children's in-
terest in mastering it are developed to the required degree.

The features of psychological training of future pri-
mary school teachers at the stage of studying at the univer-
sity and in the process of direct performance of their work
duties when entering the profession consist in the accuracy
of the choice of methods of psychological influence intended
for the qualitative development of pedagogical university
students’ psychological stability necessary for them to work
in primary school in the future. Today, regarding the system
of modern higher pedagogical education, it is worth high-
lighting the main practical lines for the development of
psychological training of future teachers:

— the use of game role models for the development of
psychological competence;

—apractical study of theoretical methods for overcoming
stressful situations directly related to professional activity;

T. Shcherban and G. Schcherban

— training sessions on the development of psychological
stability of the future teacher.

In the process of studying at a pedagogical univer-
sity, the future teacher studies the disciplines within the
framework of the proposed training programme “Technolo-
gies of the modern education system in primary schools”,
“Theoretical foundations of special psychology and ped-
agogy’, “Theoretical foundations of education”, “Social
pedagogy”, “Pedagogical diagnostics”, etc. With the help of
consistent assimilation of the training programme for the
future teacher, the specifics of teaching in primary school
are identified, his self-awareness as a future pedagogue
and teacher is formed, skills of working with children and
consistently presenting programme material to them are
engrained. During the classes at a pedagogical university,
controversial issues of the modern system of higher peda-
gogical education are considered, answers are searched and
found that form the future teacher's system of views on the
problems of modern system of pedagogical education. The
development of pedagogical and psychological competence
of the future primary school teacher occurs both with the
use of theoretical material and with its practical develop-
ment, in which the conduct of real lessons in the process of
practical training in primary school is essential.

The psychological training of future primary school
teachers should be aimed at developing their ability not to
react to manifestations of aggression towards them, both on
the part of students and their parents. For this purpose, it is
recommended to conduct special training sessions aimed at
developing stress tolerance, which can be performed both
in the form of team tasks and in the form of an individual
approach, taking into account the personal qualities of the
student. At the same time, it is mandatory to use special
exercises that involve modelling problem situations that
may arise in the course of professional activity, with their
subsequent effective solution. The practical work in primary
schools will be of particular fundamental importance in
this context.

Pedagogical and psychological training of future
primary school teachers should include the study of child
psychology, both in terms of developing a theoretical base
and in practical ways, which should also be actively pro-
moted by practical work in primary school classes. Laying a
high-quality foundation, both pedagogical and psychologi-
cal, will contribute to the consistent development of pro-
fessional competences of the future primary school teacher,
which in the future will play a crucial role at the beginning
of independent teaching activities in primary school [5].
The knowledge and skills acquired by a student at the stage
of studying at a pedagogical university will subsequently
be sharpened in the process of daily communication with
children of primary school age, during parent meetings and
during extracurricular work, however, without a qualitative
basis obtained during training at a higher pedagogical edu-
cational institution, there can be no expectation on achiev-
ing a qualitative level in pedagogy, understanding child
psychology, and acquiring a teacher's skill in general.

A modern primary school teacher is a full member
of the educational process, in which he is assigned a largely
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decisive role. His ability to present material, establish con-
tact with children and their parents, engrain the desire to
learn and master new skills to students depends on how
they will continue to assimilate the high school programme
and continue their studies in the system of higher education
institutions [6]. In addition, the primary school teacher can
and should contribute in every possible way to the develop-
ment of children's skills in applying the acquired knowledge
in practice, in everyday situations, to develop their friend-
liness and sense of collectivity, responsibility for their be-
haviour and actions. All the skills necessary for a future
primary school teacher in his daily professional activity are
laid down at the stage of his studies at the university and
how well they will be mastered and developed largely de-
pends on his further professional activity and the quality of
knowledge and skills that he will pass on to his students later.

Primary school today is at the center of pedagogical
and scientific thought, its problems, difficulties, novelty of
tasks set by the modern education system affects almost all
segments of the population. The introduction of new teach-
ing methods in primary schools has added an important
task to the number of pedagogical tasks — early identifica-
tion and support of children's talents at the initial stage of
training, the development of special pedagogical conditions
and trajectories for such students that allow them to fully
realise their creative potential. A modern primary school
teacher should teach a child to independently set significant
tasks for him, to elementary formulate significant problems
at his own level, to learn to distinguish between what is
necessary and significant in the future, independently or-
ganise his activities and find an approach to the thoughts
and feelings of others. In other words, the primary school
teacher should not just broadcast, “transmit” knowledge to
children, but teach them to independently search for new
knowledge and effectively apply it in practice.

A primary school teacher who implements the main
educational programme of primary general education in
practice, within the framework of general education training,
must master the basics of modern concepts of nature, society,
and the technical environment; have the skills of an ad-
vanced user of information and communication technologies;
in professional training: to have key professional compe-
tences, such as professional communication, the ability to
solve professional problems, information competence. The
future primary school teacher must clearly understand the
tasks of educational philosophy, philosophical and cultural
concepts, age and pedagogical psychology, the basics of
psychology of deviant behaviour, differences in the assessment
of intellectual, moral, and volitional development parameters
of the child; the principles of organising the educational
environment, the essence of current at this point of time
pedagogical technologies and methods, such as developing,
problem-based, differentiated learning, project method,
modular pedagogical technology, technologies that allow
maintaining health and performance for a long period of
time, technology of creating a portfolio.

Today, the system of higher pedagogical education
is not always able to ensure the qualitative development of
future primary school teachers of the necessary competences,

which will further affect the quality of teaching activities in
the conditions of a modern school [7]. The development
of psychological stability and pedagogical skills of future
primary school teachers very often occurs spontaneously,
already in the conditions of independent professional
practice, so to speak, on inspiration, without purposefully
laying down these principles in the conditions of studying
at a pedagogical university. The more important is the de-
velopment and consistent implementation of special pro-
grammes for the development of psychological stability
and pedagogical skills in the existing system of university
training of future teachers, which would become a reliable
basis for all further professional activities of the teacher [8].

At the stage of training future teachers in the frame-
work of the university programme, it is necessary to actively
involve them in activities close to professional, which will
contribute to obtaining objective ideas about the realities
of modern school, the features of communication with
children in the classroom and extracurricular life, which
in general will contribute to the development of the future
teacher's positive attitude to his profession and his direct
duties [9]. Without this, it is actually impossible to get a
correct idea of the features of one's future profession and it
is impossible to imagine the difficulties that one will have to
face at different stages of teaching.

Love for children is called the main, characteristic,
and obligatory feature of primary school teachers, without
which it is impossible to talk about the possibility of achiev-
ing mastery in the profession and developing high profes-
sional skills and competences [10]. The level of psychological
stability of a future teacher is largely determined by his ability
to feel attachment to his students, treat children's mani-
festations with understanding, develop patience as one of
the most important pedagogical competences. The teacher
must see a unique personality in each child, with special
features inherent only to him, and be able to take them into
account in the learning process, during personal commu-
nication with children, during the lesson, when checking
tasks, and so on. The ultimate task of every primary school
teacher is to develop the ability to teach the student to learn,
to interest him, to notice the hidden creative potential in the
child in order to contribute to its implementation later [11].
In pedagogical practice, there are many cases when com-
petent, experienced, and responsive primary school teach-
ers noticed outstanding hidden creative opportunities in
children; teachers contributed to their development, and
as a result of which, after a significant amount of time, the
world got new, outstanding scientists, writers, actors, ath-
letes. Many of them later acknowledged that their achieve-
ments were due to their first teachers, who were able to
see their hidden abilities and push them to develop. The
developed pedagogical skills of the teacher in combination
with his psychological flair were exactly the core basis that
eventually allowed the teacher to brilliantly cope with the
tasks assigned to him [12].

For a modern primary school teacher, a very im-
portant aspect is the availability of a high level of educa-
tional and methodological support, which is necessary
both for conducting lessons within the framework of the

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 7, No. 2



mandatory school curriculum of primary education, and
the development of pedagogical skills of the teacher, the de-
velopment of his psychological stability. The development
of the ability to work with methodological material should
be formed at the stage of training in a pedagogical univer-
sity, as an integral element of the professional competence
of the future teacher [13]. Over time, this will contribute to
the development of the ability to correctly plan the educa-
tional process and extracurricular work, clearly set tasks in
the learning process, and effectively build communication
with students and their parents. In order for all such tasks
to be effectively implemented by the primary school teacher
in the future, even at the stage of his university training,
it is necessary to create all the conditions on the part of
the educational institution. In addition, students should be
constantly working to be prepared to work with children -
workshops, round tables, conferences, etc.

The realities of the modern education system impose
requirements for the personal and professional qualities of
a future primary school teacher of high benevolence, for
children in particular, attention to their urgent needs and
problems, the ability to delve into these problems and find
answers to questions of interest to the child. At the same
time, the level of pedagogical skill of the teacher should be
such that he can hold the attention of the entire class for
the necessary time, at the same time competently teaching
educational material with all the necessary accents [14]. A
modern teacher should have a literate speech and constant-
ly work to improve its level, so that it is always clearly de-
livered and understood by all students without exception.
The ability to control the attention of the entire class as a
whole and each student individually is a mandatory com-
petence of a modern primary school teacher. A high level
of psychological stability of the teacher should provide him
with the ability to maintain composure in any, even the
most difficult situations related to the behaviour of children
during the lesson, allow him not to react to the whims of
children and always complete the curriculum, being able, at
the same time, to find a common language with everyone
without exception, even with the most difficult children.
The authority of the teacher in the eyes of children should
always be kept at the highest level, otherwise students simply
will not perceive the teacher and he will not be able to teach
them anything.

The development of psychological qualities of a
teacher is of paramount importance from the point of view
of the ability to work with all parents without exception.
The teacher should be able to apply an individual, per-
sonal approach in such situations, taking into account the
individual characteristics of parents and their children.
Only in this case can various situations in the life of the
class be successfully resolved, which are both educational
in nature and related to the behaviour of children during
lessons and school breaks, as well as among themselves
outside of school. At the stage of studying at a university,
a student-centered approach to the development of peda-
gogical competence of future teachers, as well as their psy-
chological qualities, is of great importance. The individual
characteristics of each teacher contributes to the choice of
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the most effective exercises and methods of his training,
which can have the most qualitative impact at the stage of
development in the future primary school teacher of the
necessary skills and developments, both psychological and
those that are directly related to his pedagogical skills [15].

There are different opinions about the conditions
for the development of pedagogical orientation during the
training of future primary school teachers at the stage of
university training. A number of researchers believe that
special teaching methods should be used to strengthen the
psychological stability of future teachers and create compe-
tences sufficient for effective teaching. At the same time, ac-
cording to other researchers' opinion [16] on the features of
psychological and pedagogical training of future primary
school teachers, the problem of their high-quality training,
taking into account the realities of the modern education
system, can be effectively solved only with the development
and implementation of an integral system, both in educa-
tion and training of the future teacher, which involves the
use of interactive models of education. In other words, for
the full development of psychological and pedagogical
competences necessary in educational activities, a future
primary school teacher is required to actively participate
in the learning process, with independent setting of edu-
cational priorities and searching for opportunities for their
qualitative implementation [17].

Recently, in the modern system of university train-
ing of future primary school teachers, the opinion prevails
about the need to organise external influence on the edu-
cational process, in order to achieve awareness by future
teachers of the tasks assigned to them, the prestige of the
chosen profession, and its significance from the point of
view of forming children's desire to master new knowledge
and the ability to learn in general [18]. Also, in the system
of university training of primary school teachers, there is
an opinion about the need for mandatory high-quality or-
ganisation of the learning process, taking into account the
building of a clear relationship between students' educa-
tional activities and practical orientation, which provides
for taking into account all the main features of the chosen
profession. The pedagogical orientation of the future pri-
mary school teacher's personality should serve as a clear
guide to the entire training process and its development is
the main criterion for the success of the entire training as
a whole. The pedagogical orientation of the future primary
school teacher's personality is determined by understand-
ing the actual difference between the planned framework
of the school curriculum, the level of students' knowledge
with actually achieved indicators, as well as the desire to
steadily improve the level of students' knowledge with the
help of correctly and competently built training sessions
conducted in strict accordance with programme methods
and taking into account the application of purely personal
practical developments, which are a systematisation of the
teacher's personal experience [19]. The foundation of sig-
nificant pedagogical and psychological competences of the
future primary school teacher is laid directly at the stage of
learning in a higher pedagogical education institution and
the quality of teachers' work with future teachers largely
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depends on the development of their further professional
activity, the level of pedagogical skill, psychological stability,
and the overall quality of teaching in primary school [20].

CONCLUSIONS

The study of the main features of a pedagogical and psy-
chological nature related to the training of future primary
school teachers led to the following conclusions:

1. Psychological and pedagogical features of training fu-
ture primary school teachers provide for the introduction
of a comprehensive training system at the stage of peda-
gogical university education using modern development
models of both pedagogical and psychological compe-
tence. This becomes possible only if special conditions are
created in the training system, both pedagogical and psy-
chological, which provide for the practical use of modern
teaching methods. The principles of their development can
and should be used in planning of special university training
programmes in the process of training future primary
school teachers.

2. All curricula aimed at developing future primary
school teachers' mandatory psychological and pedagogical
competences in the future should be systematised and typi-
fied according to the main defining features. The qualitative
skill development of a future primary school teacher is fa-
cilitated by the direct development of basic psychological

communication techniques with students in the classroom.
This requires a consistent expansion of practice in secondary
schools, which should take place both within the frame-
work of studying the university programme, and within
the framework of productive or undergraduate practice.
This practice perfectly contributes to the development of
the main pedagogical orientation of future primary school
teachers.

3. From the point of view of psychological and pedagogi-
cal training of future primary school teachers, of particular
importance is the development of an appropriate level of
motivation to improve their own professional skills, the
development of high communication skills necessary both
during direct communication with children within the
school curriculum, and with their parents at parent meet-
ings and within the framework of extracurricular work.
Psychological competence of future teachers is directly re-
lated to the level of their motivation since it is impossible to
develop in pedagogy and increase teaching skills without
it. Properly built at the stage of training in a pedagogical
university, the motivational scheme is designed to promote
the desire of future teachers for self-improvement and con-
sistent improvement of both pedagogical skills and psycho-
logical stability in the face of possible changes in the modern
system of primary and secondary school education.
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Tetsina [ImutpiBua Illep6an, Tanna BikentiiHa lllep6an

MyxkauiBcbKuii ilep>KaBHUI yHIBEPCUTET
89600, Byn. YKropopcbka, 26, M. MykadeBo, YKpaiHa

Mcuxonoro-neparoriyHi 0co6MBOCTI NiAroTOBKU ManbyTHIX BUMTENiB
(MoyaTKOBOI LLKO/N)

AHOTaLif. AKTya/lbHICTD 3asIBI€HOI TEMAaTMKM ILbOTO HAYKOBOTO HOCHIIKEHHS OOYMOBIIOETHCS MiIBUILEHHIM
BUMOT [JO AKOCTi IITOTOBKM CYYacCHMX BYMTE/B IIOYATKOBOI IIKO/IM, AK IICMXOJIOTi4HOI, TaK i By3bKOCIELia/JbHOI,
a TaKOXX HeOOXiJHICTIO MiiBUIeHHA piBHA IXHIX IpodecillHMX KOMIETeHIilI y KOHTEKCTi IOTOYHUX 3MiH y cucTeMi
3aTa/IbHOMIKINBHOTO OCBiTH. OCHOBHOIO MeTOI Ii€l HayKOBO-AOCTIfHOI POOOTV BUCTYNAEe OO'€KTMBHMII aHami3
0COOMMBOCTEN IICUXOIOITYHOIL Ta ITearoriyHol HiiTOTOBKI MaI7[6yTHiX YYUTENIB II0YaTKOBOI LUKOJIN, 3 METOIO BUSHAYEHH I
Hali0iIb1II epEeKTVBHIIX Y Ijeif MOMEHT Jacy MeTOAMK Po¢eciitHOI MiATOTOBKY MaOy THIX yIMTEIB Y BUIMX HABYA/IBHIX
IefarorivHux 3aKknafax. IIpoBifHIM IigX0HoM y 11iil HayKOBO-ZOCTifHI po6oTi 6y/10 OENHAHHA METOMIB CUCTEMHOTO
aHaisy 0CcOOIMBOCTEN TiATOTOBKI MaI716yTHiX BUKJ/Ia/Ia4iB IIOYaTKOBOI LIKO/IM B CUCTeMi By3iBCHKOIO HaBYaHH:, 3
aQHATITUYHYM JOCTIDKEHHAM Cy4YaCHUX METOUK YOCKOHAJeHH:S IICUMXOJIOTiYHOI CTifIKOCTi MalOyTHIX Iemaroris
i po3BuUTKy IixHiX IpodeciilHUX KOMIeTeHIill. PesynpraTu, oTpuMaHi mij 4ac HayKOBO-ZOCTIZHOI poOOTH CBifyaTh
IIPO 3HAYVIMICTDb 3asBJICHOI IIPOOIeMaTNKM, HeOOXITHICTb IOLIYKY HOBMX MOXK/IMBOCTEHl CTAHOBJICHHS IearoriqHoi
MaJICTepPHOCT] Ta IICYXOJIOTiYHOI CTIIKOCTI MailOyTHIX BUMTE/IiB ITIOYaTKOBOI LIKOMY, B KOHTEKCTI TeHJEHII Cy4acHOi
CHCTEMM OCBITH i 3 TOUKM 30py IEPCIEKTYB iI NOfaIbIIOro, e(peKTUBHOTO PO3BUTKY. Pe3ynbraTu Ta BUCHOBKM 1IbOTO
HAyKOBOI'O JIOC/II/PKEHHS MAOTh iCTOTHE IIPAKTUYHE 3HAYE€HHs AK /IS YK/Ia/ladiB IIPOrpaM HaBYaHHS, 110 BiJJIIOBiIal0Th
3a HiICyMKOBY AKiCTb IpodeciliHoi MATOTOBKY Mal0yTHIX y4MTe/liB IOYaTKOBOI MIKO/IY, TaK i I BUK/IAladiB BUIINX
HaBYa/IbHUX 3aK/IafiB, SIKi IPOBOMSATH 3aHATTSA 3 IEJaroriyHol Ta ICUXOIOTiYHOI MATOTOBKY 3a3HavyeHuX (axisIis, a
TaKOXK CTY/IeHTIB IIearOriYHMX BY3iB, AKi 06pasy criellia/IbHiCTbh, IIOB'A3aHY 3 BUK/IAJaHHAM y II0YaTKOBI KO

KnouoBi cnoBa: cicrema ocBiTy, MoYaTKoOBa IIKOMA, IICMXO/IOTiYHA IiATOTOBKA MajfOy THiX BUNTEIiB, ICUXOJIOTifA OCBITH
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