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. Abstract. Knowledge of the grammar of a foreign language at the proper
. level is a necessary component of language proficiency in general, and
. therefore teachers are faced with an urgent question of how to facilitate

and accelerate the process of its assimilation. The purpose of the study

¢ is to theoretically substantiate the importance of mastering grammar for

applicants of non - linguistic institutions of higher education and analyse
the application of the proposed exercises. The methodology of the study
consists in the application of theoretical (analysis of methodological
literature on the problem of study, comparative analysis of grammatical
phenomena of English and Ukrainian languages, analysis of educational
publications on English for students of non-linguistic areas of training)
and empirical research methods (observation of the level of grammatical
competence of students; questionnaires and testing of students; an
experiment that consisted in organising and conducting experimental

¢ training to test the effectiveness of the developed set of exercises that

contribute to faster and more complete assimilation of the grammatical
component of a foreign language). Techniques and means of teaching and
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activating grammatical structures in the study of a foreign language are examined. English language textbooks for
non-linguistic institutions of higher education are analysed. The analysis of the use of exercises and internet resources
aimed at mastering and fixing the necessary grammatical rules is conducted. The results of testing the teaching of
English grammar on a communicative basis in a non-linguistic institution of higher education using professional-
oriented educational texts as the basis for exercises are presented. The position that this approach contributes to
maintaining students’ motivation, activity, and independence is justified. Research training conducted based on the
state biotechnological university confirmed the effectiveness of the proposed set of exercises in working with grammar
based on professional texts. This technology can be used by teachers-philologists in teaching grammar of any foreign
language, provided that they adapt accordingly, depending on the typical language difficulties and needs of students

Keywords: higher education; learning process; grammatical competence; communicative approach; grammatical

structures; speech exercises; grammatical skills

INTRODUCTION
In the modern era of globalisation and achievements of sci-
entific and technological progress, the role of foreign lan-
guages has substantially increased, the knowledge of which
not only provides the possibility of cross-cultural commu-
nication but is also the basis of a person’s professional com-
petence, regardless of the scope of their activity.

Modern educational standards require the training of
highly qualified personnel who can use a foreign language
both in situations of social and everyday communication
and in the process of business communication. Such crite-
ria, which should be followed by institutions of higher edu-
cation, quite often cause difficulties for students of non-lin-
guistic specialities. The greatest difficulties in the process of
teaching a foreign language to this category of applicants
for education are caused by teaching grammar. The ex-
cessively long and complex explanations of grammatical
structures by teachers, and the presentation of grammatical
material in textbooks do not arouse interest and positive
motivation among students of a non-linguistic profile (Fed-
yshyn, 2021). Therefore, teachers are faced with the ques-
tion of how to help applicants to learn a large amount of
knowledge necessary for practical language proficiency, in
a shorter period of time and with the least effort.

Understanding the definition of grammar is essential in
teaching it. Grammar is one of the three elements of a lan-
guage, next to pronunciation and vocabulary (Yang, 2023).
Linguists offer different definitions of grammar. Thus, ac-
cording to I. Antonyan and N. Popovich (2019), grammar
is one of the most important aspects of speech, due to which
oral and written communication skills are formed. Scientific
discussions always focus on the place of grammar, its role
and importance in the process of teaching foreign languages.

From the standpoint of descriptive purpose, grammar
can be divided into pedagogical, reference, and linguistic.
The pedagogical one is created for the purpose of teaching;
the reference one provides standards for language teachers
or language learners. Linguistic grammar is formed in ac-
cordance with the linguists’ understanding of grammatical
concepts (Wang, 2021). The interpretation of grammar by
English teachers has a substantial impact on its teaching.

Many methodologists have addressed the subject of the
specific features of teaching a foreign language. Researcher

O. Beskorsa (2018) analysed current trends in the devel-
opment of English language teaching methods abroad and
in Ukraine and suggested using the method of commu-
nication tasks, in which the teacher acts as a person who
ensures successful group communication during the edu-
cational process. Thus, learning is implemented through
communication. The use of this technique is also justified
in the paper by A. Paletska-Iukalo (2019), noting that pro-
ficiency in a foreign language at a sufficient level is achieved
through conscious and meaningful use of acquired knowl-
edge and skills. The author believes that the formation of
lexical competence can occur using the method of commu-
nicative tasks based on authentic works of art.

Researchers A. Boichuk et al. (2020) in their study
consider the problem of forming a foreign-language gram-
matical competence of applicants for higher education
in non-linguistic specialities. According to the authors,
grammatical competence is the ultimate goal of mastering
grammatical means of communication, which is an integral
part of foreign language competence. Methodists O. Rezu-
nova and V. Rezunova (2022) identified the essence of the
concept of “grammatical competence’, investigated effec-
tive technologies and means of its formation in students
when mastering a foreign language in a professional area in
non-linguistic institutions of higher education.

Ukrainian methodologists H. Dyvnych and N. Haid-
al (2019) considered the process of mastering practical
grammar through the use of the method of communica-
tion tasks. In their opinion, this method contains a creative
component as a necessary component, gives statements a
communicative orientation, which in turn interests stu-
dents and increases their motivation to learn and use the
language in the proposed situations. The contextual ap-
proach to grammar teaching is supported by researcher
M.A. Qureshi (2020), the author offers a technology based
on correcting errors in the text. Search, analysis, and cor-
rection of errors in the context allow learning the function
of the grammatical form, which, according to the study,
further positively affects the written speech of students.

As noted above, grammar plays an important role in
teaching English, and it is a crucial factor in the academ-
ic studies. If students master the necessary knowledge of
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grammar, they will be able to analyse complex structures
in texts and communicate effectively, which determines the
relevance of the study in connection with the strengthening
of the role of foreign languages in all aspects of human life.
Therefore, the purpose of this study is to theoretically sub-
stantiate the importance of grammar assimilation by stu-
dents of non-linguistic educational institutions; to examine
methods and means of teaching and activating grammati-
cal structures when learning a foreign language; analyse the
use of exercises and internet resources aimed at mastering
and fixing the necessary grammatical rules by students.

MATERIALS AND METHODS

The theoretical and methodological basis of the study is the
fundamental works of Ukrainian and foreign researchers
in the field of theory and methodology of teaching foreign
languages, the theory of teaching grammar of a foreign lan-
guage, the theory of exercises, and papers devoted to the
formation and support of students’ motivation to learn a
foreign language.

The following research methods were used to solve
practical problems:

« theoretical (examination and analysis of methodolog-
ical literature on the research problem, comparative analy-
sis of grammatical phenomena of English and Ukrainian
languages, analysis of updated state educational standards
of higher education and educational publications in Eng-
lish for students of non-linguistic areas of training);

« empirical (observations during classes to improve
grammatical skills, record and analyse grammatical errors;
questionnaires to check the motivation and testing of stu-
dents to assess grammatical competencies; experiment —
conducting experimental training to check the effective-
ness of the proposed set of exercises).

The research training was conducted considering in-
ternational research/survey requirements, which implies
compliance with ethical principles established by national
and international legislation and recommendations. One
of the most important international recommendations is
the Code of Ethics of Psychologists of the International
Association of Applied Psychology, IAAP (2008), which
provides general principles of ethical behaviour for psy-
chological research and other psychological activities.
This code includes such principles as consent to involve-
ment, data confidentiality, non-interference in privacy,
etc. In addition, the Law of Ukraine “On Personal Data
Protection” (2010) operates in Ukraine, which sets the re-
quirements for the collection, processing, and storage of
personal data in the course of the study. The Convention
for the Protection of Human Rights and Dignity of the Hu-
man Being with regard to the Application of Biology and
Medicine: Convention on Human Rights and Biomedicine
(1997), which sets out the principles of ethical behaviour
in research related to biology and medicine. Thus, dur-
ing the study, students’ rights were not violated; honour
and dignity were not humiliated; morals were respected;
discrimination did not occur; anonymity was preserved,
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health was not harmed, psychological characteristics, in
particular, age, etc. were considered).

Research training was conducted based on the State Bio-
technological University of Kharkiv. It was attended by first-
year students of the Faculty of Veterinary Medicine with a
total of 82 people during the 2021-2022 academic year. Four
groups were formed: two experimental groups (EG1/2) and
two control groups (CG1/2). For the accuracy of the ex-
periment and an objective assessment of the results, it was
decided to form two experimental and two control groups.

Before starting research training, first-year students
were asked to complete a questionnaire to identify interest
and motivation in learning a foreign language. At the end
of the course, students also took part in a questionnaire, the
questions of which were slightly changed and allowed them
to assess their motivation to continue learning a foreign
language. According to the curriculum, in the first year
students of the Faculty of Veterinary Medicine study the
discipline “Foreign language in professional activity”.

As an entrance test, first-year students performed a
grammar test consisting of 50 questions that determine the
level of formation of grammatical skills at the initial stage
of training. A test containing similar grammatical phenom-
ena was offered to students at the end of the course.

Teaching English grammar on a communicative basis
in a non-linguistic institution of higher education was con-
ducted using professional-oriented educational texts as the
basis for exercises. This helps maintaining students’ moti-
vation, activity, and independence. In the course of train-
ing, a set of exercises was compiled to improve grammatical
skills and develop skills based on professional texts within
the limits provided for in the programme: “From the histo-
ry of veterinary medicine”, “Famous scientists in veterinary
medicine”, “Veterinary organisations’, Veterinary speci-
alities”, “Medical supplies for veterinarians”, etc. A special
feature of the exercises included in this complex is their
communicative orientation, situativeness, and the presence
of a speech task, considering the interests and experience of
educational applicants.

Before investigating a new subject and working with
the grammatical part, the “inverted class” technology was
used. A course was used on the LMS Moodle platform to
control the assimilation of the material, which is available
on the basis of the State Biotechnological University.

During the lesson, conditions were created for the
practical application of the examined material in various
types of speech activities. Teaching grammar on a commu-
nicative basis consisted in the fact that the organisation of
the process was conducted not from theory to practice, but
from understanding the function through the practical ap-
plication of the examined phenomena in the conditions of
foreign-language communication.

RESULTS AND DISCUSSION

Mastering a foreign language is a process that consists of a
large number of components. The main thing for the teach-
er, according to the authors of this study, is to choose the
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most optimal teaching method for yourself, master it and
actively apply it in the classroom.

Most teachers admit that it is quite difficult to con-
duct classes based on only one method, so in practice,
several methods are used in different combinations. With
the emergence of a large number of new effective meth-
ods and approaches to teaching a foreign language, the
demand of society is determined, which implies an indi-
vidual approach to the student, depending on the needs,
opportunities, and time spent on mastering the language
(Shtokhman, 2020). As for lesson planning, many teach-
ers choose the conventional methodology, the key concepts
of which are explanation, practice, verification. Using this
method, the teacher can clearly organise a large number of
educational activities, during which all lexical and gram-
matical aspects of the educational textbook or programme
are covered. However, K. Bilsborough (n.d.), a British
teacher-practitioner, emphasises that while this method
perfectly meets the needs of the teacher, it is not the best
choice to meet the student’s expectations. The lexical con-
tent of classes does not quite meet the needs of educational
applicants and is almost completely dictated by the content
of the programme or textbook. Quite often, teachers adjust
the material to the needs of the group and the educational
process. On the one hand, the programme, textbook, and
expectations of students, and on the other - a variety of
methodologies and approaches with their advantages and
disadvantages. That is why teachers choose a methodolo-
gy that is primarily focused on the needs of the student.
Today, the most commonly used methods are Task-based
Learning (TBL) and Project-Based Learning (PBL). These
methods were created to implement the concept of learning
through game activities in a professional orientation, which
allows using elements of problem-solving, discussion, and
construction, which contributes to the development of in-
tegrative thinking, the ability to think independently and
creatively, with subsequent forecasting of options for solv-
ing the problem (Mezhuyeva & Yeltsova, 2017).

In foreign publications, the research on the applica-
tion of the method of communication tasks for teaching
grammar in foreign language classes can be found. Thus,
the American linguist D. Larsen-Freeman (2015) identifies
the possibility of using “focused tasks” as a component of
the method of communication tasks that encourage stu-
dents to apply certain grammatical structures to achieve
their goals. The author gives an example of modeling a sit-
uation when a student receives a card, which he must use
to send a friend to the specified place. In this case, prepo-
sitions of place and area will be useful. The researcher also
emphasises that developing exercises with a task to work
out the necessary certain grammatical structures are not
easy but performing such tasks substantially speeds up the
process of mastering grammar. The methodologist believes
that grammar has a dynamic character. In her opinion, this
is not a branch of knowledge, but a skill or process in which
students learn to use grammar thoughtfully in various
communication situations. Thus, D. Larsen-Freeman calls
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this process “grammaring’, the ability to use grammatical
structures meaningfully, accurately, and correctly to ex-
press one’s needs. As the author emphasises, form, mean-
ing, and application are the three dimensions of language
that are components of the “grammar” process.

R. Bolitho (2011) suggests using the holistic approach
to grammar training. According to the researcher, un-
derstanding how grammatical constructions function in
context contributes to the formation of a holistic view of
the language. According to proponents of this approach,
conscious work on mastering a foreign language not only
contributes to the mental development and development of
research skills of students, but also develops speech intui-
tion, leading to the action of emotional mechanisms.

Proponents of the lexical approach consider grammar
that is quite logically related to vocabulary, calling it exi-
calised grammar. The founder of this approach, M. Lew-
is (1993), is convinced that it is necessary to work with
grammatical phenomena in context. Under such condi-
tions, language and speech are considered as a single whole,
and not as separate cases of lexical and grammatical phe-
nomena. This approach allows analysing speech phenom-
ena both inductively and deductively and the context is a
source of additional language practice.

Notably, the Grammar-Translation Method (Zhou &
Niu, 2015) plays an equally important role in the training of
specialists in non-linguistic universities. Future veterinary
specialists need to have the skill of perceiving informa-
tion on professional subjects. General biological texts are
dominated by special vocabulary (terminology) and cer-
tain grammatical constructions (complex subject, complex
complement, passive voice, impersonal sentences, etc.).
Even with excellent conversational skills, it is difficult to
understand the written language of a scientific area. There-
fore, teaching a foreign language should contain a detailed
and thorough study of the grammatical system. Students
of biological specialities are willing to engage in grammar,
the specific features of their thinking allow them to per-
ceive information well in the form of tables and diagrams.
Often, applicants for education build their own system of
learning, memorising, and using language rules. This ana-
lytical approach also applies to the examination of vocabu-
lary: students build analogies, analyse the composition of a
word, and are willing to work with the dictionary. However,
spontaneous speech, both written and oral, is more difficult
for them. Usually, students try to build statements from
ready-made blocks of tokens and grammatical construc-
tions. Their accuracy in using words and rules is noticeably
higher, but this selection substantially increases the time
required to complete the task.

Based on the conducted observation and own practical
activities, it is concluded that over time, very little atten-
tion is paid to grammatical competence in foreign language
classes, since it causes the greatest difficulties for applicants
for education. Based on the experience of teaching Eng-
lish in a non-linguistic institution of higher education, it
can be noted that it is quite difficult for students to apply
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grammatical structures in situations close to real ones. That
is why they use only simple grammatical forms. The main
disadvantage of many modern methods of teaching foreign
languages to students of non-linguistic universities is the
focus on a large number of hours devoted to reading and
translating texts in a professional area, investigating profes-
sional terminology, and insufficient - to practice the cor-
rect use of grammatical forms in specific communication
situations. In other words, it is advisable to introduce tech-
nologies into the process of teaching grammar of a foreign
language that contribute to the development of commu-
nicative abilities of applicants for education at non-linguis-
tic universities.

The theoretical block of investigating grammatical
rules should not exceed the amount of training time allo-
cated for practical language development of the acquired
knowledge. Each grammar lesson should contain tasks for
speaking, listening, reading, and writing. The teacher can
change these methods depending on the targets of the les-
son, the specific features of the content of the educational
material, and the level of previous experience of the stu-
dents themselves. Therewith, it is important to regularly
alternate these methods so that the student can practice the
skills of competent sentence construction both in writing
and in the process of communication.

Learning grammar and proper speech design, recog-
nising grammatical forms in speech and writing occurs
through the formation of grammatical skills. This is one of
the most important components of speech skills of speak-
ing, listening, reading, and writing, and therefore, the main
goal of teaching grammar. The development of grammati-
cal skills can contribute to mastering the language at a high
level, which will give students in the future the opportunity
to make competent presentations, feel comfortable dur-
ing business negotiations, and communicate freely on the
phone, that is, be competitive in the labour market.

There is no ideal course that can be used in all possible
situations, but there are quite a large number of textbooks
in which a professional teacher will find the materials they
need, and in case of emergency, they can develop their own
findings. By compiling a grammar manual for the students
of non-linguistic higher education institutions or introduc-
ing grammar to the main course, authors should try to help
students navigate the basic concepts of the language, sys-
tematise knowledge, and teach them to see the main idea
associated with a large number of words, tables, models,
and diagrams. The manual or grammar block should be
aimed at developing and updating the skills of applying ba-
sic grammatical models of the English language in accord-
ance with the requirements of the foreign language train-
ing programme for students of non-linguistic specialities.
More effective assimilation of the course material and its
application in practice is facilitated by the structure of the
grammatical block, namely:

« the principle of consistent learning, in which gram-
matical material is provided according to the “from simple
to complex” principle;

» coverage of subjects that remain outside the school
curriculum, but their knowledge is necessary in language
practice since people can correctly build their own utteranc-
es using a limited set of grammatical constructions. However,
this does not guarantee that other people will not use more
complex structures in their speech, which can be a serious
obstacle to understanding the essence of the statement;

« providing exercises for the development of oral
speech skills (exercises in combination with grammatical
phenomena for expressing thoughts in oral speech).

It is on this principle that linguist teachers of the State
Biotechnological University built the grammatical block
of the course “Foreign Language (English) in professional
activity”, which fully corresponds to the curriculum of the
discipline.

When studying grammar, an extremely important
aspect is the correct application of grammatical forms in
the communication process. Communication situations,
role-playing games, discussions, presentations, and projects
ensure that grammar skills are consolidated. For the forma-
tion of grammatical competence, such types of exercises as
speech and conditional speech are used. Speech exercises
are performed mainly at the initial stage of training in the
higher education institution. They are characterised by the
absence of signs of communication, namely situativeness,
the presence of a speech task, for which they are criticised
by supporters of the communicative method. Tasks are
formal in nature and do not affect the students personal-
ity or interests in any way. For example: insert the desired
verb form, select the article/preposition, connect parts of
sentences. Such exercises are appropriate in non-linguis-
tic higher education institutions, but their volume should
not exceed 20% of all grammar exercises, and they should
be performed independently. Notably, many well-known
foreign grammar textbooks are built on this principle and
can be recommended as homework (Swan & Walter, 2003;
Murphy, 2012). Various online resources for working with
grammar are also notable: British Council: Learn Eng-
lish. (n.d.), English Grammar (n.d.), aimed at mechanical
training of grammatical phenomena. They can be used in
working with students of a non-linguistic university addi-
tionally and independently, especially if there are gaps in
knowledge. The disadvantage of these resources is the lack
of communication skills in exercises and the inability to be
controlled by the teacher.

Conditional speech exercises are effective for the for-
mation of grammatical skills, through which speech is con-
ducted in a learning environment. They bring speech clos-
er to the natural situations of native speakers. Conditional
speech exercises contain some elements of speech com-
munication, namely, they imitate speech communication
in educational settings. Examples include the following
tasks: build statements about yourself, your experience and
achievements using Present Perfect/Past Simple; describe
the competencies of a specialist in your field using modal
verbs; compose and write down a story about an outstanding
researcher in your professional field using the passive state.
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Speech exercises (also called active speech exercises)
repeat the process of communication in different types of
speech. Speech exercises fully correspond to the process
of natural communication and are used in various types
of speech activity: speaking, listening, reading, writing.
This type of exercise is the most creative and difficult for
students, it completes the entire system of exercises and
is aimed at developing speech skills. Examples of speech
exercises in non-speech higher education institutions can
be as follows: write/tell/provide safety rules in the work-
place, about your experience, academic achievements,
and plans for further training and self-development.
The main meaning of these exercises is that they are per-
formed in the learning process through communication
situations. The level of grammatical skills is determined
by monitoring their formation. Aspects of control are the
following skills: word formation; connection of lexical
units in a sentence; recognition of grammatical units; cor-
relation of grammatical units and meaning; possession of
grammatical rules; formation and construction of phras-
es; understanding, perception, awareness of grammatical
content, sentence structure, and word forms (Vovk, 2007;
Sklyarenko, 2011).

Notably, conditional speech and speech exercises re-
quire the use of the same grammatical phenomena (modal
verbs, Present Perfect/Past Simple, Passive Voice), provided
that the task is more complex. Such situational exercises re-
produce real communication situations, encourage solving
a speech problem, and express one’s own thoughts within
the framework of the mastered material.

Based on observation and practical activities, it is
concluded that it is useful and productive to apply the
grammar teaching model within the framework of a
communicative approach. Thus, one of the most effec-
tive methods of teaching English grammar to students
of non-linguistic universities is the game stimulation of
certain situations of speech communication (for exam-
ple, simulating a dialogue with colleagues, at a meeting,
when discussing some medical problem, etc.). The area of
this game can be set by the teacher using questions with
grammatical features that need to be worked out: Tell us
what did you do in the veterinary clinic yesterday. What
are you going to do after the examination of the patient
animal? (Working out the “Past Simple” and “Future Sim-
ple” topics). The situations with questions and answers
like: “What tools should you use for basic consultations?;
What tools must be used for surgical operations?; Should
you use a razor for pre-operational surgery?”

Can be simulated to practice modal verbs and consol-
idate vocabulary on the subject “Medical supplies for vets”
Considering the area of specialisation of a particular group
of students, the subjects that correspond to their academ-
ic profile can be used for discussion. For example, when
learning the degrees of adjective comparison, veterinary
students can be offered tasks: Compare cats of long-haired
and short-haired breeds; Compare the skeletal system of an
elephant and a bird, etc.

Degtiarova et al.

A useful experience for students of non-linguistic high-
er education institutions will be not only dialogical commu-
nication but also building a detailed monologue statement
on a subject that corresponds to the area of specialisation.
For example, for veterinary students, the following sub-
jects can be offered for discussion: the Future of the Vet-
erinary Profession; The Veterinary Profession in Ukraine;
British, American, and Ukrainian Veterinary Schools.

This approach to teaching a foreign language is called
professionally oriented, and its main task is to form stu-
dents’ professional competencies. The main advantage of
this approach to teaching a foreign language is that students
immediately apply their knowledge of grammatical forms
of speech in specific communication situations. Students of
non-linguistic educational institutions do not need to delve
into the linguistic subtleties and historical features of cer-
tain grammatical forms, for them the main task is to gain
language experience that will help them correctly compose
sentences in the communication process. In other words,
the key factor of effective teaching of grammar of a foreign
language to students of non-linguistic institutions of higher
education is the acquisition of grammatical skills, namely:
the ability of the speaker to choose a model that is adequate
for the language task and formalise it in accordance with
the norms of a foreign language.

Grammatical errors that occur in students when con-
ducting a dialogue in a foreign language should be cor-
rected and explained immediately after they are made. An
absolute benefit for students in this situation is a more re-
laxed format for investigating the grammatical features of a
foreign language, and for the teacher, the main advantage
of this method of teaching is that they can clearly see which
aspects of grammar cause students the greatest difficulties,
and accordingly pay attention to working out exactly the
problematic moments.

The analysis of textbooks and manuals on the English
language for non-linguistic universities allowed conclud-
ing the following. Grammatical material in most textbooks
has little to do with lexical material and texts, exercises do
not always relate to subjects and problems, situations, and
speech tasks of educational communication, and are more
of a speech type of exercise. Grammar exercises are aimed
at working out the form of a grammatical phenomenon and
do not reach the level of their use in speech, do not stimu-
late students to real communication. This suggests that the
functional approach is not reflected when working on the
grammatical side of a foreign language.

It is proposed to use a professional-oriented educa-
tional text as a basis for exercises to solve the problem of
improving grammatical skills and developing skills. The
advantage of using professional-oriented texts is that they
are interesting and informative for future specialists in a
particular field, which positively affects the motivation of
students. Such texts are communicative, and based on the
speech task, they encourage students to express their own
attitude, opinion, and position. They are functional because
they reflect the function of a grammatical phenomenon in a
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particular situation. Based on professional-oriented train-
ing texts, it is possible to build a set of exercises that will
meet the requirements of communication of the concept
of “professional-oriented training text’, meaning that at the
initial stage, it will be adapted in complexity to the audi-
ence, and in the future, it is possible to use authentic texts.

The task of translating texts from their native lan-
guage into a foreign language is a fairly effective method
of teaching the grammar of a foreign language to students
of non-linguistic universities. It is a mistake to assume that
such exercises should be used when working only with
students of language specialities because competent and
high-quality translation skills are important in any field of
professional activity. The translation process helps students
better understand the specific features of grammatical
forms of a foreign language in comparison with Ukraini-
an. Moreover, it is advisable to analyse such tasks during
academic hours and through a collective discussion of the
details of using the necessary grammatical forms.

As the practice of teaching a foreign language shows,
many students make mistakes during translation when try-
ing to use the same grammatical tools in a foreign language
as in Ukrainian. For example, the phrase “Tyt Hema mpo mo
ropoputy’ is translated by many students, starting with the

word “Here”. Repeated attempts to translate from Ukrain-
ian to English will help students understand the details of
grammatical forms of a foreign language and immediately
build correct phrases like “There is nothing to talk about”.

The results of the research training confirmed that the
developed system of teaching English grammar in non-lin-
guistic higher education institutions, containing the tech-
nology of the “inverted class” in LMS Moodle, a set of ex-
ercises based on professional texts, is an effective way to
improve the level of grammar and English in general. It is
worth emphasising that the attitude of students to learn-
ing English and grammar has also changed, which is quite
understandable. Applicants for education do not learn in-
dividual rules and do not perform separate grammar ex-
ercises. All tasks are related to the subject and problem of
the lesson, its lexical content, where grammatical skills are
simultaneously improved. Initially, grammar for most stu-
dents meant memorising a large number of rules and ex-
ceptions, performing monotonous exercises, which in fact
turned out to be a mistake.

The results of the incoming and final questionnaires
are shown in Table 1.

The results of the research training are presented in
Table 2.

Table 1. Results of incoming and final questionnaires

Entrance survey to identify

Group, number of people interest and motivation in learning
a foreign language, %

Final survey to identify interest
and motivation in learning a
foreign language, %

Indicators of increasing
the level of motivation, %

EG1(21) 15 60 45
EG2(21) 20 55 35
CG1(20) 20 40 20
CG2(20) 15 35 20

Table 2. Results of research training

Group, number Input testing of the level of

Final testing of the level of

Indicators of increasing the

level of proficiency in the

of people grammar skill formation, % grammar skill formation, % grammatical side of speech %
EG1(21) 38 72 34
EG2(21) 41 70 29
CG 1 (20) 40 55 15
CG2(20) 37 54 17

Analysis of the results of experimental training al-
lows stating that the level of proficiency in the grammati-
cal side of a foreign language in students of experimental
groups (EG 1/2) is noticeably higher than in students of
control groups (CG 1/2). It can be assumed that the im-
provement of 34% and 29% in EG 1 and EG 2 is not a sub-
stantial increase, but the survey of students at the end of
the course in experimental groups showed an increase in
interest in learning English, and, accordingly, motivation
by 45% and 35%, which is the key to successful language
acquisition in the future.

An analysis of the literature has shown that various
studies on teaching grammar to students of non-linguis-
tic educational institutions are being conducted in the

world, but no similar or tangential experiments have
been conducted. However, the paper by U. Kirn and I.A.
Baig (2021), who conducted their study in a similar way,
is notable. The purpose of their study was to identify the
effectiveness of the communicative approach to language
teaching and the method of grammatical translation on
the success of students in English grammar in the context
of teaching English professionally. Students were also di-
vided into experimental and control groups. The experi-
mental group was taught using the communicative meth-
od of teaching a foreign language, while the control group
was taught using the grammatical translation method. The
results of the study showed that students who studied us-
ing the communicative method showed better results.
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The indicators obtained as a result of this study in-
dicate the effectiveness of the system of work to improve
grammatical skills. In the future, it is planned to adapt/de-
velop a set of exercises depending on the level of foreign
language proficiency of applicants and individualise the
learning process.

CONCLUSIONS

The theoretical and practical solution to the problem
was established and presented in the following main
conclusions. Teaching grammar of a foreign language in
non-linguistic higher education institutions involves im-
proving grammatical skills with the possibility of correct-
ing and developing skills, the stage of formation of which
was completed in the school curriculum. When learning
grammar, the assimilation of form and function should
occur simultaneously. The most effective exercises when
working with grammatical material in non-linguistic
higher education institutions are conditional speech and
speech exercises that encourage the expression of one’s
own standpoint, motivate professional communication.
Speech exercises take place in the educational process, but
their scope is limited.

Analysis of English language textbooks for non-lin-
guistic universities has shown that grammar teaching is
practically unrelated to the lexical side of the language. The

Degtiarova et al.

use of professional-oriented educational texts to improve
grammar skills and develop language skills allows achiev-
ing effective results in teaching both grammar and vocabu-
lary and has a positive effect on students’ motivation.

Research training conducted based on the State Bio-
technological University confirmed the effectiveness of
the proposed set of exercises when working with grammar
based on professional texts. This technology can be used in
teaching grammar of any foreign language, provided that it
is adapted accordingly, depending on the typical language
difficulties and needs of students.

The main models of teaching grammar and the types
of activities that are most often used by teachers in foreign
language classes were analysed, which provides a research
base for further study of teaching English grammar.

The authors of this study see further prospects for the
research in the development of a textbook with cognitive
texts of professional orientation to improve grammatical
skills and develop language skills, a set of exercises for stu-
dents of various fields of training.
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0co6nMBOCTi BUKNaAaHHA rPaMaTHKK o
Ha 3aHATTAX 3 iHO3@MHOI MOBM B HEMOBHMX 3aK/laiax BULLLOI OCBITH

AHoTalif. 3HaHHA IpaMaTVKY iHO3eMHOI MOBY Ha Ha/IeKHOMY PiBHI — HeoOXiJHa CKTaZloBa YacTUHA BOTIOJIHHA MOBOIO
3arajioM, a TOMy Ilepefi BUK/IaJjadaMi [I0CTa€ aKTya/JbHe MUTAHHSA, y AKUI CIOCIO IOJIeTUTH Ta IPUCKOPUTHU IIPOLieC
ii 3acBo€HHA. MeTa CTaTTi — TEOPeTNYHO OOIPYHTYBATU BaXK/IMBICTb 3aCBOEHHA IPaMaTUKY /11 300yBayiB HEMOBHIX
3aK/IajiB BUIIOI OCBITY, @ TAKOXX IIPOAHAIi3yBaTy 3aCTOCYBaHHA 3alIpOIIOHOBAHMX BIIpaB. MeTozonoris po6oTy nojirae
B 3aCTOCYBaHHI TeopeTMYHUX (aHa/lTi3 MeTOAWYHOI jTepaTypyu 3 IpoOIeMH HOCTIIKeHHS, IOPIiBHANbHUI aHai3
IPAaMaTMYHUX SABUIL AHIVIICHKOIL VI YKPAlHChKOI MOB, aHajli3 HaBYa/bHUX BUJAHD 3 AHIVIIICHKOI MOBM IS CTYNEHTIB
HEMOBHIIX HAaIIPAMIB IATOTOBKY) Ta eMIIIPUYHNX HAYKOBO-JOCILTHNX METOAIB (CIIOCTepe)keHHA 3a piBHEM IpaMaTUYHO]
KOMITETEHTHOCTI CTY/IEHTiB; aHKETYBaHHA 11 TECTYBAaHHA CTY[IEHTIB; €KCIEPUMEHT, AKMUI IIOJAraB B OpraHisamii Ta
IIPOBeleHHI JOCIIiJHO-eKCIIepMEHTaIbHOTO HaBYaHHA 3 METOIO IepeBipKu e(eKTMBHOCTI po3po0IeHOr0 KOMIUIEKCY
BIIpaB, fKi CIPUAIOTb OUIBII MIBUAKOMY Ta LITICHOMY 3aCBOEHHIO I'PaMaTMYHOIO CKIaJHMKA iHO3eMHOI MOBM).
Hocrnmimpkeno npuitoMn Ta 3aco6y HaBYaHHA i akTMBi3anil rpaMaTUYHUX CTPYKTYP IIiJ Yac BUBYEHHA iHO3eMHOI MOBU.
IIpoananizoBaHo HaBYa/lIbHi MOCIOHMKM 3 aHIVIIICHKOI MOBM [I/IsI HEMOBHMX 3aKJ/Iaj[iB BUILOI OCBIiTH. IIpoBeneno aHanis
3aCTOCYBaHH:A BIIPaB Ta iHTePHET-PeCypciB, CIPAMOBAaHUX Ha 3aCBOEHHA Ta 3aKPill/IeHHA HEOOXiTHUX IpaMaTHYHMX
npaBul. IIpencraBieHo pesynbraTtu anpoOanil HaBYaHHA IpaMaTHLi aHIIICbKOI MOBYM Ha KOMYHIKaTUBHIi/I OCHOBi B
HEMOBHOMY 3aK/Iafli BUIIOI OCBiTI 3 BUKOPUCTAHHAM HaBYa/IbHUX TEKCTIiB IpoQeciiTHOI CIIPAMOBaHOCTI K OCHOBY /L1
BrpaB. OGIPYHTOBaHO O3MUIIiI0, IIO TAKWUII MifIXiJ| CIIpUAE MATPUMII MOTVBALl, aKTMBHOCT] i1 CAMOCTIIIHOCTI CTyHEHTiB.
Hocrnmigxe HaByaHHA, MpoBefeHe Ha 6asi [ep>kaBHOro 6i0T€XHOJIOTiYHOTO yHIBepCHUTETY, MifTBEpPAUIO eQeKTUBHICTD
3aIIPOIIOHOBAHOIO KOMIUIEKCY BIIPaB y poOOTi 3 IpaMaTHKOIO Ha OCHOBi TeKCTiB mpodeciitHoi cnpsamoBanocti. 1o
TEXHOJIOTiI0 MOXKYTb BUKOPUCTATH BUK/Iafiadi-isonorn B HaBYaHHI IpaMaTUKM Oyb-sAKOi iHO3eMHOI MOBU 3a YMOBU
BifIIOBifHOI afjanrTanii 3a/Ie)KHO Bifi TUIIOBYX MOBHMX TPYZHOLIIB i HOTped cTyHeHTiB

KnioyoBi cnoea: Buija 0CBiTa; IpoleC HABYaHHHA; IpaMaTWYHa KOMIIETEHTHICTh; KOMYHIKaTMBHMII MifIXiJ; TpaMaTU4Hi
CTPYKTYPM; MOBJIEHHEBI BIIPaB); TPAMATUYHI HABMYKI
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