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deal in this paper with motif of pain and loss via two literary works for children available in Slovak translation, which have so called minimalist
character. These are the text by German author and illustrator Wolf Erlbruch (Duck, Death and Tulip) and literary text by Norwegian writer Jostein
Gaarder (Anton and Jonatan). In understanding of minimalism in our contribution we follow Zuzana Stanislavova (2013), who considers it to be
a specific style of writing, which achieves maximum effect via usage of minimal expressive means. Both analysed artistic texts are characterised by
simple vocabulary, poor usage of adjectives, use of factual appellatives, low figurativeness of language, reduced frequency of hyperbole and metaphor,
simple sentence structure with shorter extend and focus on commonplace, here and now and trivial topics. Story in both texts is not much developed and
narration is characterised by reduction of motifs, condensation and elliptic verbal utterances, which in this way opens larger space for expressive
illustration and whole visual effect of the book. In artistic space of minimalist texts by W. Erlbruch and J. Gaarder there is a main character, who copes
with the fact of death or he/she is the object of dying. In spite of the fact, that in these two texts there are different author’s strategies of capturing of the
motifs (which are analysed in more detail in our paper), both small books are in their outcome an artistic portrayal of overcoming the reader’s
expectations, because they deviate from the scheme of happy ending. This minimalist artistic figurativeness of the motifs of pain and loss can outline the
way for children in early age, how to cope with the pain caused by the death of a close person and how to make this difficult period of mourning less
painful.
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Y emammi 30cepedoicyemvcs yeaca na npobremi memamuxy OumsHol iimepamypu, po3enaoaemvcs MOmMue 000 ma empamu uepe3 06d
JimepamypHi meopu 0ns oimeti, OOCMYNHI 8 CI08AYLKOMY NePeKIadl, SKi Marmy Max 36anull MiHiMaricmevkuil xapaxmep. Lle mexem Hiveybkoeo
asmopa ma imocmpamopa Bonwgha Epnbpyxa ma nimepamypruil mexcm Hopee3vkoi nucvmerHuyi Jrcocmuna Iaapoepa (Aumona ma
Jwconamana). Y posyminni minimanizmy asmop tide 3a 3yzanoro Cmatnicnasosoro (2013), saxa ésadxcac ye cneyughiunum cmunem HanucauHs, AKuil
00Cs2a€  MAKCUMATBHO20 eheKmy 3a OONOMO200 BUKOPUCHIAHHA MIHIMATbHUX 6UpasHux 3acodie. O6uoea anamizo8ami XyOOodiCHi meKcmu
XApaxmepusyromvcsa NPOCIUM CIOBHUKOM, SHUMCEHHAM Yacmomu 2inepoon ma memagopu, npocmor CMpYKmypor pedeHHs. Ilcmopia 6 060x
meKxcmax He OyJice pO36UHEHd, [ PO3NOGIOb XAPAKMEPUIVEMbCA 3MEHUEHHAM MOMUSIS, KOHOEHCAyielo ma  elinmudHuUMU  6epoanbHuMU
BUCTIOBTIIOBAHHSIMU, WO MAKUM YUHOM GIOKPUBAE OLIbUULL NPOCID OJIs 6UPA3HOT LIIOCMpayii ma 6cb020 izyanbHo20 eghekmy kHueu. Hessancarouu na
me, wo 8 yux 060X MeKCmaAx € Pi3Hi aBMOpPCuKi cmpameeii 3axXonsieHHs. MOmMuele (ki OLbuL OOKIAOHO NPOAHAWII306AHI 8 HAWIl pobomi), 0buosi
HeBEUKI KHUU 8 IXHbOMY RIOCYMKY € XYOOHCHbOK KAPMUHOIO NOOONAHHS OUIKYBAHHSA YUMAUd, OCKUIbKU GOHU GIOXUTTIOMbCS 610 CXeMU WACTUBO20
3aKIHYEHHL.
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GOALS AND TECHNIQUES FOR TEACHING SPEAKING

The article is devoted to the analysis of the formation of speaking skills through the use of special communication techniques in English lessons.
The article describes the principles and ways of developing speaking skills, as well as substantiates the method of using communication techniques, in
particular, such as discussion, role-playing, improvisation and debate. In the process of research it was revealed that communicative activities
contribute to the formation of speaking skills.
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Urgency of the problem. Many language learners regard
speaking ability as the measure of knowing a language. These learners
define fluency as the ability to converse with others, much more than the
ability to read, write, or comprehend oral language. They regard speaking
as the most important skill they can acquire, and they assess their progress
in terms of their accomplishments in spoken communication.

Language learners need to recognize that speaking involves
three areas of knowledge:

— mechanics (pronunciation, grammar, and vocabulary): Using
the right words in the right order with the correct pronunciation;

— functions (transaction and interaction): Knowing when
clarity of message is essential (transaction/information exchange) and
when precise understanding is not required (interaction/relationship
building);

— social and cultural rules and norms (turn-taking, rate of
speech, length of pauses between speakers, relative roles of participants):
Understanding how to take into account who is speaking to whom, in
what circumstances, about what, and for what reason.

In the communicative model of language teaching, instructors
help their students develop this body of knowledge by providing
authentic practice that prepares students for real-life communication
situations. They help their students develop the ability to produce
grammatically correct, logically connected sentences that are appropriate
to specific contexts, and to do so using acceptable (that is,
comprehensible) pronunciation.

Analysis of recent research and publications. Problems of
the teaching speaking became the object of research of such scientists as
H. Laswel, Spiridovskii O.V., M. Sirivlja, A. Maslow’s.

Goal setting. The goal of teaching speaking skills is
communicative efficiency. Learners should be able to make themselves
understood, using their current proficiency to the fullest. They should try
to avoid confusion in the message due to faulty pronunciation, grammar,
or vocabulary, and to observe the social and cultural rules that apply in
each communication situation.

Results of investigation. To help students develop
communicative efficiency in speaking, instructors can use a balanced
activities approach that combines language input, structured output, and
communicative output.

Language input comes in the form of teacher talk, listening
activities, reading passages, and the language heard and read outside of
class. It gives learners the material they need to begin producing language
themselves.

Language input may be content oriented or form oriented.
Content-oriented input focuses on information, whether it is a simple
weather report or an extended lecture on an academic topic. Content-
oriented input may also include descriptions of learning strategies and
examples of their use.

Form-oriented input focuses on ways of using the language:
guidance from the teacher or another source on vocabulary,
pronunciation, and grammar (linguistic competence); appropriate things
to say in specific contexts (discourse competence); expectations for rate
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of speech, pause length, turn-taking, and other social aspects of language
use (sociolinguistic competence); and explicit instruction in phrases to use
to ask for clarification and repair miscommunication (Strategic
competence).

In the presentation part of a lesson, an instructor combines
content-oriented and form-oriented input. The amount of input that is
actually provided in the target language depends on students' listening
proficiency and also on the situation. For students at lower levels, or in
situations where a quick explanation on a grammar topic is needed, an
explanation in English may be more appropriate than one in the target
language.

Structured output focuses on correct form. In structured output,
students may have options for responses, but all of the options require
them to use the specific form or structure that the teacher has just
introduced.

Structured output is designed to make learners comfortable
producing specific language items recently introduced, sometimes in
combination with previously learned items. Instructors often use
structured output exercises as a transition between the presentation stage
and the practice stage of a lesson plan. textbook exercises also often make
good structured output practice activities.

In communicative output, the learners' main purpose is to
complete a task, such as obtaining information, developing a travel plan,
or creating a video. To complete the task, they may use the language that
the instructor has just presented, but they also may draw on any other
vocabulary, grammar, and communication strategies that they know. In
communicative output activities, the criterion of success is whether the
learner gets the message across. Accuracy is not a consideration unless
the lack of it interferes with the message.

In everyday communication, spoken exchanges take place
because there is some sort of information gap between the participants.
Communicative output activities involve a similar real information gap.
In order to complete the task, students must reduce or eliminate the
information gap. In these activities, language is a tool, not an end in itself.

In a balanced activities approach, the teacher uses a variety of
activities from these different categories of input and output. Learners at
all proficiency levels, including beginners, benefit from this variety; it is
more motivating, and it is also more likely to result in effective language
learning.

Students often think that the ability to speak a language is the
product of language learning, but speaking is also a crucial part of the
language learning process. Effective instructors teach students speaking
strategies -- using minimal responses, recognizing scripts, and using
language to talk about language -- that they can use to help themselves
expand their knowledge of the language and their confidence in using it.
These instructors help students learn to speak so that the students can use
speaking to learn.

Language learners who lack confidence in their ability to
participate successfully in oral interaction often listen in silence while
others do the talking. One way to encourage such learners to begin to
participate is to help them build up a stock of minimal responses that they
can use in different types of exchanges. Such responses can be especially
useful for beginners.

Minimal responses are predictable, often idiomatic phrases that
conversation participants use to indicate understanding, agreement, doubt,
and other responses to what another speaker is saying. Having a stock of
such responses enables a learner to focus on what the other participant is
saying, without having to simultaneously plan a response.

Some communication situations are associated with a
predictable set of spoken exchanges -- a script. Greetings, apologies,
compliments, invitations, and other functions that are influenced by social
and cultural norms often follow patterns or scripts. So do the transactional
exchanges involved in activities such as obtaining information and
making a purchase. In these scripts, the relationship between a speaker's
turn and the one that follows it can often be anticipated.

Instructors can help students develop speaking ability by
making them aware of the scripts for different situations so that they can
predict what they will hear and what they will need to say in response.

Through interactive activities, instructors can give students practice in
managing and varying the language that different scripts contain.

Language learners are often too embarrassed or shy to say
anything when they do not understand another speaker or when they
realize that a conversation partner has not understood them. Instructors
can help students overcome this reticence by assuring them that
misunderstanding and the need for clarification can occur in any type of
interaction, whatever the participants' language skill levels. Instructors can
also give students strategies and phrases to use for clarification and
comprehension check.

By encouraging students to use clarification phrases in class
when misunderstanding occurs, and by responding positively when they
do, instructors can create an authentic practice environment within the
classroom itself. As they develop control of various clarification
strategies, students will gain confidence in their ability to manage the
various communication situations that they may encounter outside the
classroom.

Traditional classroom speaking practice often takes the form of
drills in which one person asks a question and another gives an answer.
The question and the answer are structured and predictable, and often
there is only one correct, predetermined answer. The purpose of asking
and answering the question is to demonstrate the ability to ask and answer
the question.

In contrast, the purpose of real communication is to
accomplish a task, such as conveying a telephone message, obtaining
information, or expressing an opinion. In real communication,
participants must manage uncertainty about what the other person will
say. Authentic communication involves an information gap; each
participant has information that the other does not have. In addition, to
achieve their purpose, participants may have to clarify their meaning or
ask for confirmation of their own understanding.

To create classroom speaking activities that will develop
communicative competence, instructors need to incorporate a purpose
and an information gap and allow for multiple forms of expression.
However, quantity alone will not necessarily produce competent
speakers. Instructors need to combine structured output activities, which
allow for error correction and increased accuracy, with communicative
output activities that give students opportunities to practice language use
more freely.

Two common Kkinds of structured output activities
are information gap and jigsaw activities. In both these types of activities,
students complete a task by obtaining missing information, a feature the
activities have in common with real communication. However,
information gap and jigsaw activities also set up practice on specific items
of language. In this respect they are more like drills than like
communication.

Information Gap Activities:

—filling the gaps in a schedule or timetable: Partner A holds an
airline timetable with some of the arrival and departure times missing.
Partner B has the same timetable but with different blank spaces. The two
partners are not permitted to see each other's timetables and must fill in
the blanks by asking each other appropriate questions. The features of
language that are practiced would include questions beginning with
"when" or "at what time." Answers would be limited mostly to time
expressions like "at 8:15" or "at ten in the evening.";

— completing the picture: The two partners have similar
pictures, each with different missing details, and they cooperate to find all
the missing details. In another variation, no items are missing, but similar
items differ in appearance. For example, in one picture, a man walking
along the street may be wearing an overcoat, while in the other the man is
wearing a jacket. The features of grammar and vocabulary that are
practiced are determined by the content of the pictures and the items that
are missing or different. Differences in the activities depicted lead to
practice of different verbs. Differences in number, size, and shape lead to
adjective practice. Differing locations would probably be described with
prepositional phrases.

These activities may be set up so that the partners must practice
more than just grammatical and lexical features. For example, the
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timetable activity gains a social dimension when one partner assumes the
role of a student trying to make an appointment with a partner who takes
the role of a professor. Each partner has pages from an appointment book
in which certain dates and times are already filled in and other times are
still available for an appointment. Of course, the open times don't match
exactly, so there must be some polite negotiation to arrive at a mutually
convenient time for a meeting or a conference.

Jigsaw activities are more elaborate information gap activities
that can be done with several partners. In a jigsaw activity, each partner
has one or a few pieces of the "puzzle," and the partners must cooperate
to fit all the pieces into a whole picture. The puzzle piece may take one of
several forms. It may be one panel from a comic strip or one photo from a
set that tells a story. It may be one sentence from a written narrative. It
may be a tape recording of a conversation, in which case no two partners
hear exactly the same conversation.

In one fairly simple jigsaw activity, students work in groups of
four. Each student in the group receives one panel from a comic strip.
Partners may not show each other their panels. Together the four panels
present this narrative: a man takes a container of ice cream from the
freezer; he serves himself several scoops of ice cream; he sits in front of
the TV eating his ice cream; he returns with the empty bowl to the
kitchen and finds that he left the container of ice cream, now melting, on
the kitchen counter. These pictures have a clear narrative line and the
partners are not likely to disagree about the appropriate sequencing. You
can make the task more demanding, however, by using pictures that lend
themselves to alternative sequences, so that the partners have to negotiate
among themselves to agree on a satisfactory sequence.

More elaborate jigsaws may proceed in two stages. Students
first work in input groups (groups A, B, C, and D) to receive information.

Each group receives a different part of the total information for the task.
Students then reorganize into groups of four with one student each from
A, B, C, and D, and use the information they received to complete the
task. Such an organization could be used, for example, when the input is
given in the form of a tape recording. Groups A, B, C, and D each hear a
different recording of a short news bulletin. The four recordings all
contain the same general information, but each has one or more details
that the others do not. In the second stage, students reconstruct the
complete story by comparing the four versions.

With information gap and jigsaw activities, instructors need to
be conscious of the language demands they place on their students. If an
activity calls for language your students have not already practiced, you
can brainstorm with them when setting up the activity to preview the
language they will need, eliciting what they already know and
supplementing what they are able to produce themselves.

Structured output activities can form an effective bridge
between instructor modeling and communicative output because they are
partly authentic and partly artificial. Like authentic communication, they
feature information gaps that must be bridged for successful completion
of the task. However, where authentic communication allows speakers to
use all of the language they know, structured output activities lead
students to practice specific features of language and to practice only in
brief sentences, not in extended discourse. Also, structured output
situations are contrived and more like games than real communication,
and the participants' social roles are irrelevant to the performance of the
activity. This structure controls the number of variables that students must
deal with when they are first exposed to new material. As they become
comfortable, they can move on to true communicative output activities
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Cmambs nocesueHa anaiusy npouecca qbop,uupoganuﬂ HABBIKOB 2060pEHUsL nymem UCNOIb306AHUA CNeYUATIbHbIX KOMMYHUKANMUBHbIX
MEeXHUK Ha ypoKax aHeMuICcKo20 s13bIKa. B cmamve onucwviearomest NpUHYUnsl U nymu (])op,wupaeaﬂuﬂ HABLIKOB 2OB0PEHUSL, d mAaKaice 000CHOBbIBACMCSL
MEMOOUKA UCNONb306AHLS KOMMYHUKAMUBHbIX MEXHUK, 6 YACMHOCmU maKux, KaxK ducxyccwz, poiesas uepa, umnposuzayusi u oebamvi. B npoyecce
UCCne008anst BblSIGIIEHO, YMO KOMMYHUKAMUGHblEe 6UOBL OCSIMETLHOCU cnoco6cm@/iom d)op/wupoeaﬂuio HABbLIKOB cO60PEHUAI.

Knrouesvie cnosa: 06)/’-{61‘[“6 2C0BOPEHUIO, KOMMYHUKAMUBHASL KOMNEMEHYUS, HABbIKU cO60PEHUS, KOMMYHUKAMUBGHAS cpynna, NpuHyunbl

06y1t€HM}l 20B0PEHUIO,; KOMMYHUKAMUBHblE MEXHUKU.

Cmamms npucesiuena ananisy npoyecy Qopmy8aHHs HABUHOK 2080PIHHA ULIAXOM GUKOPUCAHHS CREYianbHUX KOMYHIKAMUBHUX MEXHIK HA

YPOKAX aH2IilicbKol Mosu. Y cmammi onucyiomvcs npunyuni i Wisxu (OpMyBaHHs HABUUOK 2080PIHHSA, d MAKOXC OOTPYHMOBYEMbC MEMOOUKA
BUKOPUCIAHHSL KOMYHIKAMUGHUX MEXHIK, 30KpemMa Makux, K OUCKYCisl, ponbosa 2pa, iMnposizayis i debamu. Y npoyeci 00CHiodiceH s UABIEHO, WO
KOMYHIKAMUSHE 6UOU OLSIbHOCII CIPUSIIOMb (OPMYSAHHIO HABUHOK 2080piHHs. Kooicen 3 yux 8udie MOGIEHHEBOT OIIbHOCII MA€E €801 0COOMUBOCMI
opmyeanns. T'onosna mema HaguamHs iHO3eMHOL MOBU NOIAAE Y (POPMYSaAHI 6 YUHIE KOMYHIKAMUBHOL KoMnemenyii, 6azolo sKoi' € KOMYHIKAmueHi
VMIHHSI, CQOPMOBAHI HA OCHOBI MOGHUX 3HAHb | HAGUYOK. Moenennesa Komnemenyisi Nosi2ac 8 0BONOOIHHI HOMUPMA GUOAMU GMIHb. AYOIlOBAHHS,
2060piHHA, YUMAHHA ma nuceMo. 1060piHHA - YCHULL NPOOYKIMUGHULL 6UO MOBIEHHEBOL OLLTbHOCHI, SKULL MOdce Oymu ni02omoeneHuM i
HeniocomoaneHum. AyOito8aHHs - YCHUIL peyenmueHUull 6U0 MOBIEHHEBOT OismbHocmi. Yumanns - NUCLMOBULL PeyenmueHUll 8U0 MOBIEHHEBOT
OIALHOCI, SIKULL 6KTIOYAE MEXHIKY YUMAHHS I PO3YMIHHS M020, Wo yumaemvcst. Tlucomo - nucemuutl npoOyKmMuHULL 8U0 MOBIEHHEBOT OIIbHOCHI,
saxutl eucmynae 3acobom Haguauus. Komywikamugra Komnemenyis po3ensoacmvcs K 30amHiCb 30IUCHIO8AmMU MOGIIEHHERY OISIbHICHIb yepe3
peanizayio KOMYHIKAMUGHOI, MOGIEHHEBOT NOBEOIHKU HA OCHOBI (POHONOSIYHUX, NEKCUKO-SDAMATNUYHUX, COYIONOTYHUX | KPAIHOSHABYUX 3HAHbL M
HABUUOK GIONOBIOHO 00 DI3HOMAMIMHUX 3a60aHb | cumyayii cniikyeants. Memowo HaguanHs aH2IOMOGHO20 2060pDiHHA VHMIE € (DOPMYBAHHS.
npoeciiino cnpsimoanoi komynikamusnoi komnemenyii. CKiaoo6oro 4acmuHoio KOMyHIKamueHoi komnemenyii ¢ iexcuyna komnemenyisi. Cyyachi
MemOOUUHi QOCTIONCEHHS BKA3VIOMb HA MONCTUBOCT HOBUX OCGIMHIX MEXHONORIN T Memoois, AKI CliO0 GUKOPUCIOBY8aAmL Y PYCi KOMYHIKATMUBHO20
Memody Haguanus. TIposionutl npunyun KOMyHIKAMUGHO20 MemoOy HAGUAHHS - HAGUAHMHS ) KOJEKMUGI | Yepe3 KONeKmus - 3a0e3neqye akmueHy
MOGTIEHHEBY 83AEMOOIIO BCIX VYACHUKIB HABUATLHO20 NPoYecy, MOOMO THMEPAKMUBHICTIb.

Kniouogi cnoea: nasuanms 2080piHHIO; KOMYHIKAMUGHA KOMNEMEHYIs, HABUYKU 20GOPIHHS, KOMYHIKAMUBHA ZPYNA; NPUHYUNU HABUAHHS
20BODIHHIO; KOMYHIKAMUGHULL MEMOO, KOMYHIKAMUBHI MeXHIKU, IHMEPAKIMUGHICHb.
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