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Abstract. The paper considers the features of applying the project
. method as the latest pedagogical technology in the process of developing
. English grammar skills in students of philological specialities. The relevance

of the study is conditioned by the need to find an effective methodology

for implementing video projects (a type of project method) in teachers’
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universities. The purpose of the study is to find out the effectiveness of
using video project technology to improve the grammatical competence
of philology students. In the course of the study, the method of critical analysis
of literature was applied to investigate the goals, methods, and means of

project technology and to formulate the conclusions; the method of scientific

observation of the educational process contributed to the direct observation of
students’ activities; the method of studying and generalising the experience of

teachers revealed methodological techniques and methods in the development

of proper grammar skills of students; the questionnaire method helped to
establish the level of knowledge of students about the ways of learning and

. teaching a foreign language; the experimental method was used to prove the

research hypothesis; the method of systematisation and generalisation was
used in the analysis of findings. It is found that the essence of the concept
of grammatical competence of a philology student consists in a set of knowledge
about the grammatical organisation of the language system, and in the ability

to operate with this knowledge in a certain speech activity. It is proved that
¢ by improving grammar, students develop their speech competencies — in

reading, writing, listening, and speaking. The expediency of using information
and communication technologies in studying English grammar, especially in
distance learning, is substantiated. The use of the project method is proposed

to improve the grammatical and informational skills of future foreign language
¢ teachers. It is confirmed that this method stimulates the development of

cognitive and creative skills of students, is based on the systematic organisation
of searches of a problem-based educational nature, encourages the independent
acquisition of Information, its comprehension, and application in practice. In
addition, project technology helps students acquire teamwork skills, careful

. planning, and increased motivation to improve their own communication
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INTRODUCTION

competence

Keywords: distance education, post-graduate education, preschool teachers,

technological difficulties, organisational difficulties, pedagogical difficulties

The study of ways to implement professional foreign lan-
guage education of philologists in the context of integration
into the global educational space involves considering the
problem from the standpoint of various sciences and their
branches: linguistics, pedagogy, methods of teaching foreign
languages, psychology, sociology, linguoculturology, and

philosophy. The ability to integrate various aspects of pro-
fessional knowledge, skills, abilities, and personal quali-
ties in their activities contributes to the development and
improvement of the key professional competence of future
teachers-philologists. However, it includes not only a set
of formed subject and intersubject competencies but also
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non-subject skills necessary for effective cooperation with
both students and colleagues. Research activities that con-
tribute to the development of a creative personality occupy
a prominent place in the process of professional training of
a teacher-philologist. After all, it develops the student’s abil-
ity to solve search problems, to use information technolo-
gies efficiently, and encourages them to take the initiative
and be responsible for their own decisions. Without a doubt,
encouraging students to engage in research activities deter-
mines the development of a key competence — the ability to
learn throughout life [1].

It is modern pedagogical technologies that are char-
acterised by an information-developing, activity-based, and
personality-oriented approach. With the introduction of dis-
tance learning in educational institutions, there is a need to
help future teachers master new digital tools, pedagogical
methods, and technologies. For example, project technology
when learning English in higher institutions stimulates
interest in independent solutions to problems [2] and con-
tributes to the improvement of students’ skills to use theo-
retical knowledge in practice [3].

As the analysis of literature has shown, teaching
English based on the latest pedagogical technology of the
project method has been the subject of study by many
Ukrainian and foreign researchers. Their papers out-
line those skills that strengthen interdisciplinary connec-
tions [4], provide methodological recommendations [5; 6],
describe the features of teaching a foreign language using
the project method [7], and highlight the use of informa-
tion and communication technologies in education [8], in
particular, the issue of media literacy of teachers [9]. Special
attention should be paid to the papers that substantiate the
use of the project method in the process of teaching English
in higher education institutions [2] and in which the growth
of motivation of students to learn a foreign language using
the project method is proved [10].

Special attention should be paid to the latest format —
the creation of video projects, or video presentations, as a mod-
ern way of teaching a foreign language, communication and
cooperation between students and teachers [11-13]; as an
example of active creative search and the ability to master
the language through the creation of their own videos [14],
provided that the student is autonomous in a favourable
learning environment [15]. The video project provides for
the presentation of information in animation and sound
accompaniment [9, p. 99]. The functional load of this type
of work is correlated with the didactic goals of a particular
lesson: development of speech skills and abilities, system-
atisation of the material studied, or control of skills and
abilities. A video project can be performed individually, as
well as in pairs or groups. The results obtained should have
both theoretical and practical significance and be designed
in accordance with the stages of implementation in material
form: video, interview, report, video portrait, etc.

To successfully implement a video project, per-
formers should apply knowledge and skills from various
spheres of life and branches of science. For example, the

introduction of the analysed technology in English classes
at the Drohobych Ivan Franko State Pedagogical Univer-
sity required students to know a specific grammatical topic,
well-developed speech skills, certain skills of video filming
and editing, and skills of rational use of time and teamwork.
The purpose of the study — to find out the effective-

ness of using video project technology to improve the gram-
matical competence of philology students. The achievement
of a set purpose involves solving the following tasks:

1) clarify the content of students’ grammatical compe-
tence;

2) describe the methodology for implementing video
project technology in English grammar classes;

3) experimentally test the effectiveness of the devel-
oped methodology for improving students’ grammar skills.

The purpose and objectives of the study determined

the formulation of the following hypothesis: the level of
formed grammar skills of students directly depends on the
active use of project-based teaching technologies in English
classes.

MATERIALS AND METHODS

Due to the constant development of information and com-
munication technologies (ICT), and significant changes in
the field of education caused by the COVID-19 pandemic,
the needs and opportunities of the educational environ-
ment are changing. Forced distance learning has deter-
mined the wider use of the latest pedagogical technolo-
gies in higher education institutions. The study considers
the project method, which promotes the independent
creation of blogs, podcasts, animations, films, electronic
newspapers and video exhibitions, and the placement of
video materials on the YouTube video hosting. It was pro-
posed to use this educational technology in English classes
to improve the educational competencies of philology stu-
dents, in particular, their grammatical and informational
competencies.

The project was devoted to modal verbs and their
forms — Must, Have to, Mustn’t, Needn’t, Don’t have to,
Didn’t need to, Needn’t have done, Can, Could, Be able
to, May, Might, Shall, Will, Would, Should, and Ought to.
It was attended by 11 2"-year students of the Polish-English
Department of the Faculty of Philology of Drohobych Ivan
Franko State Pedagogical University. They were divided
into 3 teams of 3-4 people. Participants were asked to create
a 5-8-minute educational video presentation on their own
in order to explain the characteristics and important fea-
tures of the chosen grammatical topic. This film/presenta-
tion was part of a 15-minute training session that was fully
supervised and conducted by students. They were required
to consolidate what they explained with self-contained exer-
cises of a reproductive and receptive nature. Participants
prepared handout materials (graphs, tables, diagrams),
which contained brief information (rules) on the topic of the
selected project, and also concluded five test questions (in the
form of a multiple-choice test). The project took 14 days to
prepare.
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Students were immediately presented with a clear
assessment system: the maximum score is 100 points — for
the entire group divided into the following categories: com-
pliance (accuracy) of teaching, creativity, professionalism,

lesson duration, independent search, concluded visibility,
handout materials, 5 control questions, group activity, con-
trol/management. For each category, the group could get up
to 10 points. The task was as follows (Table 1):

Table 1. Project objectives and evaluation

Modal verbs project

You should have background knowledge on the modal verbs. You and your group members will be in charge of teaching /

reviewing the assigned modal verbs to the group

You will be split into 3 groups of 3-4. Each group will be assigned the following topics:
Must — Have to — Mustn’t — Needn’t — Don’t have to — Didn’t need to — Needn’t have done;

Can - Could — Be able to — May — Might;
Shall — Will — Would - Should — Ought to

Guidelines:

1. You will have 15 minutes to present your lesson. You must stay in this time frame.

2. Your lesson should include:
a) a visual aid — a video film.

b) a short group activity for class participation — interactive, not a worksheet!

¢) a handout material on the modal verb and what you are teaching.

d) at least seven minutes of talking about the modal verbs.
e) all members must participate in the teaching!

3. Your group will develop five questions related to your modal verbs that may be included on the test (Multiple Choice).
Your lesson plan, along with all other parts, must be submitted beforehand for correction.

5. You will have two weeks to prepare and work in your groups.

Teaching:

Lesson Accuracy 0 2 4 6 8 10
Creativity 2 4 6 8 10 0
Professionalism 0 2 4 6 10
Length of lesson 0 2 4 6 10
Research/Preparedness 0 2 4 6 8 10

Supplements/Other:
Visual aid 0 2 4 6 8 10
Handout material 10 0 2 4 6 8
5 Test Questions 2 4 6 8 10
Group activity 2 4 6 8 10
Management 2 4 6 8 10

To help students, the teacher met with all the teams
in advance. Their task was to submit their work plan and hand-
out materials in accordance with the specified requirements.
In addition, the teacher had the opportunity to assess at
what stage of preparation each team is.

Thus, the project itself consisted of three stages and
included a short oral report on the chosen grammatical topic,
a screening of a grammar film, several exercises, and a test.
During the presentation and checking the completed tasks of
their classmates, students performed the function of a teacher.

During the preparation and implementation of the
project, students were invited to independently conclude
a reflexive report, where they recorded all the stages of
preparation for the presentation, the teaching process and
the results/achievements of their work, and an evaluation

of their own achievements. They submitted this report to
the teacher at the end of the project. Their reports will help
the mentor consider the strengths/weaknesses of the task
in further work, and teach students how to compile reports
and evaluate their work objectively.

To test the effectiveness of the proposed project method,
experimental training of students was prepared, organ-
ised, and conducted. The conducted training experiment
provided for improving the level of grammar skills of the
2"-year students using ICTs and further monitoring the
development of their grammatical competence. This goal
led to the solution of such tasks of the training experiment:

1) prepare materials for conducting experimental training;
2) develop criteria for assessing the level of English gram-
matical competence;
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3) determine the level of English grammatical competence
of students before starting the experiment;

4) organise experimental work by applying the pro-
ject method to improve students’ grammar skills;

5) assess the level of students’ grammatical compe-
tence after the project presentation and analyse the results
obtained;

6) test the validity of the hypothesis about the effectiveness
of using ICTs in mastering English grammar.

The study was conducted mainly in the process of
independent learning activities and partly during English
classes. Therefore, the experiment is considered natural and
open, because it took place in real conditions, and tasks were
reported to students.

In order to prove the effectiveness of applying the
project method using information and communication tech-
nologies to the development of students’ grammar skills, the
following actions were performed:

1) survey was conducted to determine the level of gram-
matical competence;

2) for two weeks, students prepared a project with the
assistance of a teacher;

3) teams presented their training projects and were eval-
uated by the teacher according to pre-announced criteria;

4) results of the ascertaining and final sections are com-
pared and the evaluation coefficient is determined.

This educational experiment consisted of three
stages. The first stage included finding out the initial level
of grammar skills; setting goals, tasks, and developing
a methodology for experimental research; developing cri-
teria for assessing the development of grammar skills; pre-
paring materials. The main stage involved the development
and testing of the project method using ICTs — the creation
of an educational video on a grammatical topic. The final
stage was characterised by the implementation of a theo-
retical understanding of experimental data and the inter-
pretation of learning results.

The methodology is outlined by the tasks and mate-
rial of research, therefore, it has a complex character. In the
course of the study, a number of methods of pedagogical
research were used. They include:

1. Method of critical analysis of Ukrainian and for-
eign methodological, pedagogical, and linguistic literature
on the topic. It is applied in the analysis of the peculiari-
ties of applying the project method in learning a foreign
language in HEI, in particular, in the process of improv-
ing grammatical awareness, skills, and abilities of philology
students. For this purpose, recent studies are considered,
which highlight the goals, methods, and means of the men-
tioned pedagogical technology. In addition, the method of
critical analysis helped to determine the essence and struc-
ture of grammatical competence of the future foreign lan-
guage teacher. This method is also used to formulate the
conclusions of the study.

2. Methods of studying and generalising the experience
of teachers in teaching grammar to philology students. For
this purpose, the system of work and monitoring of the

activities of teachers of English and German languages of
the Department of comparative pedagogy and the methods
of teaching foreign languages of Drohobych Ivan Franko
State Pedagogical University were studied. In addition, con-
versations were held to identify the peculiarities of teach-
ing grammar of a foreign language to the 2"-year students.
In the process of generalising the experience of colleagues,
techniques and methods for achieving a positive result in the
development of proper grammar skills were identified. In
particular, it was found that the methods of teaching gram-
mar vary depending on the purpose of the lesson.

3. Method of scientific observation of the educational
process allowed directly monitoring the activities of students
in grammar classes, and helped to collect factual material
about the features of the process of forming reproductive gram-
mar skills.

4. Survey method allowed the study to find out the level
of students’ knowledge about how to learn grammar and
how to teach grammar in a foreign language. Students inde-
pendently assessed their level of speech skills and ability to
work in a team, described their own video recording and
editing skills, as well as their skills of rational time allocation
before and after the experiment.

5. Method of the ascertaining experiment helped to find
out the initial level of development of grammar skills of stu-
dents, formulate a research problem, and develop criteria for
assessing the development of grammar skills. Methods of the
formative experiment were used to conduct experimental
activities by introducing an innovative pedagogical method
of projects into the educational process and analysing control
sections of academic performance.

6. Method of systematisation and generalisation was used
in the theoretical understanding of experimental data and
interpretation of findings.

RESULTS AND DISCUSSION

Therefore, to understand the ways to improve the commu-
nication skills of philology students, it is necessary to char-
acterise the structure of foreign language communicative
competence and clarify the content of grammatical com-
petence. Foreign language communicative competence
includes a number of integrated competencies: language
(or linguistic), speech, socio-cultural, linguocultural, edu-
cational, informative, strategic, cognitive, discursive, and
pragmatic competencies [16]. Language competence instead
consists of phonetic, lexical, grammatical, stylistic, and spell-
ing competencies and involves awareness of the expressive
features of language units and covers language skills and
abilities [17]. According to O. Vovk, in order to understand
the interlocutor and compose own coherent statements, it
is necessary, first, to learn the appropriate linguistic knowl-
edge — lexical, phonetic, morphological, spelling, syntactic,
and stylistic. Second, master the grammatical concepts of
a foreign language (for example, the morphemic structure of
a word, parts of speech, sentence types, etc.) and the means
of expressing grammatical categories (for example, word
order, active/passive state, sequence of tenses). Third, it is
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important to acquire grammatically oriented communica-
tion skills and abilities [18], namely, the ability to formal-
ise oral and written statements grammatically correctly
and understand interlocutors. However, researchers have
different interpretations of the essence and structure of
foreign-language grammatical competence. Thus, T. Stech-
enko explains it as the ability to correctly form collocations
and sentences, correctly apply and sequence grammatical
tenses, as knowledge of parts of speech and processes of
constructing sentences of different types [19, p. 33]. V. Cook,
considering the ways of learning a foreign language, inter-
prets grammatical competence as knowledge of language
stored in a person’s mind [20, p. 19]. The Common Euro-
pean Framework of Reference for Languages indicates that
language grammatical competence is the ability to under-
stand the content of speech, produce and recognise phrases

constructed according to certain principles [21, p. 112-113].
According to D. Rusnak, knowledge of the grammatical sys-
tem of a foreign language is implemented by applying repro-
ductive and receptive grammar skills and the ability to use
the studied grammatical structures both in their own speech
and the ability to analyse the speech of interlocutors [22].

The authors of this study are of the opinion that
the essence of grammatical competence consists in a set of
knowledge about the grammatical structure of the language
system, and in the ability to operate with this knowledge
in certain speech activity. Therefore, a sign of a properly
developed grammatical competence of a philology student
is their ability to formalise their own oral and written state-
ments grammatically correctly and appropriately evaluate
the grammatical design of the speech of the interlocutors
(Fig. 1).

Grammatical competence

Grammatical
knowledge

Grammatical
skills

Grammatical
awareness

Figure 1. Structure of grammatical competence of a philology student

It is found out that methods of teaching gram-
mar can be combined around 2 criteria: the object (lan-
guage, speech activity) or the method (direct, activity, con-
scious) of teaching. In the first case, for example, students
learn grammatical structures by translating the original
text (grammar-translation method) or memorising lan-
guage grammatical models, and use wildcard tables to
form grammar skills (oral method by G. Palmer). In the
second case, grammatical models are explained to students
in situations close to everyday life (situational approach)
or through connection with the processes of cognition
of the world through perception, attention, memory, or
thinking (cognitive approach) [23]. The modern method
of studying and teaching grammar of a foreign language
adheres mainly to competence-based, and communicative
and activity approaches, according to which students grasp
the grammatical structure they are learning in the context
with the help of specific communicative tasks. The essence
of teaching grammar within the framework of these
approaches is to develop the skills of future teachers to
independently study the language material, deduce gram-
matical rules by induction, and explain them clearly. The
latest pedagogical technologies, in particular, the proj-
ect method, contribute to productive learning (both inde-
pendent and group), provided that the student’s activities
are properly organised. The results of applying this method
in the process of consolidating grammatical knowledge
about modal words showed the following:

« first, the preparation of the project helps to develop stu-
dents’ cognitive skills, encourages them to independently
search for information, process it, and then apply it in practice;

« second, the possibility of using information and com-
munication technologies contributes to the deepening of stu-
dents’ knowledge, skills, and abilities in the technical aspect;

o third, the analysed grammatical project — work in
a group. Its main goal is collaboration in a team, joint
actions to attain the best way to achieve the goal and, at
the same time, the joint overcoming of obstacles. Since the
evaluation is given to the entire group, the teacher should
encourage mutual assistance. Therefore, in the process of
demonstrating the project, the main focus is on the inter-
action of students.

o fourth, there is an incentive for each team member
to take the floor, while demonstrating the richness of their
oral speech. There should be no silent participants in the
project, even if they perform the functions of a director or
cameraman. At the organisational stage, the teacher clearly
explains the requirements for the project in general, and
also helps during the preparation of the project. It is up to
the students to decide what their video will be in particular,
or a presentation in general. In addition, students are given
the opportunity to redo their project as many times as they
need until they agree on the final version. This approach
helps students independently develop, improve, and adjust
different levels of language skills within the group without
involving a teacher.
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« fifth, the use of digital video allows making several
options from which participants can choose the one they
are most satisfied with. This selection is a process of critical
reflection and analytical work with language material.
After the presentation, students receive a detailed review
from the teacher, both group and individual. For example,
in the reviews of the experiment, the teacher considered
the reports of students, which encouraged them to inde-
pendently think about their own learning experience and
work performance;

« sixth, the task of the teacher is to clearly explain to stu-
dents the goals and objectives of the project, discuss them
in advance; to convey to students that certain problems that
arise in the process of creating a film, tasks, or when for-
mulating thoughts in English improves their experience
and means that they simultaneously get the opportunity to
independently deepen their knowledge (in this case, about
the features of modal words in English).

Figure 2 shows the results of a survey of students on
the possession of the following knowledge, skills and abilities:
knowledge of ways to learn grammar; knowledge of how to
teach grammar; knowledge of a specific grammatical topic;
speech skills; video recording and editing skills; time man-
agement skills; teamwork skills. The analysed diagram shows

the participants’ responses before the project starts. Thus,
11 students were asked to perform a self-evaluation from 1
to 3, which corresponds to high, medium, and low levels.
According to the survey results, before the project started,
1 student had a high level of knowledge about how to
learn grammar, 4 students — had an average level, and 6 stu-
dents — had a low level. 2 students had knowledge of how to
teach grammar at a high level, 3 — at an average level, and 6 —
at alow level. Knowledge of a specific grammatical topic was
revealed at a high level by 1 student, at an average level — by 4,
and at a low level, respectively, by 6 students. 3 students had
a high level of video recording skills, 6 students — a medium
level of video recording skills, and 2 students — a low level of
video recording skills. Accordingly, 3 participants demon-
strated their shooting and editing skills at a high level, 4 at
an average level, and 4 at a low level. Oral skills were mas-
tered at a high level by 4 students, at an average level — by
4, and at a low level — by 3 respondents. The next criterion
was the skills of rational use of time and the following data
were given: 3, 4, and 4 students, respectively. The last, but no
less important criterion in the questionnaire was teamwork
skills: 2 students participated in charity events and extracur-
ricular activities, so they had such skills at a high level, 5 students
showed an average level of skills, and 4 showed a low level.

6
5
4
3
2
1
Knowledge Knowledge Knowledge Video Editing Verbal skills Time Teamwork
of ways to ofhowto  ofaspecific  recording skills management skills
study teach grammatical skills skills
grammar grammar topic
® High 1 2 3 3 4 3 2
u Average 4 3 4 4 4 4
u Low 6 6 5 2 4 3 4 4

Figure 2. Self-evaluation of students before starting the project

Figure 3 shows the results of the survey after the
project presentation. The indicators in all categories have
significantly increased, which, for its part, indicates the
expansion of students’ knowledge about how to learn gram-
mar, how best to convey it to peers, the development of their

own speech skills, the deepening of technical skills of video
recording and editing, and time management skills. In addi-
tion, obtaining certain skills of working in a team, the ability to
cooperate, and distribute functions, according to students
themselves, is the most valuable experience for them.
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6
5
4
3
2
1
Knowledge Knowledge Knowledge Video Installation ~ Verbal skills Time Teamwork
of ways to of howto  ofaspecific  recording skills management skills
study teach grammatical skills skills
grammar grammar topic
® High 4 4 3 4 7 4
u Average 4 5 6 6 4 4
HLow 3 2 2 1 0 2 1

Figure 3. Self-evaluation of students after project completion

The following figure allowed comparing the level
of grammar knowledge before and after the project. An
ascertaining survey was conducted to identify the initial
level of grammatical competence of students. It showed an
average success rate of 3.5 points. As mentioned above, the
preparation of the grammar project lasted for 14 days. Clear

evaluation criteria allowed objectively evaluating the work
of the three teams. Namely, the number of participants with
high and average levels of development of grammar skills
increased, and the average academic performance indicator
increased by 1.1 points and amounted to 4.6 points.

10

H Before m After

Figure 4. Students’ academic performance before and after the grammar project

Thus, the data obtained confirm the hypothesis and
show that the carefully developed project method in teaching
English grammar using ICTs is more effective than the con-
ventional teaching method.

However, several problematic points were noticed
that should also be considered by the teacher when organis-
ing project work using ICTs. As the experience of organising
a project has shown, some participants admire the artistic

side of the project (although this is only 10% of the total
score), not paying attention to the fact that the score is the
sum of various indicators. The most difficult things for stu-
dents were features of pronunciation, vocabulary expansion,
improvement of intonation, spelling and grammar skills, as
well as technical aspects such as cutting out bad moments,
superimposing sound/melodies, video editing, time manage-
ment, and the creative aspect in general. Therefore, it is worth
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considering the expediency of using a video project (as a type
of project method) in groups with a low level of knowledge
and training, since such students need an individual class-
room load, reducing stressful or conflict situations, encour-
aging them to learn a foreign language by achieving personal
success in the classroom, including careful monitoring of the
teacher’s activities for each student in particular.

CONCLUSIONS

The analysis of academic performance and its interpreta-
tion allowed the study to draw conclusions about the effec-
tiveness of applying the project method in English language
classes. The introduction of this technology in the educa-
tional process of higher education institutions demonstrates
positive changes and an increase in the level of grammatical
competence of students. In addition, the versatility of the

awareness increases; motivation to study more complex gram-
matical structures increases; it provides an opportunity to
find their own ways to solve certain problems; there is a right
to make mistakes; it encourages students to independently
find connections between meaning and form of expression.
The implementation of the project method leads to the acqui-
sition of additional, but no less important skills for students,
namely: learning to work in a team implies subordination, the
ability to discuss, the ability to solve current problems, take
responsibility for themselves and others, etc. This type of work
determines the deepening of knowledge and skills both in the
technical aspect and in the organisation of time allocation.

There are prospects for further research in the scien-
tific substantiation of the effectiveness of methods and tech-
niques for creating educational English-language podcasts
and posting these videos on the YouTube video hosting.

analysed project provides a number of advantages: language
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Tamnna Bacunisna Ilpucrain

[ poro6urpKuii gep)xaBHMIT IIejarorivHmil yHiBepcuTeT iMeHi IBana @panka
82100, Byrn. IBana ®panka, 24, M. ,Z[poro61/m, VYkpaiHa

Po3BMTOK aHIMTOMOBHOI rpaMaTUYHOT KOMMNETEHTHOCTi
LLJISIXOM BUKOPUCTaAHHA MEeTOoAY NPOEKTIB

AHoTauia. Y craTTi posIIAHyTO 0co6MMBOCTL 3aCTOCYBaHHA METOJY IIPOEKTIB K HOBITHbHOI II€[arorivyHol TEXHOJIOrII
B IIpolLieci pO3BUTKY aHIVIOMOBHMX I'PaMaTMYHMX HaBUYOK y CTYHEHTIiB (pinonoriyamx crenjaabHOCTell. AKTyalIbHICTD
TOCTiKEHH: 3yMOBJIeHa HeOOXiJTHICTIO HAYKOBOTO IIOLIYKY LIOAO 3’ACYBaHHA e(eKTMBHOI METONVIKY BIPOBa/KEHHA
BiZleONpO€EKTIB (Pi3HOBU/ METOAY IIPOEKTIB) B IefaroriYHMX 3akjafiax Buioi ocsirm. Mera craTTi — 3’AcyBaTn
eeKTUBHICTD 3aCTOCYBAHHSA TEXHOJIOTII BileONPOEKTIB /11 BOCKOHA/IEHHS I'PaMaTIYHOI KOMIIETEHTHOCTI CTYHEeHTIB-
¢inomoris. Y mporeci po60Ty 3aCTOCOBAaHO MeTOJ, KPUTMYHOIO aHalIi3y HAayKOBOI JIiTepaTypyu 3 METOI GOCIiIKeHHA
LjijIeil, MeTORIB Ta 3aco0iB NpPOeKTHOI TeXHOJNOril Ta I (GOPMYIIOBaHHA BMCHOBKIB POOOTH; METOJ HayKOBOTO
CIIOCTEPEXXEHHSA 3a OCBITHIM IIPOLIECOM CIIPUAB IIPAMOMY CIIOCTEPEXXEHHIO 3a NiA/NbHICTIO CTYJEHTIB; METOJ, BUBYEHHSA
11 y3araJlbHeHH: JJOCBiNy BUK/IaadiB JO3BOIMB 3’ ICYBaTX MeTOAMYHI IPUIIOMY Ta MeTOAY IIpK (OPMYBaHHI HaJIeKHNX
IpaMaTMYHUX HABMYOK CTYHEHTIB; METOJ aHKETYBAaHH: JIOIOMII YCTAHOBUTY piBeHb 3HaHb CTYHEHTIB IPO CIIOCOOU
BUBYEHHS Ta BUK/IAJAHHA IHO3EMHOI MOBY; METOJ, €KCIIEPUMEHTY BUKOPUCTAHO /IS JOBEIEHHA TillOTe3M JOC/IiIKEHHS;
METOJ, CHCTeMaTH3allii I y3araJbHeHHA 3aCTOCOBAHO IIPY BYBYEHHI pe3y/braTiB po6oTu. 3’1COBAaHO, 1O CYTb MOHATTA
rpaMaTiyHa KOMIIETEHTHICTD CTyfieHTa-(iTo/Iora nojsrae B CyKyInHOCTI 3HaHb IIPO IPaMaTIYHY OpraHi3allilo MOBHOI CHICTEMI,
a TaKOXX B yMiHHi ONepyBaTH LMMM 3HAaHHAMM 3a IIE€BHOI MOBJIEHHEBOI JiANbHOCTI. [loBeleHO, 1110, BJOCKOHATIOIYN
I'PAMATHKY, CTYAEHTI PO3BMBAIOTH CBOI MOBJIEHHEBI KOMIIETEHTHOCTI — B YMTAHHI, IIMCbMI, aylil0OBaHHI Ta rOBOPiHHI.
OOrpyHTOBaHO JOLIBHICTD 3acTOCYBaHHA iH(OpPMAaLifHO-KOMYHIKaTMBHUX TEXHOJIOTINl IIpM BMBYEHHI I'paMaTUKU
aHIVIIICBKOI MOBM, OCOO/IMBO 3a AMCTAHIIIHOIO HABYAHHS. 3 METOI0 BOCKOHAJIEHHS IpaMaTUYHMX Ta iHpopMaliiiHux
HaBUYOK Ma17[6yTHix Y4UTENiB iHO3€MHOI MOBM 3alIpOIIOHOBAHO BMKOPMCTaHHA MeTOAy IpOeKTiB. IligTBepmKkeno, mo
LIl METO, CTUMY/IIOE PO3BUTOK I1i3HABA/IbHUX I TBOPYMX HABMYOK CTY/IEHTIB, IPYHTYETbCA Ha CUCTEMHIN OpraHisamii
IIOIIYKiB IIPO0JIEeMHO-HAaBYaJIBHOTO XapaKTepy, CIIOHYKa€ O CaMOCTiiiHOro 3mo0ytrs iHpopmanii, il ocMucIeHHA 1
3aCTOCYBaHHA Ha IIpakTuii. OKpiM TOro, IPOEKTHA TEXHOJIOTiA CIIPUAE TOMY, abM CTYIeHT! HabyBa/Iil HABIYOK po6OTH
B KOMAaHJi, peTeJlbHOMY IUIAHYBAaHHIO Ta IiIBMIIEHHIO MOTUBALii OO BAOCKOHAJEHHA B/IACHOI KOMYHIKaTMBHOI
KOMIIETEHTHOCTI

Knioyosi cnoea: KoMyHiKaTMBHa KOMIIETEHTHICTb, iH(’popMauiﬁ[HO—KOMyHiKauiﬁ[Hi TEXHOJIOTi1, IPOEKTHI TEXHOJIOTI,
BiZIeONIPOEKT, HABYAHHA B KOMaH[i, CTyIeHT-dinonor
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