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HABBIKW), UMHDIL (TUYHbIC KAYeCmea U CROCOOHOCHM) U peuexcuehoiii ( CaMOaHamus, CamMoOyeHKd, CaMOKODEKYUsl) KOMROHEHIMOS, KOMOpble
obecneuusaiom yMmeHue 3QHEKMUSHO SbINOHAMb NPODECCUOHATIbHbIE 0OS3AHHOCHIU YUUMETs UHOCMPAHHLIX  A361ko6. C UHOU CMOPOHbI, OHA
SAGISACMCSL PE3VTLIMAMOM YCOBEPUICHCMBOBAHUsL (8 npoyecce COYUATbHO-2YMAHUMAPHOIL, NCUXOT020-Ne0A202UMECKOU U NPAKMUUECKOL NOO20MOBKI)
NPOECCUOHATLHBIX KOMNEMEHYUL  YUUMeNisi UHOCMPAHHBIX 51361K068. OCOOEHHOCMbIO NPOYecca POPMUPOSAHUS. RPOPECCUOHATLHOU KOMNEMeHYUU
10 UHOCMPAHHOMY — S3bIKY SGIAEMCA MO, YUMo YaCmb INUX KOMAemeHyull OyOyuuil yuumens UHOCMPAHHBIX —S36IKO8 YCEAUBAem 6 npoyecce
10020MOBKU N0 NEPEOT CREYUATLHOCTILL.

Kniouesvle cnosa: npogeccuonaivhas —KoOMREMeHYus, Ne0da20uieckoe MACMmepcmeo, Meopemudeckas KOMNEeMeHyus, NpaKmudecKast
KOMNEMEHYUs,, KOMYHUKAMUBHASL KOMREMEHYUS, Peuesast KOMREMEHYUSsl, COYUO- KVIbIYPHASL KOMIEMEHYUS, TIUHZBOMEMOOUYECKAsk KOMNEMEHYUS.

Tpogheciiina komnemenmuicns MaiOynmHb020 6UUMENs IHO3eMHOI MOBU — Ye IHMespabHe 0CODUCTICHE YMBOPEHHS, WO 6KTIOYAE YIHHICHO-
MomueayitiHuil  (MOmMueu, YiHHICHI opicHmayii, npogecitivi No3uyii, CMAGIEHHs), KOSHIMUBHO-ONEPAYIUHULL (3HAHHS, VMIHHS U HAGUUKU),
ocobucmichuti (0cobucmicHi sxkocmi ma 30i6Hocmi) § pehreKcusHull (CamMOAHAN3, CAMOOYIHKA, CAMOKOPEKYIsl, CAMOBOOCKOHANECHHS) KOMNOHEHNIMU,
sIKi 3a0e3neyyionts 30amHicmb  eheKmuerHo GUKOHYBamu npogecitini 0608 13Ky guumelsi IHO3eMHOI MosU. 3 IHW020 GOKY, 8OHA € pe3VIbMamom
060/100iHHsL (Y NPOYECi COYIAIbHO-2YMAHIMAPHOI, NCUXON020-Ne0az02iunol, (Paxoeoi i npakmuyHoi nid2omoeku) npogeciiiHumu KoMnemeHyismu
euumensa iHosemnoi mosu. Ocodnusicmio npoyecy GopmysanHs npoghecitinoi’ KomnemeHyii 3 iHO3eMHOT MO8U € me, WO YACIUHOW 32A0aHUX
KoMnemeHyiti MauOymHitl yuumens 0807100i8A€ 8 Npoyeci Ni020MOoBKY 3 NEPULOT CheyiaTbHOCTI.

Knrouosi cnoea: npocheciiina Kxomnemenyis, nedacociuHa MAliCMEPHICIb, MeOPemuyHa Keam@ikayis, NpaKmuyHa Keanipikayis,
KOMYHIKAMUBHA KOMREMeHYisl, MOGNICHHEBA KOMNEMEHYIsl, MOBHA KOMNEMEHYIsl, COYIOKYIbIMYPHA KOMNEeMEHYIs, TIH2BOMEMOOUUHA KOMNEMEHYist.
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METHODOLOGICAL BASIS OF ORGANISATION DIALOGICAL AND PEDAGOGICAL COMMUNICATION IN THE PROCESS
OF TRAINING FUTURE FOREIGN LANGUAGE TEACHER

Integration of the ideas of dialogic learning into the conceptual system of pedagogical science reflects one of the modern trends in the
development of theory and practice of education - the focus on the establishment of the subject-subject paradigm of pedagogical interaction. The article
under consideration throws light upon certain features and explored the concepts of "dialogue”, "dialogue interaction™. In accordance with the goal, a
comprehensive analysis of the dialogue as a complex social phenomenon was carried out. The peculiarities of formation of students' readiness for
dialogical interaction, developed within the limits of philosophical, activity, personal, culturally relevant and information approaches, are determined.

A carried out theoretical analysis of methodological foundations determines the fact that the mastery of readiness for conducting a pedagogical

dialogue, according to most scholars, implies the development of at least three groups of abilities: communicative, perceptive, interactive.
Key words: dialogue, interpersonal interaction, dialogization, communication.

Uprising of the problem. Integration of the ideas of dialogic
learning into the conceptual system of pedagogical science reflects one of
the modern trends in the development of the theory and practice of
education - the focus on the establishment of the subject-subject paradigm
of pedagogical interaction. At the present stage of socio-cultural
development, the dialogue is a reference into a model of communication
at all levels of social life on a global scale. Implementation of the
principles of dialogue in the process of interaction between the subjects of
the pedagogical process is the task of the higher school as a socio-cultural
institution. The humanitarian, cultural, social, ontological, spiritual and
emotional content of the phenomenon of dialogue introduces wide
opportunities for the disclosure of personal potential and the realization of
the existential needs of the subjects of pedagogical interaction, ensuring
the personal orientation of the educational process. Dialogue of
pedagogical communication is objectively connected with the necessity
of special preparation of future foreign language teachers, which involves
the development of appropriate personal and professional qualities, the
formation of communicative skills, because the teaching of students of a
foreign language involves the teacher's ability to conduct a foreign
language training dialogue with the focus on the formation of
communicative competence of schoolchildren.

Considering the professional education of students of higher
educational establishments, it should be noted that for the future teacher,
education becomes a way of mastering effective means of obtaining
information about the world, acquiring skills of self-education,
organization of life and professional growth. Nowadays, there is a need
for such pedagogical interaction, which, with all the differences of views,
positions, and installations, is based on the principles of dialogical
communication, cooperation and co-creativity.

However, the teacher is not always ready to build his

relationships with students on a dialogue basis, using educational
dialogue not only as a form of communication and learning, but also as a
means of creative development of their personality. Therefore, the
problem of constructing the educational process on the principles of
dialogical communication, as forms of pedagogical interaction and
cooperation is being urgent.

With the change-over to a humanistic paradigm of education,
aimed at supporting the student in his/her development and self-
development, qualitatively new requirements are put forward to the
teacher's professional training. Higher pedagogical education there faces
the task to prepare specialists who are able to understand and accept the
inner world of schoolchildren, seek to organize interpersonal relationships
on the basis of dialogue, have the ability to build open relationships, who
are ready for adequate pedagogical communication with a student in the
process of joint activity with him, to maximize the realization of student
abilities . In this context, more and more attention is paid to inter-subject
pedagogical interaction, which humanistic pedagogy recognizes as the
most effective means of achieving of mutual understanding, coherence
of the positions of participants in the educational process, where the
dialogue is the basic form of communication.

Inter disciplinary of pedagogical interaction is determined by
the fact that the future teacher should act as the subject of his own
pedagogical professional activities, and a student as the subject of his
own educational and cognitive activity. The analysis of scientific
literature suggests that teachers of the past were deeply interested in the
problem of the development of the teacher's personality, his/her
preparation for pedagogical activity. At the present stage, professional
training in higher educational institutions does not deny the progressive
ideas of the past, but requires the rethinking and creative development of
all valuable achievements and achievements connected with the problem
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of training teachers. Dialogue on the local and global levels is a way of
communication and understanding, coexistence of historically different
cultures, a means of productive thinking and personality development,
and hence the conceptual basis of new education.

Dialogue is a complex social phenomenon that requires a
comprehensive, systematic study of various sciences: philosophy,
epistemology, cultural studies, logic, psychology, sociology, linguistics,
and pedagogy.

Analysis of recent researches and publications. Having
been worked out, on the principles of rhetorics of Aristotle, theories of
communication found their logical sequence by modern investigations.
Nowadays, the dialogue as a form of pedagogical interaction is
investigated from the point of its philosophic concept (M. Bakhtin [2],
V.Bibler [3] and others.); psychological theory of personality (B. Ananiev
[1] and others.); social and psychological theories of relation of
communication and activity (G. Andreva, S.Rubistein and others.);
psychological and pedagogical concepts of interaction in the process of
education (E. Korotaieva, A.Kocharian, 1. Zymnaya);. investigation of
the problems of the culture of pedagogical communication, ways of
improving the efficiency of pedagogical communication (N. Butenko, I.
Isaev, N. Kuzmina, I. Kolmogorova, V. Slastyonin, etc.). Considerable
idea of understanding the dialogue from the standpoint of linguistic
culture is viewed by (V. Kalinin, L. Matsko, O. Semenoh, etc.).

The article aims at the analysis of scientific thought towards
determination of approaches in understanding the concept «dialogical
and pedagogicaly interaction and ways of its realization in the process of
training future foreign language teachers

Results of investigation. The analysis of scientific literature
on the problem of research has shown that among scientists there is no
single approach to the interpretation of the concepts of "dialogue”,
"dialogic communication", "dialogical and pedagogical communication™.
This leads to ambiguous understanding of pedagogical phenomena,
differences in the interpretation of the essence of dialogical interaction,
the ways of its organization, indicating the need to specify the
methodological foundations of the formation of students' readiness for
dialogue interaction.

Thus, G.Ball [1], M. Bakhtin [2], V.Bibler [3] and others
determine the dialogue as the basis of human understanding; A. Korol
and others as a special socio cultural phenomenon, means of
communication and reproduction of subjects of culture; A. Kasyuk [5, c.
15-19] — as the specific socio cultural enviroment, creating favorable
conditions for acquiring personality of new experience, revaluation of
values. Summing up mentioned above it is worth indicating that scientists
emphasize the fact that the concept of "dialogue" is used in two aspects —
day-to-day (conversation of two people) and scientific, philosophical
(information interaction of people as subjects, regardless of linguistic or
other semiotic means, whose purpose is to increase the degree of their
spiritual community or achievement of this community).

Scientists point out that in the first sense of the dialogue no
pedagogical significance is required, since any communication between a
teacher and a pupil is their interview - by exchanging replicas in a
language known to them with paralinguistic means, and in special
situations - graphic, sound intonation , plastic-demonstration,
cinematographic equipment. As for the second aspect, the appeal to such
a dialogue becomes a serious pedagogical problem. In the psychological
studies of Y. Lotman, O. Matiushkin and others a dialogue is seen as the
interaction of positions, the mechanism of work of consciousness,
personality development. Of an undoubted interest for modern theory and
practice is the pedagogical work connected with personally oriented,
productive dialogue as a means of forming the subject-subject relations
(O. Semenoh), the dialogue technologies of learning (O. Ulyanov), with
the influence of the nature of the pedagogical the interactive interaction of
the teacher and students with the professional and personal development
of the future teacher (T. Dobrynin, R. Pavlyuk), with the preparation of
the future teacher for activities in the multicultural educational
environment (T. Sydorenko), etc.

Dialogue (from Greek — talk) — is the process of
communication of two and more peole, process of their interrelation. By

revealing the peculiarities of the dialogue, the scientists compare it with
the monologue, contrasting the distinctive features and emphasizing the
common. Thus, researchers determine the difference between dialogue
and monologue by their extra-linguistic predisposition. A dialogue in this
context takes place in the process of communicating two or more
partners, envisaging the perception of collective information, its
understanding and evaluation. Also takes into account the influence of the
environment on the interlocutors, causing an emotional assessment of the
latter.

Other scholars put the functional and semantic principle in the
basis of the distinction between dialogue and monologue [6]. In dialogical
speech the sentence is constructed according to the content principle and
presupposes the presence of a speech reaction. In a monologous speech, a
sentence expressing the basic idea of a statement does not usually involve
any reaction. Taking account these differences, linguists distinguish
dialogical and monologic forms of speech, that is, dialogue and a
monologue as communicative acts of speech. If in linguistic studies only
the linguistic aspect of dialogue is studied, and in this sense it is opposed
to the monologue, in psychological and pedagogical works various
aspects of the dialogical form of speech, in particular, the features of
interaction of the partners in the joint activity, are outlined.

As a result of theoretical and methodological analysis of the
defining basis of the concept "dialogue", three directions of its
representation in the modern pedagogical theory are defined. In the first -
didactic - the dialogue is considered as a heuristic method of learning,
which provides activation of cognitive activity of students through their
approach to the independent formulation of conclusions and
generalizations with the help of a prepared system of questions (Y.
Andreev, M. Vashulenko, I. Glazkova, etc.). The basis of the second line
is the liberal and democratic concept of a dialogue (J. Lock, J. - J. Russo
etc.), Which is based on the categorical series "freedom - justice - equality
- a compromise". In the pedagogical context, it finds expression in the
understanding of the dialogue as a system of specially organized
interactions aimed at solving certain educational and training tasks
involving equality, the partnership nature of interaction, mutual
understanding, the exchange of views, ideas, positions (N. Balitska, O.
Bida, O. Zarchina). Somewhat in another value-methodological plane the
essence of pedagogical dialogue in the existential-humanistic concept is
considered. Representatives of this direction (V. Kalinin, O. Kopitsa, G.
Tokman, etc.) treat dialogic communication as the supreme, spiritual
level of communication, which involves a deep personal “immersion”
into the problems and interests of the interlocutor, the common search for
truth, the desire for unity and accord, a means for realization of the deep
needs of the child in trust, acceptance and personal contact.

The study of the dialogue from different positions has a direct
connection with philosophical ideas. A new unusual “image" of dialogue
appears in the works of M. Bakhtin [2], V. Bibler [3] and others.
Scientific interest attracts the definition of “dialogue” which was
provided by M. Bakhtin: "Dialogue is the interaction of two or more full-
fledged content positions that are not reduced to each other" [3, p. 42-54].
The researcher believes that dialogue is a means of forming not the
personality of a future specialist, but its being; not an impulse to action,
but an action itself.

One of the methodological guidelines for forming future
readiness of bachelors-philologists on the basis of dialogic interaction is
the philosophical approach to understanding the problem of dialogue. In
particular, we agree with the scientific opinion of O. Kirichuk. Thus, the
author, emphasizing the specific role of the dialogue, notes that dialogue
is the equality of positions where there is no domination of one person
over another, there is no one-way ascent of one person to the logics of
another; this is the true and only way for self-development of a person [6,
p. 24-46]. Dialogue relations foresee, above all, mutual respect and
acceptance of the equal position of the communication partner, readiness
to tolerate opinions and points of view of the interlocutors, to change their
own position, if it seems to the subject appropriate or necessary. As the
researchers point out, adherence by the teacher of these postulates serves
as the basis for using interactions in foreign language lessons at school.
Students will become partners in communication of future bachelors-
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philologists, therefore such relationships should meet the criteria of
dialogue, provide subject-subject principle of interaction. Only in this
case, such communication will become a dialogic pedagogical
communication, which will positively reflect on the success of students

[6].

Mastering by a student his individual style of making up a
dialogue and skills towards organization of dialogic interaction will be
possible in terms of taking into account ideas of personality approach
as one of the methodological basis of formation of readiness to dialogic
interaction. Personality approach lies in the fact of constructing and
realization of pedagogical process where teachers orient on personality as
the aim, subject, result and main criterion of its effectiveness. This
approach presupposes recognition of the uniqueness of the student's
personality - the future bachelor-philologist, his intellectual and moral
freedom, the right to respect; provided for the creation of appropriate
education and training conditions for the natural process of self-
development of creative potential of the individual. In our study, the
personal approach enabled us to consider preparing students for the use of
interactive technologies in future professional activities as an integral part
of the formation of the personality of the future bachelor-philologist in the
process of his professional training.

Thus, personality approach — lies in contribution of
development of every student, in singling out its characteristics and
abilities of individuality, which presuppose mastering of knowledge
towards conducting pedagogical dialogue and abilities of organization of
dialogic interaction in the process of interactions at the foreign language
lessons.

Many psychological and pedagogical investigations stress on
the synthesis of activity and personality approach. Modern tendency lies
in the integration of activity approach into personality approach, which
can perform joining function. From this respect, V. Pubaska investigates
personality oriented character of interrelation among methodological
approaches. The activity approach integrated to personally oriented
pedagogy in the sense of personal adaptation of the student's theoretical
knowledge and the development, based on this individual style, of
professional creative behavior of the future foreign language teachers, to
the use of interactive learning technologies through the organization of
dialogic interaction in the lessons of a foreign language.

Personality and activity paradigm for the development of
vocational education teacher-philologist involves the integration of
student's personal qualities and his professional readiness to organize
dialogical interaction at school. Such synthesis allowed to overcome the
isolation of the educational process from the individual, creating
prospects for improving the professional training of future bachelors-
philologists to use interactive technologies in professional activities. In
this approach, the teachers' professional and pedagogical activity was
aimed at putting the student in the position of the active subject of
learning; develop his ability to self-control (self-regulation, self-
organization, self-control); to organize the learning process based on
interaction, dialogue, modeling of choice situations, free exchange of
ideas, advance of success, etc. It allows students not only to master the
theoretical foundations of organizing dialogical interaction in the
conditions of interactive learning in foreign language lessons, but also to
perfectly master the skills and skills of critical analytical, creative
thinking, the design of linguistic interactive exercises, etc., while studying
in universities, to choose effective methods and means of interactive
technologies in the professional activity of the teacher of a foreign
language.

Activity approach is based on the recognition of activity as a
basis, a means and a decisive condition for the development of
personality. This fact determines the need for implementation in the
pedagogical study and practice of the activity approach, which is closely
related to personal. Activity approach requires special efforts aimed at the
selection and organization of the student's activity, for activation and
transformation into the position of the subject of knowledge, work and
communication, which, in turn, involves developing the ability to choose
a goal, plan activity, organize, execute, regulate , monitor it, analyze and
evaluate its results. All professional-pedagogical activity of the future
teacher-philologist is based on interaction for the purpose of exchange of
information, data, thoughts, ideas, decisions, effective organization which
involves mastering the necessary skills for this.

Entire professional and pedagogical activity of future foreign
language teacher is based on interaction with the aim of information
exchange, exchange of data, thoughts, ideas, solutions,effective
organization of which presupposes mastering of necessary abilities.

The study of psychological and pedagogical literature suggests that
the dialogue is mainly considered from the point of view of language
constructs. An understanding of the difference between two ways of
contacting a person with a person (a teacher and a student, a teacher and a
student) associated with the "division of labor" is important for
understanding the essence of the dialogue. In the first case, it is assumed
that the teacher will pass on certain information to the teacher (there is an
attitude of the subject to another person as an object), which is called
communication. And in the second - the joint development of new
information (the attitude of the subject to another, as an equal partner, that
is, to the subject), which is directly dialogical communication. Thus, Y.
Emelianov notes that dialogue dialogue is a special type of speech
activity, which is fundamentally different from communication in a
systematic educational process. The researcher believes that dialogue is a
deeply personal phenomenon (educational communication - a social
phenomenon), which involves the voluntary inclusion of subjects in
communication, as well as the participation of equal and equal
individuals, who are both addressers and recipients at the same time. The
task of the instructor was to create the ability of future bachelors-
philologists to create a positive communicative learning environment in a
foreign language lesson, using the means, methods of interactive
technologies, which would ensure students' initiative in fulfilling
linguistic tasks.

Conclusions and prospects of further investigations. A
theoretical analysis of methodological foundations (philosophical,
personal, activity approaches) of students' readiness to dialogue
interaction in the professional activity of the teacher of a foreign language
has made it possible to prove the fact that the mastery of readiness for
conducting a pedagogical dialogue, according to the majority of scholars,
implies the development of at least three abilities:

1) communicative or language (to formulate clearly thoughts and
ideas; argument; convince; prove by evidence; analyze expressions etc);

2) perceptive (ability to listen and to hear — to interpret information
correctly, including non-verbal;to understand feelings of another person
— ability to empathy, keeping tact, ability to analyze —ability to «reflection
and self-reflectiony);

3) abilities of interaction in the process of communication, that is
interactive (ability to hold a conversation, negotiation, discussion, ability
to express opinions, raise questions, formulate the requirement,
communicate in conflict situations, behave oneself in communication).
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