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Abstract. The value system of the Organisation of the New Ukrainian
School (NUS) aims to adapt the education system in Ukraine to progressive
international standards in terms of prospects for Sustainable Development
and lifelong education, while preserving the best traditions of national
pedagogy. In the vector of such ambitious plans and positive prospects for
qualitative transformations in education and other social existence areas,
the NUS teacher's personality acquires central significance. The problem
of developing a worldview culture become central. We propose to define
it as a “positive worldview culture of the teacher” The study aims to
mutually integrate the concepts of the worldview culture of primary school
teachers and the ideological, axiological and practical aspects of the NUS
implementation. In preparing the study, the authors used observation,
description, complex analysis, analysis of the regulatory framework for
the implementation of the NUS and the updated standard of education,
functional method, comparison method, System Analysis, generalisation
and abstraction. As a result, the study analysed the concept of the worldview
culture of primary school teachers, defined the directions and sources
of developing worldview culture of future primary school teachers, and
structured the main desirable features of the worldview culture of the future
teacher of NUS formed during studying at HEI. The study found out that
ideological culture is associated not only with the intellectual development
and assimilation of universal knowledge in a ready-made form (uncritically,
without rethinking), but also with the interpretation of this knowledge in
the light of personal experience, personality-oriented values and attitudes.
The article substantiates the importance of organising professional training
of future primary school teachers to achieve a high academic indicator
of mastering knowledge, practical skills, and a generalised higher level of
competence readiness, which is a professionally determined worldview
culture. The study actualises the necessity to pay increased attention to the
part of organising the training of future NUS teachers to the fundamentally
important concept of a positive worldview culture

Suggested Citation: :
Olkhova, N.V. (2021). Development of the
ideological culture of the future primary :
school teacher in the conditions of the :
new Ukrainian school. Scientific Bulletin :
of Mukachevo State University. Series :
“Pedagogy and Psychology”, 7(3), 102-109.

Keywords: worldview, worldview culture, primary school, school reform,

*Corresponding author educational reform, teacher training

INTRODUCTION

The new Ukrainian school (NUS) is conceptualised as a
critical educational reform in all years of Ukraine’s inde-
pendence. It provides for drastic changes in the educational
mechanism that meet the education system in Ukraine with
advanced international standards and allow learning the
best world experience. In general, modernising approaches
to reforming the educational vertical go along with such
relevant concepts as sustainable development and lifelong

learning for the world community. At the same time, they
preserve and embody the best traditions of national peda-
gogy. The fundamental importance of the NUS is that it is
the starting point for consistent reform of the entire edu-
cational vertical. High-quality implementation of the NUS
principles can catalyse qualitative educational changes and
guarantee qualitative transformations of the entire social
mechanism. At the same time, this process is still yielding
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results. Thus, the new Law of Ukraine, “On Education” [1],
which regulates fundamental concepts and outlines the
paradigm of the NUS, was adopted in September 2017.
Accordingly, in February 2018, the Cabinet of Ministers of
Ukraine approved a new state standard of primary educa-
tion [2]. On January 16, 2020, the Law “On Full General
Secondary Education” was adopted [3], which continues to
develop the achievements of the NUS, updating them at a
new level - in accordance with the educational needs and
features of the psychophysical development of Secondary
School students. Gradually, reforms in line with the values
that form the axiological basis of the NUS will cover the
entire education system. The system of Organisation of the
transformation environment of the educational system pri-
marily provides for the ideological transformation of par-
ticipants in the educational space, where its two integrated
poles (teacher, on the one hand, and student, on the other)
are mutually dependent. An integral personality of the
teacher, or rather those worldview attitudes that determine
professional activity and manifest a common worldview
culture, is a prerequisite for educating socialised, competent
young people adapted to the conditions of the modern
world from the lowest levels of the educational pyramid.
If the teacher's worldview does not correspond to the ideo-
logical foundations underlying the NUS philosophy, the
cognitive-praxeological dissonance will completely deval-
orise the innovative values prescribed by the charters of the
reformed primary school. That is why developing a teacher's
ideological culture is a matter of significant relevance and
the key to a successful and consistently implemented axio-
logical component of the NUS [4, p. 15].

Developing the ideological culture of future teachers
in the process of their professional development and acqui-
sition of professional competencies deserve special atten-
tion as well [5, p. 31]. This question has become relevant
not only in Ukrainian but also in foreign scientific writings.
Thus, B. Parydinova and K. Kaldybay [6, pp. 211-218] note
the need to pay attention to the development of the spir-
itual outlook of teachers. Yet, there were some accents or
specifications. That the qualities that characterise the spiri-
tual worldview of teachers change depending on the social
structure of the state and the prevailing ideology, religious
and secular views, as well as the level of development of
pedagogical science. The spiritual worldview of teachers is
one of the essential characteristics of the pedagogical training
of the individual. The development of a spiritual worldview
is mutually related to the individual's moral ideal and hu-
manistic attitudes. Seeing the issue from such a perspective
is an integral part of the overall problem of developing the
ideological culture of the future teacher. If to consider worl-
dview culture as a configuration of the behaviour learned
by a person and the ontological results of this configu-
ration, the spiritual component is the driving element of
the development of worldview culture. A. Senchenko and
A. Borodai [7, p. 239-241] share the same opinion. Thus,
the thesis about the manifestation of the ideological cul-
ture of the individual is of fundamental importance for the
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study not only in the function of promoting the realisation
of individual spirituality, but also in the very ability of a
person to spiritually transform reality. At the same time, a
developed ideological culture also initiates the process of
progressive, systematic spiritual improvement of the indi-
vidual, expanding the boundaries of spiritual power. Ideo-
logical culture, in general, is also closely connected with the
processes of self-knowledge and self-improvement, which
are inherently spiritually deterministic. In the paradigm
of the teaching profession, it is a catalyst for professional
improvement with a life perspective (in terms of lifelong
learning). The idea of future teachers about the ideological
culture, its essence and functions in the structure of per-
sonal development is the basis for the personal and profes-
sional development of applicants for the profession of pri-
mary school teachers. Yet, in the future, it can be decisive
for the development of the ideological culture of students.
This is especially topical in line with the concept of “world-
view education”, which is actively developed in the studies
of foreign researchers [8, p. 242-254; 9, p. 1-16].

According to the author, teachers' professional suc-
cess and the educational achievements of their pupils do
not depend solely on the qualities of shaping the outlook of
future primary school teachers. Since young teachers with
professional consciousness and already formed orientation
in the direction of the NUS can assimilate better and broad-
cast the innovative program of primary schools and qual-
itatively and comprehensively influence the professional
activities of their senior colleagues, the latter ones have to
retrain to carry out professional activities within the NUS,
which is a complex and ambiguous process. Consequently,
young primary school teachers who are professionally formed
in the axiological plane of the NUS can become effective
facilitators in adapting to the new requirements of the pro-
fessional activity of older teachers.

Now there is a clear need for a qualitative method-
ological generalisation: regarding the mutual integration
of the concepts of the worldview culture of primary school
teachers and the ideological-axiological and practical as-
pects of the implementation of the NUS, which constitute
research objectives. This goal provides for the implementa-
tion of the spectrum research tasks: (1) to analyse the con-
cept of the worldview culture of primary school teachers;
(2) to determine the directions and sources of developing
the worldview culture of future primary school teachers;
(3) to structure the main desired features of the worldview
culture of the future NUS teacher formed during studying
at HEIL; (4) to outline the prospects for further research on
the topic.

LITERATURE REVIEW

The updated standard of Primary Education provides for
changes concerning the educational process of younger
schoolchildren and documents the need for teachers to
apply innovative approaches to the organisation of peda-
gogical activities [2]. This stimulated large-scale retraining
of primary school teachers during 2018-2019. The purpose
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of such events was to help teachers: a) in mastering the
necessary knowledge and skills to work effectively in the
NUS paradigm; b) in acquiring relevant competencies;
¢) in overcoming the stereotypical vision of the primary
education system laid down by professional, ideological
values that today do not meet the needs of the time and
direct the task of Modern School as an important social in-
stitution that drives the entire process of qualitative social
transformation [2]. The learning was conducted as distance
(online) learning, localised on the EdEra platform. How-
ever, there are also more practical face-to-face sessions ac-
companied by specially trained coaches. Consequently, the
algorithm for reforming primary schools in the direction
of the NUS appropriately predicted that the first step in this
direction is to adapt teachers to the new education system.
However, three years of experience in implementing the
NUS has shown that the ideological stereotyping of NUS
teachers is one of the significant obstacles to the full im-
plementation of the reformed educational model [2]. The
ideological culture is the fundamental element of the teach-
er's professional personality, which, on the one hand, is es-
sential for new standards, and on the other, is much more
challenging to adapt. However, despite the importance and
relevance of forming ideological foundations for the fur-
ther professional success of future NUS teachers, official
regulatory documents say very little about their worldview.
There are isolated references to the worldview in the con-
text of pedagogical influence on the student of the NUS,
which do not concern the teacher's personality itself. In
modern scientific literature, the situation with the develop-
ment of the ideological culture of the future NUS teacher is
not much better. Thus, there are only incidental mentions
concerning philosophical origins of the development of
the intellectual culture of the future NUS primary school
teacher in the studies of O.A. Golyuk, N.A. Pakhalchuk [10];
A.S. Drokina [11], L.O. Dubrovska, V.L. Dubrovsky [12];
N.O. Kushnir and V.V. Shakotko [13], Z.S. Galko [14],
K.S. Ovsienko [15], etc. However, the issue of the ideological
culture of NUS teachers is not conceptual here. The dis-
course on changes and content of primary school teacher
training primarily focuses on pragmatic issues of adapta-
tion to the NUS system of the list of academic disciplines
in educational and professional programs of applicants for
“013 Primary education” speciality and updating the struc-
tural part of pedagogical practices [5]. There are also general
issues of advanced training of pedagogy and psychology
teachers. The authors pay special attention to the methods
of teaching primary school subjects on cooperation peda-
gogy, the use of innovative pedagogical technologies, the
requirements of new educational standards for learning
outcomes, and primary school teachers' role in the modern
educational process. Some authors also consider ensuring
the right of primary school teachers to observe the autonomy
of pedagogical activity [5].

Though without a particular scientific focus on the
NUS system, I.A. Kovalchuk [16], Y.A. Khairullina [17],
Z.M. Khitra [18] discuss the ideological foundations of the

professional activity of primary school teachers in their
studies. Thus, the analysis of the literature suggests that
even though these authors consider the issues of develop-
ing worldview culture of the future primary school teacher,
adapting the entire system of schooling, and professional
training of primary school teachers to the conditions of the
NUS in parallel (meaning the adaptation of the teaching
system in the HEI to prepare applicants for the updated en-
vironment of education and professional activity), very little
attention is paid specifically to the features of developing
worldview culture of NUS primary school teachers [16-18].
The closest to the author's understanding of the basics of
developing the ideological culture of future NUS teachers is
the studies of O.F Galko “The Teacher's Role in the Modern
Ukrainian School” [14, p. 172], arguing that the role of the
NUS teacher was not to carry information, but rather to
provide individual teaching support for the students. This
mission is much more challenging. The author also agrees
with L.C. Ovsyenko's opinion on the system of values, form-
ing the core of the teacher's personality and constituting the
world-view basis of all spheres and aspects of teacher's ac-
tivity, including professional one. It applies to the value and
normative sphere of the teacher's personality [15, p. 124]. In
general, the study highlights the vital significance of the
philosophical markers of the teacher’s personality and in-
terconnection of work in the educational sphere (i.e., peda-
gogical activity) with the individual’s life stance [15, p. 32].
These issues are relevant, and they appear in the paradigm
of the problematic tasks of the philosophy of education.

MATERIALS AND METHODS

In the course of the study, the author applied the following
methods:

- method of monitoring (the process of implementing
the NUS reform, corresponding changes and adaptations
of the educational process in the structure of pedagogical
higher education institutions that train future primary
school specialists, etc.);

— description (reflection of changes taking place in the
field of primary education and training of future primary
school teachers; preparation of a literature review on the
research topic);

- system analysis (based on a systematic approach - to
study the concept of worldview culture in a set of factors
influencing its development in the structure of training
applicants for pedagogical specialities);

- functional method (to characterise the functional
aspects of the concept of worldview culture and to analyse
the structural elements of worldview culture and factors
influencing its development);

- comparison (in particular, in the process of preparing
a literature review on the topic, analysing the current regu-
latory framework for NUS and comparing it with previous
primary school standards);

- generalisation and abstraction (when drawing con-
clusions from the study).

The study also includes the method of analysing
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the regulatory framework for the implementation of NUS.
Within this framework, the authors analysed such official
policy documents for the NUS implementation process as:

- Law of Ukraine “On Education” [1];

- Resolution of the Cabinet of Ministers of Ukraine “On
Approval of the State Standard of Primary Education” [2];

- Law of Ukraine “On Secondary Education” [3];

- document initiated by the Ministry of Education and
Science of Ukraine “The New Ukrainian School. Conceptual
Principles of Secondary School Reform” [4].

The current research has an integrative character
and lies at the intersection of the disciplines of “Philosophy”
(worldview is one of the most fundamental concepts of
philosophical knowledge) and “Pedagogy” (in particular,
the problems in higher education and primary school). It
corresponds to modern interdisciplinary accents and is a
current requirement to solve urgent problems of pedagogy
in higher education. This is especially relevant when intro-
ducing the worldview principles of NUS with a focus on
the personality of the primary school teacher as the leading
promoter and the driver of qualitative reformist changes
in the educational vertical. On the other hand, in a broad
sense, NUS aims to help the future and present generations
of primary-school-age children (in the future - all who are
involved in the educational process in Ukraine) in adopt-
ing fundamental attitudinal changes, which characterise
ontological realities of the 21* century. In this process, it
is the teacher who has to become a facilitator. In this case,
L.S. Tarasyuk's opinion on the importance of awareness of
the crisis of the modern educational system [19, p. 32] is
crucial for the study. According to the author, the solution
depends not only on the education policy reform docu-
ments, but also on the teacher's personality. It is especially
relevant for primary school teachers due to the sensitivity
of the students of this age to the teacher's role as a vital
translator of ideas and values about the world, and their
dominants. In the light of this, it is essential to update the
human and personal attitude values and rationalise the al-
ready existing ones, since they determine the content of the
NUS teacher’s profession. Achieving the far-sighted goal of
increasing attention to the personality of the NUS teacher
implies developing a new type of student personality, the
core of which is the ability to think in categories of global
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scales. Thus, interest in the philosophical side of educational
activity is primarily due to the objective and perceived role
of education in solving problems on a global scale.

RESULTS AND DISCUSSION

The conceptual content of NUS teacher's ideological
culture

The conceptual definition of ideological culture is not yet a
thoroughly researched issue. It is part of individual culture.
The philosophical culture of the individual is an element
of spirituality. Through decades of discussions, researchers
of the concept of ideological culture agree that ideological
culture is the highest achievement of the individual. It is the
spiritual and practical foundation of behaviour and an in-
dividual's integral and universal quality [16, p. 42]. An in-
dividual's worldview culture is the intellectual foundation
of the relationships, dependencies and connections that a
person creates in the process of developing, transmitting,
and applying philosophical beliefs [20, p. 24]. According to
the author, this definition is the most accurate one, and it,
therefore, constitutes the basis of the study. According to
this, worldview culture is an integral phenomenon, a com-
bination of human existence and individual projection -
culture and worldview. Individual projection necessarily
attracts a proactive component of a person. Consequently,
it manifests itself via a professional paradigm of values and
practices. Most modern researchers [16; 18; 19] interpret
the concept of worldview culture as the result of the individ-
ual’s acquisition of social experience, certain ways of think-
ing, behaviour, and the development of activity modes (es-
pecially professional ones) so that a person can participate
in the general multicultural society, transforming it into an
individual deterministic variant. The process involves de-
veloping the individual’s own beliefs, internal qualities and
prospects for practical realisation in the context of profes-
sional activity. Culture defines the organisation of a per-
son's professional (pedagogical) life and daily behaviour. It
becomes the norm of life and determines a person's actions
and inner world [16, p. 25-26]. The concept of morphology
defines the construction of an individual's worldview culture.
For its part, the morphology of worldview culture has three
main elements-levels (Fig. 1).

Expressive and
instrumental

Figure 1. Morphology of worldview culture

Source: developed based on [17, p. 77-79]
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The nuclear and semantic levels cover the psycho-
physiological features of personality development (from
neural clusters and functional constructions — knowledge
and value orientations; the worldview substrate devel-
ops at this level). In terms of morphology, the expressive
and instrumental level is the most important. Here the
functions of worldview accumulate. They constitute the
functional content of cultural origin - understanding of
the world (an individual's knowledge of the surrounding
world, self-awareness, acceptance, and integration into this
world).

The authors will outline the concept of the world-
view culture of the future NUS teacher in a professional
aspect under the goals and objectives of the current study.
The following markers define the degree of maturity of an
individual’s worldview culture, adapted to the pedagogical
paradigm: a) the integrity of the teacher’s personality (in
particular its value and action component) b) universality,
broadness of spectrum and plasticity (it is an individual’s
ability to deviate from programmed, instinctive forms of
behaviour that determine the level of worldview culture) of
pedagogical skills [17, p. 79].

The content analysis of worldview culture concepts
of primary school teachers allows determining the main
areas of its development, namely:

— critical and conscious attitude towards professional
“Self”;

— defining the paradigm of learning throughout life
(given the learning process continuity and self-improvement
in personal and professional aspects);

— pedagogical creativity: orientation not purely on re-
productive pedagogical practices, but a clear awareness by
primary school teachers of the value of their theoretical
and practical search for effective models of the pedagog-
ical activity, understanding of their self-sufficiency, the
importance of themselves as a link in a single process of
qualitative social transformations, where everyone creates
a context for spiritual and aesthetic self-enrichment and
self-growth and the corresponding enrichment of others; in
particular, through the generalisation of their own teaching
experience in the NUS paradigm and the publication of the
results of their pedagogical search to create a high-qual-
ity constructive discussion in the pedagogical world and
Ukrainian community;

— social activity — a conscious patriotic position and
building a social network of relations based on the principles
of democracy and tolerance.

Certain directions are determined by the Concep-
tual principles of secondary school reform [4] and the
requirements related to the desired image of a modern
school graduate, namely: 1) fully developed and multifac-
eted personalities, who can and used to think critically;
2) patriotically educated individuals, making responsible
civil, socially significant decisions, and respecting the dig-
nity and rights of people regardless of social and psycho-
physical qualities; (3) innovative students, who can quali-
tatively change, transform the world around them, develop

the economy according to the principles of sustainable
development, competitiveness in the labour market and
enjoying lifelong learning [14, p. 6]. The correspondence
of the teacher’s own and the desired personal qualities and
values that the teacher transmits to primary school stu-
dents will create the prerequisites for the development of
pedagogy of partnership, which can enrich each other in
the pedagogical process [16, p. 2].

The process and factors of developing the NUS
teacher's worldview culture

The concept of teacher-creator occupies a prominent place
among all above-mentioned, particularly in the theoretical
and practical aspects. Worldview culture develops not only
through intellectual growth and assimilation of universal
knowledge, but also through their interpretation in light of
their personal experience and personality-oriented values
and attitudes. Creative rethinking and the abandonment of
standards where this can become a source of enrichment of
the educational process and the personal development of a
primary school student are the key elements in advancing
Ukrainian pedagogy. The teachers with a high level of worl-
dview culture must most obviously convey the same values
of manifestation of their own “Selves” in pedagogy. There-
fore, the creative worldview culture of the NUS teacher will
also stimulate the creativity and non-standard thinking of
the students.

It is worth noting that the ideological culture develops
via worldview consciousness of the future NUS teacher's
personality. Worldview consciousness manifests itself in
the ability of a person to make independent decisions and
be responsible for them, the ability to think theoretically
and see the near and distant prospects of the pedagogical
activity, mastering scientific principles, methods of logical
analysis and interpretation of information, the ability and
natural desire for independent search for truth. Practical
manifestations of worldview consciousness are the skills
of resolving contradictions in the individual inner world,
ideological choice, and purposeful activity to implement
worldview ideas and principles in practice, particularly in a
professional direction. All the listed components of worldview
culture and its substructures are transitional and are formed as
stable and fixed (they manifest themselves as features of pro-
fessional and personal orientation) at the HEI studying stage.
Consequently, in the organisation of work aimed at develop-
ing the worldview culture of the applicant of the speciality
“Primary Education’, it is essential to consistently focus on the
axiological and operational paradigm of NUS, which regulates
the identity of primary-level teachers. They must be compe-
tent in developing desired life worldview culture of school-
children, starting from the earliest stages of their socialisation,
which inevitably occurs through the institution of the school
and the teacher as the promoter of the acquisition of the neces-
sary competencies by the student. At the same time, a teacher
relays values regulated by the highest State and international
institutions as essential to the modern globalised and closely
integrated social paradigm.
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Professional training of a future primary school
teacher in the environment HEI can become the basis for
developing desired models of worldview culture (we sug-
gest using the definition of “positive worldview culture of
a teacher” to determine the semantics of the desired model
of worldview culture) through the appropriate organisation
of the educational process. In particular, it refers primarily
to its substantive and procedural aspects. After all, thereis a
certain dissonance, on the one hand, linked to the impossi-
bility of simultaneously transforming the entire educational
system from the top, and, on the other, to the inevitability
of the need for such a transformation. This is due to the fact
that it is impossible to train a future NUS primary school
teacher according to stereotypical, retrograde models of
higher education. Thus, it becomes clear how fundamental
the changes catalysed by the NUS launch are. According to
the pedagogical HEI, the goal of education in value vectors
of NUS itself creates the request and forces to search for ef-
fective ways of immediate reform of approaches to prepare
candidates for 013 “Primary Education” speciality. Diffi-
culties in forming the worldview culture of a future primary
school teacher are associated with the diversity of factors
and sources of information that determine the applicant's
worldview. However, in line with this, the HEI must assume
life stance management, balancing and filtering all possible
influences. General socio-cultural changes and the sponta-
neous influence of the media sphere on the personality of
the future teacher complicate the process of building de-
sired models of the world worldview culture [18, p. 4-5].
They can shift constructive attitudes towards devaluation of
values (for example, under the influence of sexual permis-
siveness and eroticism, patterns of which are already being
internalised by junior schoolchildren, not only by students
at HEI, advertisements of uncontrolled consumption, etc).

To fully understand the concept of the worldview
culture of a NUS teacher and implement the best humanis-
tic ideas in the structure of training future primary school
teachers, it is important to understand the resource base
for training primary school teachers with a well-formed
cultural worldview. Thus, the sources of developing the
worldview of future primary school teachers are: well-pre-
pared and NUS-oriented educational and professional pro-
grammes, thoughtful organisation of the individual, and
independent work of the student; emphasis on creative,
research work; personal examples of HEI teachers, their
willingness to adapt to new educational requirements and
their transmission of confidence in the potential of educa-
tion to provoke qualitative social change; attempts to or-
ganise or train students to manage all information flows
in a constructive manner (NUS strategies, for example,
explicitly state that there is a shortage of modern teachers'
skills in handling large amounts of information, and there-
fore a need to overcome this) [4, p. 2] by carefully filter-
ing them. Other effective sources are the development of a
positive worldview culture, the creation of a stable attitude
to improvement and constant expansion of personal and
professional qualities, which will allow the teacher to feel
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more comfortable in the NUS environment, and achieve
better results of educational activities for young school-
children. Critical thinking, comparability and responsibil-
ity for action and accountable decision-making in an open
non-linear system (social, political, educational, cultural,
etc.) should be a central education component for future
primary school teachers [21, p. 257]. The deep awareness
that the basis for the training of teachers for professional
activities in the New Ukrainian School is the heritage of
national pedagogy contributes to the effective development
of a positive outlook culture of the future teacher.

CONCLUSIONS

Thus, this study generalises and offers new valuable in-
sights for understanding the problems of developing the
worldview culture of the future primary school teacher in
the conditions of the New Ukrainian School. The relevant
concepts were analysed based on careful work with primary
sources and the latest scientific papers, which allowed ob-
taining significant research results and make a contribution
to filling in the gaps that currently exist in general in the
development of the teacher's ideological culture. In partic-
ular, the current study contains a concept analysis of the
worldview culture of primary school teachers. It defines the
directions and sources of developing the worldview culture
of future primary school teachers and structures the main
desired features of the worldview culture of the future NUS
teacher, formed within the framework of the training quali-
fication of “Primary school teacher” at HEI.

In the study, the authors substantiate that the image
of the motivated (this is how NUS defines this concept),
creative and responsible teachers should be preferable in
the organisation of work on developing worldview culture
of the future primary teacher at the higher education insti-
tution. They are constantly working on their personal and
professional development in an atmosphere of partnership
between all the participants of the pedagogical process and
rely on the foundations of academic freedom and unbiased
attitude. In this case, teachers can manifest their worldview
culture via curriculum content, textbooks, methods and
strategies, innovative teaching tools and technologies, etc.
The State, for its part, must guarantee freedom from undue
interference in the professional activities of teachers by reg-
ulating the issue of accountability and control. Promoting
innovation and diversity in the organisation of NUS teachers'
professional activities will help meet the NUS conceptual
principles of educating an innovative personality.

The organisation of empirical studies of diagnos-
tics and corrective-modelling influences on the developing
worldview of a future primary school teacher in the NUS
environment and finding effective ways to overcome pro-
fessional dissonance about desired and actual levels of NUS
teachers' attitudes of different age groups are promising
areas for further research on the topic. Due to the deep
educational reform, they would accelerate the results of
qualitative changes.
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Olkhova

Harania Bonogumupisaa Onpxosa

BonmuHcbkuit HaljioHanbHMIT YHiBepcuTeT iMeHi Jleci Ykpainkn
43025, mpocn. Bomi, 13, m. JIynpk, Ykpaina

dopmyBaHHS CBITOMNAAHOI KyNbTYpy MaibyTHbOro BUMTENS MOYATKOBMX K/aciB B
ymoBax HoBoi yKpalHCbKOI KON

AHoTauif. [linnicHa cucrema opranisanii Hooi ykpaincekoi mkom (HYIII) mokivkaHa ajganTyBaTyi CUCTEMY OCBIiTH
B YKpaiHi JJ0 IPOrpeCUBHMX CBITOBMX CTaH/IaPTiB y PidMIli MEPCIEKTUB CTAJOr0 PO3BUTKY Ta OCBiTV BIPOJOBXK >KUTTA
3 OIHOYACHMM 30epe>KeHHsIM HANKpallMX TPajuiliii Hal[iOHaJbHOI Megaroriki. Y BeKTOpi TakumxX aMOITHMX IUIaHIiB
i MO3UTMBHYX IEPCIeKTUB AKICHUX IepeTBOPEHb B OCBITi Ta iHIMX ramy3ax cOLialbHOrO OYTTA OCOOMCTICTD Iefjarora
HYIII nabyBa€e LieHTpaJbHOrO 3HAYeHH: JI KOHIEITYali3yeTbCs JOBKOMA IpodeMu GOPMYBaHHA CBITOITIANHOL KY/IbTYpH,
AKY TPOIIOHYEMO KOHKPETM3YBaT! O3HAYEHHAM «IIO3UTUBHOI CBITOINIAHOI KyIbTypM Ieflarora». MeTor NOCTiKeHH: €
B3A€EMHA iIHTETPaLlisl KOHLIEITIB CBITOI/IAIHOI KY/IBTY P BYMTE IIOYATKOBUX K/TACiB Ta i/Ie/IHO-aKCiONOTi9HO]I 11 IPaKTUYHOI
cropin immnemenTanii HYIII. Y nporeci migroToBKY ZOCTIIKeHHA 0Y/I0 BUKOPUCTAHO METOLY CIIOCTEPEKEeHH, OIUCY,
KOMIUIEKCHOTO aHaJIi3y, aHaJli3y HOpMaTUBHO-PeTy/ATUBHOI 6a31 mopo immuemenTanii HYIII Ta oHOBIEHOrO CTaHAAPTY
0CBiTH, QYHKIIIOHAMBHIIT METON, METON, MOPiBHAHHA, CUCTEMHOTO aHasli3y, y3aralbHeHHA Ta abCTpaKIil. Y pesynbraTi
IIPOAHa/i30BaHO IIOHATTA CBITOIVIANHOI KyIbTYPU BYMTE/A IIOYATKOBMX KJIACiB, BU3HAYEHO HAIPAMM Ta JpKepera
(dhopMyBaHHA CBITOITLANHOI KyIbTYpU MallOyTHIX yYMTETiB II0YaTKOBOI LIKOJY, CTPYKTYPOBAaHO OCHOBHI OakaHi pucu
cBitormagHol KynbTypu MaibyrHboro Buutend HYII, mo ¢opmylorbes min vac HaBuanHa B 3BO. 3acoBano, 10
CBiTOI/IAHA KY/IbTypa IIOB’sA3aHa He JIVIIe 3 iHTe/IeKTya/JIbHUM OCBOEHHAM Ta 3aCBOEHHAM 3ara/IbHOMIONCHKIX 3HaHb
y TOTOBOMY BUIVIAZL (HEKPUTUYHO, 0e3 IepeOCMUCIeHH ), a i1 IHTepIIpeTallielo IMX 3HaHb Y CBITIIi CBOTO 0COOMCTOrO
JOCBifly Ta 0cOOMCTICHO Opi€eHTOBaHMX LiHHOCTeN i ycTaHOBOK. OOIPYHTOBaHO BaXK/IMBICTh OpraHisalil npodeciinoi
Ii;rOTOBKM MajfOyTHIX y4uTeNiB II0YaTKOBUX KJIaCiB y TaKWil CIIOCiO, 06 He JIMIlle [OCATaTU BUCOKOTO aKajeMiuHOro
IIOKa3HMKA 3ACBOCHHS 3HAHD i IPAaKTUYHMUX HaBUYOK, aJI€ J1 y3ara/IbHEHOTO BUILOTO PiBHs KOMIIETEHTHICHOI TOTOBHOCTI,
AKUM € (axoBO feTepMiHOBaHa CBITOINIANHA Kynbrypa. IIpoBeseHa pob6oTa aKkTyali3ye BUCHOBOK IIPO HeOoOXifHICTH
IIOCUJIEHOI yBaryu 3 OOKy cucTeMu oprasisalil miprorosku Mai6yTHix yumrenis HYIIl no mpMHIMIIOBO Ba>kIMBOTO
IIOHATTS IIO3UTUBHOI CBITOIIANHOL KY/IbTypK

KniowoBi cnoBa: cBiTOITIAZ, KyIbTypa CBITOIVIAAY, ITOYaTKOBa IIKOJNA, pedopMa IIKIIbHMITBA, OCBITHA pedopMa,
npodeciiiHa migroToBKa BUNTENIB
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