UDC 378:373.3.011.3-051:005.344-047.22(045)
DOI: 10.52534/msu-pp.8(1).2022.55-62

Marianna V. Horvat, Mariia I. Kuzma-Kachur”

Mukachevo State University
89600, 26 Uzhhorodska Str., Mukachevo, Ukraine

The Diagnostics of the Development of Cooperative Skills
of Future Primary School Teachers

Article’s History:

Received: 14.12.2021
Revised: 20.02.2022
Accepted: 31.03.2022

Abstract. The study has focused on the importance of implementing the main
provisions of the NUS concept, which produce the educational process based
on subject-subject interaction. It has been emphasised that the new paradigm
of future primary school teacher training generates new ideas into educational
practice based on dialogue, cooperation, co-creation, collective action, respect
for each individual, the need to understand another position, etc., which are
formed in the process of cooperative learning. Therefore, pedagogical higher
educational establishments should provide conditions in the system of professional
training for the development of students’ cooperative skills. The purpose of the
study is to describe the diagnosis of the readiness of future teachers to improve
cooperative skills with the help of interactive technologies in the educational
process of primary school. The study applied the following methods: “Value
orientations” (M. Rokych) and “Map of research of the motivational component
of readiness’, questionnaires, “Map of research of the communicative component of
readiness”. The authors have described the results of the study on motivational
and value, cognitive, activity and communicative components of the readiness
of future primary school teachers to form cooperative skills in younger students.
It has been found that applicants for higher education in the second year of
study are dominated by the average level of development of cooperative skills
on all criteria, which aims to further improve the educational process in the lens
of research. It has been emphasised that interactive technologies involve the
organisation of cooperative learning, when individual tasks grow into a group, where
each member of the group contributes to joint activities. The recommendations
have been developed that are useful to take into account when organising the
process of cooperative learning in classes at higher educational establishments
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INTRODUCTION

During the period of significant reforms in society (political,
social, and economic), special attention to the development
of professional skills of future primary school teachers is
conditioned by the introduction of the conceptual founda-
tions of the NUS, the requirements for the professional ac-
tivity of primary school teachers. Specialists of this profile
should consider the totality of psychological and pedagog-
ical factors that affect the development of a primary school
student and, in the future, the overall development of the
personality. In the context of these changes in higher edu-
cation institutions, there is a transition from passive forms
of learning to active and interactive ones, in which atten-
tion is directed to the implementation of a person-oriented
approach to the development of professional competence.

This determines the interest in introducing interactive learning
technologies, in particular cooperative ones. The introduction
of cooperative technologies brings the cognitive process of
higher education institutions to another, more practical level,
by strengthening the activity-based approach in education,
to contribute to the development of professional competence
of future primary school teachers as a lever of influence on
the growth of the quality of education in Ukraine.
The World Economic Forum has published the Top-10

skills required for work in 5 years:

— analytical thinking and innovation;

— active learning strategies

— solving complex problems;

— critical thinking and analysis;
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— creativity, originality, and initiative;

— leadership and social impact;

— use of technology, monitoring, and control;

— technology creation and programming;

— endurance, stress tolerance, and flexibility;

— logical argumentation, problem solving, and idea
formation [1].

From this, it can be concluded that among the actual
competencies that need to be formed in the growing genera-
tion, in the context of this study, there are the following: the
ability to think analytically and critically, analyse and solve
complex problems, think creatively, be able to cooperate and
communicate in a team, evaluate and correct the results of
activities. The study suggests that all these important skills and
abilities can be effectively developed by organising cooper-
ative and group work in the distance and mixed forms of
training for future teachers. Only the teacher who has these
competencies can form them in students.

Purpose of the study — to describe the diagnosis of
readiness and develop recommendations for improving the
process of forming cooperative skills in future primary
school teachers using interactive technologies in the educa-
tional process of younger schoolchildren.

Research objectives: 1) diagnose the readiness of ap-
plicants for the higher education in speciality 013 “Primary
education” of Mukachevo State University to form cooper-
ative skills in younger schoolchildren; 2) describe recom-
mendations for the development of cooperative skills by
means of interactive technologies in the system of profes-
sional training of future primary school teachers.

LITERATURE REVIEW

Modernisation of higher pedagogical education is deter-
mined by a number of legislative acts (the National doctrine
of education development in Ukraine in the 21% century [2],
the Law of Ukraine “On Education” [3], the state standard
of primary general education [4], etc.), which produce re-
quirements for restructuring the content, improving organ-
isational forms and the nature of relations between subjects
of the educational process in accordance with current regu-
latory documents.

Modern researchers are working on the problem of
forming cooperative skills in various areas, in particular:

— features of organisation and preparation of classes using
cooperative learning technologies [5];

—role of interactive learning technologies in personality-
oriented training of future primary school teachers [6];

— use of cooperative training technologies in the profes-
sional training of Austrian nurses [7];

— use of cooperative learning technologies as one of
the conditions for improving the efficiency of work on the
development of the foundations of self-realisation and cre-
ative self-development in future teachers of preschool in-
stitutions [8];

— development of skills through collaborative learning:
negotiation, leadership, teamwork, reflection, etc. [9];

— theoretical and methodological foundations of the

introduction of cooperative learning technology in the
educational process of higher educational institutions of
Ukraine [10], etc.

Summarising the results of the study on the use of
interactive technologies, in particular during the organisation
of activities in groups, A. Bida expressed suggested that
“students are better prepared for classes, take an active part
in the assimilation of programme material in laboratory
classes, while creating subject-subject relations between the
student and the teacher, changing the attitude of students
to classes” [11, p. 45]. Describing the current stage of devel-
opment of the process of professional training of primary
school teachers in Ukraine, L. Koval noted that “trends in
the functioning of the new four-year primary school have
made it necessary to develop personal and professional
training of teachers and further develop the system of
training future specialists”. At the same time, the researcher
expressed a warning that “the modernisation of the system
of training future teachers based on the timely response to
innovative processes that occur in school education is condi-
tioned by the fact that the mass pedagogical experience of
universities is dominated by a gnostic approach to profes-
sional training, in which future specialists do not deal with
the real context of professional activity, but with academic
subjects, that is, the main goal of training remains the for-
mation of strong scientific and subject knowledge” [12, p. 89].
L. Koval pays special attention to the readiness of future
primary school teachers to model group interaction of stu-
dents in the classroom according to the concept of the New
Ukrainian School.

Interesting results of the study are presented by
M.-E. Osiceanu, M. Danac on the organisation of the edu-
cational process based on cooperative learning: its positive
and negative aspects and components: principles of coop-
erative learning, methods of organising groups, designing
tasks in cooperative groups, coordinating educational ac-
tivities in groups [13].

The problem of applying cooperative learning tech-
nologies in the process of training future primary school
teachers, which are based on the organisation of interac-
tion between students in small groups, is one of the un-
derinvestigated aspects in pedagogy, which emphasises its
importance.

MATERIALS AND METHODS

The level of formed cooperative skills of future primary
school teachers was assessed on the premises of the pedagog-
ical faculty, speciality “Primary education” of Mukachevo
State University. The experiment was attended by 20 students
of group PO-3, educational degree “bachelor” 2019 admis-
sion. The choice is conditioned by the fact that second-year
students already had some ideas about the organisation of
the educational process in the school since they mastered
such disciplines as “Introduction to the speciality”, “Didactics’,
“General foundations of pedagogy and the history of its
development” and began to master professional methods of
educational branches of primary education. The ascertaining
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experiment was conducted during September 2021. Moti-
vational and value, cognitive, activity, and communicative
components of readiness of future primary school teachers
to form cooperative skills were identified.

The method “Value orientations” (M. Rokych) was used
to establish the level of development of the motivational and
value component of the readiness of future primary school
teachers to form cooperative skills [14]. The methodology
developed by M. Rokych is based on the ranking of cer-
tain values. Respondents were offered lists of terminal and
instrumental values that needed to be placed in order of
their subjective significance (1 - low level of significance,
7 - high). One point indicates values that do not have any
significance. Two - those that, in general, can be acceptable.
Three - those that may be important. Four - values with
a specific meaning. Five — important statements, but not a
priority. Six — important values. And seven — what is put
above all else. Processing the results obtained allowed the
survey to conclude that the majority of students are focused
on life-specific goals. At the same time, for a deeper study of
the identified component of readiness for the development
of cooperative skills of a future primary school teacher,
respondents were asked to answer a number of questions
from the questionnaire “map of research of the motivational
component of readiness”. Maximum possible number of
points N, which could be obtained by a future teacher ac-
cording to these indicators, was 14 (N, =7x2).

To determine the level of formedness of the cognitive
component of readiness of future primary school teachers
for the development of cooperative skills, the study used
a self-developed method of self-assessment of students by
the level of their training - a test method for determining
the level of theoretical knowledge. The test questionnaire
consisted of 15 questions, the score of which was deter-
mined by the following indicators: 7 or less correct answers —
low level, 8-11 correct answers — medium, 12-15 - high.

To identify the level of formedness of the activity
component of readiness for the development of cooperative
skills of the future primary school teacher, a survey was
conducted. Students were offered a self-assessment form,
adapted to this study for investigating the readiness to form
cooperative skills in younger schoolchildren, which consisted
of 20 questions. Using a 5-point rating scale, respondents
had to determine their level of readiness for a particular
feature, circling the score that corresponds to their opinion
(1 - not at all; 5 - fully proficient) [15].

The development of the communicative component
of the readiness of future primary school teachers to form
cooperative skills in younger schoolchildren was determined
by the level of development of speech abilities. Students
were asked to fill out an adapted “map of the study of the
communicative component of readiness” [16]. Quantitative
assessment indicators and their characteristics were as follows:

—“0” points were awarded to students who did not have
the desire to establish communicative relationships with
students to organise the educational process and did not
know how to do it well;
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— “1” - used to evaluate future teachers who showed
episodic aspirations and skills for the above-mentioned
activities;

— “2” - students who showed in their professional ac-
tivities a high level of the manifestation of the communi-
cative component of readiness to form cooperative skills in
younger schoolchildren.

Comparative, quantitative, and qualitative analysis
of the results obtained determined the existence of a rela-
tionship between the studied phenomena.

RESULTS AND DISCUSSION

The concept of the New Ukrainian School focuses on the
personal development of primary school students: creative
and critical thinking, key and subject competencies, talents,
and abilities. Modelling of the modern educational process
that would implement these goals should include interactive
group learning technologies, in particular, cooperative ones.
Determining the effectiveness of training future primary
school teachers for the development of cooperative skills
involved the use of diagnostic tools that allowed identifying
the degree of formedness of its components. The readiness
of future primary school teachers to apply cooperative skills
in professional activities is considered as an integrative
personality development, which acts as a set, interaction,
and interpenetration of motivational and value, commu-
nicative, cognitive, and activity components. According to
these components:

—the motivational criterion provides for the development
of the orientation of the future specialist in accordance with
professional activity; the manifestation of interest in the
chosen profession; a positive attitude to educational and
future professional activities; the desire to develop profes-
sional abilities, self-awareness as a future professional. The
purpose of professional training of a future primary school
teacher in accordance with the requirements of the profes-
sional standard for professions “Primary school teacher of
a general secondary education institution” is to acquire the
ability of higher education applicants to solve complex spe-
cialised tasks of primary education” [17]. Here, one of the
general competencies is “the ability to act based on ethical
considerations (motives);

— communicative criterion (communicative component) —
teamwork, interpersonal skills; the ability to clearly and con-
vincingly express their thoughts and feelings using verbal
and nonverbal means of communication, the ability to com-
municate with clients, colleagues, representatives of inter-
acting organisations; tact and tolerance in communication.
The professional standard for professions “Primary school
teacher of a general secondary education institution” states
that “to organise monologue, dialogue, and polylogic forms
of communication with younger students, other participants
in the educational process, representatives of society, respecting
human rights and social values; form judgments that take into
account social, scientific and ethical aspects” (PR-01) [17]. The
thorough study, which has become a reference point in the
investigation of the designated component, presented by
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K. Fomin, O. Budnyk, L. Matsuk, O. Mykhalchuk, O. Kuzenko,
A. Sirenko, N. Zakharasevych [18]. Researchers focused their
attention on the development of dialogic speech in future
teachers, which is the basis of cooperative communication;

— the cognitive component of teacher training covers a
set of professional knowledge, skills and abilities reflected in
the professional standard for professions “Primary school
teacher of a general secondary education institution”. These
include the following competencies: “to organise the educa-
tional process using digital technologies and distance learning
technologies of younger schoolchildren, to develop students’
skills of safe use of digital technologies and services (PR-05);
to integrate and use academic subject knowledge as the basis
for the content of educational branches of the state standard
of primary education (language and literary, mathematical,
natural, technological, computer, social and health-improv-
ing, civil and historical, art, physical culture) and transform
them into various forms (PR-06); to plan and organise the
educational process in primary school, extracurricular ac-
tivities, using various organisational forms of training and
types of classes, in compliance with the principle of science
and the requirements of regulatory documents of primary
school (PR-09)” [17].

Cognitive criterion — provides for mastering a system
of professional and functional knowledge; learning ability;
research skills, basic general and thorough basic professional
knowledge, the ability to generate new ideas. This criterion
provides for the identification in the educational process of
a higher educational institution of those types of student
activities that are inherent in the future teacher (educational
and cognitive, educational, free communication);

— the activity component of training a future teacher is
represented in higher educational institutions both by con-
ventional methods, forms and means of teaching for higher
education (lectures, seminars, laboratory and practical classes,
independent work) and by the introduction of non-con-
ventional forms: press conference-lecture, “brainstorming”-
seminar, “round table”-seminar, business game-seminar, etc.
The choice of the form of organisation of the educational

process depends on the academic discipline, the content
of the topic, the level of training of students and teachers,
is designed to help ensure the most complete disclosure
of the content of the topic under discussion, and achieve
the greatest activity of students. The activity criterion is the
ability to apply interactive technologies, the ability to apply
knowledge in practice, the ability to organise, plan and solve
problems, make decisions, develop and manage projects.
The importance of this component is reflected in the pro-
fessional standard for professions “Primary school teacher
of a general secondary education institution”. In particular,
“to organise monologue, dialogue, and polylogic forms of
communication with younger schoolchildren, other partic-
ipants in the educational process, representatives of society,
respecting human rights and social values; form judgments
that take into account social, scientific, and ethical aspects”
(PR-01) [17].

Based on the selected criteria, the levels that character-
ise the degree of formedness of cooperative skills of future
primary school teachers were determined: high, medium
and low. The study of the motivational and value compo-
nent of the readiness of future primary school teachers to
form cooperative skills was carried out according to the
method of “value orientations” (M. Rokych) [14]. From the
list of values presented by the author, the study identified
7 terminal and 7 instrumental values inherent in the profes-
sional values of primary school teachers. The terminal ones
were: active life, interesting work, knowledge, productive
life, development, public recognition, creativity. Instru-
mental — education, responsibility, self-control, tolerance,
breadth of views, honesty, responsiveness. Processing the
results obtained allowed the survey to conclude that the
majority of students are focused on life-specific goals. Thus,
in the hierarchy of terminal values (Fig. 1) students are
guided by: individual values (active life, productive life) -
5.6; values of professional self-realisation (interesting work,
public recognition) - 5.02; values of knowledge - 3.9; values
of development - 3.25; possibility of creative activity — 2.95
(average indicators are indicated).

B Average indicators

5.60 5.60
5.02 5.02
3.90

Active life  Productive  Interesting Public Values of Values of  Possibility of
life work recognition  knowledge development  creative
activity

Figure 1. Students' terminal values (average indicators)

Among the most significant instrumental values (Fig. 2),
students indicated (average indicators): responsibility - 5.4,

honesty - 4.8, education - 4.25, responsiveness — 3.8, self-
control - 3.75, tolerance - 3.3, breadth of views - 2.7. It is
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noteworthy that respondents are much less attracted to re-
sponsiveness — 3.8; self-control - 3.75; tolerance - 3.3, and
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breadth of views - 2.7, that is, quite important instrumental
values for professional activity fade into the background.

B Average indicators

Responsibility ~ Honesty Education

Respinsiveness

Breadth of
views

Self-control Tolerance

Figure 2. Students' instrumental values (average indicators)

At the same time, the study of the results of the
questionnaire “Map of research of the motivational com-
ponent of readiness” for the formation of cooperative skills
of a future primary school teacher showed: 5 students re-
ceived from 0 to 8 points (the lowest score received is 4),
11 students received from 9 to 11 points, and 4 students
received from 12 to 14 points (the maximum number of
points is 13). Notably, no student scored 14 points.

These indicators allowed calculating the coeflicient
of formedness of students’ motivational component of
readiness for the development of cooperative skills of the
future primary school teacher K. Its minimum value was
calculated by the equation (1):

n .
Kymin = —Mmin (1)
Ny
where n,, . - the minimum number of points received by

one student according to the observation card data (this
is 4 points), N, - the maximum possible sum of points of
formedness of the motivational component (in the study
N,, it was 14 points).

Then:

4
Kymin =— = 0.2
ymin 12 0.29

By analogy, the maximum value of the coeflicient of
formedness of the motivational component of readiness for
this activity in future teachers was determined K, .

K, —13—093
mmax =2 =0.

Therefore, the coefficient of formedness of the mo-
tivational component of readiness for the development of
cooperative skills of a future primary school teacher varies
from 0.29 to 0.93.

Test tasks for identifying the levels of the cognitive
component are modelled taking into account the list of
professional disciplines in the curriculum and the amount
of knowledge on the research problem in their content. The

obtained indicators correlate with the scores obtained by
students as a result of their testing. Only 25% of respon-
dents showed a high level of knowledge, 55% - average, and
20% - low. The results of testing students on the level of
formedness of cooperative skills are presented in Figure 3.

The form of self-assessment of the formedness of
practical skills and readiness for the development of coop-
erative skills in younger schoolchildren for the study of the
activity component contained 20 statements. The task had
the following meaning: “Using a 5-point assessment scale,
determine your level of readiness for a particular feature,
circling the score that, in your opinion, corresponds to you
(1 - not at all; 5 - fully proficient)”. Analysis of the results
showed that the level of formedness of cooperative skills
and professional skills is at an elementary level in 15% of
respondents; at an average level - in 65% of students; at a
high level - in 20 %. The results of a survey of future pri-
mary school teachers conducted before teaching practice
showed that a significant part of students rated their readiness
for organising group work with students in the classroom,
during excursions, and organising extracurricular activities.

An important role in primary school is played by
the ability to organise, interact, and communicate with
students. The map of the study of the communicative
component of readiness contained 10 statements, which
had to be evaluated with 0, 1, or 2 points. The maximum
possible number of points that could be obtained for these
indicators was 20 (N, =10x2). According to the results of
the analysis of the observation map of the communicative
component of readiness for the development of cooperative
skills in younger schoolchildren, the following data were
obtained: 4 students received from 0 to 10 points (the lowest
score received was 6), 13 students received from 11 to 15 points,
and 3 students received from 16 to 20 points (the maximum
number of points was 17). Notably, no student scored 18 points
or higher. The survey results showed that the vast majority
of students have episodic aspirations and skills for commu-
nication activities. The generalised results of all the above
components are shown in Figure 3.
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Figure 3. Quantitative indicators of the formedness of motivational, cognitive, activity, and communicative components
of readiness of future primary school teachers at the ascertaining stage

The results of the experiment showed that students
have an average level of formedness of cooperative skills. The
national doctrine of education development of Ukraine [2]
defines a strategy for further modernisation of education,
which requires graduates of higher educational institutions to
master productive technologies of cognition and improve the
creative potential of the individual. Ukrainian researchers, in
particular, N. Kichuk [19], Y. Kobyuk [20], Z. Onyshkiv [21],
propose to apply the best experience of the European countries
in professional and pedagogical training of future primary
school teachers, in particular, “polyparadigmality: conventional
academic, technological, individual, and research” In ac-
cordance with this, higher education institutions are faced
with the following tasks: to improve the quality of training
of future teachers, to form pedagogical skills and abilities,
to educate the future teacher as an active creative person. This
prompted researchers to develop innovative approaches in
the training of teachers.

Proof of the above is the results of a survey of 20 pri-
mary school teachers of the Mukachevo amalgamated territo-
rial community. They were asked to answer the question:
“What do you think are the advantages of a group form of
educational activity in comparison with other organisational
forms?”. Their answers were as follows:

1. Over the same period of time, the amount of work
performed is significantly higher (10%).

2. High efficiency in mastering knowledge and developing
skills (5%).

3. Skills to defend personal opinion are acquired (15%).

4. All students take part in solving the problem (15%).

5. Interest in learning increases, because with such an
organisation of work, immersion in solving the question
quickly occurs (20%).

6. Develops logical thinking (25%).

7. The ability to teach students business cooperation
techniques is formed (10%).

Analysis of teachers’ responses indicates that the
organisation of cooperative work requires teachers to have
such competencies as the ability to analyse, integrate and
synthesise information, organise group active activities
of schoolchildren, conduct discussions and other types of
communication.

Any technology has its own specific features, and
their successful use requires the teacher to be competent
and knowledgeable in them. First of all, it is worth mentioning
the difficulties that arise in the process of applying cooperative
technologies in the educational process of primary schools.
These include:

— ignorance of the essence of cooperative learning tech-
nology;

— inability to apply it in practice;

— lack of understanding of the place of technology in the
lesson structure.

To avoid such difficulties, the paper will give some
provisions that are useful to consider when organising the
process of cooperative training in HEIs:

1. All students should be involved in activities. For
this purpose, it is advisable to choose such interactive exercises
of cooperative learning that involve the active participation
of everyone together with the teacher.

2. It is necessary to create a psychological attitude
among all applicants for education to directly participate in
various forms of activity. In this regard, it is useful to warm
up, constantly encourage active participation in work, and
provide opportunities for self-realisation.

3. The number of applicants should be limited (25-30).
Only under this condition can there be productive work
in small groups: the idea and suggestions should be heard,
and each group will have the opportunity to present the
results of its activities.

4. It is advisable to create comfort for joint group
activities, which provides: the ability to easily transfer from
one group to another, or from a small group to a large one.
It is better to place the tables together so that each participant
sat half-turned, could see the teacher (class leader) and had
the opportunity to communicate in a small group. It is also
important to prepare in advance manuals, research materials
or cards necessary for active creative activities.

5. The rules and algorithm for performing the exercise
should be discussed at the very beginning of the lesson and
not violated (here it is advisable to recall the rules for working
in groups).

6. The grouping of participants in the educational
process should be based on voluntariness: it is appropriate
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to use the principle of random choice. In addition, it is useful
to apply the recommendations of O. Pometun [22] on the
choice of methods.

In the process of forming cooperative skills in future
primary school teachers, it is advisable to consider that in-
teractive technologies provide for the organisation of coop-
erative learning, when individual tasks develop into group
ones, where each member of the group contributes to joint
activities. Thus, when preparing future teachers, great im-
portance is paid to improving the organisation of their ed-
ucational activities. With the introduction of technologies of
cooperative learning and the widespread use of the method
of group generation of ideas, intergroup dialogue, the method
of participation of everyone, it is possible to increase not
only interest in group learning among both teachers and
applicants for education, but also to create conditions for
high-quality mastery of those cooperative skills and expe-
rience that are in demand in the modern labour market.

The above indicates that the success of the development
of cooperative skills will depend on the readiness of future
primary school teachers for group interaction. To work in
pairs, the following exercises can be used: “One against
another”, “One - two - all together”, “Think, work in pairs,
exchange thoughts”, “Rotary threes”, “Two - four - all to-
gether”, “Dialogue”, “Carousel”. The exercises “Jigso”, “Co-op
Co-op’, “Learning together”, “Search method”, “Synthesis
of thoughts’, “Joint project’, “Information search’, “Robin
round” and others will help to develop skills in solving
complex problems and creative tasks that require collective
discussion. These methods are adapted to the Ukrainian edu-
cational practice of higher education, they can be combined in
the process of modelling classes and used in combination
with conventional teaching methods during classes: lectures,
seminars, practical and laboratory classes. This combination
will increase the effectiveness of the educational process in
higher education institutions, improve relations between
applicants for higher education, create a solid foundation
for the development of independence, creative and critical
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thinking, mastering the skills of cognitive activity, and per-
sonal development.

CONCLUSIONS

The conducted research gives grounds for the conclusion
that ensuring an effective process of forming cooperative
skills of future primary school teachers requires a change in
approaches to the implementation of professional training.
The answer to the challenges of our time is the use of coop-
erative learning technology, which is based on subject-subject
interaction, the development of cognitive skills and abilities
to independently construct pedagogical situations in the
educational process of primary school.

The use of the described methods for diagnosing
readiness for this type of activity allowed identifying the level
of readiness of students at the stage of introducing a cycle
of professional-oriented disciplines into the educational pro-
cess. The results of the diagnostic experiment showed that
60% of students have an average level of cooperative skills
development. The coeflicient of formedness of the motiva-
tional component in future teachers, which can affect the
change in readiness for the development of cooperative skills
of a future primary school teacher, ranges from 0.29 to 0.93.
Compliance with these recommendations and active use of
cooperative teaching methods will help to change the indi-
cators of readiness of future primary school teachers for the
development of cooperative skills in younger students.

However, the study is not exhaustive on the problem
of preparing primary school teachers for the formation of
cooperative skills in younger schoolchildren. In further re-
search, attention will be focused on improving and identi-
tying new approaches to the formation of their cooperative
skills as a component of readiness for professional activity.

The answer to the challenges of our time is the use of
cooperative learning technology, which is based on a per-
son-oriented approach, the development of cognitive skills
and abilities to independently construct existing knowledge
and acquire new.
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MyKa4iBcbKMii iep>KaBHUN YHIBEPCUTET
89600, Byn. YXropopcbka, 26, M. MykadeBo, YKpaiHa

DiarHocTtuka cpopMoBaHOCTi KOONepaTUBHUX YMiHb
Man6yTHiX yunTeniB NOYaTKOBOI LLUKONU

AHoOTauifl. Y CcTaTTi CIpsAAMOBaHO yBary Ha BaXK/IMBICTb peanisalnii ocHoBHUX nonoxkeHb Konuennii HoBoi ykpaincbkoi
IIKOJIM, SAKi IPOAYKYIOTb OCBIiTHIlI IIpoljec Ha 3acafax cy0 ekT-cy0 'ekTHOI B3aeMmonii. HaronomreHo, mo HoBa mapagurma
Ii;TOTOBKM Mall0yTHBOIO BUMTENA ITOYaTKOBOI LIKOJM TeHepye B OCBITHIO NPAaKTMKY HOBI ifel Ha OCHOBi piasory,
CHiBIIpali, CHiBTBOPYOCTi, KOJIEKTUBHOI [iii, TOBAarn o 0COOMCTOCTI, HOTpe6I/I PO3yMiHHS iHIIOI IO3MIII TOIIO, AKi
¢$bopMyOTBCA Y IpolLieci KOOIIepaTUBHOTO HaBYaHHA 3aBIAKY 3/IaTOJKeHilT TiAIbHOCT] BUK/Iafjada Ta cTyfeHTa. Tomy
IeflaroriyHi 3aKIafiy BUILOI OCBiTM MaIOTbh 3a6e3MeunTy YMOBY B CHCTeMi IpodeciilHOI mAroToBKY 10fj0 popMyBaHHA
Y CTYAEHTIB KOOIlepaTUBHYX YMiHb. MeTOI0 JOCII/PKeHHA € OIJC AiaTrHOCTUKYU TOTOBHOCTI MailOyTHIX y4MTeiB I[O0
YAOCKOHAJICHHS KOOIIepaTMBHUX YMiHb 3a JOIIOMOIOK 3ac00iB iHTEPaKTMBHUX TEXHOJIOTIN y HaBYaJbHOMY IIpoleci
MOJIOAIIMX MIKOJAPIB. Y mpoleci gocmifmxeHHs Oynmu Bukopyucrani taki Meropu: «LinnicHi opienrauii» (M. Poknya) Ta
«KapTy mocnimxeHHs MOTHBAILiIHOr0 KOMIIOHEHTa TOTOBHOCTI», aHKeTyBaHHs, «KapTa focmimpKkeHb KOMyHIKaTBHOTO
KOMITOHEHTa TOTOBHOCTi». ABTOpaMI OIIMCAHO Pe3yNbTaTy JOCIiIPKeHb MOTMBAIifIHO-IIiHHICHOTO, KOTHITMBHOTO,
RiAIbHICHOTO Ta KOMYHIKaTVBHOTO KOMIIOHEHTIB FOTOBHOCTI MailOy THiX y4MTe/liB IOYaTKOBOI IIKO/M O POpMyBaHHA
y MOJIOAIIVX IIKOJIAPiB KOOHNEepPaTUBHUX YMiHb. 3'ICOBaHO, IO Yy 3400yBaduiB BMINOI OCBiTM APYroro poxy HaBYaHHSA
IlepeBaXkae cepefHiil piBeHb CPOPMOBAHOCTI KOOIIEPAaTUBHIX YMiHb 3a BCiMa KpUTepiAMY, 1[0 HALIITIOE Ha ITOfa/IbIIe
YIOCKOHA/ICHHS OCBITHBOTO IIPOLIeCy B 06'eKTUBi focimxenb. HaromoleHo, o iHTepakTHBHI TeXHONOriI NepefdayaoTb
Oprasisaiilo KOOIEepaTMBHOIO HaBYaHHs, KOMM IHAMBIAyanbHi 3aBJaHHs II€PEPOCTAIOTh Y IPYIIOBI, ¢ KOXXHIIA YIeH
IPYIIV BHOCUTD CBill BKJIaJ] Y CIIIIbHY AisIbHICTb. Po3po6eHo pekoMeHanmii, AKi KOPUCHO BpaXyBaTy, OpraHi3oBy04M
NpOoLEeC KOONIEPATMBHOIO HAaBYaHHA Ha 3aHATTAX Y 3aK/IaJjaX BULIOL OCBiTH

KnioyoBi cnoea: koorepaTiBHe HABYAHHS, METOAM AiaTHOCTUKM KOOIEPATUBHYX YMiHb, (haxoBa IATOTOBKA MaifbyTHHOTO
BYNTeE/IAA TI0YATKOBO] IIKOTIN
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