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Abstract. The relevance of the study is being covered through the changes
in modern educational standards and the latest approaches of psychology
for special needs to people with intellectual disabilities, the search for new
opportunities to improve the training, education, and psychological support
of the individual at different age stages, in particular such crisis ones as
adolescence. The purpose of the scientific work is to determine the specifics
of the mutual influence of emotional intelligence of psychologists (teachers —
head teachers, social workers) interacting with adolescent students with
intellectual disabilities on the development of emotional intelligence and
its components in people of puberty with atypical development (intellectual
disorders). The study involved only those teachers who often and closely
cooperate with teenagers, in particular, conduct educational and explanatory
conversations, psychocorrective classes, psychotherapy sessions, etc. To
determine emotional intelligence (both for adults and adolescents), two
standardised test methods were used: “Emotional intelligence questionnaire
(N. Hall)” and “Emotional intelligence questionnaire “Emin” (D. Lyusin)”. In
the course of the study, positive dynamics were established in experimental
groups and an increase in the level of emotional intelligence and some of its
components in adolescents with intellectual disabilities, who were influenced
by psychologists (teachers, social workers) in the form of conversations,
psychological correctional classes, and psychotherapy sessions. The reliable
links between the components of emotional intelligence of psychologists/
teachersand thelevel of development of emotional intelligence of adolescents
with intellectual disabilities were established and confirmed by the results of
statistical analysis. The results obtained make it possible to develop effective
psychological support for the adolescents under study, and, if necessary, to
carry out supervision of psychologists or conduct psychotherapy sessions
with teachers
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INTRODUCTION

Psychological and pedagogical activities are always full of
various stressful situations, unpredictable factors, which
are often associated with the possibility of increased emo-
tional response. Every tense situation causes emotional
tension even in a professional, which can manifest itself
in different ways: passively, passively-defensively (tears,
despair), or in an aggressive form (raising voice, shouting).
Young psychologists/teachers, in particular those who

work with exceptional children, that is, children with psy-
chophysical development disorders, have a particularly
high emotional stress. Many professionals (specialists in
various fields) working in educational and specialised ed-
ucational institutions note that after experiencing emo-
tional stress, their well-being often worsens, their ability
to work decreases, and so on (*used according to the
results of research and conversations with workers of special
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educational institutions in Kyiv, Zhytomyr, Chernihiv, Lviv -
a study by O. Vovchenko) [1].

In special psychology and pedagogy, a large number
of studies are devoted to methods of teaching children
with special needs (G. Borshchevska [2], O. Vlasova [3],
V. Vovchenko [1], M. Manoilova [4], O. Sokolova [5] and
others); there are whole courses that provide professional
skills of teaching and communication of teachers, social
workers, psychologists with children with atypical develop-
ment. However, there is few research in the field of special
psychology regarding the influence of the personality of
psychologists (head teachers, educators, social workers),
that is, the personality structure of those professional
personnel who often communicate with the child, conduct
correctional classes, educational conversations, therapeutic
sessions with an individual with psychophysical disorders,
in particular with intellectual disabilities. In particular, the
influence of the emotional and behavioural sphere of an
adult on the formation of the personality of a child with
special needs, since it is known that “professional” and
“emotional” burnout is possible in teaching, which requires
research, as well as psychological correction and support,
as M. Manayolova also noted in her works [4].

Along with the tasks of specialists (psychologists/
teachers) of education and development of cognitive capa-
bilities of schoolchildren of different ages, modern society
and educational standards set a number of new tasks:
support of socialisation processes, individual approach,
development of emotional and social intelligence, that is, the
formation of personality in a versatile, diverse way, which
will allow adapting to the changing external conditions of
society. Accordingly, priorities and requirements for the
personal qualities and work of education employees are
changing. The priority is not to communicate information
to the child, in particular those with special needs, but to
show understanding. Openness to new experience is im-
portant for a modern specialist. Thus, there is a transition
to personality-oriented special education, which requires
psychologists and teachers to make personal changes, pri-
marily related to the integration of affective and cognitive
processes.

In modern psychology for special needs, the prob-
lem of the unity of “intelligence and affect” is quite thor-
oughly covered through the scientific category “emotional
intelligence”. Under the category of “emotional intelligence”,
scientists understand a number of different definitions,
models, and purposes (O. Vovchenko [1], D. Pahava [6],
0. Sokolova [5], O. Prokopenko [7], M. Khomenko [8] and
others). In a general sense, it is a set of personal abilities
that provide understanding of emotional conditions and
control of them, both their own and others. Emotional
intelligence is a rather ambiguous, multidimensional psy-
chological category that is difficult to study in children
with psychophysical development disorders, in particular
intellectual development disorders. However, it is worth
noting that the study of this issue is rather urgent, since
children with this atypical development (intellectual
disabilities) have a number of problems related to the
emotional-volitional, behavioural, and self-regulatory
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spheres, in particular at puberty. At the same time, it is
worth adding that the adolescent crisis has always been
a difficult stage both for the child himself and for the
immediate circle (parents, teachers, etc.). An adolescent
is growing, changing rapidly, and dynamically rebuilding
his life priorities. Everything that was important and
interesting before becomes insignificant and indifferent.
After all, the period is emotionally complex and often
expressed through a behavioural aspect. Despite the fact
that adolescents with intellectual disabilities have problems
with emotional and volitional self-regulation, control over
their own behaviour, are prone to suggestibility, aggres-
siveness, neurotic and anxious conditions, the adolescent
stage has its own number of features and difficulties. In
particular, the development of emotional intelligence is
also atypical, compared to adolescents with a normal level
of intellectual development.

Therefore, given all of the above, the purpose of
the paper is the study of the peculiarities of emotional
intelligence of adolescents with intellectual disabilities and
the relationship (influence) of emotional intelligence of
the immediate professional circle (psychologists, head
teachers, social workers) on the formation of the emotional
sphere of the individual during puberty.

LITERATURE REVIEW

In the modern psychological literature, the topic of “emo-
tional intelligence” is mostly covered and studied by foreign
psychologists and sociologists: R. Bar-On [9], G. Gardner [10],
D.Goulman [11], M. Elias [12],D. Caruso [13],]. Mayer [14],
P.Solovey [15], R. Sternberg [16]. The problem of emotional
intelligence has also been actively studied by Ukrainian sci-
entists: T. Berezovska [17], H. Borshchevska [2], O. Vlasova [3],
L. Hanich [18], N. Kovryha [19], D. Lyusin [20], M. Manoy-
lova[4],0.Nosenko [19],0.Sokolova [5], M. Khomenko [8].
The study of emotional intelligence is interdisciplinary in
nature since the first studies were conducted not in the
framework of psychology, but in sociology, as J. Zins [12]
and M. Elias [12] note in their research. In particular,
emotional intelligence according to E. Hanna [21], was
considered as an integral part of social intelligence, since
emotional intelligence is a system that helps a person adapt
to social life. Thus, emotional intelligence is not part of the
emotional or intellectual sphere, mainly of social.

Today, there are a number of theories and models of
emotional intelligence, as well as test methods for studying
emotional intelligence, which are mastered by foreign
scientists. Thus, in studies of the influence of emotional
manifestations of a teacher on the cognitive activity and
emotional intellectual sphere of students, as noted by
P. Yulianti [22] and N. Arina [22], it was identified that
emotions play an important role in creating a comfortable
environment for teacher interaction with students, as well
as in the development of a positive emotional background
for mastering knowledge and performing tasks provided
for the student by the teacher. Ukrainian researchers also
adhere to such statements, in particular in the research
of A. Hanich [18] it is said that a positive emotional
climate in the classroom increases the motivational level
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and the desire to learn in adolescents, and the style of pre-
senting information generally changes the attitude of the
student's personality to the subject taught by a teacher
with a positive emotional state. V. Melnichenko [23] and
M. Khomenko [8], exploring the emotional and the be-
havioural sphere of adolescents with intellectual disabilities
during the educational process, are noting that low level
of psychological culture, insufficient development of emo-
tional intelligence, communication abilities, and emotional
self-regulation skills lead to a tendency to aggressive or
indifferent behaviour in the significant part of teachers
with students. Foreign scientists, in particular T. Elder [24]
and P. Hammack [25] note that educational professions
are professions of a large number of somatic diseases and
neuropsychiatric disorders. Consequently, the problem
of the emotional stability of the teacher is acute since the
teaching profession belongs to the stressful category.

Often repeated unfavourable emotional conditions
lead to the consolidation of negative personal qualities, such
as irritability, anxiety, pessimism, which, in turn, negatively
affects the effectiveness of the teacher's activities and rela-
tionships with children and colleagues, as S. Chesnut [26]
notes. In the future, this can lead to general dissatisfaction
with the profession. Given this, mastering the skills of emo-
tional self-regulation is considered relevant for improving
the psychological culture of teachers. The ability to manage
emotions is a component of emotional intelligence, as
D. Caruso [13], J. Mayer [14], P. Solovey [15] specified in
their model and the research. Emotion management is the
skill and ability to process emotional information, draw
conclusions, and act in a self-regulatory way based on the
conclusions obtained.

In connection with the above, an interesting experi-
ment was considered. M. Karkmaz [27] and T. Cullen [26]
conducted research on the influence of emotional intel-
ligence and the emotional state of teachers, in particular
emotional self-regulation, on the teaching process. Scientists
have concluded that students, especially in adolescence,
are quite sensitive to the emotional states of a educator,
teacher, or psychologist. Thus, the experiment consisted of
two stages. First of all, the first part of the empirical study
consisted in the fact that the teacher during the lesson
tried to negligently conduct a conversation with students,
think about their problems, be indifferent, missed students'
questions, shouted, demanded silence, gave written tasks
and started texting in his own phone. Subsequently, after
such a lesson, a survey of students was conducted, as a
result of which it was found that they felt empty and felt a
cluster of their own problems. The second part of the study
consisted in using the opposite experiment - a teacher in
the classroom who was positive, interested in the condition
and mood of teenagers, answered questions, was moderately
strict, etc., was immediately perceived by children. In the
end, the results of a repeated survey of students showed
that after communicating with such a teacher, the children
felt motivated, wanted to do something positive, and so
on. As noted by D. Pahava [6], a person with a high level
of emotional intelligence takes responsibility for their
own emotional state. At the same time, as a teacher and

psychologist with a high level of emotional intelligence and
its components, he also takes responsibility for the devel-
opment of emotional intelligence of his subjects (that is,
children).

Modern Ukrainian scientists, G. Borshchevska [2],
O. Vovchenko [1], V. Melnichenko [23], A. Prokopenko [7],
O. Sokolova [5] propose to include in the concept of emo-
tional intelligence three components: cognitive component
(knowledge); regulatory component (the ability to manage
one's own/extraneous emotions, influence on the affective
sphere of others); behavioural component (willingness to
apply knowledge about emotions during problem solving
and social adaptation). As is evident, the scientific problem
of identifying the mechanisms and influence of emotional
intelligence on the modern life of a person is extremely
relevant, poorly developed, and requires diverse research.
This is the reason for the interest in emotional intelligence
as a tool for increasing psychological and emotional
connection, the influence of psychologists (teachers, social
workers) on adolescent students with psychophysical de-
velopment disorders, in particular, the study deals with
intellectual disabilities.

MATERIALS AND METHODS

During the study of the influence of emotional intelligence
of a psychologist (teacher) on the development of emotional
intelligence of adolescents with intellectual disabilities,
a number of scientific and methodological works of both
Ukrainian and foreign scientists were analysed using
methods of analysis, synthesis, and generalisation, as well
as empirical research. The experiment involved 194 indi-
viduals of adolescent age with intellectual disabilities in
Kyiv. Adolescents study in special boarding schools in Kyiv,
visit rehabilitation and medical centres in Kyiv, including
a special boarding school Ne 26 in Kyiv; special secondary
school No. 17 in Kyiv; special secondary school No. 12 in
Kyiv; Centre for Social and Psychological Rehabilitation
of Children and Youth with Functional Disabilities of
Darnytskyi District of Kyiv; Centre for Social and Psy-
chological Rehabilitation of Children and Youth with
Functional Disabilities of Solomyanskyi District of Kyiv,
Medical Centre “Clinic named after V. Galchenko” of Kyiv.
In addition, the study examined psychologists (in some
institutions, a psychologist works with children together
with a social worker), classroom teachers who conduct
extracurricular upbringing, educational, correctional and
rehabilitational, and psychotherapeutic work with ado-
lescents with intellectual disabilities. The number of adult
participants in the empirical study was 42. The study
examined adolescents from 11-12 to 16-17 years old who
were in these institutions. For the experiment, adoles-
cents were divided into two groups: experimental (EG)
and control group (kg). The experimental group was pur-
posefully influenced by psychologists (teachers) to explain
feelings, emotions, and experiences, classes and conversa-
tions were held on the development of an emotional sphere
and emotional intelligence in general. That is, the purpose
was the psychologists' (teachers’) influence on adoles-
cents to establish the relationship between the emotional
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intelligence of EG adolescents and the psychological and
pedagogical staft. For adolescents of the control group, only
psychological diagnostics were performed by the selected
methods for identifying the level of emotional intelligence.
The EG included 101 adolescents with intellectual disabili-
ties, CG - 93 adolescents with intellectual disabilities.

To identify emotional intelligence (both for adults
and adolescents), two standardised test methods with a high
level of reliability and validity were used. Firstly, the method
“Questionnaire of emotional intelligence (N. Hall)” [28], [29],
secondly, the method “Questionnaire of emotional intelli-
gence “Emin” (D. Lyusin) [14]. The method “Questionnaire
of emotional intelligence (N. Hall)”, in addition to
measuring the overall level of emotional intelligence, is
aimed at the study of its constituent components, according
to the model of emotional intelligence developed by N.
Hall. According to the scientist's research, the questionnaire
contains five indicators and is measured on five scales:
managing one's own emotions, emotional awareness, em-
pathy, the recognition of other people's emotions, and self-
motivation. N. Hall characterised emotional intelligence
through the completeness of the ability to understand and
perceive emotions (both one's own and others), the ability
to manage the emotional sphere, make balanced decisions
about emotional situations/experiences, etc., and the ability
for self-management, self-regulation, and self-control. The
test is convenient to use and has 30 questions-statements.
It is understandable for both adults and teenagers, is
informative enough for further analysis by a psychologist.
On the other hand, the method “Questionnaire of emotional
intelligence “Emin” (D. Lyusin) makes it possible to measure
emotionalintelligence according to the model of the scientist
D. Lyusin, which provides for the division of the category
“emotional intelligence” into two complete, fully functional
structures: interpersonal emotional intelligence and intra-
personal emotional intelligence. Interpersonal emotional
intelligence includes such components as understanding
the emotions of others; managing other people's emotions,
that this method allows measuring. Intrapersonal emotional
intelligence also contains additional components that are
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explored using the questionnaire: awareness of one's own
emotions and management of one's own emotions. The
test is also easy to use, small in volume and contains
46 questions-statements that are evaluated on a scale from 1
to 4. The results obtained create a fairly extensive description
of the structure of emotional intelligence and the emotional
sphere of the individual.

To determine the relationship and influence of
emotional intelligence of psychologists (teachers, social
workers) on the emotional intelligence of adolescents with
intellectual disabilities, mathematical statistics were used,
namely, Pearson's correlation coeflicient, which demon-
strated, for example, the presence of statistically reliable
connections between the variable components of emotional
intelligence of adolescents with intellectual disabilities with
the general level of intelligence of psychologists/teachers.
The psychological diagnostics were carried out according
to the requirements for each methodology, standardised
forms were used and the general procedure for conducting
them was not violated. Since the questionnaires consisted
of questions of varying complexity (the wording could
sometimes not be clear for teenagers), certain phrases
were discussed in the context of other life topics, everyday
situations, etc. in preliminary classes/meetings with teen-
agers. This was discussed in advance and suggested to
psychologists (where the authors of the study could not
be present in person) because during the diagnostics it is
prohibited to explain or interpret questions to respondents,
as this violates the clarity of the results and general reliability
of the experiment.

RESULTS AND DISCUSSION

According to the results of diagnostics of psychologists
(head teachers, social workers) using the “Emotional intel-
ligence questionnaire (N. Hall)” method, a high and aver-
age level of emotional intelligence was established, some-
times the results of low indicators were obtained on certain
scales and a small percentage of low levels of emotional
intelligence (Table 1).

Table 1. The level of completeness of emotional intelligence among psychologists (teachers) working (interacting) with
adolescents with intellectual disabilities (in %)

An indicator of emotional intelligence of psychologists (teachers, social workers)

High level 36
Average level 62
Low level 2

Thus, according to the results obtained, employees
have an adequately developed emotional intelligence, which
is predominantly described by an average level (62%).
In addition, during the study, the levels and state of

completeness of the components of emotional intelligence
are considered according to the author's model of the
methodology N. Hall (Table 2).
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Table 2. The levels of completeness of the components of psychologists' (teachers’) emotional intelligence working
(interacting) with adolescents with intellectual disabilities according to the method of “Emotional intelligence

questionnaire (N. Hall)” (in %)

o oM i Eopaty Lot e
High level 42 26 28 34 27
Average level 47 53 49 52 46
Low level 11 21 23 14 27

According to the results of diagnostics, it can be
stated that mostly the components are characterised as an
average level in adults. It is worth noting that the greatest
difficulties that psychologists/teachers had were a scale of
“recognition of other people's emotions” since it is for this
indicator that the low level has the highest indicator. It can
be assumed that this is due to a number of reasons: firstly,
with professional activities, in particular, working with
teenagers (especially those, having certain psychophysical
disorders), it is quite difficult to predict their mood and
understand their experiences. Adolescents with intellectual
disabilities may show their emotions not in accordance

with their modality (“polar position”). For example, to laugh
when someone is hurt or injured, or vice versa, to cry when
someone was given something that another teenager was
dreaming of. Secondly, such results are associated with pro-
fessional burnout, fatigue from professional activities and
the need for facilitation support, which is often considered
as a norm in the work of psychologists, and the environmental
attitude of a specialist psychologist to their mental health.

Adolescents with intellectual disabilities were also
studied using the “Emotional intelligence questionnaire
(N. Hall)” method, and very low indicators of the overall
level of emotional intelligence were found (Table 3).

Table 3. The level of completeness of emotional intelligence of adolescents with intellectual development disorders of EG

»

and CG according to the method of “Questionnaire of emotional intelligence (N. Hall)” (in %)

An indicator of emotional

An indicator of emotional

intelligence of EG intelligence of CG
High level 0.6 -
Average level 34 28
Low level 65.4 72

Notes: EG - adolescents of the experimental group, CG - adolescents of the control group

It is worth noting that EG has a small percentage
that forms a high level of emotional intelligence, while at
the same time, the indicators of the completeness of the av-
erage level of emotional intelligence have increased by 6%,
and the low indicator also decreased and is characterised
by positive dynamics. After correctional classes with psy-
chologists (teachers, social workers), indicators of the level
of completeness of emotional intelligence components of
adolescents with intellectual disabilities improved quali-
tatively and quantitatively. The appearance of a high level

was recorded on two scales: emotional awareness and
recognition of other people's emotions (Table 4). During
the interaction of adolescents with a psychologist, the level
of ability to manage their own emotions increased, that is,
emotional self-regulation and personal control improved.
Also, quite high results were recorded in the indicator of
“empathy”, which can be one of the main components, a
base that will help to create, form, and qualitatively develop
the “superstructure” of other components and general level
of emotional intelligence.

Table 4. The level of emotional intelligence completeness of adolescents with intellectual development disorders of EG

Emotional Managing one's

and CG according to the method of “Questionnaire of emotional intelligence (N. Hall)” (in %)

Recognising other

Scales awareness own emotions Self-motivation Empathy people's emotions
EG CG EG CG EG CG EG CG EG CG
High level 2.3 - - - - - 2 - 1.7 -
Average level 47 34 38 31 28 25 67 59 48 42
Low level 50.7 66 62 69 72 75 31 41 50.3 58

Notes: EG - adolescents of the experimental group, CG - adolescents of the control group

Correlative relations were identified using mathe-
matical statistics methods. Correlation analysis was carried
out using the Pearson criterion, which made it possible to
establish the reliability of connections between the level
of intelligence of psychologists/teachers and indicators of
emotional intelligence of adolescents with intellectual disabili-
ties (Table 5). The choice of Pearson's statistical x> criterion

is conditioned by the fact that the method allows assessing
the significance of differences/similarities between the actual
(identified as a result of the study) number of cases or qual-
itative characteristics of the sample that fall into each cate-
gory, and the theoretical number that can be expected in
the studied groups. That is, the choice of this particular
criterion was justified by the fact that it made it possible
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to assess the statistical significance of the relation between
several relative indicators.

The obtained results of correlative relations indicate
a high level of influence (relationship) of the emotional
intelligence completeness of psychological and pedagogical
personnel on the development of both the general level
of emotional intelligence and individual components of
emotional intelligence of adolescents with intellectual
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disabilities. Thus, for example, the higher the level of
empathy of a teacher/psychologist who works with a
group of teenagers, the more actively this indicator will
be formed in the group. If, for example, the motivational
component is most complete in a teacher (head teacher),
then the motivational component in a group of adolescents
cooperating with him will be more active than all other
components.

Table 5. Indicators of correlative relations between the components of emotional intelligence of adolescents with
intellectual disabilities and the level of completeness of emotional intelligence of psychologists/teachers who conduct
correctional and therapeutic sessions with them

Components of emotional intelligence
and the general level of emotional
intelligence completeness of adolescents
in the experimental group (EG)

High level of emotional

intelligence of
psychologists/teachers

Low level of emotional
intelligence of
psychologists/teachers

Average level of
emotional intelligence of
psychologists/teachers

Emotional awareness of adolescents 725" 651° B
of EG

Adolescents' management of their own .

. 649 - -
emotions of EG
Self-motivation of adolescents in EG - 659" -
Empathy of adolescents in EG 825" - -
Recognition of other people's emotions 825" 651" B
by adolescents of EG
General level of emotional intelligence of 638" B _
adolescents of EG

Notes: “at p<0.01. A statistical indicator (a critical level of significance for several indicators in studies) indicates that
mathematically N, = high significance, and the statistical solution indicates “values found at a high level of statistical

significance”

The study of the “Emotional intelligence question-
naire “Emin” (D. Lyusin) allowed studying the interpersonal
and intrapersonal emotional intelligence of psychologists
(teachers, social workers) working in correctional classes,
extracurricular conversations, even by their own example
affecting the development of the emotional sphere, emo-
tional intelligence, and personality of adolescents with
intellectual disabilities (Table 6). According to the results
of diagnostics, quite high indicators of “average value” of

interpersonal (48%) and intrapersonal (46%) emotional
intelligence were observed in psychologists/teachers. A
high value also has sufficient indicators, but demonstrates
that even an adult person with a normal level of intellectual
development can have “low” and “very low” indicators for
both general levels of emotional intelligence and its com-
ponents because during an emotionally stressful situation,
even an adult can find it difficult to control their emotions,
affective states, and the like.

Table 6. The research of the completeness of emotional intelligence components of psychologists/teachers working
(interacting) with adolescents with intellectual disabilities according to the method of “Emotional intelligence
questionnaire “Emin” (D. Lyusin) (in %)

Scales Verylow value Low value Averagevalue High value Very high value

Understanding the emotions of others 4 9 39 34 14
Managing the emotions of others 7 12 47 31

Understanding one's own emotions 8 11 43 31 7

Managing one's own emotions 3 8 51 22 16

Expression control 6 11 47 24 12
Interpersonal emotional intelligence 6 18 48 24

Intrapersonal emotional intelligence 9 19 46 19 7

According to the results of the method “Emotional
intelligence questionnaire “Emin” (D. Lyusin) of adolescents
with intellectual disabilities, the dynamics of EG results

was established, in particular, in relation to the values of
intrapersonal emotional intelligence. Thus, the value of CG
is 19% (average value), EG (28%) (Table 7).
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Table 7. The state of completeness of interpersonal and intrapersonal emotional intelligence according to the method of
“Emotional intelligence questionnaire “Emin” (D. Lyusin) of adolescents with intellectual development disorders

EG and KG (in %)
. . . Verylow value Lowvalue Averagevalue Highvalue Very high value
Types of emotional intelligence
EG CG EG CG EG CG EG CG EG CG
Interpersonal emotional intelligence | 36.6 48 37 31 26 21 0.4 - - -
Intrapersonal emotional intelligence | 32.3 47 39 34 28 19 0.7 - - -

Notes: EG - adolescents of the experimental group, CG - adolescents of the control group

Eventually, high indicators, as well as in the previous
study by the method of N. Hall, were almost not found.
Only interpersonal intelligence in the EG of adolescents
with intellectual disabilities is characterised by a “high
value” (0.4%) and intrapersonal emotional intelligence in
the studied EG adolescents is recorded at “high level” (0.7%).
In general, it is worth noting the positive dynamics and
the impact of correctional classes and therapeutic sessions
of psychologists/teachers on adolescents with a typical
development. Since even correlative relations indicate a
connection between the completeness of emotional in-
telligence indicators of psychologists/teachers on the de-
velopment of emotional intelligence (interpersonal and

intrapersonal emotional intelligence) in adolescents with
intellectual disabilities, with whom the above-mentioned
psychologists work (head teachers, social workers).

Correlation analysis, as in the previous method-
ology, was carried out using the Pearson criterion, which
made it possible to study the presence of statistically
reliable connections between the components of emotional
intelligence of psychologists/teachers who conduct correc-
tional classes and interact with the studied adolescents
and the completeness of interpersonal and intrapersonal
emotional intelligence of adolescents with intellectual
disabilities (Table 8).

Table 8. Indicators of correlative relations between the components of emotional intelligence of psychologists/teachers
and the level of completeness of emotional intelligence of adolescents with intellectual development disorders of EG

Interpersonal emotional intelligence Intrapersonal emotional intelligence

Understanding the emotions of others 649™ 651"
Managing the emotions of others 547"

Understanding one's own emotions 659"
Managing one's own emotions 825"

Expression control 784" 535™

Notes: ™at p<0.01. A statistical indicator (a critical level of significance for several indicators in studies) indicates that
mathematically N, = high significance, and the statistical solution indicates “values found at a high level of statistical

o »
significance

According to the results of correlation analysis, it
is possible to indicate a stable and strong mutual influence
of the personality of a psychologist (head teacher, social
worker) on the development of not just the emotional
intelligence of adolescents, but also on the understanding
of a teenager's own emotions, emotions of the environment,
on the ability to control emotional experiences, to regulate
personal states associated with the sensory, affective side
of personality development in a difficult period of puberty.
Thus, for example, it can be established that the interpersonal
intelligence of adolescents with intellectual disabilities is
most affected by the ability of a psychologist (teacher) to
manage their own emotions. It can be assumed that the
teenager imitates the behaviour of the older person. Thus,
the greatest influence on the internal personal intelligence of
a teenager is exerted by the ability of a psychologist/teacher
to understand their own emotions and cope with them.
This similarity in correlative relations allows assuming that
the studied adolescents are characterised by the behaviour
of imitating significant adults and those adults whom they
have the opportunity to observe, and as a result - to imitate,
take an example.

CONCLUSIONS

According to the results of the study, a significant rela-
tionship between the emotional sphere of a psychologist
(teacher, social worker) working with children with special
needs and the emotional intelligence of adolescents with
intellectual disabilities was revealed. Positive dynamics
were found in the experimental groups and an increase
in both the overall level of emotional intelligence and its
components in adolescents with intellectual disabilities.
The results of research using the methods “Emotional
intelligence questionnaire (N. Hall)” and “Emotional intel-
ligence questionnaire “Emin” (D. Lyucin) were confirmed
by statistical analysis using the Pearson criterion, which
made it possible to establish reliable connections between
the components of emotional intelligence of psychologists/
teachers and the level of completeness of emotional intelli-
gence of adolescents with intellectual disabilities.

Also, general increased interest and trend in re-
search on emotional intelligence by foreign and Ukrainian
researchers was established. The relevance of research on
the influence of a teacher's personality on the personality
of a child-student is increasingly being studied in different
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aspects, taking into account different approaches and  teachers (educators, head teachers), that is, that professional
current trends in the scientific field. Science is increasingly ~ personnel who work with children, including those with
beginning to interact in the interests and benefits of special needs, regarding such an aspect as emotional and
practice. Finally, the need for psychological support of professional burnout, is revealed.
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An influence of emotional intelligence of a psychologist (teacher) on the...

Onpra AnaroniiBHa BoBuenko

IncTutyT cnenianbHoi negaroriky i ncuxosorii im. M. Ipmadenka
HanionanbHoi akafieMil IlefjlarorivHMX HayK YKpaiHu
04060, Byn. M. bepnincpkoro, 9, M. Kuis, Ykpaina

Bnnue eMmouiitHoro iHTenekTy ncuxosnora (negarora) Ha popmMyBaHHS €MOLLINHOIO
iHTeNneKTy NigniTKa 3 NOPyLEeHHSAMU iHTeNeKTya/lbHOro PO3BUTKY

AHOTAaL,iA. AKTya/lbHICTD HOCIIIKEHHS DPO3KPUBAETHCSA Yepe3 3MIHY CYYacCHUX OCBITHIX CTaHAapTiB i HOBITHIX
MiIXOiB clieniaJbHOI ICUXOIOril 10 0cib 3 IIOPYLIEHHAMI iHTEIEKTYa/lbHOTO PO3BUTKY, IIOIIYKY HOBMX MOX/IMBOCTEN
[IOKpallleHHs] HaBYaHH:S, BMXOBAHHA Ta IICUMXOJIOTIYHOTO CYIPOBOAY OCOOMCTOCTI Ha pisHMX BIKOBMX eTalax,
30KpeMa TaKMX KPM30BUX, AK HifIiTKOBMiI Bik. MeTOI HayKoBOI pOOOTM € BM3HAYeHH: CIelydiky B3a€MOBIUIMBY
eMOLiTHOIO 1HTe/NIeKTY NCKUXOJIOriB (IlefaroriB — KJIAaCHUX KepiBHMKIB, cOlLija/IbHMX IIPalliBHUKIB), IJO B3a€EMOZIIOTDL
3 YYHAMM HiJUIITKOBOrO BiKy 3 MOPYIIEHHAMM iHTeIEKTYaJbHOTO PO3BUTKY Ha (OPMYBAHHA e€MOLIIIHOTO iHTENIeKTy
Ta JIOr0 CKIAaJOBUX Y 0Ci6 ImyOepTaTHOro IIepiofly 3 aTUIIOBUM PO3BUTKOM (IIOPYIIEHHAM iHTeNeKTyanbHOI cdepn). ¥V
MOCTiIKeHH1 6pam/1 Y4aCTh BUK/IIOYHO Ti OCBITSHU, AKi JOCUTD YaCTO TA TiCHO CIIBIIPALIIOIOTH 3 IiIITKaMM, 30KpeMa,
IIPOBOMATh HAaBYa/IbHO-PO3 SICHIOBA/IbHI Oecifiy, IICUXOKOpeKIifiHi 3aHATTA, IICUXOTepaleBTH4HI cecil Tomo. [na
BM3HAYEHHS eMOLIIIHOrO iHTeNeKTy (K I HOpOCINX, TaK i A MIITKiB) 6y10 BUKOPUCTAHO ABi CTaHJapTU30BaHi
TecToBi MeTOpUKM: «OnuTyBanpHMK emouiitHoro iHTenekry (H. Xomra)» ta «ONUTYBaJIbHMK €MOLITHOTO iHTENIEKTy
«EmIn» ([I. JTiocina). Y nponeci gocnifpkeHHs 6y/I0 BCTAHOB/IEHO TO3UTUBHY AMHAMIKY B eKCIIepYMEHTa/IbHIX I'PyIax i
MiBUILEHH PIBHA €MOLIMIHOTO iIHTEIEKTY 11 IIEBHMUX JIOTO KOMIIOHEHTIB y IMiUIiTKiB 3 IOPYIIEHHAMM iHTEIEKTYaIbHOTO
PO3BUTKY, Ha SAKUX 3[ilICHIOBaBCsA BIUIMB IICMXOJIOraMy (IlefaroraMmu, COLia/IbHMMU IIpalliBHUKaMM) y BUILAAL Oecif,
TICUXOJIOTIYHUX KOPEKIIHUX 3aHATH i ICUXOTepaneBTUYHUX ceciil. ITifTBepmKeHo 3a pesynbTaTaMy CTaTUMCTUYHOTO
aHa/Ii3y Ta BCTAaHOBJICHO HaJiilHi 3B’A3KM MK KOMIIOHEHTaMM €MOLIJHOTO iHTeJIeKTy IICHXOJIOTiB/Ilefaroris i piBHeM
cOpPMOBAHOCTI eMOLIITHOTO iHTe/IEKTy IIIITKIB 3 IIOPYIICHHAMY IHTE/IeKTyalIbHOTO PO3BUTKY. OTpUMaHi pesynbraTu
JAITh 3MOTY p03p061/[TM e(’peKTMBHMI?I IICUXOJIOTIYHMIA CYNIPOBif I JOCHIDKYBAHMX IIJIIITKIB, Ta, 3a HeOoOXigHICTIO,
3I1/ICHIOBATY CYIIepBi3ilo IICUXO0/IOTiB 00 IIPOBOAMTY IICUXOTepaNleBTIUYHI cecii 3 megaroramu

KntoyoBi cnoBa: emoiii, Tuit iHTeneKTy, MiyIiTKOBMIL BiK, TOPYIIEHHS IICHX0(Di3NYIHOTO PO3BUTKY, EMOLITHNIIT IHTENeKT
OCBITAH, GOpPMYBaHHA KOMIIOHEHTIB eMOLi/IHOIO iHTe/IeKTy
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