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INTRODUCTION

Abstract. In the context of global competition, the ability to think outside
the box and work effectively in a team, acquired through the use of project-
based technologies, plays a key role in preparing the younger generation
for future professional challenges. Methods that promote the active
development of these qualities, such as project-based learning, have proven
themselves in the international context as an effective way to unlock the
creative potential of students. The purpose of the study was to investigate the
features of using project-based technologies for the development of creative
abilities of primary school students in foreign countries. General methods
of scientific research, such as empirical (observation, comparison) and
complex (analysis and synthesis), were applied. Various approaches to the
interpretation of project-based learning, conditions for its effectiveness and
advantages for the development of children’s creative abilities are presented.
Studies that demonstrate the successful use of project-based technologies
in foreign countries, namely: Finland, Great Britain, USA, Canada,
Poland, Czech Republic, Netherlands, Norway, Sweden, Spain, Germany,
Japan, and methods that contribute to the development of creative and
critical thinking in primary school students are analysed. It was found that
creativity is a key competence of students’ future success. The use of project-
based technologies in primary schools contributes to the identification of
individuality and the development of personal qualities. The use of project-
based technologies in primary schools in foreign countries is an effective
means of developing students’ creative abilities, the learning environment
that promotes students’ self-realisation, development of their creative
potential, and preparation for the requirements of the modern world. The
practical significance of the study is to provide teachers, methodologists
and other teachers of Ukrainian primary schools with information and
insights on the use of project-based technologies for the development of
creative abilities of students based on foreign experience

Keywords: creative abilities of primary school students; project method;
project activity; foreign experience; educational process in primary school

In the modern world, the development of creative abilities
of primary school students is an important problem in the
educational sphere. The growing demands for individu-
al and creative thinking, the need for innovation and the
ability to solve complex problems require students not only
to assimilate factual knowledge, but also to develop their

creative potential. In the context of educational innova-
tions, such as the focus on competencies and the impor-
tance of developing basic skills in students, there is a need
to turn to new learning strategies. Among such strategies,
the use of project-based technologies stands out as an ef-
fective tool for stimulating students’ creative potential. This
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highlights the need to adapt educational methods to re-
quirements that seek to develop the critical skills and com-
petencies needed for a successful future.

The results of the analysis of psychological and peda-
gogical literature indicate that researchers have investigated
various aspects of problems related to the emergence and
development of the project method in foreign experience.
In particular, Yu. Senko (2019) distinguishes between the
stages of development of children’s creativity and the stag-
es of manifestation of creative activity. The researcher an-
alysed various methods and approaches to learning that
contribute to the activation of students’ creative potential,
identified key factors that affect the development of crea-
tive abilities, and offers specific examples and strategies that
can be applied in the educational process. The main focus
was on the development and implementation of innovative
techniques that help younger students not only develop
creative thinking, but also develop skills of critical analysis,
self-expression and interaction in the social environment.
L. Dubrovska et al. (2022) noted that components of stu-
dents’ creative abilities in grades 1-2, such as creative atten-
tion and thinking, can be called basic, which means using
certain tasks. In addition, the researchers note that with the
development of creative abilities, students are increasingly
interested in new knowledge, the level of their independ-
ence in learning increases, so teachers should focus on re-
vealing students’ curiosity and interests, expanding their
learning interests, teaching and developing thinking and
communication skills, etc.

D. Prima (2020) revealed some content and procedur-
al aspects of the project and research activities of primary
school teachers in the context of the requirements of the
New Ukrainian School. The focus is on how project-re-
search methods can be integrated into the learning pro-
cess to promote critical thinking, learners’ autonomy and
engagement in active learning. The researcher highlights
how such activities can support teachers in achieving ed-
ucational goals, in particular, in developing key competen-
cies of students, considering the needs of a modern school.
Y. Didyk & O. Liba (2022) described a theoretical approach
that explains the concept of “development of creative abili-
ties” and confirms the pedagogical conditions that contrib-
ute to the development of creative abilities in children of
primary school age in the course of educational activities.
H. Tovkanets & Y. Hapak (2019) defined the advantages
and effectiveness of implementing project technology and
revealed its role in the development of innovative abilities
of younger schoolchildren. The researchers analysed how
the use of project-based teaching methods contributes
to the development and stimulation of children’s creative
potential, and affects the increase in their motivation and
interest in the educational process. K. Bondareva & O. Iv-
leva (2021) exploring a new Ukrainian school, discovered
unique aspects of using project-based technologies in the
classroom as a means of learning about the world. V. Bon-
dar (2020) presented key categories for defining project
activities, and a clear explanation of the goals, objectives,

functions, and principles of educational implementation.
In addition, didactic aspects of using project technology in
primary schools were identified.

The study by M. Semankiv et al. (2019) demonstrat-
ed the importance of using project-based technologies,
disclosing their content, studying the pros and cons of
implementing project-based technologies in education,
and classifying different types of projects. K. Chub (2022)
reveals the fundamental principles of using project-based
learning technology in primary schools. It was shown that
the project technology serves as an innovative education-
al approach aimed at the spiritual and professional growth
of young students, teaching them a variety of creative and
research methods. S. Lavrenko (2021) considered the spe-
cifics of the project method in primary school, taking into
account the age and psychological characteristics of young-
er schoolchildren. S. Kupchak (2021) analysed the foreign
experience of preparing future primary school teachers
for the use of project technology. The researcher reviewed
various methodological and practical approaches adopted
in the educational systems of different countries, with an
emphasis on the importance of integrating project-based
technologies into teacher training. Special attention was
paid to the analysis of educational programmes, teaching
methods, and practical experience, which allows future
teachers to effectively use project-based technologies for
the development of critical thinking, creative abilities and
active participation of students in the educational process.
O. Mykhaylenko & T. Butko (2023) considered the histori-
cal aspects of the development of the project method in for-
eign and Ukrainian pedagogical theory and practice, and
defined the stages of development of this method.

The purpose of the study was an analytical review and
evaluation of project-based learning methods as a tool for
developing creativity and teamwork among primary school
students. The objectives of the study were to investigate the
mechanisms of development of creative abilities among
primary school students using project-based technologies;
analysis of effective methods and practices applied in edu-
cational systems of foreign countries that contribute to the
stimulation and development of creative potential of chil-
dren at the initial stages of education; identification of basic
principles and strategies that can be adapted and applied in
the practice of Ukrainian teachers for the effective develop-
ment of creative abilities of students.

MATERIALS AND METHODS

The paper used various methods of scientific research for
the purpose of detailed consideration and analysis of the
problem. The main methods were empirical and complex
methods of scientific cognition. In the course of the study,
the researchers used observations to draw attention to spe-
cific situations and events related to the introduction of
project-based technologies in the educational process of
primary schools in foreign countries. The main purpose of
the observations was to obtain specific data and investigate
the real experience of applying project-based technologies,
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and their impact on the development of students’ creative
abilities. The comparison played a crucial role in this study,
as it allowed for a better understanding of the analysis and
evaluation of the implementation of project-based technol-
ogies in the educational process of primary schools at the
international level. Using comparative analysis, the authors
were able to identify common patterns and unique ap-
proaches to developing students’ creative abilities through
project-based technologies. This helped to identify which
strategies are most effective in different cultural and edu-
cational contexts, and determine potential challenges and
limitations that educators may face when implementing
them. The comparison allowed contrasting the results of
various studies to identify certain trends and differences in
the use of project-based technologies in different countries.

The analysis allowed considering existing research
and publications related to the use of project-based tech-
nologies in the development of creative abilities of prima-
ry school students. During the analysis of the literature
sources mentioned in the previous section, attention was
drawn to a number of key aspects: the relationship be-
tween the use of project-based technologies and the de-
velopment of creative abilities of younger schoolchildren;
the effectiveness of the use of project-based technologies
in foreign countries in the development of creative abilities
of students; identification of features and factors that con-
tribute to or hinder the development of creative abilities

Petrytsa

of students in the context of the use of project-based tech-
nologies; advantages and disadvantages of using different
types of project-based technologies (for example, group
projects, individual projects, etc.) for the development of
creative abilities of students.

The study was conducted by analysing scientific and
pedagogical literature, statistical data, and special reports
and studies conducted in foreign countries using pro-
ject-based technologies in primary education. The paper
used a variety of materials, such as scientific articles, mon-
ographs, reports and collections of scientific conferences,
which provided a comprehensive understanding of the
problem under study and enabled a reasonable assessment
of the results. The synthesis was used to summarise and
systematise the collected data, put forward conclusions
and recommendations. Using various sources of informa-
tion, such as papers, reports and collections of scientific
conferences, these data were summarised and systematised
to obtain a complete amount of information on the topic
under study. Based on the obtained data and their analysis,
conclusions were formulated regarding the problem under
study. These findings included new ideas, trends, and pat-
terns identified from literature and data analysis. For the
convenience of presenting and analysing the collected data,
a table has been compiled that reflects the studied criteria
for applying project-based technologies in educational in-
stitutions of each country (Table 1).

Table 1. Evaluated aspects of project-based learning in primary schools in the analysed countries

Criteria under study

Finland of students?

How does the use of projects contribute to the development of independence, critical thinking, and creative abilities

Wales analysis, and creativity among students.

The role of project activity as an approach, and what role it plays in the development of independence, critical

Great Britain

The impact of project use, integrated learning, role-playing games, and project presentations on the development of

and USA students’ creative thinking and skills.
Canada How do social science project assignments contribute to students’ development and skills?
Poland What contributes to the development of self-directed learning and preparation for further education?
Czech Republic What teaching methods help enrich the learning process?
Netherlands  How does the use of projects contribute to the development of students’ emotional sphere and creative abilities?
Norway What projects are aimed at developing students’ creativity and environmental awareness, fostering independence
and responsibility?
Sweden How is the use of project-based technologies aimed at developing students’ creative abilities and independence?
Germany What methods are used to acquire the necessary skills and practical experience that are useful for the future career?
Spain What projects contribute to the development of students’ creative abilities, speech competence, and self-expression?
Japan What projects contribute to the development of creativity and creative thinking of students?

Source: developed by the author

Thus, the combination of these methods ensured the
completeness and objectivity of the study of the problem
and the investigation of its various aspects.

RESULTS AND DISCUSSION

Primary school students are a special group of students
who are at an early stage of their learning and develop-
ment. At this age period, the child is in the process of
developing basic learning skills, cognitive functions, and

social skills. In primary school age, there is a favourable
context for the development of creativity in children and
their creative abilities (Table 2). It is during this peri-
od of childhood development that the active process of
imagination, fantasy, creative thinking and curiosity are
formed. At this stage, children begin to acquire the skills
of observing, comparing, and critically evaluating events
and phenomena around them. Psychologically, childhood
is an important period for the development of creative
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abilities, because it is at this time that children begin to
understand the relationship between themselves and the
world around, analyse social motives for behaviour, mor-
al assessments, and the importance of conflict situations.

a conscious phase. If earlier the game was the main ac-
tivity, now the main focus is on education - the equiva-
lent of work. A child’s school success becomes a criterion
for evaluating and determining their attitude to others

At this age, the development of personality passes into  (Rudakova, 2005).

Table 2. Features of using project-based technologies in primary schools

The use of project-based technologies with younger students has several important features

1) At this age, the younger student has a wide field for the development of creative abilities, because the brain is at the stage of intensive
development. It is flexible and able to quickly adapt to new experiences and knowledge. Younger students are interested in the world
around them and begin to actively explore it. This gives them the opportunity to experiment and discover new things. The use of
project-based technologies gives them the opportunity to express their creativity, generate ideas and apply them in real projects.

2) Expansion of the learning experience: project activities allow younger students to increase their learning experience by working on
projects. They can explore different topics, acquire new knowledge and skills, and communicate with experts from different industries.

3) Development of key competencies: the use of project-based technologies contributes to the development of key competencies
that are necessary in the modern world. These competencies include critical thinking, problem thinking, communication skills,
collaboration, and creativity.

4) Motivation to learn: working on projects encourages students to be motivated to learn. They are more interested and involved in
the creative process, as they have the opportunity to choose the topic of the project, put forward their own ideas, and take an active

part in its creation.

Source: developed by the author

The use of project-based technologies in primary
schools provides students with the opportunity to actively
interact with educational material and the world. Instead
of passively accepting information from the textbook, stu-
dents perform real projects, explore topics, solve problems,
and present their own results. It is important to note that
project-based learning technology not only develops stu-
dents’ creative abilities, but also contributes to the develop-
ment of critical thinking and self-esteem, and a systematic
approach to solving educational problems. Students learn
to analyse and evaluate their work, identify the strengths
and weaknesses of the project, and look for ways to im-
prove it. This helps them develop self-control and self-dis-
cipline. According to the results of research by the authors
of this study, in foreign countries, the use of project-based
technologies in primary schools allows achieving positive
results in the development of creative abilities of students.

In Finland, primary school consists of grades 1-6. One
of the main principles of organising the educational process
in Finnish schools is active learning through play, creative
and creative learning, project-based learning, development
of creative abilities and the use of innovative technologies
(Hrynyova, 2017). According to teachers, the goal of the
Finnish learning system is to make learning more prac-
tical, considering the specifics of the area and involving
students in the life of the community. Students should not
just receive knowledge passively, but actively acquire it. The
content of training recedes into the background in favour
of the training itself. The main goal is to educate students
in such a way that they understand themselves and their
preferences. Although each school organises projects and
integration in its own way, there are common approach-
es. Learning in projects involves a gradual expansion of

knowledge: each new knowledge is based on the previous
one. Students work in an “inverted” classroom, where tasks
are completed on weekends and then tested on Monday
with mini-tests. Homework assignments are completed
from grades 1 to 12. During project activities, no other les-
sons are held: two days a week for eight weeks (although
each school does this in its own way) are allocated to the
project. Teachers act as a coach or tutor, not just a teacher.
They do not teach, but help students learn independent-
ly. Projects are implemented starting from primary school
(Shvets, 2017). Finland is actively implementing phenom-
enon-oriented training based on the project method. The
basic principles of this approach include connection to real
life, indivisibility, and meaningfulness. Finnish teachers
emphasise that it is the learning process that is important,
and not just its result, as it contributes to the personal de-
velopment of students and constructive mutual influence
(Melnikova, 2021).

In Finland, learning strategies aim to prepare stu-
dents for real life and develop their autonomy and critical
thinking. The Finnish learning system supports students’
ability to effectively use information, analyse it, and make
informed decisions, and the ability to create projects and
work in a team. In Finland, project-based technologies are
used to develop students’ creative abilities already at the
initial stage of training. Children from the first grades are
engaged in project work in various subjects, such as study-
ing the world around them, mathematics, music, drawing,
and language. Schools in Finland have great autonomy, and
each teacher can independently determine the number and
content of projects, considering the individual characteris-
tics of students. Students from the first grades are actively
involved in the entire process of working on the project,
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starting from generating ideas to implementing them. This
allows children to be active participants in their learning
and interested in its results (Golovina, 2019). The Finnish
school has an interesting paradox: it is both pragmatic and
philosophical. Subjects in it are considered more as a means
of replenishing erudition, with the main goal of expanding
the understanding of how this knowledge can be useful for a
person. Since the first grade, students have been engaged in
amultidisciplinary subject, which officially cancels the clear
line between different disciplines in its schedule. However,
its main goal is to bring students together during lessons in
projects that allow them to use knowledge from different
industries simultaneously. For example, in one of the Hel-
sinki schools, the result of one of these projects is a self-pre-
pared cookbook. While working on the project, students
are independently engaged in drawing, photographing,
searching for recipes, and cooking dishes (Baburets, 2019).

Lyudmyla Kazmiruk, a Ukrainian English teacher,
spoke about her experience as a teacher’s assistant at a pri-
mary school in Wales after she worked at school No. 28
in Ternopil before Russia’s large-scale military invasion of
Ukraine on February 24, 2022. She was particularly im-
pressed by the method of project work in Wales, where the
assistant is also actively involved in the process. She com-
pared this to the Ukrainian education system, where teach-
ers usually have two or three lessons to implement a project
in one subject, such as “Me and Ukraine”. But at a school
in Wales, the project can last from two to three weeks or
even longer, covering a wide variety of subjects, including
English, history and literature, similar to the Ukrainian
“I explore the world”. Each project takes about half a day,
and schools do not use calls, so teachers independently de-
termine the beginning and end of classes (The experience
of..., 2023). When the teacher entered the classroom, the
students were actively engaged in a project to learn the his-
tory of their native land. They studied this topic in detail
from various aspects. The introductory part is organised by
the teacher, and then explains what to do and gives instruc-
tions. Students are divided into 4 groups, each of which
performs its own task:

o the 1* group draws a wizard from local legends, pho-
tographs him, and animates him using special software;

o the 2™ group compares photos of their city from the
1970s to the present with a map. Students mark known ob-
jects and places, record videos where they analyse changes
over time;

o the 3" group explores the unique Welsh boats - cor-
acles. Students watch videos and choose five interesting
facts. After that, they watch another video on how to draw
these boats. Then they create a presentation where they
draw coracles and tell interesting facts that they remember
from the video;

o the 4" group collaborates with the teacher on histor-
ical facts and legends of the region.

Students are constantly interacting with modern tech-
nologies. The teacher provides for the preparation of nec-
essary materials for the class, creating a special information
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folder on the school learning platform, which every student
has access to. This folder contains videos, texts, and other
resources necessary for work on the project. Students do
not work with traditional textbooks, because they are not
available at school. Instead, each child receives personal
notebooks and chromebooks with the school’s pre-installed
educational platform. This platform is used by teachers to
host all the necessary materials for learning. Each of the
four groups performs its tasks alternately, meaning that
the project components are constantly in rotation between
groups. Project work at a Welsh primary school greatly im-
pressed a teacher from Ukraine and brought her joy and
pleasure in the learning process. The Ukrainian education
system tries to simplify the school curriculum, but it re-
mains quite intensive, leaving no room for ease. Teachers
in Ukraine are limited in time to study each topic, after
which they are forced to move on to the next ones. There is
no such rush at the local Welsh school. Students have the
opportunity to study one topic for a long period of time,
return to it again and look at it from different angles (The
experience of a teacher from..., 2023).

Thus, comparing the two education systems (Finland
and Wales) with the Ukrainian one, the main emphasis
is on the use of project work in teaching, in particular, in
these two countries, as a method that promotes the devel-
opment of independence, critical thinking and creative
abilities of students. It is worth noting that both training
systems focus on interactivity, the use of modern technol-
ogies and deep study of the topic through long-term pro-
jects. The Ukrainian teacher is interested in working meth-
ods in Wales, where she observes greater freedom and the
possibility of deeper study of the topic, compared to the
Ukrainian system, which is often characterised by a greater
pace and limited time to study the material. After reviewing
the educational systems of Finland and Ukraine, the study
will move on to the analysis of other countries to give a
more complete comparative overview.

In Great Britain, students often visit libraries, as one
of the most popular tasks for them is to create a project. At
the same time, the teacher only provides a general topic,
and the student chooses a specific topic and materials for
research. Thus, teachers implement one of the basic prin-
ciples of the education system, which is that the main task
of the school is to teach the child to work with information
(Sukhoveenko, 2019). In the UK, the method of projects in
primary schools is widely used in the educational process,
this approach allows stimulating creativity, independence,
and critical thinking of students. They can be used in Brit-
ish primary schools in the following ways. 1. Project weeks
or project days. These are specially designated periods of
time when students work on projects on a specific topic or
subject. They have the ability to research, study, and solve
problems in groups or individually. 2. Integrated training.
Lessons are aimed at integrating multiple subjects within a
single project. For example, a project can combine math-
ematics, literature, and science around a specific topic or
problem. 3. Application of technologies. Students can use
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various technologies to research and present their projects.
This may include using computers, tablets, video and au-
dio recordings, etc. 4. Role-playing games. Students play
role-playing games that help them better understand the
topic or problem they are working on. It promotes collab-
oration, empathy, and creativity. 5. Project presentations.
Students have the opportunity to demonstrate their knowl-
edge and skills through the creation of projects, presenta-
tions, public speeches or videos. These methods allow stu-
dents to actively participate in learning, create their own
projects, and develop skills that they will need in the fu-
ture. During the holidays in Britain, children are usually
assigned to create an interesting project.

In USA, project-based technologies aimed at devel-
oping students’ creativity are popular. The Dalton School
in New York it is forbidden to force students to study, stu-
dents work independently on projects and perform tasks
that gradually become more complex. In addition, tasks are
as close as possible to life situations. Students learn to work
more in teams, discuss, think independently, and improve
themselves. The project method was introduced into the
US educational process throughout the 20" century and is
actively used in the 21* century. Prominent Ukrainian re-
searcher V.M. Madzhigon (2004), studying the features of
labour training of students in developed countries of the
world, in particular the United States, in his monograph
pointed to the fact that the main methods of labour training
in primary secondary schools are the method of projects,
the method of business game, and solving problem situa-
tions. For example, in Maryland (Sherwood High School),
all students participate in projects in pottery lessons. Stu-
dents do not just learn how to sculpt dishes, vases, figu-
rines, they often fulfil orders of public organisations of the
district (Kapelyushna, 2019). This method is used in var-
ious forms, namely: authentic, interpreted, and authorial.
Students are offered various tasks during project activities,
such as designing, re-designing, searching for alternative
solutions, evaluating efficiency, explaining expected and
undesirable results, checking solutions according to appro-
priate criteria, developing and implementing technological
devices, converting information into a more meaningful
form, correctly calculating time and financial resources for
a technological project, etc. An interesting and non-stand-
ard project task for elementary school students in the Unit-
ed States, which is aimed at reducing the amount of sol-
id waste by reducing the use of packaging. First, students
count the amount of packaging waste that accumulates in
their homes over a certain period of time. They then vis-
ually present their data and combine it with other students’
data to get an overall result for the class. These activities
promote students’ analytical thinking, stimulate their own
reasoning, and offer practical strategies for reducing solid
waste within the school.

In the UK and the USA, project-based teaching meth-
ods are also used to develop students’ creativity and inde-
pendence. These techniques include project weeks, inte-
grated learning, technology use, role-playing games, and

project presentations. They contribute to the active involve-
ment of students in learning, the development of their skills
and the stimulation of creative thinking. Teachers in these
countries actively support students in choosing their own
research topics and materials, giving them more freedom
in choosing and developing projects. This approach con-
tributes to the development of student initiative and skills
in working with information.

In Canada, separate independent projects are com-
mon as a form of homework. In Canadian schools, each
student must complete an independent project that is in-
dividual, not group. As part of this project, they collect
information, write an abstract, and prepare a presenta-
tion for presentation in front of the class. One of the spe-
cial features is the presence of a consultant in Canadian
schools who can help students solve educational prob-
lems, including project activities, but does not perform
tasks for them. In the city of Mississauga, located in On-
tario, Canada, homework assignments are not provided
in schools. However, students complete projects at home
that may take considerable time to complete. In primary
schools in Canada, the SCIENCE course is being taught,
which combines knowledge in Chemistry, Physics, and
Biology. Students are actively involved in working on
their own projects, which allows them to feel like real
scientists. In Canadian schools, project tasks are actively
used to study the main issue of social sciences - identity.
These tasks can be diverse — from creative to research. For
example, elementary and junior high school students have
the opportunity to express their thoughts and explore
themselves. This not only promotes active learning, but
also develops self-expression skills.

In Poland, there is an American School in Warsaw,
which actively uses projects, and this is quite an individual
work of schoolchildren. Students have a significant choice
of areas for their projects, which include art, 3D modelling,
programming, pottery, etc. Each student has the opportu-
nity to work on their project throughout the year, which
encourages them to plan their work, calculate the time and
effort to achieve results. At the end of this period, each child
defends their project in front of a large audience, including
friends, teachers, and parents. It is important that this is
independent work, where each student works on their own
project, and teachers act as consultants if necessary. This
approach allows students to explore more deeply what in-
terests them and prepares them for the next stages of ed-
ucation and social life. They get the opportunity to learn
how to manage their activities and plan for a long period
of time in advance (Koval, 2023). Students of the Univer-
sity of National Education Comision in Krakow, majoring
in “Preschool and primary pedagogy”, study the discipline
“Educational projects”. This allows them to get acquainted
with the essence of projects, their features and methods of
use in the educational process of primary school and pre-
school education of children (Kupchak, 2021).

In Czech Republic, primary school covers the educa-
tion of students up to the 9* grade. But it is divided into
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a 1*-degree school (children aged 6-10 years) and a 2™-de-
gree school (children aged 11-15 years). In Czech schools,
homework assignments are offered in limited quantities,
and the curriculum is deployed at a moderate pace, especial-
ly at the primary level. This encourages children to be more
interested in learning and reduces their workload. Teachers
do not move on to the next topic until all students have
mastered the material at least at an intermediate level. Vari-
ous methods are used in the process of teaching the materi-
al, such as educational games, group tasks and intersubject
classes, which contribute to a holistic perception of infor-
mation. Special attention is paid to project-based training,
which provides good results. The elementary school also of-
fers numerous guided tours, outdoor lessons, and “outdoor
activities” with access to the green area (Zabiaka, 2023).

In Canada, Poland, and the Czech Republic, the use of
project activities in the educational process is widespread
and contributes to the development of independence, cre-
ativity and deep assimilation of the material by students.
In Canada, each student is involved in independent pro-
jects that include individual work and presentation prepa-
ration. Social science project assignments help develop
students’ identity and self-expression skills. In Poland, at
the American School in Warsaw, students work on their
own projects in various areas, which contributes to their
planning and organisation of time to achieve results. This
helps them develop self-directed learning skills and pre-
pares them for further education. In the Czech Republic,
an elementary school organises student learning, focus-
ing on project-based learning and various methods that
promote a holistic perception of the material. Teaching
methods are supplemented with excursions and outdoor
activities, which enriches the learning process. All these
approaches contribute not only to the assimilation of
knowledge, but also to the development of students’ per-
sonality, preparation for life in the modern world and fur-
ther successful learning.

In the Netherlands, primary school covers the ages of
4-12. There are schools with different philosophies, for
example, in Dalton Schools, students learn to make indi-
vidual plans and schedules, work in groups on projects.
The main goal of primary school education is to promote
the development of students’ emotional sphere, and to de-
velop their intelligence and creativity. At the final stage -
the development of adequate social, cultural, and physical
skills. There are practically no homework assignments,
but they offer extracurricular activities and group pro-
jects. Project-based technologies aimed at developing the
creative abilities of primary school students are used. The
project “Life of my family” provides an opportunity for
students to explore their family roots, interview relatives,
create a family tree, and tell the story of their family. This
project develops students’ creativity, research skills, and
social consciousness.

Norwegian primary school covers the education of chil-
dren from the 1* to 4™ grade and from the 5" to 7* grade
(senior primary school). Primary school students have the
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opportunity to choose one discipline to choose from and
participate in project work. The learning system is built in
such a way that each person develops only through rela-
tionships with others. Project-based technologies are ac-
tively used to form students’ creative abilities. For example,
the ecological city project gives students the opportunity
to develop an environmentally sustainable city using the
principles of sustainable development and environmental
protection. This project contributes to the development
of creativity, environmental awareness and social activity
of students. The main task of the Norwegian school is to
develop students’ independence and responsibility. Even
if there is homework, the teacher is unlikely to check its
completion, but it is mandatory to understand the content
of the topic. Children can learn the material in a way that is
most effective for them. The teacher can recommend addi-
tional literature, specialised websites, exercises, or projects
that will help the child understand the topic and success-
tully assimilate its content. Project-based technologies also
help stimulate students’ creative and critical thinking. They
require students to generate new ideas, find non-standard
solutions, and analyse different approaches to solving a
problem. Students learn to explore and analyse informa-
tion, go beyond the usual patterns, and see the problem
from different perspectives.

In Sweden, primary school students are trained with-
out any special loads. One homework assignment per week
per one subject. Students only work at the blackboard dur-
ing project presentations that children perform in groups
of several people. In this way, children are taught to coop-
erate. Schools have extremely high logistical support. There
is a cabinet system for various subjects, a workshop for per-
forming practical projects, which has everything: special
clothing and shoes, machines, tools, and materials (Acqui-
sition with education..., 2018).

In Spain, primary school covers the 1%-6" grades. In
primary school, students receive homework assignments
in each subject, but in a small amount. After each trimes-
ter and for the final year of study, students are given report
cards. Often, the school uses project-based technologies to
develop students’ creativity and language skills. For exam-
ple, the “My little book” project gives students the opportu-
nity to write and illustrate their own book using creativity,
imagination, and language skills. This project contributes
to the development of creative abilities, speech compe-
tence, and self-expression of students.

In Germany, primary school lasts 4-6 years and often
ends with the differentiation of graduate students by ability.
In addition to traditional subjects such as language, math-
ematics, and art, German primary school students occa-
sionally perform projects instead of their usual lessons. For
example, they learn to play musical instruments or make
videos for a whole week. The German model of a special-
ised school has a relatively strict approach, but it actively
uses the project method to acquire the necessary skills and
practical experience that are useful for future careers. In
Germany, project-based technologies are used to encourage
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creativity and implement integrated learning. The experi-
mental garden project provides an opportunity for students
to explore the plant world, conduct experiments, and devel-
op their own organic gardening projects. This project con-
tributes to the development of creative thinking, scientific
skills, and environmental awareness of students. The walls
in German schools display students’ work and projects.

The main objective of the educational policy in Japan
is the education of creative, creatively thinking, harmoni-
ous, and spiritually developed individuals who can act in
various social and state structures and contribute to their
consolidation. Primary school education lasts for 6 years.
In Japan, group project-based technologies are mainly used
to develop students’ creativity and technological skills. The
class is divided into groups that are assigned various “pro-
jects-tasks”. In the classroom system, the class is often di-
vided into 6-7 mobile groups, depending on the academic
performance of students (Sukhoveenko, 2019). For exam-
ple, the project “Robotics in primary school” gives students
the opportunity to design and programme robots, contrib-
uting to the development of creativity, problem thinking
and technological literacy.

In the Netherlands, Norway, Sweden, Germany, Spain,
and Japan, the use of project activities in primary schools
is a popular approach to learning aimed at developing cre-
ativity, critical thinking, and other key skills of students.
In the Netherlands, Dalton Schools provide students with
the opportunity to work in groups on projects, which con-
tributes to the development of the emotional sphere and
creative abilities. Projects such as “Life of my family” help
students explore their family roots and develop social
awareness. In Norway, projects such as “Ecological city” are
aimed at developing students’ creativity and environmental
awareness, and building independence and responsibility.
In Sweden, Germany, and Spain, the use of project-based
technologies is also aimed at developing students’ creativ-
ity and independence. For example, the project “My little
book” in Spain gives students the opportunity to create
books independently, while developing their speech skills
and creativity. In Japan, where the main goal of learning is
to develop creativity and creative thinking, the use of group
projects helps students collaborate and develop different
skills. All these approaches reflect a focus on the individual
development of each student, and supporting their creative
potential in the educational process.

The historical and theoretical aspect of the develop-
ment of project methodology in education, represented
by the works of outstanding teachers, such as D. Dew-
ey (2003), as one of the founders of pragmatic philosophy
in education, believed that learning should be focused on
the student’s experience, the idea of active and holistic as-
similation of knowledge. His papers emphasise the impor-
tance of the relationship between education and real life,
where project-based teaching methods allow students to
apply theory in practice, while developing critical thinking
and independence. W. Kilpatrick (1918) developed the idea
of the project method and proposed the first classification

of projects according to their purpose. He identified four
types of projects: constructive, aesthetic, research, and so-
cial, each of which is responsible for the development of
relevant skills in students. M. Woodward (1887) was one of
the first to introduce the idea of using project-based learn-
ing technology not only in higher education, but also in
secondary education. He emphasised the importance of re-
al-world experience and practical work for students to bet-
ter understand theoretical knowledge. C. Richards (1900)
proposed the use of project lessons in primary schools,
which supported the idea of project-based learning as an
effective way to activate children’s participation and en-
courage creative approach to learning. D. Snedden (1923)
introduced the concept of a “home project plan” for teach-
ing children in rural areas, which included practical tasks
and projects focused on the real needs of the community,
and the Ecole Decroly “Termitage” school in Belgium, testi-
fies to the long and multifaceted history of using projects in
the educational process. Research conducted by D. Fried-
Booth (2002) and M. Knoll (1991), refines and expands the
understanding of project methodology, demonstrating its
evolution and adaptation to modern educational needs.
They analyse in detail how project methods can be used
to increase students’ motivation, develop critical thinking
skills, and creativity.

In comparison with historical methods, modern re-
search adds new approaches and practical guidelines for
implementing projects in modern educational systems.
These studies confirm the effectiveness of the project meth-
odology in developing key skills of students, such as inde-
pendence, critical thinking and creativity, and emphasise
its relevance in the modern educational environment. The
results of research on historical and modern approaches to
the project methodology indicate its importance in modern
education and the constant need for further improvement
and implementation. Summarising the analysis of educa-
tional systems in Finland, Wales, Great Britain, USA, Can-
ada, Poland, Czech Republic, Netherlands, Norway, Swe-
den, Germany, Spain, and Japan, it is clear that the use of
project-based technologies in primary education is becom-
ing the dominant trend. This approach actively promotes
the development of students’ key skills, such as self-reli-
ance, critical thinking, and creativity. Each country adapts
these methods to its own educational system and cultural
needs, ensuring the individual development of each stu-
dent. Project-based technologies become not only a means
of mastering knowledge, but also a preparation for life in
the modern world, where independence, creativity and the
ability to work in a team are required. This approach allows
each student to realise their potential and prepares them
for successful further training and development in various
spheres of life.

The highlighted examples demonstrate the variety of
project-based technologies used by foreign countries to
develop the creative abilities of primary school students. It
is indisputable that these technologies contribute to the de-
velopment of creativity, critical thinking, communication

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 10, No. 2



skills, and social consciousness of students. Project-based
teaching methods, which are actively implemented
in primary schools in different parts of the world, play a
key role in shaping not only students’ academic knowl-
edge, but also in developing their life competencies. From
the UK to Japan, through Finland, Canada and other
countries, pedagogical approaches based on project work
are aimed at activating the creative potential of children,
fostering independence, critical thinking, and the ability
to self-organise. The central element is the involvement of
students in practical activities through the use of Integrat-
ed technologies, role-playing games, individual and group
projects that encourage them to independently search for
information, analyse and present results. This interactive
approach not only promotes deeper assimilation of edu-
cational material, but also educates students with the skills
necessary for successful adaptation in a rapidly changing
world, preparing them for further educational challenges
and life situations.

CONCLUSIONS

As a result of the analysis of literature and research on the
formation of creative abilities of Primary School students
with the help of project-based technologies in foreign
countries, it can be concluded that project-based tech-
nologies are widely used in the educational process of the
analysed countries for the formation of creative abilities of
primary school students. These technologies are based on
an active approach to learning, when students are active
participants in solving real problems and tasks. Foreign
experience shows that the use of project-based technolo-
gies contributes to the development of creative thinking,
independence, critical thinking, communication and col-
lective skills of students. These technologies encourage
students to actively participate in the learning process and
help motivate them to work independently. Project-based
technologies contribute to the integration of various sub-
jects and disciplines, develop students’ creativity, analytical
and communication skills. They stimulate the development
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of student initiative and contribute to the development of
creative thinking. Successful implementation of pro-
ject-based technologies in foreign countries requires the
training and support of teachers who have appropriate
methodological knowledge and skills.

During the implementation of projects, teachers act
as organisers and managers of project activities. Accord-
ing to the results of the study, it can be concluded that pro-
ject-based technologies in the primary contribute not only
to the development of creativity, but also to other important
aspects, such as speech competence, scientific skills, envi-
ronmental awareness, problem thinking, and technological
literacy. Each country has its own unique approach to the
use of project-based technologies, but the overall goal is
to form a harmoniously developed personality capable of
creative thinking and activity in the modern world. This
approach in primary education helps to prepare children
for the complex challenges of modern society and develop
their potential. The Ukrainian pedagogical community can
use the ideas of foreign experience in implementing pro-
ject-based technologies to develop the creative abilities of
primary school students. It is important to be familiar with
best practices, adapt them to the conditions of Ukrainian
education, and ensure proper training of teachers for the
successful implementation of these technologies.

Prospects for further research include the investigation
of the long-term effects of using project-based technologies,
the quality and sustainability of acquired creative skills, and
the impact of socio-cultural factors on the effectiveness of
using project-based technologies in developing the crea-
tive abilities of primary schoolchildren, considering role of
modern technologies, including artificial intelligence.
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dopMyBaHHA TBOPYMX 3Ai6HOCTEN YYHIB NOYATKOBOI LLUKOJIN
3aco6amMm NPOEKTHUX TEXHONOrIN Y 3apy6iXKHUX KpaiHax

AHoTauif. B yMoBax r106anpHOI KOHKYpeHIil, BMiHHA HeCTaHZAPTHO MUCIIUTH Ta e()eKTMBHO IPAIIOBATH B KOJIEKTUBI,
HabyTi 4epe3 3aCTOCYBaHHA IPOEKTHVX TEXHOJIOTIN, BiflirpaloTh KII0YOBY POJIb Y HifTOTOBLI MOJIOZOTO IIOKO/IIHHA O
Malt6yTHIX nmpodeciitlHuX BUK/IMKIB. MeTOIMKM, AKi CIPUAIOTh aKTUBHOMY PO3BUTKY LIUX AKOCTel, TaKi AK IIPOEKTHE
HaBYaHHA, 3apeKOMeH/[yBa/Ii ceOe y M>XHAPOIHOMY KOHTEKCTI K e(heKTUBHMIIL COCi6 pO3KPUTTSA TBOPUOTO IOTEHIiaTy
y4HiB. MeToI0 CTaTTi CTa/I0 BUBYEHHS 0COOIMBOCTEN BUKOPUCTAHHA IIPOEKTHUX TEXHOJIOTI /1A POPMYyBaHHA TBOPUYMX
30i6HOCTel! yYHIB TOYaTKOBOI KON B 3apyOKHIX KpaiHax. Y CTaTTi BUKOPUCTOBYBAJIMCA 3ara/IbHi METORU HAYKOBOTO
TDOCIIJDKeHHsI, TakKi sIK eMIipnyHi (criocTepeXXeHHsI, MOPIBHSAHHS) Ta KOMIUIEKCHI (aHami3 i cunres). [IpencraBieHo
pisHi mizxopy [0 TpaKTyBaHHS IPOEKTHOIO HaBYaHHSA, YMOB JIOr0 e(eKTUBHOCTI i mepeBaryu [1s po3BUTKY TBOPYMX
3pibHOCTel! miteit. [IpoaHanizoBaHO ZOCTIPKEHHS, AKi JeMOHCTPYIOTb YCIIlIHe BUKOPUCTAHHA IIPOEKTHUX TEXHOJIOTIN
y 3apyObKHUX KpaiHax, a came: Oinanpii, Benukoi bpuranii, CIIIA, Kanapi, ITonbmi, Yexii, Hinepnanpgax, Hopserii,
IBenii, Icnanii, HiMewunnwn, fnonii, a Takox MeTomy, L0 CHpUAIOTH (POPMYBAHHIO TBOPYOrO Ta KPUTUIHOTO
MUC/IEHHS B y4YHIB ITOYAaTKOBOI IIKOMN. 3’ICOBAHO, 1[0 TBOPYICTb € K/IIOYOBOI KOMIIETEHIIi€I0 Majl0yTHbOTO YCIiXy
Y4HiB. BUKOpUCTaHHA MPOEKTHUX T€XHOIOTiM Y MOYATKOBIN IIKOJIi CIIpUsA€E BUABIEHHIO iHAVBIAYalbHOCTI Ta pO3BUTKY
0COOVCTHUX AKOCTelL. 3aCTOCYBaHHSA IPOEKTHMX TeXHOJIOTIN Y IOYaTKOBIN KO/ Y 3apyOLKHMX KpaiHax € eheKTUBHUM
3aco60M (QOpMyBaHHA TBOPYMX 3[iOHOCTeIl Y4YHIiB, HaBYaJIbHOTO CEepeNOBMINA, fAKe CIpMsAE caMopeayisauii y4HiB,
PO3BUTKY IXHBOIO TBOPYOTO IIOTE€HIIia/jly Ta MiATOTOBLi JO BMMOI Cy4YacHOTO cBiTy. IIpakTuyHe 3Ha4eHHA CTaTTi
IIOJIATA€ B TOMY, 1[00 HajjaTy BYNTE/IAM, METOAMCTAM Ta iHIINM IIejarOriYHMM IIpaljiBHIKAM YKPaiHCbKIX II0YaTKOBUX
IIKiT iHpopMaLilo Ta iHCaliTH 3 BUKOPUCTaHHA IPOEKTHIX TeXHOJIOTIN 1A GOpMyBaHHA TBOPYMX 3Ai0HOCTEN! yuHiB,
3aCHOBaHI Ha 3apybi>KHOMY JJOCBixi
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