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INTRODUCTION

Abstract. In the conditions of globalisation and the growth of the role of
English as a universal means of international communication, effective
pedagogical assessment in the process of its study is of particular
importance. The combination of conventional and innovative forms of
assessment contributed to the development of communicative competence,
increasing students’ motivation and readiness for successful activity in an
international environment. The purpose of the study was to define and
substantiate the types of pedagogical assessment in the process of teaching
English, and to reveal their functions, forms, and motivational potential.
The research methodology was based on a theoretical analysis of scientific
and pedagogical sources, a comparative analysis of approaches to the
classification of assessment, and a generalisation of the results of previous
studies to develop a systematic vision of its role in the language training
of students. As a result of the analysis, it was found that pedagogical
assessment performs a controlling, diagnostic, corrective, motivational,
developmental, and prognostic function. The forms of assessment
were generalised - formative, summative, self-assessment, and mutual
assessment — considering their impact on the learning activity of students.
It was showed that the use of various tools (testing, project work, electronic
portfolios, game and simulation tasks) contributed to increasing the interest
and autonomy of students. It was emphasised that motivational potential
increases under the condition of transparent criteria, timely feedback, and
differentiated tasks. It was determined that an effective assessment system
in teaching English should integrate linguistic and professionally oriented
parameters, especially in the preparation of students of non-linguistic
specialities. The practical significance of the study lied in the possibility
of using its provisions by English teachers and methodologists to improve
the assessment system, focused on increasing learning motivation and
developing foreign language communicative competence of students

Keywords: control; language training; cognitive activity; educational
diagnostics; student motivation; language teaching methodology

Control of student knowledge is a key component of the
educational process, serving not only as a means of meas-
uring results but also as a channel for feedback between
teacher and learner. Objective and impartial assessment
ensures fairness, fosters trust in the learning environment,
and enables the timely identification of difficulties in mas-
tering material, making it possible to adapt educational

trajectories to individual needs. In this way, pedagogical
assessment also fulfils psychological and developmental
functions, supporting personal growth and creating condi-
tions for shaping an individual educational pathway.
Pedagogical assessment played an important role in
supporting the psychological development of students, since
its partial subjectivity contributes to the implementation
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of an individual approach in teaching and education. In
the work of Ukrainian researchers, in particular P. Luzan et
al. (2021), the task of pedagogical assessment was not lim-
ited to identifying the fact of mastering the material; it also
involved evaluating the effectiveness of the applied peda-
gogical methods, techniques, and strategies. Such assess-
ment helps to determine whether there is positive progress
in academic achievements, whether the quality of knowl-
edge indicators is improving compared to previous results,
or whether they remain at a stable level. Thus, assessment is
not the ultimate goal, but a means of monitoring, analysing,
and improving the educational process as a whole. There-
fore, if the assessment process is mostly focused on the
result, rather than the process, it often causes students to
fear making a mistake, an increased sense of anxiety, loss of
self-confidence and, as a result, a decrease in motivation to
study - especially in case of failure. The educational mod-
el is increasingly moving away from the conventional idea
of assessment as an exclusively tool for checking acquired
knowledge, instead it is considered as a multifunctional
process that involved not only recording results and diag-
nosing the educational process as a whole, but also, accord-
ing to P. Luzan et al. (2022), became a dynamic means of
feedback between participants in the educational process.
This facilitates timely identification of both successful strat-
egies for learning the material and difficulties that require
pedagogical intervention.

According to E. Furtak (2022), assessment was de-
signed to determine the level of students’ mastery of ed-
ucational material based on a daily analysis of the results
of their work and special tests, considering the complete-
ness, awareness, strength of knowledge, the ability to apply
them in practice, and the ability to think independently.
In the scientific community, there was also a steady inter-
est in studying the motivational function of assessment.
Thus, R. Majeed & M.S. Hagger (2025) emphasised that the
greatest motivational effect was achieved when assessment
contributed to a sense of autonomy (the ability to choose),
competence (awareness of personal progress), and social
inclusion (constructive interaction with others). Accord-
ing to C. Krijgsman et al. (2025), effectively organised as-
sessment played an important role in increasing learning
motivation, as it aroused interest in the educational ma-
terial and encouraged active participation of applicants in
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the learning process. Researchers Z. Yan & L. Yang (2021)
found that assessment was associated with interest in the
learning process, in particular, through involvement in
project activities or self-assessment practices, which signif-
icantly enhanced motivation and contributed to improving
academic results. J.D. Meier (2025) argued that assessment
could perform not only a controlling but also a stimulating
function; however, with the wrong approach, it suppressed
cognitive activity. Moreover, P. Kanecki (2024) warned that
using assessment exclusively as a means of punishment led
to a decrease in internal motivation, increased the level of
anxiety, and formed an externally oriented behaviour, the
basis of which was the fear of making a mistake, rather
than interest in learning. The purpose of the study was to
substantiate and reveal the types of pedagogical assessment
in the process of teaching English to future ship mechan-
ics for professional purposes, to determine their functions
and potential in combination with professionally oriented
tasks, and to clarify the role of assessment in the develop-
ment of English language communicative and professional
competence of students.

MATERIALS AND METHODS

The study used a set of interconnected theoretical and em-
pirical methods that ensured the systematic and compre-
hensive substantiation of the scientific problem and allowed
confirming the reliability and validity of the results obtained.
At the theoretical level, analysis, synthesis, comparison,
systematisation, and generalisation were used to explore
scientific and pedagogical approaches to assessing educa-
tional achievements, to identify key trends in language ex-
perience, and to determine the methodological principles of
the study. The empirical stage included three components:
pedagogical observation, questionnaires, and conducting a
pedagogical experiment. Pedagogical observation was car-
ried out over one semester in groups of second-year cadets
of the speciality “Operation of ship power plants” (64 partic-
ipants). An observation scheme was used, which provided
for the recording of the following indicators: student activity
during the exercises, level of motivation, independence in
working with educational tasks, degree of involvement in
communicative exercises, and manifestation of initiative. To
ensure objectivity, observations were conducted by several
teachers using uniform criteria (Fig. 1).
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Figure 1. Data before the experiment

Source: compiled based on research data collected
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The cadets were surveyed to identify their attitude to
the proposed teaching and assessment methods, difficul-
ties in learning the material, and expectations regarding
the organisation of language training. Two types of ques-
tionnaires were used: with closed questions (scale and test)
for quantitative analysis and open questions for qualitative
analysis. Examples of questions: “What forms of control do
you consider to be the most effective for the development
of professional English?”; “What motivates you most when
performing tasks in Maritime English?”. The pedagogical
experiment was conducted in three stages: confirmatory,
formative, and control. At the summative stage, an initial
diagnosis of the level of cadets’ English language training
was carried out using a standardised test based on the re-
quirements of the CEFR and IMO Model Course 3.17. The
formative stage involved the implementation of the de-
veloped methodology: in the experimental group (33 stu-
dents), an integrated assessment system was used, which
included formative assessment, peer assessment, role-play-
ing games, and an electronic portfolio; in the control group
(31 students), training was carried out using conventional
methods with an emphasis on summative testing and writ-
ten tests. At the control stage, final testing and repeated
questionnaires were conducted, which allowed comparing
the dynamics of changes in the two groups.

Assessment tools included standardised language tests
(based on the Cambridge Placement Test, adapted to the
professional context), control tasks with technical termi-
nology (working with manuals, instructions, diagrams),
situational role-playing games (modelling emergencies
on board a ship), and self-assessment sheets, where cadets
determined their level of development of language and
communication skills. To evaluate changes in students’
emotional state and anxiety levels, a Likert scale (N = 64)
was used in a survey. The survey with the Likert scale was
administered both before and after the experiment to ena-
ble a comparative analysis of the data. This approach helped
to quantify the emotional changes experienced by the stu-
dents. Quantitative data analysis was carried out using
mathematical statistics methods: calculation of mean val-
ues, standard deviations, Student’s t-test to determine the
statistical significance of differences between groups, and
Pearson correlation coefficients to identify the relationship
between motivational and cognitive indicators. Qualita-
tive analysis was based on content analysis of responses to
open-ended questionnaire questions and reflective reports
of students. Thus, the comprehensive design of the exper-
iment allowed ensuring the objectivity of the assessment,
confirming the validity of the methods used, and carrying
out a reliable comparison of the results of the experimental
and control groups.

During the research, considerable attention was paid
to the implementation of interactive forms of learning,
modelling professionally oriented communication situa-
tions, and creating conditions for the practical application
of language knowledge in future professional activities.
This approach contributed not only to the development of
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language competencies but also to the formation of a pos-
itive attitude towards the process of testing knowledge. In
particular, the reduction of anxiety connected with the fear
of making mistakes was identified through a combination
of diagnostic tools. In this study, complex tasks were op-
erationally defined as assignments that went beyond the
reproduction of previously learned material and required
students to integrate knowledge from several modules,
employ professional Maritime English terminology, and
demonstrate decision-making skills in simulated profes-
sional contexts. Such tasks included, for instance, writing
a technical report in English on the malfunction of a ship’s
engine system with suggested corrective measures, per-
forming a case-study simulation in which cadets identi-
fied and corrected errors in safety instructions according
to the International Convention for the Safety of Life at
Sea (1974), conducting role-play dialogues between a chief
engineer and a junior engineer aimed at troubleshooting
communication during emergency situations on board,
and translating fragments of technical documentation (e.g.,
an engine maintenance manual) into operational English
adapted for use by the crew. All procedures carried out in
the study adhered to ethical standards, respecting the hon-
our and dignity of participants and taking into consider-
ation their psychological characteristics, including age.
Throughout the experiment, the rights of students were not
infringed, and anonymity was ensured in line with the eth-
ical guidelines for conducting pedagogical research recom-
mended by recognised organisations, such as the American
Educational Research Association (2011) and the British
Educational Research Association (2018).

RESULTS AND DISCUSSION

Theoretical part of the results

Any pedagogical assessment should be purposeful, jus-
tified and perform a specific function in the structure of
the educational process, because it is on its basis that fur-
ther pedagogical decisions are made, corrective actions are
planned, and an individual educational trajectory is built,
as noted by V. Drychyk (2020). Assessment should not be
limited only to fixing the result - it is considered an inte-
grated component of learning, which performs diagnostic,
regulatory, corrective and motivational functions. L. Dues-
bery & P. Justice (2024) suggested that in this sense, as-
sessment becomes an active tool for shaping the quality of
education and the development of the student’s personality.
Thus, according to Osvita.ua (2024), the diagnostic func-
tion determines the level of knowledge, skills, and abili-
ties of students at the beginning of their studies to adjust
the educational process. For example, before starting to
study a new section of English, the teacher gives students
a short introductory test (pre-test) or conducts an oral
survey to find out how well they already know the basic
concepts. Based on the results of this test, the teacher can
adjust the lesson plan accordingly: if most students already
possess the necessary knowledge, the focus can shift to
more advanced tasks; if notable gaps are detected, greater

. Series “Pedagogy and Psychology”, Vol. 11, No. 3



Pedagogy

emphasis should be placed on reinforcing fundamental
concepts. An important contribution to this approach was
made by B.S. Bloom (1956), whose taxonomy of education-
al goals includes preliminary assessment as a means of de-
termining student readiness for learning.

S. Naumenko & S. Holovko (2023) noted that educa-
tional (formative) function provides tracking of the dy-
namics of educational progress, helps to provide feedback
to students on their mistakes and achievements, promotes
self-reflection and self-correction. For example, when
writing an essay in English, instead of simply giving a
grade, the teacher provides detailed written feedback, in-
dicating specific grammatical errors, lexical inaccuracies,
and strengths of the work. The teacher can also offer crite-
ria for self-assessment so that students themselves analyse
their essays before submitting. This helps them to under-
stand what they still need to work on and how to improve
their writing skills. This function is central to the concept
of formative assessment, which was actively developed by
D. Wiliam (2023). The researcher emphasised that the main
goal of assessment is not just to measure, but to improve
learning by providing timely and high-quality feedback.
A.Hryvko & L. Vashchenko (2021) concluded that the cor-
rective function of assessment enables the teacher to adapt
the educational process, making adjustments to teaching
methods, learning materials, or tasks based on the results
obtained. For example, after a listening test reveals that
most students struggle to recognise English accents, the
teacher may determine that standard exercises are insuffi-
cient and revise the plan to include a wider range of audio
recordings with different accents, along with additional
activities aimed at developing prediction skills and iden-
tifying key information. This function represents a logical
extension of formative assessment. B.S. Bloom (1956), em-
phasised that assessment should be used to identify learn-
ing gaps and subsequently modify instruction so that each
learner attains the required level of mastery. According
to M. Alqassab & E. Panadero (2022), the controlling or
summative function was used to evaluate the final learn-
ing outcomes, summarise achievements, and assign grades
for a specific period, such as a topic, semester, or academ-
ic year. For instance, at the end of the semester, students
take a comprehensive English exam that assesses reading,
writing, listening, and speaking skills. The results of this
exam are then used to assign a final grade, reflecting the
overall level of language proficiency attained during the
entire period of study. Although summative assessment
was criticised for its insufficient motivational potential, it
is necessary for reporting and certification. This function
is closely related to the early stages of the development of
pedagogy and assessment as a way to check the mastery of
the curriculum. As for the predictive function, M. Alqa-
ssab & E. Panadero (2022) concluded that it sets learning
goals for the future, predicts future successes of applicants
or possible difficulties. For example, based on the results
of an English entrance test in a new class, a teacher notices
that some students, despite generally good performance,

have difficulties using grammar. This allows predicting
potential learning problems and developing support strat-
egies for these students in advance (e.g., additional tasks,
individual consultations).

In turn, the educational function helped in the devel-
opment of responsibility, independence, and an objective
attitude towards personal achievements and shortcom-
ings. For example, R. Xie (2024) noted that after writing
a test, the teacher does not simply distribute notebooks
with grades, but organises self-analysis and peer review.
Applicants evaluate their work and the work of their class-
mates according to certain criteria, and discuss mistakes
and successes. This teaches them to be objective, see their
strengths and weaknesses, and take responsibility for their
learning. Special attention in pedagogy was paid to the mo-
tivational function of assessment because motivation is the
driving force that determines the success and intensity of
educational activity. It was developed under the influence
of both internal factors (cognitive interest, self-esteem,
value orientations) and external stimuli, among which
assessment occupied one of the leading places. According
to C. Krijgsman et al. (2025), it is positive reinforcement
through assessment that can effectively stimulate the de-
sire to achieve better results, arouse interest in knowledge,
and strengthen faith in own strengths. According to J. Xu
& Q. Liu (2025), in the context of learning, motivation acts
as a multi-level system of incentives, from natural inter-
est in new information to a socially conditioned desire
to receive recognition, praise, or a high score. An insuf-
ficient level of motivation was manifested in various as-
pects of educational activity: decreased interest, passivity
in classes, avoidance of independent work, a formal atti-
tude to tasks, lack of in-depth study of the material, and
in decreased self-esteem and loss of interest in studying
individual academic disciplines, in particular English lan-
guage. In this context, it is important to realise the signif-
icance of differentiating assessment types, as each of them
performs a specific function in the educational process. In
pedagogical practice, several main types of assessment are
distinguished, each of which has its purpose, time of appli-
cation, and didactic goal. One of these is diagnostic assess-
ment, which is carried out at the beginning of studying a
new material, topic or training course in order to identify
the initial level of training of education seekers.

The main purpose of diagnostic assessment is not
only to record existing knowledge, skills, and abilities,
but also to identify possible difficulties, gaps in knowl-
edge or deviations in the assimilation of the material. As
noted by I.M. Kalynina (2021), it helped to establish the
zone of proximal development and to determine correc-
tive measures to eliminate the identified problems. This
is what makes further training more targeted, adapted to
the individual needs of education seekers, and helps to
increase the efliciency of all subsequent stages of the ed-
ucational process. Summative assessment plays a key role
in the educational control system, as it records the level of
achievement of the student after completing a certain stage
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of training - a module, topic, section, or course. According
to K. Johnson (2025), such assessment helps to objectively
determine the level of assimilation of educational material,
record the results of the student’s activities using such tools
as exams, essays, projects, written works, etc. In addition to
stating the results, summative assessment can stimulate the
development of analytical, critical and creative thinking,
and activate the application of knowledge in simulated or
real-life situations. According to L. Tovkun & L. Lokhvyts-
ka (2025), current assessment is carried out at all stages of
the educational process and has mainly a controlling and
regulatory function. Its goal is to timely identify the level
of assimilation of the material, adjust the teacher’s actions,
and activate the student’s educational activities. Ongoing
assessment includes oral responses, tests, practical tasks,
participation in discussions and other forms of active in-
volvement in learning. It is also an indicator of learning
dynamics and can play a motivational role if carried out
in a constructive and supportive tone. However, formative
assessment, unlike summative, is focused not only on the
result but on the dynamics of learning. Its main purpose is
to accompany the learner throughout the learning process,
providing constant feedback and promoting self-improve-
ment. According to D. Wiliam (2023), formative assessment
has the potential to significantly influence internal moti-
vation, self-confidence, and increased interest in learning.

Types of pedagogical assessment in the process of teaching English...

Based on its implementation, assessment is transformed
from a control tool to a means of pedagogical support, de-
velopment of personality and educational autonomy. As
noted by I.M. Kalynina (2021), formative assessment helps
to increase cognitive interest, forms a responsible attitude
to learning, and creates an atmosphere of pedagogical
support. E. Furtak (2022) considered that formative as-
sessment involves the use of various methods and forms,
including: self-assessment, peer assessment, portfolio, and
project learning. In particular, self-assessment is an impor-
tant tool for the development of reflection - the student’s
awareness of their progress, skills, mistakes and ways to
overcome them. It contributes to the development of skills
of self-analysis, goal setting, responsibility for learning re-
sults and critical thinking. D. Wiliam (2023) defined form-
ative assessment as all actions performed by a teacher and a
student during learning, to obtain feedback, which is used
to improve teaching and learning.

Empirical part of the results

During the survey, students were asked to evaluate their
emotional state when performing oral and written tasks in
English. A comparative analysis of responses in the pre-ex-
periment and post-experiment stages revealed a noticeable
decrease in the number of students who reported high lev-
els of anxiety (Fig. 2).

Changes in student's anxiety levels
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Figure 2. Changes in student's anxiety levels

Source: compiled based on research data collected

During the pedagogical observation, indicators such
as hesitation before answering, avoidance of participation
in role-playing tasks or asking for additional confirma-
tion from the teacher were recorded. In the experimental
group, the frequency of such manifestations decreased,
which indirectly confirmed greater confidence in their own
abilities. The increased involvement in self-assessment and
reflection was evidenced by the systematic use of self-as-
sessment sheets and reflective journals, where students
independently analysed their mistakes, suggested ways of
correction, and tracked their progress. The qualitative anal-
ysis of these materials showed that cadets gradually shifted
from focusing only on errors to recognising their achieve-
ments, planning further improvement, and formulating re-
alistic learning goals. An important role was played by the
objectivity and fairness of the assessment, which ensured
a positive emotional climate in the learning environment
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and motivated applicants to actively participate in the ed-
ucational process and achieve personally significant results
(the criteria for assessing academic achievements were ex-
plained in advance and discussed with students). The re-
sults confirmed the positive trend: a gradual increase in the
level of internal motivation was observed, which was man-
ifested in a change in attitude towards the learning process,
an increase in interest in acquiring new knowledge, and in
the desire to apply the studied material in professionally
significant contexts.

Regarding the theoretical material presented above,
the findings of the experimental study confirmed the im-
portance of comprehensively applying diagnostic, forma-
tive, corrective, and motivational functions of assessment.
In particular, the introduction of motivational assessment,
interactive methods and professionally oriented tasks con-
tributed to a decrease in the share of participants who

” Vol. 11, No. 3
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did not connect English learning with professional needs.
Notably, at the beginning of the experimental study, the
determination of this indicator was carried out by means
of questionnaires and interviews of participants aimed at
clarifying their attitude towards the English language and
their awareness of its role in future professional activities.
The indicator was determined based on the questionnaire
survey conducted among cadets. In particular, one of the
questions asked students to evaluate the relevance of Eng-
lish to their future professional activity. Respondents had
to choose from several options: “directly connected with
my profession’, “partially connected”, “not connected at all’.
The group of students (22.3%) who selected “not connected
at all” or “partially connected” was classified as those who
perceived English without a clear professional orientation.
After the introduction of motivational assessment, inter-
active teaching methods and professionally oriented tasks,
the proportion of such responses almost halved — to 11%.
Such dynamics indicated a positive transformation of the
attitude of applicants to the subject, which is based on the

awareness of the applied value of English proficiency in the
future professional activities of ship mechanics.

The changes also affected the level of educational ac-
tivity of applicants. The indicators included voluntary re-
sponses in classes, participation in mini-projects, and in-
dependent work with additional sources of information.
These data served as the foundation for comparing sub-
sequent dynamics. By the end of the experiment, signifi-
cant positive changes were observed in the experimental
group. There was a noticeable increase in participation in
the learning process: the number of voluntary responses in
classes, involvement in the implementation of mini-pro-
jects, and independent work with additional sources of
information increased by an average of 27% compared to
the initial level. These results clearly demonstrated the ef-
fectiveness of the introduced model of assessment in mo-
tivating cadets to be more active and autonomous in their
studies. The comparative data are presented in Table 1,
which shows the dynamics of the main indicators before
and after the experiment.

Table 1. Dynamics of students’ participation in the learning process (%)

Indicator Before the experiment  After the experiment Growth
Voluntary responses in classes 42 71 +29
Participation in mini-projects 38 64 +26
Independent work with additional sources 35 61 +26
Average increase - - +27

Source: compiled by the author

During the final test, not only were the total scores
recorded, but also the number of completed tasks of in-
creased complexity. A comparison of indicators showed
that the average score increased by 1.4 points on a
10-point scale, which reflected a tangible improvement
in the quality of mastering the material. Before the exper-
iment, the average score of students in the experimental
group was 6.2 points, while at the final stage it reached
7.6 points. This growth confirmed not only a quantita-
tive but also a qualitative enhancement of knowledge ac-
quisition. Particularly noticeable was the increase in the

share of correctly completed complex tasks, which rose
by 38% compared to the initial results. These assign-
ments were considered complex because they combined
several assessment criteria: correctness of terminology,
grammatical accuracy, coherence of presentation, com-
pliance with international standards (International Con-
vention for the Safety..., 1974), and the ability to transfer
linguistic knowledge into a professional context, which
confirms the development of the ability to independent-
ly apply the acquired knowledge in new, professionally
oriented situations (Fig. 3).
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Figure 3. Results of the second survey

Source: compiled based on research data collected
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The results of the study confirmed that the use of as-
sessment tools plays a key role in developing an active po-
sition of students in the educational process and increas-
ing the level of internal motivation. A significant increase
in students’ initiative was observed, especially when per-
forming communicative tasks, participating in role-play-
ing games, and modelling situations. Students began to
interact more actively with each other, showing a willing-
ness to improve language skills not only during classroom
lessons but also within the framework of independent
training. Special emphasis was placed on creating condi-
tions for students to be aware of their progress in learning,
develop reflective skills and internal responsibility for re-
sults. The use of various forms of feedback, self-assessment
and mutual assessment practices, and targeted individual
recommendations, contributed to the establishment of a
trusting educational environment in which assessment
was perceived as support, not punishment.

At the research stage, observation was the main empir-
ical method, enabling the recording of student involvement
levels in learning activities during classes in the discipline
“English for Specific Purposes”. The analysis showed that at
the beginning of the experiment, passivity prevailed: most
applicants completed tasks exclusively on the initiative
of the teacher, avoiding interpersonal communication in
English and demonstrating a limited desire to cooperate in
groups. The motives for learning were mostly external - the
desire to get a grade prevailed over interest in the content
of the subject. However, after the targeted introduction of
elements, active and interactive learning methods (games,
project activities, cases, role-playing), significant changes
were achieved. Learning activity increased: applicants be-
gan to more often initiate participation in collective work,
independently search for additional information, and also
more actively use English in a professionally oriented con-
text. Such dynamics confirm the feasibility of the system-
atic use of motivational assessment as an effective means
of increasing the effectiveness of language training for fu-
ture technical specialists. However, it is important to note
that the results of the study have a local character, since the
experiment was conducted on a relatively small sample of
cadets within one educational institution. Therefore, the
findings cannot be automatically generalised to all higher
education institutions or to students of other specialities
without additional large-scale research. The results of the
pedagogical experiment confirmed the importance of inte-
grating various forms and methods of assessment, focused
not only on knowledge control, but also on the develop-
ment of motivation, self-assessment, and professional com-
petencies. Comparison with scientific publications gives
grounds to assert that the results of this study are consistent
with global trends, although they also have specifics related
to the features of training future ship mechanics.

An important confirmation was the study by M. Alqa-
ssab & E. Panadero (2022), in which peer assessment was
defined as one of the key tools for the development of stu-
dents’ evaluative competence. Similar results were found
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in experiment: peer assessment contributed to increasing
the responsibility of cadets for their own learning, formed
objectivity in the perception of results, and also developed
communication skills, which is especially important for
future specialists in the maritime industry. However, this
research noted that in the context of professionally ori-
ented training, peer assessment should be closely linked
to the modelling of production situations, which is not al-
ways emphasised in general pedagogical research. No less
significant is the educational portfolio method. G. Mar-
tin-Kniep (2022) interpreted it as a tool for tracking a stu-
dent’s educational path, which facilitates a comprehensive
recording of their progress. The current study confirmed
this idea, as the use of an electronic portfolio by cadets
contributed to the development of reflection skills and
awareness of their achievements. L. Perminova et al. (2024)
emphasised that the portfolio forms the independence and
motivation of students. However, the portfolio had another
feature — it contained professionally oriented tasks, which
allowed cadets to track the dynamics of professional Eng-
lish-language training. An important element was also the
method of project-based learning. The study by Z. Pucko &
N. Suman (2023) emphasised that projects allow students
to acquire knowledge through the performance of practi-
cally significant tasks. Experiment showed that the use of
project tasks with the simulation of real maritime situa-
tions (for example, drawing up instructions in English or
reproducing emergency dialogues) significantly increased
the interest of cadets and contributed to the development
of interdisciplinary competencies. Thus, it confirmed the
conclusions of the above researchers but specified them in
a professional and technical context.

The importance of game and simulation methods was
emphasised by L. Duesbery & P. Justice (2024), indicating
their role in increasing motivation. Similar results were ob-
tained by the current study: the use of business games and
role-playing situations in training classes had a positive ef-
fect on the communicative activity of cadets. However, in
contrast to L. Duesbery & P. Justice, general conclusions
have showed that for cadets it is important not only to
simulate communication situations, but also to work with
English-language technical documentation, which com-
bines language and professional training. Additional con-
firmation of the effectiveness of differentiated tasks is the
findings of C.P. Dwyer & H.A. Butler (2025), who empha-
sised their impact on the development of self-regulation
and critical thinking. In experiment, task differentiation
allowed considering the different levels of initial training of
cadets, which reduced the level of anxiety and contributed
to greater interest in studying the material. Thus, the data
obtained are fully correlated with the conclusions of these
researchers. The paper by H. Bondarenko (2021) deserves
special attention, which emphasises the role of project tech-
nologies in the development of key competencies, such as
organisation, sociability, and creativity. Results confirm
this, but add that for cadets of maritime specialities, the
competencies of teamwork and responsibility for collective
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decisions become especially important, since they are deci-
sive in professional activity on a ship. It can be noted that
the results of experiment are confirmed by a number of
studies of recent years. However, the specificity of the study
lies in the combination of linguistic and professionally ori-
ented tasks, which provides a closer connection of the as-
sessment with the future activities of ship mechanics. This
is what distinguishes this study from most papers that con-
sider only the general linguistic aspect of the assessment.
Thus, the study confirms the relevance of global approaches
to innovative pedagogical assessment, while demonstrating
the need for their adaptation to the conditions of maritime
professional education. This indicates the significant poten-
tial of combining conventional assessment methods (tests,
control tasks) with innovative forms (portfolios, peer eval-
uation, projects, business games), which not only improve
the quality of English-language training, but also contribute
to the professional development of future ship mechanics.

CONCLUSIONS

The conducted research confirmed that pedagogical as-
sessment in the process of teaching Maritime English plays
a multifunctional role. It was not limited to monitoring
achievements but became a powerful tool for motivation,
stimulation of cognitive activity, and regulation of the edu-
cational process. The effectiveness of assessment increases
significantly when it has clearly defined goals, meets the
learning objectives, and is integrated into the content and
practical aspects of training. The empirical results demon-
strated noticeable progress in the experimental group.
In particular, the average final test score increased by 1.4
points on a 12-point scale, compared to the baseline re-
sults. The proportion of correctly completed complex tasks
(case studies, simulation-based assignments, and analysis
of professional documentation) grew by 38%. Participation
in educational activities also improved: the number of vol-
untary responses, engagement in mini-projects, and inde-
pendent work with additional sources increased on average
by 27% compared to the initial level. Moreover, the level of
internal motivation and interest in completing assignments
showed a steady upward trend, while indicators of anxie-
ty related to English language use decreased, as reflected
in the self-assessment survey results. The use of various

forms of assessment — formative assessment, peer assess-
ment, self-assessment, automated testing with feedback,
portfolio, and project tasks — ensured the individualisation
of learning, promoted the development of critical thinking,
independence, and responsibility for results. An important
factor of success was the integration of assessment practices
with authentic, professionally oriented communicative sit-
uations, which helped students to apply language skills in
the context of their future professional activity.

A differentiated approach allowed considering varying
levels of student preparation, providing targeted feedback,
and creating conditions for adaptive learning. Such ap-
proaches contributed to the comprehensive development
of both linguistic and professional competencies, which is
particularly significant for students of technical and pro-
fessional specialities. However, the obtained results should
be interpreted with caution. The study was conducted on a
relatively small sample of cadets (64 students) within one
educational institution, which limits the possibility of gen-
eralising the findings to all higher education institutions.
Thus, properly structured and student-oriented assessment
strategies can be considered a key factor in enhancing the
quality of education. These approaches foster sustained
motivation, promote a deeper understanding of the subject
matter, and develop the ability to transfer acquired knowl-
edge and skills into real professional contexts. In this sense,
pedagogical assessment becomes not merely an indicator
of achievement but an effective instrument for shaping
competent, independent specialists, well-prepared to meet
professional challenges. Areas for further research include
expanding the sample to students of different technical
specialities and institutions, testing the long-term impact
of formative assessment, and analysing the role of digital
assessment tools in developing professional competencies.
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Bupau neparoriyHoOro ouiHIOBaHHA B Npoueci HaBYaHHSA aHIMNiMCbKOiI MOBMU:
dyHKuUiT, popmMKu, MOTHBALIMHMIA NOTEHLian

AHotauis. B ymoBax 1io6ajisanili Ta 3poCTaHHA POJi aHIVIIICBKOI MOBM SIK YHIBEpCaJIbHOTO 3aco0y MDKHapOZHOrO
CIIIKYBaHHA OCOONMMBOrO 3HayeHHA HaOyBae edeKTMBHa IlefaroriuHa olfiHka B Ipoueci i BuB4yeHHA. [loemHaHHA
TPafULIHMX Ta IHHOBAITHMX (OPM OLIiHIOBAHHS CIIPUATIO PO3BUTKY KOMYHIKaTMBHOI KOMIIETEHTHOCTI, Ni/IBUIIEHHIO
MOTHMBaIlil CTYJ€HTIiB Ta iX TOTOBHOCTI /IO YCIIIIHOI HiA/bHOCTI B MiKHapOJHOMY cepemoBuILi. MeToo mocmimpKeHHA
Oy/10 BUSHAYUTY Ta OOIPYHTYBATH BUAY IIearorivHol OLiHKM B IIpoLieci HaBYaHH: aHIVIICHKOI MOBH, @ TAKOXX BUABUTU
ix ¢yukuil, ¢opmm Ta MoTMBaLiHUII HOTeHLian. MeTomonoria mocmimkeHHs 6asyBajacsd Ha TEOPETMYHOMY aHasIisi
HAyKOBO-IIeJarOriYHNX JpKepesl, IOpiBHAJIBHOMY aHaiisl IipxomiB mo kracudikanii OLiHIOBaHHA Ta y3araJlbHeHHI
pe3y/IbTaTiB HOIepeHiX JOCTiIKeHb A/ GOPMYyBaHHA CUCTEMHOTO OadeHH: J10ro poli B MOBHIN IirOTOBILI cTyAeHTiB. B
pe3y/ibTari aHali3y 6y/I0 BCTAaHOBJICHO, 110 IIefjaroriyHe OLiHIOBAaHHSA BUKOHY€E KOHTPOJIIOI0YY, AialrHOCTUYHY, KOPEKIiiiHY,
MOTMBAIi/iHy, PO3BMBAJAbHY Ta NpOrHOCTNYHY ¢yHKUil. PopMu oriHioBaHHA Oymu ysaraabHeHi — QopMyBaibHe,
IiZICYMKOB€, CAMOOLiHIOBaHH: Ta B3a€MHE OLIiHIOBAHHA — 3 yPaXyBaHHAM iX BIUIMBY HAa HaBYa/IbHY JiA/IbHICTb CTYJEHTIB.
Byno nokasaHo, 1110 BUKOPVCTAHHA Pi3HUX iHCTPYMeHTIB (TecTyBaHH:A, IPOEKTHA poOO0Ta, eleKTPOHHI nopTdorio, irposi
Ta CUMY/LALIVHI 3aBIaHHA) CIPUAIO IIIBUIEHHIO 3al[iKaBIeHOCTi Ta CaMOCTITHOCTI cTymeHTiB. Byno mifkpecieno, mo
MOTHMBAIi/IHNIA IIOTEHIiaJI 3pOCTAE 32 YMOBY IIPO30PIX KPUTepiiB, CBOEYaCHOTO 3BOPOTHOTO 3B’A3KY Ta U epeHLilloBaHNX
3aB/JjaHb. byno BM3HaYeHO, 110 e(beKTMBHa cucTeMa OLIIHIOBAHHA y BUKJ/IAJAHHI aHIVIIMICPKOI MOBM IIOBMHHA iHTEIpyBaTn
JHrBicTMYHi Ta IpodeciliHo OpieHTOBaHi TapaMeTpy, 0COOIMBO y MiATOTOBII CTY/IHTIB HETIHIBICTUYHYIX CIIeljaTbHOCTeIA.
ITpakTyHe 3HaYeHHA JNOCIIKEHHA TOIATANIO Y MOXK/IMBOCTI BUKOPUCTaHHA JIOTO MONO)KEHb BMUK/Ia/JadaMI aHITiCHKOI
MOBM Ta METOAMCTAMMU JIS1 BOCKOHA/IEHHA CUCTEMY OL[iHIOBaHHSA, OPIEHTOBAHOI Ha IiABUILEHHA MOTUBALI 0 HABYaHHS
Ta PO3BUTOK KOMYHIKaTMBHOI KOMIIETEHTHOCTI CTY/IEHTIB y iHO3€MHIill MOBI

Kniouosi cnoBa: KOHTpO/Ib; MOBHE HaBYaHHs; Ili3HaBa/JbHA [is/IbHICT; OCBITHA MiarHOCTMKA; MOTHUBALIif CTY[LEHTIB;
METOIMKA BUKJIaJlTaHHS MOBU

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 11, No. 3


https://orcid.org/0009-0007-1386-6590

