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INTRODUCTION

Abstract. The relevance of the study is conditioned by the need to find out
the causes of pedagogical neglect of adolescents in the context of German
experience and identify possible solutions to this problem. The purpose of the
study is to highlight the main views of German researchers on the diagnosis
of pedagogical neglect and its further correction. From a methodological
standpoint, the study is based on the content analysis method, which is
one of the tools for conducting desk research. The studies by K. Lissmann,
W. Von Humboldt, R.D. Precht, P. Wisner, G. Kindler were considered. The
main problems that ensure educational neglect in Germany have been
identified: insufficient funding, lack of highly qualified staff, misdirection
of skills and qualities of students, low level of social security, etc. An
important factor is the quality of relationships between teenagers and
other people (parents, teachers, friends), as well as their parents with them.
Recommendations were outlined for solving the above-mentioned problematic
issues, which is the practical significance of the study. In particular, it is
necessary to: increase funding to ensure the organisation of the educational
process, increase the number of quotas in teachers” universities, develop a new
educational programme that will meet European standards, but at the same
time not harm the local education system, ensure social protection of all
participants in the educational process

Keywords: educational process, level of education, highly qualified personnel,
Bologna declaration, PISA

in the country is below average. For example, it turned out

A high-quality educational process is the basis for a developed,
highly qualified, innovative society, which is a fundamen-
tal factor in building an economically stable state. In 2000,
a test of the Programme for International Student Assess-
ment (PISA) was conducted for the first time [1], which
revealed a number of problems in the German education
system. The test results obtained in 2001 led to a media out-
cry called the “PISA shock” Since then, problems in the Ger-
man educational sphere have become the subject of inquiry
by many German researchers, but now the geography of
research on this topic is expanding and extending beyond
the borders of Germany. After all, it is important for the
scientific community of each developing country to study
the experience of countries trying to solve the problems of
educational neglect in order to find solutions to such prob-
lems for their country.

Germany still has not solved the problems that were
discovered after the first test of the Programme for Inter-
national Student Assessment (PISA) [1]. The results of the
audit showed that the educational level of schoolchildren

that 15-year-olds read at the primary school level and do
not understand the texts they read [2-4]. It is worth not-
ing that there are no literature lessons in German schools.
Even in high schools, children read no more than two thin
books a year. Therefore, it is not surprising that children do
not have any experience in reading and analysing texts. Low
test results according to the selected criteria led to a number
of reforms recommended by the OECD [5-7].

The essence of the reforms is to move from a sys-
tem of acquiring knowledge to a system of acquiring skills.
The question of what kind of education really takes place
splits German society into two camps. Special features of the
German school system and its structure, which distinguish
it from other European countries, are:

« selection of students in different types of schools and their
distribution along educational trajectories in accordance with
academic performance, abilities, and aptitudes (interests);

« differentiated approach to the educational process in the
distribution of students by trajectories, trends, and groups of
school performance.
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These features are most clearly manifested in the
example of the initial stage of the school education sys-
tem, on the one hand, due to too early selection, consider-
ing the abilities of children, both younger schoolchildren
and preschoolers, on the school readiness exam when enter-
ing the 1st grade; on the other hand — by replacing stim-
ulating learning with a result-oriented selection process,
which leads to an increase in the number of students lag-
ging behind in learning, and the appearance of “second-year
students” already in the 1* grade [8].

Unlike the European experience of creating a sin-
gle secondary school, in Germany, a single school extends
only to four years of primary school education, after which
10-year primary school graduates are divided into unequal
secondary schools in terms of level and prospects for fur-
ther education. For comparison, in the Scandinavian coun-
tries, which are carefully studied by German specialists,
children are offered not only equal opportunities, but also
equal results. In Finland, for example, repetition is consid-
ered pedagogically and economically meaningless. In Swe-
den, differentiation by academic performance is prohibited
by law. In Germany, neither early differentiation nor the
selection of students based on their abilities and academic
achievements has been abolished by law, which takes prece-
dence over methods of improving academic performance.

Most of the German experts who analysed the results
of the international PISA study [6; 7; 9; 10-13], called the
preservation of the “outdated” structure of the school system
the main reason for the poor academic performance of Ger-
man schoolchildren, and the proposed measures to mod-
ernise the education system may not bring effective results
in their opinion. The agenda included the task of revising
and reassessing pedagogical values, quality as a pedagogical
category, rethinking the attitude to the assessment of ped-
agogical activities, the education management system at all
levels and its optimisation.

One of the proponents of competence research is the
well-known German philosopher and publicist R.D. Precht.
He claims that more than half of the material passed at school
is forgotten, which means that the material does not have
to be memorised [9]. At the same time, he notes that using
the Google search engine for educational purposes requires
basic knowledge, otherwise, such a huge flow of information
can simply be lost. R. Precht also suggests that the role of
teachers in schools should be kept to a minimum [9]. The
teacher does not know the material as prominent research-
ers and university teachers do, so there is no need to listen
to them. It is much more reasonable to watch a video on the
desired topic on YouTube. This position clearly shows the
influence of the ideology of large IT corporations.

The study of scientific sources of German researchers
on the problem of ignoring education shows that research-
ers have tried to identify the causes of pedagogical neglect of
adolescents and investigate diagnostic tools and approaches
to solving this problem. This issue is related to such import-
ant scientific and practical tasks as the development of pro-
fessional competence of future teachers and the fostering of
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tolerance. The German experience is especially important in
this aspect for Ukraine, since Germany is marked by dem-
ocratic traditions and its focus on the establishment of per-
sonal independence of citizens in conditions of maximum
responsibility and organisation. The areas of studying this
problem in Germany are multi-level, i.e., humanistic foun-
dations of education, social aspects of pedagogical neglect,
and tools for diagnosing pedagogical neglect. However, the
opinion of German researchers in solving this problem was
not covered by Ukrainian researchers.

The purpose of the study is to highlight the opinion
of German researchers on the diagnosis of pedagogical
neglect and its further correction.

MATERIALS AND METHODS

The material basis of this study is the scientific publications
by German philosophers, professors, teachers, and other
figures of the educational sphere, who analysed the mod-
ern German education system and identified its shortcom-
ings. Sources were selected using methods of information
collection, such as content analysis. Content analysis is
a method by which a researcher collects information about
the investigated phenomenon. The basis of any research is
scientific sources, so it is important to work through as many
sources as possible for a complete overview of the object,
identifying its fundamental characteristics, problematic
issues, and the degree of study to formulate a research goal.
The search for sources was carried out in databases such as
Scopus, Google Academy, various German-language elec-
tronic resources, etc.

Thus, the conducted study represents a desk research.
Such research is carried out based on the processing and
systematisation of information collected using open (or in
some cases closed) databases of scientific sources to deter-
mine the level of coverage of the problem under study. Desk
research is more related to market research, but in this case,
it was used to achieve a scientific goal. Desk research pro-
vides the implementation of the following tasks: investiga-
tion of a wide range of characteristics of the object under
study; identification of problematic issues that are not yet
sufficiently covered in the scientific literature, assessment
of the current state of the object under study; comparative
analysis of information from various sources; systematisa-
tion of the information obtained.

The study included several stages. At the first stage,
scientific sources were selected and subsequently analysed.
The main criterion for selecting sources was their relevance,
that is, compliance with the topic, originality, and no less
important factor was authority, so the object of research were
papers by only recognised figures in the educational sphere.
Thus, the papers by such scholars as R.D. Precht [9], K. Liss-
mann [10], R. Wiesner [11], H. Kindler et al. [12], V. von
Humboldt [14] and others were reviewed, and their views
on the problems in the German education system were high-
lighted. At the next stage, the study analysed the Bologna
declaration, which has a great impact on the educational pro-
cess in many European countries, as well as the Programme
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for International Student Assessment (PISA), whose unsat-
isfactory results in 2001 gave rise to numerous studies on
the problem of educational neglect in Germany. At the final
stage, all the information obtained at the previous stages was
structured and presented in the form of a paper.

RESULTS AND DISCUSSION

K. Lissmann [10], a philosopher, professor, and lecturer in
philosophy and ethics at the University of Vienna, is one of
the most vocal critics of new reforms in the education sys-
tem of German-speaking countries: Germany, Austria, and
Switzerland. In his opinion, the new reforms are reduced to
the acquisition of skills, and the role of the teacher is reduced
to the initial definition of a teacher in Ancient Greece, where
the teacher was a slave who had to take care of seven-year-
olds, accompany them to school, and make sure that noth-
ing happened to them on the way. The teacher, according
to Lissman, plays a major role in the educational process.
Basic knowledge gained at school expands the worldview
and opens up the world to people [10].

According to the prominent German thinker V. von
Humboldt [14], a person who has received a good education
and learned to think is quickly able to master a new profes-
sion. There are a lot of interesting lectures on YouTube, but
this is a one-sided perception, in such training courses there
is a complete lack of discussion and exchange of opinions.
A person can listen to a lot of lectures on any topic and not
understand its meaning. The teacher can tell the child which
lectures to watch and which books to read. It is well known
that the YouTube platform often keeps users in a so-called
“information bubble” when it offers videos on similar topics
and often from the same point of view.

The definition of competence is very abstract. If one
person considers themself more competent than the other,
and this judgment is very subjective. According to the Swiss
primary school curriculum, students between the ages of 6
and 12 must master 4,500 skills that must be tested later.
When calculating the number of hours of training, it turns
out that the student is given 2 minutes to acquire each com-
petence. What can a child learn in 2 minutes? “For exam-
ple, each action can be reduced to competence: the child
can concentrate on the teacher for a while when they speak.
Ability is important, but not so great to be called compe-
tence,” writes Lissmann [10]. In his book “Theory of igno-
rance: mistakes of the knowledge society”, the researcher
writes that information should not be confused with knowl-
edge, and a cursory reading of short articles on the Inter-
net does not provide a deep understanding of the subject,
and without basic knowledge, it is impossible to determine
whether an article is legitimate or merely false propaganda.

Thus, modern society is not a society of knowledge,
but a society of information and data. Reducing education
only to mastering competencies kills the main goal — the
development of a person who is not only ready to con-
tribute to the development of science, art, and civilisation
in general, but also able to take responsibility for their own
actions in relation to humanity. That is why students need

Pylypiuk

not only mathematics, physics, and chemistry, but also lit-
erature, history, philosophy, music, and art.

Nowadays, Germany spends 4.2% of GDP on educa-
tion, which is relatively small compared to other OECD mem-
ber countries. Norway, for example, spends 6.4 % of GDP on
education. “If Germany increased spending on education
to the level of Norway, the education system would receive
EUR 66.9 billion more than before,” says A. Klinger [13], one
of the chairmen of the German Education Union (GEW).
With more than 300,000 vacant jobs and a shortage of more
than 120,000 kindergarten teachers, the shortage of skilled
workers will increase to 583,000 by 2025.

According to a new study by the Bertelsmann Foun-
dation [15], the situation in German primary schools is much
worse than the same foundation predicted a year ago. Cat-
astrophic shortage of teachers: by 2025, the shortage of pri-
mary school teachers will amount to 26,300 people. The sit-
uation with high school teachers is no better. Two-thirds of
Berlin’s teachers do not have a teacher education. The state
failed to calculate in advance the number of children born and
the year of their admission to school in order to prepare
teachers by this time. The current situation is critical. Schools
have no teachers and no money: more than EUR 35 billion
are needed to repair roofs, classrooms, and toilets.

German universities have also increased the number
of students, but not teachers. Classrooms are crowded, and
there are often more than a hundred students per profes-
sor. The Hamburg University of Technology (TU Hamburg-
Harburg) has only 91 out of 140 faculty vacancies are filled,
and the quality of teaching and research suffers due to a lack
of funds and teachers.

The biggest irritant in German education is two Ital-
ian words — Bologna [16] and the already mentioned PISA
(Programme for International Student Assessment) [1], an
abbreviation that coincides with the name of the Italian city
of Pisa. The signing of the Bologna declaration in 1999 had
a major impact on the reforms in the German higher edu-
cation system [16]. The goal of the reform is to standardise
the higher education system in Europe so that students can
freely transfer from a university in one country to a university
in another country, and their degrees and qualifications can
be recognised.

As a result, a system of bachelor’s degree (three-year
course) and master’s degree (two-year course after obtaining
a bachelor’s degree) was introduced in Germany. Because
of this, according to German professors, the level of higher
education has fallen sharply, and the number of dropouts has
sharply increased. The university is designed to train scien-
tists and conduct research, and the reforms have turned it
into a training channel for low-skilled professionals. Due
to lack of funds, the number of vacant jobs in the municipal
administration is limited, so most students are satisfied with
a bachelor’s degree. There is also no need to talk about the
emergence of high student mobility, only 10% of students
continue their education in other European countries.

One of the many school reforms was to reduce gym-
nasium classes by one year. Previously, they studied for nine
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years, now only eight, but the number of lessons remained
unchanged. As a result, children often stay in school lon-
ger than their parents work. In the classroom, more time
is spent on PowerPoint presentations than on reading
books and gaining knowledge. Schools also started run-
ning numerous tests, as if the goal of school education was
just to complete them. Notably, the preparation and conduct
of tests are financed from German tax revenues. The need
for testing schoolchildren around the world is highly ques-
tionable, according to academics and university professors
from various countries. Globalisation and standardisation
of education around the world does not lead to its improve-
ment, but only enriches the industry of training and con-
ducting tests.

R. Wiesner [11] considers educational neglect as
a prolonged or repeated action or omission in relation to
a third party on the part of parents or other caregivers, which
can lead to a significant violation of the physical and/or men-
tal development of adolescents. The researcher notes that
neglect of such benefits of children as their food, clothing,
medical care, social contacts, support, protection and con-
trol by parents or guardians leads to irreversible changes
and consequences. However, active ignoring is rare, but can
be mostly passive due to a lack or inadequate understand-
ing of parental responsibilities. According to the researcher,
this is persistent neglect due to rejection of their needs or
subsequent rejection, which leads to a violation of their
physical, mental or moral development. Failures, as noted
by R. Wisner [11], can be observed in those who are partic-
ularly dependent on their age or disability, their parents, and
the need for care and protection. It provides a basic relation-
ship between parents and their children.

Physical neglect is defined in the papers of German
researchers as negligence and disregard for public health,
which can lead to global consequences. This is conditioned
by a lack of food, the availability of clean clothes, hygiene
products, housing, and medical institutions. Information
and pedagogical neglect is considered as a lack of commu-
nication and educational influence, irregular school atten-
dance, delinquency or drug addiction, and evasion of spe-
cific and important educational needs. Emotional alienation
is characterised by a lack of warmth in a relationship with
a teenager and emotional reactions.

Thus, German researchers emphasise the role of par-
ents in the emergence of pedagogical neglect in adolescents
and call for the study and introduction of an active parental
attitude to the well-being of a teenager (compared to a pas-
sive attitude) as a means of overcoming and preventing edu-
cational neglect. Risking a teenager’s well-being: this is pri-
marily a legal dimension. According to the German Federal
Court, the risk to the well-being of children and adolescents
under § 1666 p. 1 [17] occurs in the presence or directly
predicted and established threat to the development of
a teenager, which implies or is expected to cause significant
physical, mental, or emotional harm (trauma) in the future.

When harm has already been done and the adoles-
cent’s well-being is at risk, the protection procedure under
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§ 8a of SGB VIII now requires education professionals to
submit a request to the youth office. According to § 8 of
SGB VIII, the Youth Office should analyse the risk of dan-
ger when working with academic staff [17]. In this regard,
R. Wisner [11] emphasises that effective protection of a teen-
ager should be carried out in all possible dangerous situa-
tions. The term “child welfare”, according to R. Wiesner [11],
is an indefinite legal term that, like “danger to the well-being
of the child”, has ceased to be a category objectively assessed
using specific measurement methods. The legal term “pro-
tection of children and adolescents” is actually an open con-
cept that is intentionally not defined to allow officials con-
sidering a case to individually decide whether the child /
adolescent welfare is at risk and what measures are rele-
vant [11].

In § 1697 of the federal law, the concept of “child /
adolescent welfare” is widespread in Germany in court deci-
sions [17]. It states that the court has the right to intervene
and execute decisions that are most in accordance with the
law, considering the actual circumstances, opportunities,
and interests of the parties in the welfare of the child / teen-
ager. In fact, there is a general meaning to the commonly
accepted interpretation of the legal definition of “child /
adolescent welfare”. This is why court decisions based on
the results of medical and social research are not universal.
Some experts believe that any disregard of parents for their
duties provokes a risk to the welfare of a teenager and causes
educational negligence. This neglect can be detected at a low,
average, or high level, but in any case, it is the cause of ped-
agogical neglect in a teenager [17].

The only significant socio-political decision remains:
what level of parental education is insufficient, and in what
case the intervention of teachers and public organisations is
necessary. To address this problem, studies by H. Kindler [18],
M. Conen [19], W. Krieger [20], G. Kindler et al. [12]
should be highlighted. This is the creation of a teen protec-
tion system or the creation of a new system, where diagnos-
tic resources focus on relatively clear recognition of failure,
even if this means that some cases are left without proper
attention and a less accurate indication of the danger actu-
ally exists. German researchers for the first time raised the
question of the disrespectful attitude to the well-being of
the child. An example is the position of the German asso-
ciation for private and general welfare, which offered some
evidence.

Within the framework of the Office of the National
Conference of Young Leaders of Baden-Wiirttemberg and
a charity organisation led by the Archdiocese of Freiburg,
teachers were asked to fill out a structured questionnaire
with open answers to the questions about disrespectful atti-
tude to learning. Analysis of data obtained by experts from
the Baden-Wiirttemberg office showed that about 20% of
responses indicated physical negligence as the main sign of
neglect [21]. The survey managed to find out the most com-
mon physical signs of neglect. While physical negligence
was reported in 58%, including cases related to lack of
hygiene combined with lack of medical care, and inadequate
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clothing. 28% were in a state of malnutrition and, as a result,
constant hunger. Other responses included sleep depriva-
tion and other forms. Thus, to determine whether a teen-
ager is neglected, it is necessary to be able to observe them
for along time and be able to discuss the observations with
other researchers and teachers who deal with this problem.

For example, the North Rhine-Westphalia Ministry of
Family Affairs in North Rhine-Westphalia tested a social proj-
ect to identify early signs of disrespectful attitudes towards
learning. The “Herner project” is characterised by the fact that
it is based on early failure prevention based on the analysis of
various schools as an experimental basis of research. The rel-
evant early warning system has been deployed in the follow-
ing areas: child neglect (Bielefeld), disregard for the environ-
ment (Emmerich), children’s behavioural problems (Herner),
the role of the institution (Dortmund), and educational prob-
lems (Siegen-Wittgenstein). The basis of the early prevention
system is the timely detection of the first signs of the risk of
educational neglect and the use of screening tools, such as
early diagnosis of families with an increased risk of neglect
or ignoring children [4; 5].

Individual risk factors, which have formed the basis
for the formation of certain groups, have different effects
on the risk associated with ill-treatment or neglect, and are
different risk factors for pedagogical neglect. In addition,
according to Kindler, certain characteristics of a child, such
as a severe temperament or disability, illness, or behavioural
disorder, should not be considered as strong prognostic risk
factors for educational neglect. The researcher points to the
need to pay priority attention to the characteristics of par-
ents, since in such cases the risk of educational neglect of
adolescents becomes more noticeable.

G. Kindler [12] notes that reporting a threat to chil-
dren’s social protection is the first step in processing factors
of educational neglect. About six steps need to be added:
finding contacts and information; assessing the child’s wel-
fare risk; child / adolescent care processes; court interven-
tion in family matters; aid assessment; and change processes.
A certificate from another person is credited to employees
of institutions such as schools, the health care system, the
police, etc.

Such research is the task of properly trained special-
ists (for example, an employee of the Youth Affairs Depart-
ment). Relevant explanations can be obtained, for exam-
ple, through the Stuttgart general child protection certificate
(R. Reich), which was developed for use by specialists of the
association that manages secondary schools in Germany;,
and can only be used after suspicion of danger. It covers
all signs of neglect and all forms of threat to the child [12].

The “Herner project” was already mentioned above,
which can be considered as an integrated approach, and
the “SoFriih” project was implemented in its context. The
“SoFriih” project is aimed at investigating the situation in
kindergartens regarding the early detection of factors that
cause educational neglect. Its goal is to develop and imple-
ment a system that allows families to provide the neces-
sary assistance in solving the problems of orphanhood and

Pylypiuk

transferring children to other institutions. Tools and methods
for monitoring behavioural problems in children from three
to six years of age have been developed (presented in the
so-called “Herner materials”). Based on the results of obser-
vation, various means of overcoming the educational neglect
of children were developed and implemented. Measures
that, according to experts, can lead to qualitative changes
include the following regulations:

« support the development of preschoolers at an early
stage (that is, not from 5-6 years, but from 3-4 years).

« introduce the concept of a “new culture of learning”
into school practice: assigning and taking on personal
responsibility for learning, equated to fulfilling a public
duty;

« increase the responsibility of teachers for their teaching
activities and the success of their students within the frame-
work of one concept;

« provide students with a competent, future-oriented
education to deepen their knowledge and skills and apply
them in practice;

« implement the principle of equal educational opportu-
nities;

« improve the continuing education system;

« achieve the quality of education at the international
level.

For a long time, the conservative traditions of the Ger-
man education system prevented more decisive changes in
line with European educational trends. Despite noticeable
qualitative and quantitative changes, the expansion of educa-
tional services and opportunities, in the German education
system there are still such negative aspects as: “second year”
(on average 5-6%); “graduates” leaving school without a cer-
tificate (8.2% of German students and 19.5% of children of
foreign citizens); it is much necessary to expand the share of
tutoring and state educational services (through school teach-
ers, consulting organisations, extracurricular activities); the
claim of universities that they are reducing the level of prepa-
ration of applicants and the increase in the drop-out rate of
first-year students as evidence of the lower requirements for
quality secondary education, the coverage of which by high
school students has risen from 25% in 1980 to 35% in 2013.

The stability of the academic performance assess-
ment system was tested “for strength” when the educational
prospects that opened up “pushed” an unconventional con-
tingent of students to once elite educational institutions.
Teachers had to reduce the requirements for evaluating their
academic achievements, to which the authorities responded
by tightening the rules for certifying applicants and enroll-
ing them in universities. The conservatism of the German
system of control of pedagogical and educational activities,
the stability of forms and methods of evaluating school
practice established by the management service, prevent
the rapid penetration of new trends, theoretical ideas, and
concepts into the education system.

The famous German philosopher J. Nida-Ryumelin [22],
a lecturer at the University of Munich and former minister
of culture, argues in numerous speeches and in the book
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“Academic mistakes — the crisis of professional and aca-
demic education” that the country does not need a large
number of people with higher education. As a result of the
reforms, there is an acute shortage of highly qualified work-
ers, which directly affects the quality of production and the
country’s image in the world. However, a number of German
and Austrian scientists and philosophers argue that human-
ity has the ability to determine what and how it uses mod-
ern technology, and not allow technology to destroy society.
E. Bernays [23], one of the greatest public relations experts,
remarked in his 1928 book “Propaganda’: “as for ethics, the
situation with propaganda in education is the same as with
propaganda in business or politics. It can be abused. With
its help, it is possible to advertise a particular educational
institution very widely and inspire the public with artifi-
cially created values. It is impossible to guarantee that this
will not happen”

The results of an international comparative study of
achievements, which became an indicator of the quality of gen-
eral education of students and received a great response,
revealed the “weak points” of the German school system
and missed opportunities to abandon the outdated mech-
anism for organising an educational structure that is not
aimed at stimulating personal development. The require-
ments specified in official documents with an emphasis on
the quality of education and their guarantees are the “best-case
scenario” for preserving the former school structure.

German researchers note that the well-being of ado-
lescents largely depends on the quality of relationships with
other people (relatives, teachers, friends) and parents com-
bined. Trusting relationships with the world around form
what can be the basis for constructive cooperation. Without
an adult’s willingness to deal with an awkward situation and
accept help, support, and suggestions for changing a child
are in most cases impossible or difficult to implement. This
also depends on what educational difficulties, excessive
demands or refusal to help cause parents shame and fear.

CONCLUSIONS

Education is one of the foundations for an economically
successful and well-functioning society. The German edu-
cation system, with all its problems, has been repeatedly
criticised in recent decades by German researchers. The
conducted research identified problematic issues in the Ger-
man educational system, which was covered by German
researchers. It was found that now educational neglect is
characterised by the following factors: lack of qualified
personnel, which is provoked by an insufficient number of
specialities and places of study, and then graduates — uni-
versity teachers; insufficient funding from the authorities,
which affects the level of salaries of teachers, the low level
of which does not motivate a few graduates of universities
to work in their speciality; pedagogical reforms that aimed
to improve the level of education in European countries,
but in the case of Germany, their adoption had the opposite
effect; insufficient care for the physical health of adolescents,
which is manifested in nutrition, cleanliness of educational
institutions, availability medical care, etc., which results in,
at the slightest, poor health of students, and, consequently,
the inability to fully participate in the educational process.

Thus, the solution to the problems of educational
neglect in Germany is to implement the following actions:
increasing funding to ensure the organisation of the educa-
tional process, which will manifest itself in the growing level
of salaries of teachers and other employees of the educa-
tional sphere; increase the number of quotas in universities
that train teachers; renovate higher education institutions,
which will contribute to the ability to work and the desire
to attend an educational institution in general.

It is also necessary to develop a new curriculum that
will meet European standards, but at the same time, not harm
the German education system. In addition, it is necessary to
ensure social protection for all participants in the educational
process, starting with proper medical care. The implementa-
tion of the above recommendations should have a positive
impact on the German education system.
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Katepuna MukonaiBHa IInnunrok

Opecbkuil HallioOHa/IbHMIT MOPCHKUII YHIBEPCUTET
65029, Byn. MeuHnkoBa, 34, M. Ofieca, YKpaiHa

MpuunHKM Ta xapaKTep OCBITHbOI 3aHef6aHOCTi
B AOCAiAYKEHHSAX HiMELbKUX YYeHUX

AHoOTaLif. AKTyanbHICTh JIOCTI/[)KEHHA IONATaE B HeOoOXiHOCTI 3’HcyBaHH;1 NIPUYVH IearorivHol 3a”Hen6aHoCTi
IUTITKIB y KOHTEKCTi HIMEI[bKOTO JOCBiAy Ta BUABJICHHA MOXJIMBYX BUpillleHb Lii€i mpobmemu. MeTa cTaTTi — BUCBIT/IIMTH
OCHOBHI ITOIJIA/Y HiMEeIIbKMX HayKOBIIB IJOZIO AiaTHOCTMKM IIefaroriyHol saHef0aHOCTI Ta ii mopanbiol kopekuii. 3
METOJO/IOTi9HOI TOYKY 30PYy B OCHOBY JOC/II/I>)KE€HHSI IIOK/Ia[JeHO METOJ, KOHTEHT-aHa/li3y, AKMUI € OJHMM i3 iIHCTPYMEHTIB
IIpoBefileHHA KabineTHOro jgocimimkenHA. Posrmagamica poboru takux BueHux, Ak K. Jlicemans, B. pon Iym6omparT,
PJI. IIpexr, P. Bisuep, I. Kinpnep. Bynu BusABIeHi ocHOBHI ITpo6ieMy, sKi Hapasi 3a6e311edyIoTh OCBITHIO 3aHeI0aHICTD
y HimewunHi: HegocTaTHE diHaHCYBaHHS, BiICYTHICTb BUCOKOKBaTi(hiKOBaHMX KapiB, HEIPAaBIIbHO 0OpaHMil HAIIPAM
PO3BUTKY HaBMYOK Ta AKOCTeJl y4HIB, HU3bKMII piBeHb COlianbHOI Oe3leky Ta iH. BayIMBUM 4YMHHVUKOM € AKiCTb
B3a€MOBIFHOCHH IiyTITKIB 3 iHmMMY mogbMu (6AaTbKaMM, BINTESIMH, PY3sIMM), @ TAKOXK IXHIX 6AaTbKIB 3 HUMIL.
Bynu oxpecrneni pekoMeHmanil o0 BUpilIeHHs HasBaHMUX BMIe IPOOIEMHNX IIMTaHb, B YOMY HOJIATA€ MPAKTUYHA
3HAYMMICTD IIPOBEEHOrO JOCTI/PKeHHA. 30KpeMa, HeoOXifHuM €: 301IbleH A (hiHaHCYBaHHA Ha 3abe3IedeHHA opraHisarii
OCBITHBOTO IIPOLIECY, 301/IbIIEHH Ki/IbKOCT] KBOT y BMIIIAX, 110 TOTYIOTH IIefaroris, po3poOka HOBOI OCBITHBOI Iporpamu,
1o 6ype BijOBifaTy €BPOIEICHKIM CTaH[aPTaM, aJie IIPM LIbOMY He IIKOAMUTY MiCIieBiil CHCTeMi OCBiTH, 3a0e3IIe4eHHA
COLia/IbBHOTO 3aXMCTY YCiX Y9aCHUKIB OCBITHBOI'O IIPOLIECY

KnioyoBi cnoBa: ocBiTHiit mpoliec, piBeHb 0CBiTH, BUcOKOKBamidikoBani Kagpu, bomoncska fexmaparis, PISA
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