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INTRODUCTION

Abstract. Analysing current approaches to organising remote learning in
the frontline territories of Ukraine during martial law is crucial to ensure
the continuity of education in times of crisis. This study aimed to identify
the main challenges and prospects of remote learning, particularly by
examining international experience and evaluating the effectiveness of the
implemented learning models. For this purpose, a descriptive approach
involving traditional document analysis, a systematic approach, and
analytical and synthetic methods was employed. The primary sources of
analysis were Ukrainian Laws, resolutions, Cabinet of Ministers of Ukraine’s
orders, Ministry of Education and Science orders and letters adopted after
24 February 2022. The study found that the key challenges for organising
distance learning in frontline areas were ensuring the safety of participants
in the educational process, a lack of technical facilities and resources, and
psychological difficulties for students and teachers. The introduction of
cutting-edge technologies and the adaptation of teaching methods could
significantly increase the effectiveness of distance learning in times of
crisis. Recommendations for enhancing the educational process have been
formulated, including the integration of innovative technologies, advanced
training for educators, and psychological support for all participants in
the educational process. The study’s practical value lies in the potential
application of these recommendations to improve the organisation of
education in the frontline areas of Ukraine, ensuring the continuity of
education amidst hostilities and enhancing overall educational quality.
The findings can inform the development of national strategies for
distance learning during crises and contribute to improving the regulatory
framework in the education sector

Keywords: remote learning; frontline education; military conflict; continuity
of education; learning strategies; educational innovations

The war has resulted in numerous problems regarding the  and teachers are forced to work in regions where hostilities
accessibility and safety of education. Many children havelost  are taking place or may take place. In such circumstances,
the opportunity to participate in the educational process, it is essential to ensure proper learning conditions, which
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requires significant planning and adaptation of educational
programmes. The transition to distance learning was a key
solution that enabled the educational process to resume
under the challenging conditions of martial law. Distance
education allows students to continue their studies regard-
less of their location, including those who are temporarily
abroad. The current state of this issue at the global level re-
veals significant challenges and opportunities for ensuring
continuity of education in times of crisis and conflict.

Many studies have examined various aspects of dis-
tance learning in military conflicts and emergencies. One
of the key studies is the report prepared by the Ministry
of Education and Science of Ukraine, which analyses the
educational situation under martial law and the challenges
of developing the post-war perspective (Ministry of Educa-
tion and Science of Ukraine, 2023). The report titled “Ed-
ucation and War in Ukraine (24 February - 1 April 2022)”
examines the impact of the war on Ukraine’s education
system and the measures taken to support the educational
process (Nazarenko et al., 2022).

At the global level, the issue of distance learning in cri-
sis situations is addressed in numerous studies. Significant
studies that examine the issue of distance learning during
martial law include research of S. Semerikov et al. (2023),
which examines the challenges faced by Ukrainian students
in distance learning during martial law. In their study, they
analyse the results of a survey of Ukrainian students, iden-
tifying the main problems and opportunities for improving
the educational process. Another study by M. Shlenova et
al. (2023) compares the implementation of distance learn-
ing in the Ukrainian higher education system during the
COVID-19 pandemic and martial law, providing insight
into the evolution of approaches and teaching practices.
H. Marynchenko et al. (2022) investigate the development
and practice of distance learning in higher education insti-
tutions under martial law, focusing on the need to integrate
innovative technologies and methods. In addition, N. Di-
chek & O. Kravchenko (2024) focus on social and psycho-
logical assistance to children during martial law, which is
an important aspect of maintaining the psycho-emotional
well-being of participants in the educational process. The
relevance of the study lies in the need to develop effective
strategies and approaches to support the educational pro-
cess in the context of hostilities. The purpose of the study
was to analyse current approaches to the organisation of
distance learning in Ukraine’s frontline territories and to
identify the key challenges and prospects. The objectives of
the study included analysing international experience, as-
sessing the effectiveness of the implemented learning mod-
els, and developing recommendations for enhancing the
educational process in times of crisis. The scientific nov-
elty of the research lies in a comprehensive analysis of the
organisation of the educational process under martial law,
based on the latest research and publications. This allows
not only to assess the current state of the problem but also
to outline ways for further development and improvement
of distance learning in crisis conditions.

MATERIALS AND METHODS

Research into the challenges of the educational process un-
der martial law requires a specialised and unconventional
approach due to numerous new factors. Traditional meth-
ods, such as questionnaires and interviews, cannot be effec-
tively used in war zones and frontline areas due to the physi-
cal danger to respondents and correspondents. Additionally,
most residents and students have left these settlements,
making it difficult to obtain complete, accurate, and reliable
data on their current whereabouts. This situation makes the
study organisationally and economically challenging, de-
lays the research, and reduces the relevance of the problem.

Under such conditions, researchers are forced to em-
ploy other methods and approaches. Given the prevailing
circumstances, the theoretical approach to the study was
found to be the most appropriate. Theoretical research
methods such as generalisation, analysis, comparison, and
systematisation were used to understand and address the
problems of education during martial law. Generalisa-
tion helped to synthesise extensive findings from various
sources to form comprehensive conclusions about the ed-
ucational process during martial law. The generalisation
of specific observations from legislative documents, edu-
cational directives, and scholarly articles (UNICEEF, 2022;
Ministry of Education and Science of Ukraine, 2023; Petro-
va & Shevchenko, 2023) provided a broader picture of the
systemic impact of martial law on education. This allowed
for the identification of common patterns and trends across
regions and institutions.

The analysis included an examination of key legis-
lative documents such as the Laws of Ukraine, resolu-
tions (Law of Ukraine No. 2145-VIII, 2022), the decrees
of the Resolution of the Cabinet of Ministers of Ukraine
No. 1411 (2022), Law of Ukraine No. 463-IX (2020) and
directives of the Ministry of Education and Science (2023)
adopted after 24 February 2022. These documents provided
critical insight into the government’s response to the edu-
cation crisis. A chronological analysis of these documents
allowed for the assessment of the changing educational
landscape and the measures taken to address the emerg-
ing challenges.-The comparison facilitated the exploration
of different responses and strategies implemented by vari-
ous educational institutions and regions. The comparison
of approaches and results in different areas allowed for the
identification of best practices and lessons learned. This
comparative analysis also highlighted the differences and
unique challenges faced by various communities, which
helped to formulate more tailored recommendations. Sys-
tematisation involved examining Ukrainian education as a
holistic system composed of various subsystems, including
the Ministry of Education, local administrations, educa-
tional leaders, teachers, and students. This method helped
to organise and integrate the diverse elements of the educa-
tion system, providing a structured understanding of how
these components interact and influence each other under
martial law. The combination of these theoretical methods
provided a comprehensive and nuanced understanding of
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education and the response to martial law. This approach
was chosen because it offers a rigorous framework for ana-
lysing complex, multifaceted issues in contexts where tra-
ditional empirical methods are impractical or impossible.

RESULTS AND DISCUSSION
In the context of martial law in Ukraine, the organisation
of the educational process in frontline areas has faced nu-
merous challenges. The war has led to significant destruc-
tion of the educational infrastructure, making it difficult to

The organisation of the educational process...

access education (Opanasenko & Novikova, 2022). Since
the beginning of the full-scale invasion, more than 3,793
educational institutions have been damaged, and 365 have
been completely destroyed (Table 1) (Institute for Analytics
and Advocacy, 2023). To ensure the safety of students and
teachers, most schools have been equipped with shelters,
and education is being conducted in a blended or remote
format. This situation requires careful planning and adap-
tation of educational programmes to ensure accessibility
and quality of education in emergency conditions.

Table 1. Destroyed and damaged educational institutions in the regions of Ukraine.

Region Damaged Destroyed Region Damaged Destroyed
Vinnytska 4 0 Mykolaivska 246 33
Volynska 0 0 Odeska 81 0
Dnipropetrovska 283 9 Poltavska 17 0
Donetska 770 160 Rivnenska 2 0
Zhytomyrska 126 1 Sumska 130 8
Zakarpatska 0 0 Ternopilska 1 0
Zaporizka 212 14 Kharkivska 579 51
Ivano-Frankivska 0 0 Khersonska 296 51
Kyivska 198 13 Khmelnytska 5 0
Kirovohradska 9 0 Cherkaska 11 0
Luhanska 182 23 Chernivetska 0 0
Lvivska 8 0 Chernihivska 144 2

Source: developed by the Institute for Analytics and Advocacy (2023)

More than a thousand educational institutions have
been so severely damaged that they cannot be restored.
Approximately 20% of children are unable to attend school
or even study in a hybrid format. At the beginning of the
school year, out of 13,000 schools, approximately 2,500 are
forced to operate exclusively in remote mode, which is al-
most 20% of the total (Institute for Analytics and Advoca-
cy, 2023). Studies show that distance learning is less effec-
tive than face-to-face learning. For many students, this is
the fourth year of online learning, which negatively affects
the quality of their knowledge. According to the Ministry
of Education and Science of Ukraine, as of February 2023,
almost 1.6 million students were studying online (Ukrin-
form, 2023). The quality of education is also affected by
frequent air raids, power outages, and poor internet con-
nections (Petrova & Shevchenko, 2023). The lack of nec-
essary educational skills and socialisation among school-
children could have long-term negative consequences for
Ukraine’s economy. Ukrainian society should actively fight
for equal educational opportunities for children even dur-
ing the war, especially in the frontline regions (Galynska &
Bilous, 2022). Education is the foundation for the devel-
opment of any society (Vynoslavska et al., 2024). The war
should not deprive children of the opportunity to acquire

the knowledge and skills necessary to rebuild the country
in the future. Today’s schoolchildren are the future lead-
ers, professionals, and citizens who will take responsibil-
ity for the restoration and development of Ukraine. Since
the beginning of the occupation of Ukrainian territories by
the Russian army, the Cabinet of Ministers and the Min-
istry of Education and Science of Ukraine have begun to
amend legislation. In particular, Cabinet of Ministers Res-
olution No. 1411 (2022a) cancelled the increase in salaries
for pedagogical, research, and teaching staff of educational
and scientific institutions. In early spring 2022, with the
outbreak of hostilities, a two-week holiday was declared in
Ukraine and the educational process was suspended. As of
28 March, 144 children had been killed and more than 220
injured as a result of the hostilities. 659 educational facili-
ties were damaged by bombardment and shelling, of which
74 were completely destroyed (UNICEE, 2022).

Since 14 March 2022, education has resumed in most
regions, with the format of classes being determined by
regional administrations and educational institutions. By
31 March, 76 Ukrainian educational institutions had been
destroyed, and 722 had suffered damage. By August 2022,
the total number of educational facilities lost across all re-
gions had reached 790. Distance education recommenced
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on 14 March. The Learning Without Borders project was
introduced for students in grades 5-11, offering daily video
lessons on specific subjects. As of 21 March 2022, the ed-
ucational process in 11 regions of Ukraine was being con-
ducted remotely, with over 10,000 schools operating in this
format. Nearly 3 million students returned to school. By the
end of March, general secondary education institutions in
three regions, including Kyiv, continued with remote learn-
ing; in four regions, education was partially organised; in
five regions, education was either partially resumed re-
motely, holidays were extended, or classes were suspended,
depending on the specific community. In the remaining re-
gions, education was suspended due to security concerns.
In total, 5,000 children participated in education from their
temporary residences after being displaced.

The implementation of remote learning in Ukraine’s
frontline areas during the war is a critical issue requiring
a thorough approach to maintaining educational continu-
ity and ensuring safety. The introduction of martial law on
24 February 2022 due to the full-scale aggression by the
Russian Federation has presented significant challenges
for the education system. Distance learning became a vital
measure to continue education despite the ongoing dan-
gers. It allows students to pursue their education regardless
of their location, even in foreign territories. According to
Article 57-1 of the Law of Ukraine “On Education” (Law of
Ukraine No. 2145-VIII, 2022), state guarantees of the right
to education apply to all participants in the educational
process. The main regulatory documents governing dis-
tance learning are the Laws of Ukraine “On Education” and
“On Complete General Secondary Education” The decision
to adopt distance learning is based on the free choice of
parents or other legal representatives, confirmed by an ap-
plication or agreement on the provision of educational ser-
vices. Under martial law, distance learning may be the only
viable way to ensure security (Marynchenko et al., 2022).

The Ministry of Education and Science of Ukraine
(MES) has taken several steps to ensure the high quality
of distance learning. An important initiative was the in-
troduction of the All-Ukrainian School Online electronic
platform, which provides access to learning materials and
allows for communication between students and teachers.
Additionally, the Ministry of Education and Science has
developed a system to automate the work of inclusive re-
source centres, supporting the education of children with
special educational needs. Schools are also integrated into
the AIKOM system, which facilitates the use of electronic
diaries and journals to record student performance. This
system helps to organise the educational process more ef-
ficiently and transparently. Distance learning is conducted
in both synchronous and asynchronous modes using vari-
ous electronic platforms. These include Google Workspace,
Google Classroom, Novi Znania, and HUMAN.UA. For
communication, online services such as Zoom, Skype,
Microsoft Teams, and Google Meet are widely used. These
tools allow for real-time interaction between students and
teachers, while also enabling students to view recorded

lessons at their convenience. Distance learning is the or-
ganisation of the educational process using modern tech-
nologies that allow participants to interact at a distance in
a digital environment (Mufioz-Najar et al., 2021; Poliano-
vskyi et al., 2021; Semerikov et al., 2023). This definition is
officially adopted in the “Regulation on the Distance Form
of Complete General Secondary Education”, approved by
The Order of the Ministry of Education and Science on
8 September 2020, No. 1115 (2020).

The organisation of distance learning requires an ap-
propriate regulatory framework in educational institutions.
This includes a charter with relevant provisions, decisions
of the pedagogical council, orders of the director, and
an approved internal quality control system (Shuliak et
al., 2024). The specifics of distance learning require par-
ents to create appropriate conditions for their children’s
education, provide technical means, access to the Internet,
and monitor compliance with the principles of academic
integrity (Education Analyst, 2023). Labour relations have
also changed during martial law. The introduction of dis-
tance learning does not mean that teachers automatically
switch to remote work. This requires appropriate orders
on the transition to remote work, which define the rights
and obligations of employees and employers. Teachers
should be provided with the necessary technical means or
receive compensation for using their own (Kyselov & Pale-
kha, 2022; Tkachenko & Pavlenko, 2023).

The organisation of distance learning under martial
law is based on the following theoretical principles: flexi-
bility and adaptability of educational programmes, conti-
nuity of education, psychological support for participants
in the educational process, and technical support (Garbe et
al., 2020). The flexibility and adaptability of educational
programmes are a key factor that allows for a quick and
effective response to changing conditions, including the
possibility of switching between full-time and distance
learning. Continuity of education means ensuring a contin-
uous educational process even in the event of evacuation or
relocation of students and teachers (Zhukova & Tkachen-
ko, 2023). Psychological support for participants in the ed-
ucational process is an important aspect that helps reduce
stress and anxiety arising from the hostilities (Dichek &
Kravchenko, 2024). Technical support includes providing
the necessary equipment and Internet access for the effec-
tive conduct of classes. In the context of martial law in the
frontline areas, the main task is to ensure the safety of par-
ticipants in the educational process. Constant danger due to
hostilities, interruption of classes due to air raids, and risks
to the lives and health of students and teachers pose serious
obstacles to the organisation of remote learning. Addition-
ally, technical and infrastructural problems, such as insuffi-
cient access to the Internet, missing or damaged equipment,
and power outages, make it impossible to have stable access
to online resources (Zahorodnia & Mishchenko, 2023). So-
cial and psychological aspects also play an important role
in the organisation of distance learning. The stress and anx-
iety caused by the war, the disunity of teams, the lack of
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live communication, and the need for psychological sup-
port for both students and teachers create additional chal-
lenges for the educational process (Dichek & Kravchen-
ko, 2024). The forced relocation of students and teachers
to safer regions, problems with integration into new educa-
tional environments, and the lack of necessary documents
to continue their studies also complicate the situation.

Distance learning in frontline areas requires the imple-
mentation of special measures and initiatives. One of these
measures is the transition to distance learning using online
platforms for classes, the introduction of blended learning
where possible, and the use of special programmes such as
Learning Without Borders to provide access to learning ma-
terials. Providing the technical infrastructure, including the
necessary equipment (laptops and tablets) and free Internet
access for educational purposes, is crucial to the success
of distance learning (Carter Jr et al., 2020; Bakhov, 2021).
Cooperation with providers to ensure stable connectivity
in difficult conditions is also an important aspect. Social
and psychological support for participants in the educa-
tional process includes organising online consultations
with psychologists, conducting group classes to support
social interaction, and providing access to resources to help
overcome stress and anxiety. The adaptation of curricula
involves developing individual schedules for students who
cannot attend classes as usual, providing academic mobility
opportunities for students from frontline areas, and intro-
ducing simplified procedures for transferring students to
other educational institutions (Marynchenko et al., 2022;
Dichek & Kravchenko, 2024).

Integration of internally displaced persons (IDPs) into
the educational process is an important aspect of distance
learning. Admitting students without the necessary docu-
ments or with copies of those documents, creating condi-
tions for continuing their studies in safer regions, and pro-
viding access to resources and support for integration into
new educational institutions are key elements of this strat-
egy (Ministry of Education and Science of Ukraine, 2023).
An example of good practice is the Learning Without Bor-
ders project, a joint initiative of the Ministry of Education
and Science, the Ministry of Culture, Ukrainian TV chan-
nels, and online platforms that broadcast video lessons for
students in grades 5-11 in various subjects, engaging a wide
range of students from different regions of Ukraine. Dis-
tance learning during martial law addresses many of the
challenges faced by education in Ukraine but requires the
combined efforts of parents, students, and teachers. The
support of the state is important, as it should provide a reg-
ulatory framework and funding for the proper organisation
of the educational process in the context of military conflict.

The impact of war on education is a global issue, with
numerous countries experiencing significant disruptions
to their educational systems due to armed conflict. The
situation in Ukraine is not unique in this regard, and ex-
amining international experiences can provide valuable
insights into mitigating the adverse effects of war on edu-
cation. According to international reports, such as the one
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by Concern Worldwide (2023), conflict zones often see a
drastic decline in educational participation and quality. The
destruction of infrastructure, the displacement of popula-
tions, and the psychological trauma inflicted on both stu-
dents and teachers create substantial barriers to education.
In Ukraine, similar challenges have been observed, where
the ongoing conflict has led to the destruction of thousands
of educational institutions and forced a significant shift to
distance learning. However, international experiences show
that despite these challenges, education can continue with
the implementation of specific strategies. These include the
adaptation of curricula to conflict conditions, the provision
of psychosocial support to learners, and the use of technol-
ogy to facilitate remote learning. For instance, in countries
like Syria and Yemen, educational programmes have been
adapted to include psychosocial support, and communi-
ty-based education has played a crucial role in continu-
ing learning in areas where formal schooling is disrupted.
Additionally, the integration of technology has allowed for
the continuation of education in settings where tradition-
al schooling is not feasible. In Ukraine, similar approaches
have been adopted, with the use of online platforms like
the All-Ukrainian School Online, which aligns with global
practices observed in other conflict-affected regions. The
adaptation of these strategies within the Ukrainian context
highlights the potential for resilience in education even
amidst ongoing conflict, emphasising the importance of in-
ternational cooperation and knowledge sharing in address-
ing educational challenges in crisis settings. The experience
from other war-torn regions underscores the importance
of a flexible and adaptive educational framework that can
respond to the dynamic challenges posed by war, ensuring
that education remains accessible and effective for all stu-
dents, regardless of their circumstances.

This study, similar to that of S. Semerikov et al. (2023),
identified the main challenges faced by students in distance
learning under martial law. Both studies highlight signifi-
cant difficulties related to the technical infrastructure and
the psychological state of the participants in the education-
al process. While this study focuses on the issues of tech-
nical and psychological support, M. Shlenova et al. (2023)
compare distance learning during the COVID-19 pandem-
ic and martial law, offering insights into the evolution of
approaches and methods in these different crisis condi-
tions. They focus on the changing approaches to learning
and the use of technology that has evolved over time. The
study by N. Dichek & O. Kravchenko (2024) focuses on so-
cial and psychological assistance for children during mar-
tial law, which is an important aspect of maintaining the
psycho-emotional state of participants in the educational
process. The importance of integrating psychological care
and support to ensure effective learning is considered,
complementing the findings on the necessity of a compre-
hensive approach to distance learning. Overall, the findings
are consistent with those of other studies, highlighting the
importance of technical infrastructure and psychological
support in times of crisis. However, this approach is more

Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, Vol. 10, No. 3



Pedagogy

focused on the specific aspects of martial law in Ukraine,
while other studies look at broader contexts or compare
different crisis situations.

The research into the educational process under mar-
tial law in Ukraine has necessitated the use of unconven-
tional and theoretical approaches due to the dangers and
logistical challenges of collecting data in frontline areas.
Traditional empirical methods were replaced with theoret-
ical methods such as generalisation, analysis, comparison,
and systematisation. These methods allowed for a compre-
hensive and nuanced understanding of the impact of mar-
tial law on education. By synthesising findings from various
legislative documents, educational directives, and scholarly
articles, the study provided critical insights into the system-
ic effects of the conflict on education. The analysis of key
legislative documents and the comparative study of differ-
ent regional approaches enabled the identification of best
practices and unique challenges. Systematisation offered a
structured understanding of the educational system’s var-
ious components and their interactions under crisis con-
ditions. Overall, this rigorous theoretical framework facil-
itated the development of informed recommendations to
enhance the organisation of distance learning in Ukraine’s
frontline territories during martial law, ensuring continuity
and quality of education amidst the ongoing conflict.

CONCLUSIONS

The study showed that the organisation of the education-
al process in the frontline territories of Ukraine during
martial law has faced numerous challenges, including the

destruction of infrastructure, frequent air raids, power out-
ages, and poor internet connections. Despite these difficul-
ties, distance learning has become a necessary step to ensure
the continuity of education. Most schools were equipped
with shelters, and classes were held in a blended or distance
learning format, which required the adaptation of education-
al programmes to maintain their quality in the face of crises.
An analysis of international experiences has shown that it is
important to support the psycho-emotional state of partici-
pants in the educational process, especially children, by pro-
viding social and psychological assistance. Ukrainian socie-
ty should actively fight for equal educational opportunities
for children, as education is the foundation for the develop-
ment of any society and the future recovery of the country.

Prospects for further research include the development
and implementation of new models of distance learning
that take into account the specific conditions of the front-
line areas, as well as the creation of effective strategies to
support the educational process in the face of prolonged
crisis situations. Additionally, it is necessary to continue
researching the impact of war on the psycho-emotional
state of students and to develop psychological support pro-
grammes that would help maintain and improve children’s
mental health during the war.
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OpraHisauiss ocBiTHbOro npouecy B AUCTaHLiMHOMY popMmaTi HaBYAHHSA
Ha NpUPPOHTOBUX TEPUTOPIAX Y Nepioa Ail BOEHHOro cTaHy B YKpaiHi

AHoTauif. AHali3 Cy4acHMX IiIXOAIiB [O opraHisanii AMCTAHIIMHOrO HaBYAaHHA Ha IPUPPOHTOBUX TEPUTOPIAX
YkpaiHu B yMOBaX BOEHHOTO CTaHY € BKpail BaXK/IMBUM I 3abe3ledeHHA Oe3IepepBHOCTI OCBITM B yMOBaX KpU3N.
e pocmifi>keHHs Majlo Ha MeTi BM3HAYUTU OCHOBHI BMK/IMKM Ta IEPCIEKTVBU AMCTAHIIIIHOTO HAaBYAaHHSA, 30KpeMa
IIUIAXOM aHa/li3y MDKHAPOJHOTrO JOCBiNy Ta OLiHKM e(DeKTUBHOCTI BIIpOBa/KEeHNX MOJe/ell HaB4aHHA. I/ 11poro 6yo
BUKOPYICTAHO OIVICOBWIL MifiXify, IO Iepenbavyae TpajyIiiiHIIT aHa/Ii3 JOKYMEHTIB, CUCTeMHWIT MifIXif, METORM aHaIi3y
Ta cuHTe3y. OCHOBHUMM 00'eKTaMy aHani3y 6ymm 3akoHM YkpaiHu, IOCTaHOBM, posnopsamkenHa Kabinery Minictpis
Ykpainn, Hakasu Ta mucty MiHicTepcTBa OCBiTH i HayKy, MPUITHATI micnA 24 moToro 2022 poky. Jlocmii>keHHsA BUABUIIO,
1[0 K/TIOYOBMMI BUK/IMKaMM JyIA OpraHisanii fycTaHniliHOro HaB4aHHA Ha IPU(PPOHTOBUX TEPUTOPIAX € 3a0e3ledeHHA
Oe3IeKy yJaCHMKIB OCBITHBOrO IIpoliecy, Opak TeXHIYHMX 3aco0iB Ta pecypciB, a TaKOXX IICUXOJIOriYHI TPyEHOII
I CTYZIeHTiB Ta BMK/IafadiB. BrpoBaj)keHHA HOBITHIX TEXHOJOTIM Ta afjanTallid METOAMK BMK/IAJAHHA MOXXYThb
3HAYHO MifABMUINUTH ePeKTUBHICTb AUCTAHIIHOrO HaBYaHHA B yMoBax kpusu. ChopMyIboBaHO peKOMeHAalil 1ono
BIOCKOHAJ/ICHH: OCBITHBOTO IIPOLIECY, AKi BKIIOYAIOTD iHTeTpalilo iHHOBaLilIHIX TeXHOJIOTil, MiByIeHH KBaidikanii
BUK/IaJaviB Ta ICUXONOTiYHY HiTPMMKY BCiX YYaCHMKiB OCBiTHbOTrO mpoluecy. ITpakTuyHa LiHHICTD FOCTiKeHHA
[OJIATA€ Y MOXJIMBOCTI 3aCTOCYBaHHA IVIX peKOMEHJALill [/ HOKpallleHHA opraHisanii ocBity y nprudpoHTOBMX
paitoHax YKpaiuu, 3abe3ledeHHs Oe3llepepBHOCTI OCBITM B yMOBaX BOEHHUX [ill Ta MifBUINEHHA 3arajabHOi SAKOCTI
OCBiTH. Pe3ynbraTyt SOCTIIKeHHA MOXXYTb OYTY BUKOPUCTaHI Ipu po3po6Li HallioOHa/IbHUX CTpaTerill JUCTaHLIITHOTO
HaBYaHHA IIiJ] YaC KPM30BYX CUTYALlill Ta CIIPUATY BIOCKOHA/ICHHIO HOPMATVBHO-IIPABOBOI 6a3M B OCBIiTHIlI ramysi

Kniouosi cnoBa: gucTaHIiliHe HaBYaHHA; IpUGPOHTOBA OCBiTa; BiiiCbKOBUI KOHQIIKT; HellepepBHICTb OCBiTH; CTpaTeril
HaBYaHHS; OCBiTHIi iHHOBaIIil
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