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Abstract. The relevance of the study lies in the fact that intense social changes
are transforming not only society, but also affect the main reference points
in education, which prompts the teaching community to consider current
trends in the development of the European school. The purpose of the study
is to generalize and systematize scientific, methodological, pedagogical
and psychological aspects of the learning process and the development
of key skills of students through the use of didactic capabilities of media
education technologies. The theoretical and methodological basis of the
research consists of methodologies of the following approaches: didactic,
general scientific, comparative. In the process of research it was determined
that in a changing environment, only individuals who are able to adapt to
constant rapid change, solve complex problems, think critically about the
circumstances, compare alternative points of view and make balanced
decisions can navigate and act actively. It is confirmed that the main goal of
modern education is not to provide students with important information,
but to develop a critical view of the perception and research of information.
Media education technologies were found to help prepare an applicant of
education for life in an information society, choose the main thing among
the incessant flow of information, critically examine the information
received, and cooperate with others. In scientific research, media education
is considered as one of the tools that helps teachers replace passive listening
of a student or primitive retelling with active participation in the educational
process, and thereby increase the effectiveness of classes. The introduction of
media-educational technologies in practice was proved to solve this issue by
applying strategies for the development of critical and systematic thinking.
The practical significance lies in the implementation and systematization
of critical thinking mechanisms as a tool for introducing media education
technology for the development of key skills of students
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INTRODUCTION

New humanitarian technologies, namely media education,
have great didactic capabilities for solving topical educa-
tional tasks that provide preparation for activities in the
modern information society. The implementation of media
education technologies contributes to the development of
critical thinking as a means of forming key competencies,
and the introduction of strategies for the development
of critical and systematic thinking ensures the transition
from learning focused mainly on memorization to learn-
ing aimed at developing independent conscious thinking

of students. The specifics of the goals, objectives, and con-
tent of media education correspond to teaching methods,
among which the main role is played by active teaching
methods, including the requirements for the results of me-
dia education, which define the criteria for the formation of
critical media competence [1]. The need to study the pos-
sibilities of media education technologies in the development
of critical and systematic thinking in school-age children
and its popularization among teachers remains urgent. The
didactic possibilities of media education consist in the
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systematic and purposeful use of several technologies aim
at developing key skills of a creative personality of the stu-
dent: these are information technologies and strategies for
critical and systematic thinking. New technologies and dig-
ital media provide not only universal access to information,
but also related communication processes. Meeting with them
requires, first of all, the development of awareness and com-
petence of all participants in the educational process [2].

Media education technologies are useful in charac-
terizing the advantages and limitations of the use of didactic
opportunities of education for actualizing the linguistic
consciousness of students through the development of cre-
ative and associative thinking by means of critical thinking
strategies; systematize strategies of critical thinking as a tool
for implementing media education technology to organize
project-based, creative, active participation of students in
the process of learning language and literature; outline the
features of interactive communication by using the didactic
capabilities of media education technologies and intensifying
the learning process through the use of the Internet in the
process of distance learning. The dominant mentality in the
system of education and preparation of young generations
for modern life still does not pay enough attention to the for-
mation of media, information and digital competencies [3].
This is particularly evident in a critical understanding of the
media environment, the cultural, economic, and technological
factors affecting media use and a critical understanding of
the rules governing the new media world, using the digital
nature of information competencies. Digital technologies
are able to adapt to the variety of critical thinking skills
not only by reports or media sources, but also by modern
mechanisms of general provisions of the main educational
program [4].

Media education opportunities encourage informed
and responsible choice through the use of available resources
on the Internet, critical analysis of information, safe move-
ment in the digital space, in particular, the establishment
and maintenance of mutually respectful relationships with
other network users. However, teachers do not receive enough
didactic support to be able to conduct this type of training in
schools, which makes the implementation of the intended
program a real challenge. The social and cultural contexts
in the educational program should be taken into account
to the fullest extent possible, including the reality built on
the innovative principle of learning [5]. Difficulties in im-
plementing media, information and digital education in
schools are the result of the fact that this area has many
definitions and concepts that partially work and coincide
in content. One of the issues of the school and society as
a whole is that various useful and legitimate initiatives in
the field of new media and technologies are not sufficiently
interrelated and are not responsible for certain learning
mechanisms, which are based on the goal of creating com-
plementary prospects for the development of key skills of
students, which are an indispensable and crucial element of
the comprehensive development of media, information and
digital competencies both in the education of children and
youth, as well as teachers and educators [6; 7].
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The purpose of the study is to generalize and systematize
scientific, methodological, pedagogical and psychological
aspects of the learning process and the development of key
skills of students through the use of didactic capabilities of
media education technologies.

MATERIALS AND METHODS

The theoretical and methodological basis of scientific work
consists of didactic, general scientific and comparative re-
search methods. The didactic approach was used to study
the types of interactions between students and consider the
influence of the situational context on the capabilities of
the critical thinking strategy. At the same time, through the
didactic approach, the learning processes were analyzed,
which characterize the totality of interdependent activities
of teachers and students, which are subordinated to the re-
alization of a common goal, that is, they cause predictable,
relatively permanent changes within the individual. In the
context of didactics, the learning process was considered
together with the factors that cause it, the conditions in
which it takes place, and its results, by achieving certain
goals, organizational forms and means in particular. The
main task of the methodology is to determine and detail ac-
tivities related to didactics, both on the part of the teacher
and on the part of the student, which is reduced to carefully
thought-out forecasting of the course and results of events
in the didactic process, which must be performed within
the established time frame with the help of appropriate
conditions. The structure of the didactic approach is deter-
mined by the stages of a complete act of thinking in order to
formulate problems and put forward hypotheses for solving
problems.

The general scientific approach determines theoretical
criteria for the quality of knowledge that merge with prac-
tical ones. According to this approach, it was found that not
only pedagogy has issues with its own conceptual apparatus,
which is created on the basis of scientific language. This
scientific method comes from various philosophical, psy-
chological, sociological theories and even economic sciences
that are based on colloquial language, so it determines the
versatility and ambiguity of scientific understanding and
content of basic concepts. The meanings of the basic con-
cepts are heterogeneous and are the result of different as-
sumptions of pedagogy. A significant role is played by vari-
ous assumptions, paradigms and methods of synthesis that
help to generalize the correctness of educational processes
in a constant and changing context due to the richness of
theories, in particular personality, prospects for knowledge
accumulation and their interpretation. The methodology of
the general scientific approach considers the student’s per-
sonality as a system of information, habits, and values that
determine the capabilities of the critical thinking strategy
as a tool for implementing media education technology to
develop key skills of educational applicants, their creative
capabilities, and focus on acquiring competencies.

Materials of scientists who considered the phenome-
non of media influence on the younger generation in science
were used as the basis of the comparative method under
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study. Conducting an analysis of the main curriculum of
general education, from the point of view of development
among students, requires an explanation of the concept of
media literacy. Therefore, on the basis of the comparative
method, this concept was defined as the process of formation
and dissemination of skills of conscious and critical use of
social means in all social and age groups. The process of
media education consists of actions that must last a life-
time, as the forms and technologies of communication are
constantly changing. The comparative paradigm made it
possible to identify the essence of media competence in the
process of media education, characterizing a conscious and
active recipient of media messages, who, understanding the
mechanisms used to create and select information, can not
only effectively and safely use the media, but also critically
evaluate the received content, including advertising and other
messages.

RESULTS AND DISCUSSION

Modern educational technology for the development of
critical thinking in language and literature classes solves the
problems of educational motivation, information literacy,
writing culture and social competence, namely: increas-
ing interest in the learning process and active perception of
educational material; developing the ability to independently
analyze information of any complexity; forming skills in
writing texts of various genres; forming communication
skills and responsibility for knowledge. Critical thinking
strategies and activity within the framework of this tech-
nology offers the opportunity to awaken and develop, improve
and practice the skills of students, servants to carefully perceive
the ideas of other students and adults, plan and think dis-
tinctly, express your thoughts explicitly; rationally use their
own and others’ mistakes for further experience, with the
ability to correct them; the desire to engage in self-study,
search and design different projects, actions. The practical
application of this idea is working on remote platforms
with various applications on the Internet [8]. Content of the
activity — lesson notes, works containing texts of literary
pieces, their analysis, answers to questions, comments,
exchange of views, notes. Having compared the character-
ological features of critical and creative thinking, it can be
can concluded that both types of thinking interact in a holistic
spontaneous thought process, there is an inverse relationship
between them since their unity is complex higher order
thinking.

The traditional school is reluctant to adopt new
technologies. In a traditional classroom, knowledge is still
transmitted in a linear form. As the world and society be-
come more interactive, the school looks like an uninterest-
ing creature that eventually moves the student away from
the educational environment outside the school. There is
a need to reform schools, which will bring the institution
closer to modern solutions in the organization of teachers
and education applicants using a wider range and scope
of information and media technologies. Students will stop
being passive recipients of knowledge and become active

researchers. Teachers will try to promote and support the
creation of knowledge by students in a distinctive culture
of thinking in the classroom. The essence of didactic strate-
gies is to connect learning with life, rather than focusing on
memorizing facts and collecting experience. In the modern
educational process, the teacher no longer teaches, but con-
tributes to the process of forming key skills and facilitates
access to relevant sources, creating organizational structures
within which students work. It must be recognized that in
the new civilization, the most important culture-forming
factor is information transformed into graphs and images
presented in various innovative devices. The teacher should
be able to use a computer and know its capabilities, as well
as the methods of teaching. The new organizational quality
of the school depends on the possibilities and ways of using
media education technologies in the educational process.

New skills become a chance to modernize and or-
ganize the daily functioning of each school. They primarily
refer to the organization of the didactic and educational
work of teachers in the effective and methodical use of me-
dia tools. The effectiveness of their application depends not
only on equipping schools with devices and materials, but
also on the knowledge and methodological and technical
skills of teachers [9]. Increasingly, they are called informa-
tion and media competencies, putting these concepts to the
necessary qualification requirements of this profession in
the process of academic education and advanced training.
Knowledge and training in computer methods and tech-
niques are insufficient to understand the role and impor-
tance of information technologies in educational life. The
complexity of the professional role of didactic strategies in
the formation and development of information skills is the
basis for building key knowledge and skills, which consist
in the productive possession of social functioning skills in
the existing reality. The information revolution and the rapid
development of media technologies affect the didactic as-
pects of the educational role in the teaching process. Tra-
ditional didactics interprets knowledge as a set of content,
during which the teacher informs students about certain
school activities. This tradition negatively affects the struc-
ture and organization of the educational process, assigning
the teacher to the function of providing information and
testing it in practice. In the pedagogical literature, the term
information competence is often used to refer to technical
skills, the use of new information technologies in order to
meet personal needs.

The influence of media on the younger generation
is a major issue in science both abroad and in Ukraine.
The development of critical thinking is one of the main
functions of media education, which consists in students’
understanding of media texts. In other words, media literacy
based on critical thinking makes it possible to understand
the internal mechanisms of media functioning, critically
evaluate the reality they create and how it affects the audience.
Proponents of developing critical thinking about the media
consider it necessary to encourage critical perception of media
texts in order to resist manipulative influence on their part.
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Critical autonomy, as the primary goal of media education,
can be viewed as a set of skills that allow one to remain
consciously independent of the monotonous benefits of the
media [10]. In media education of other countries, critical
thinking is considered as the most important result of media
education, which, in addition to purely educational, has an
important social significance. Media education should pre-
pare for active citizenship in a wide range of social spheres.
Psychologists interpret critical thinking primarily as related
to logic and argumentation, rationality and awareness [11; 12].

The idea of developing critical thinking originated
in the United States of America (USA), it appears in the work
of the famous American Psychologist of the last century,
J. Dewey [13], from where it began to spread actively in
America and Europe. The development of critical thinking
begins from the moment when students start to actively
take an interest in a particular problem. According to well-
known experts on this issue, critical thinking is skillfully
responsible thinking, which allows the student to formulate
reliable judgments. The key elements of critical thinking
include the ability to think, which involves the possession of
certain strategies that together create a proven effective in-
formation processing technology. Critical thinking is based on
anumber of specific procedures and strategies that increase
the likelihood of overcoming problematic situations. With
the help of assessment, selection and argumentation in the
process of working with a problem situation, a deliberate
choice of the optimal direction of its solution is provided.
Such a process is a set of special techniques and strategies,
the use of which allows one to build an educational mech-
anism so as to ensure independent and conscious activity
of students to achieve their educational goals. Thinking is an
activity aimed at cognition, comprehension of all things [14].

Working with various services of the network makes
it possible not only to apply strategies of critical thinking:
analysis and synthesis of the studied material from language
and literature, work according to a certain plan, algorithms,
schemes, but also creative and divergent expression of the
personality of the applicant of Education, which provides
for the development of such competencies: social - stimu-
lating cognitive activity; communicative - commenting on
solved problem situations, evaluating completed creative
works or projects; informational - stimulating students to
use additional information, using tables as sources of in-
formation and drawing up schemes and plans as a result
of working with information. When working with network
applications, for example, with Padlet or Jamboard, it is
possible to change the design, fill it with visual material,
presentations — various media products, the ability to create
a single community of like-minded people, friends, class-
mates, free communication, the ability to comment and,
most importantly, the ability to control copying and cheat-
ing, the ability to work with software material not only in
literature or language classes, but also at any time conve-
nient for teachers and students. This allows each student to
express their thoughts, which, due to lack of time, no lesson
can predict [15]. Through the app, students can formalize
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their thoughts using various media tools: videos, photos,
illustrate pages, exchange opinions live, reread the notes
of their classmates, and give them a rating in the form of
comments. In online classes, this makes it possible to op-
timize time, helps students use their notes, visualize lesson
materials, and use notes as a notebook and textbook at the
same time.

The nature of lessons using media education tech-
nologies is changing radically. An atmosphere of mutual
assistance and cooperation flourishes on them. In such an
atmosphere, the student is calm and confident, which means
that they feel comfortable. A wide variety of techniques and
strategies gives a wide field of activity, and classes become
even more diverse, emotional, active and creative, which
is a requirement of the time. Media education technolo-
gies are based on a basic model, when the student gets the
opportunity to think about the nature of the object under
study as old and new information correlates, learns to for-
mulate questions, determines their own position on the
problem of the lesson, which consists of three stages: the
challenge stage, the comprehension stage, the reflection stage.
The basic model sets not only a certain logic for constructing
a training session, but also a sequence and ways to combine
specific methodological techniques. The first stage is fo-
cused on updating existing knowledge, forming a personal
interest in obtaining new information and a value attitude
to the subject. The main tasks of the second stage are to
actively obtain information, correlate the new with the al-
ready known, and track one’s own understanding. It is very
important that at this stage, with the help of a number of
strategies, the teacher helps to track the process of cognition
and understanding. The third stage is aimed at summing
up and systematizing new information, developing one’s
own attitude to the material being studied, and formulating
questions for further promotion in the information field. The
analysis of one’s own mental operations can be considered
the core of this phase [16].

Combining strategies helps to achieve the ultimate
goal of applying critical thinking technology - to teach stu-
dents to apply this technology independently so that they
can obtain the necessary information from any text, and
become independent and competent thinkers. This tech-
nology is universal and open to dialogue with other peda-
gogical approaches and technologies. It is designed not only
to embellish classes, to give pleasure from using profes-
sional game techniques, group forms of work, and frequent
changes of activities, but also has a very clear structure
based on developing strategies. Naturally, the computer
should not replace the living word, but it can make a lan-
guage or literature lesson with the use of critical thinking
strategies much more effective. Often, the lack of learning
effectiveness is explained by the fact that the teacher con-
structs the learning process based on the tasks set by them,
bearing in mind that the goals will be accepted by students
as their own. So, the first strategy of critical thinking - fore-
casting, is used at the challenge stage. Giving students the
opportunity to analyze what they already know about the
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topic being studied will create an additional incentive for
them to articulate their motives. This task is solved at the
challenge stage. During the implementation of the antici-
pation strategy at the challenge stage, it is important to give
them the opportunity to express their point of view on the
topic, without fear of making a mistake; to record all state-
ments, because each one will be important. At this stage,
there are no correct or incorrect statements [17].

It is absolutely necessary to return to forecasts during
the lesson and check them, combining individual and group
work. Individual will allow each student to update their
knowledge and experience, group - to hear other opinions,
express their point of view. During the challenge phase, it
is important to get students interested by “brainstorming”
Sometimes there may be a situation when the stated topic
is unfamiliar to students, when they do not have sufficient
knowledge and experience to develop appropriate judg-
ments. In this case, a teacher might ask them to make an
assumption or forecast about a possible subject and object
of study. Consequently, the successful implementation of
the challenge phase in the classroom creates a powerful in-
centive to work on the next phase - the phase of acquiring
new information. At this stage, the following strategies are

» «

used: “paired brainstorming”, “group brainstorming”, “key
terms”, “mixed up logical chains, “creating thought clouds”,
“prediction tree”. The important point is to obtain new in-
formation. The organization of work at this stage can be
different: interactive lecture, individual, pair or group read-
ing, viewing video material. In any case, it will be an indi-
vidual perception and tracking of information. At the stage
of comprehension, students actively work independently.
Here they use such strategies as: reading text using the
insert method, metaphorical maps, double and triple diaries,
creating a knowledge map, infographics. At this stage, the
process of using a critical thinking strategy contributes to
the development of the ability to see the general and most
importantly, the ability to understand the issue, see the
perspective, see a familiar object from a completely new
perspective, in a new context, the ability to deviate from
the algorithm, template, the ability to combine personal
creativity with the creativity of others, predict the result
of activities.

Media education of the modern generation is of par-
ticular importance. It is necessary to develop the compe-
tence of students to correctly and consciously use media
education tools that support the process of achieving goals
in the didactic process. Media education includes providing
access to all mass media, training and ability to analyze the
content of media messages, communication capabilities in
modern media [18]. An effective applied strategy of critical
thinking in working with a new topic is The Socratic ques-
tioning technique, which involves clarifying and elucidat-
ing ideas, studying semantic information - theoretical and
practical, exploring the context, defining assumptions and
formulating one’s own opinion. Reflexive analysis is aimed
at understanding the content of new material. Many of the
techniques used in the first two stages transition into the re-

flexive stage. “Paired brainstorming’, returning to key terms,
creating essays, mini-essays, “web discussions”, “heartfelt
hopes”, confessions, intergroup assessment — all this allows
students to self-actualize within the studied topic. Methods
and techniques used in classes that employ critical thinking
strategies allow for independent conclusions, presentations
of comparative and informational content. Media education
can be interpreted as the implementation of various types
of activities planned and carried out by the teacher, aimed
at arming students with media competence.

This is not only an opportunity to prepare students
of educational institutions for the rational use of mass media,
but also to set them up for a critical, conscious and evaluative
perception of media content, the main goals of which are
the formation of media skills based on the correct recognition
of mechanisms. There is a clear need for continuous media
education, the habits of which will develop mainly during
the school period, and deepen in the subsequent stages of
acquiring knowledge and skills. Didactic and educational
activities are a combination, continuation or supplement of
media education activities in the social environment, which
interprets the rules for the correct use of information and
communication technologies, organizes situations in which
students will have the opportunity to test their knowledge
and skills [19]. The educational institution should create
conditions for the acquisition of knowledge and skills neces-
sary for solving problems using methods and techniques
obtained from computer science, including logical and al-
gorithmic thinking, programming, the use of computer ap-
plications, the search and use of information from various
sources, the use of a computer and basic digital devices, the
use of these skills in classes in various subjects, in particu-
lar for working on text, performing calculations, processing
information and its presentation in various forms.

The acquired key knowledge and skills based on
a certain value system contribute to the creation of appropri-
ate measures carried out within a competent and conscious
recipient who effectively uses the media in their critical at-
titude, focused on selective reception in media studies that
maintain ethical and aesthetic dissonance that fall under
evaluation of media reports. Such a process should prepare
students for informed and responsible choices in the use
of resources available on the Internet, critical analysis of
information, safe movement in the digital space, including
establishing and maintaining relationships based on mutu-
al respect with other users of the network. It is necessary
to create optimal conditions for the use and ordering of
information from various sources, taking into account the
correct composition of the text and the rules of its organi-
zation using information and communication techniques,
since media play an increasingly important role, both in the
social and individual life of each subject of the educational
process. Media education technologies acquire a special char-
acter in everyday life. Using the available tools explains the
importance of using them correctly. The faster media com-
petence develops, the better young people will be prepared
for conscious and creative reception in the media [20].
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The world of media leads to inevitable, rather funda-
mental changes in the work of schools and teachers. Un-
limited access of a student to many sources of information
contributes to significant changes in the learning process,
where traditional methods cease to be an indispensable
source of information, and become a potential interme-
diary between other sources and the student. Media com-
petence becomes a domain in educational work, based on
thoughtful and meaningful use in pedagogical work. The
competencies assist in the proper mastery of the method
to analyze the media, to evaluate them in terms of their
usefulness in learning. They should take the form of dig-
ital literacy, empowerment in a knowledge society, and a new
media culture based on electronic media. These are conscious
skills in receiving messages, creating them, and using media
devices to perform various cognitive tasks. When perform-
ing didactic tasks, student can adequately select, create and
adapt to a variety of needs, materials and resources, in particu-
lar in the field of information and communication. They are
able to select effective educational resources, in particular
the use of online resources that support the modern educa-
tional process. In the practice of media education, there is
a need for a transformation of activities aimed at the con-
tinuous improvement of media competencies - informa-
tional or digital, in response to the challenges of modern
media civilization [21; 22].

CONCLUSIONS

Prospects for the study of the chosen topic consist in the
fact that media education technologies at the present stage
are an integral part of language and literature class, as they
increase the practical interest of students, develop a diver-
gent and creative vision. During the scientific research it
was determined that society imposes serious requirements on
the student’s competencies, which concern the development

Omelchenko

of critical and systematic thinking in order to acquire
knowledge, apply them in practice to solve various prob-
lems, work with different information, analyze, summarize,
argue; look for rational ways to solve problems; be com-
municative, cooperative in different social groups, flexible
in changing life situations. It is confirmed that these compe-
tencies provide skills of activity in working with information
that is available in academic subjects, educational areas, as
well as in the world around us. Media education competen-
cies form the basis of the digital educational process, with-
out which it is impossible to apply information and com-
munication skills and have knowledge about existing media
threats and tools to prevent them at the educational level.

Analysis of the theoretical basis of the study confirmed
the special role of computers in managing high-quality edu-
cation. In particular, it was found that modern information
technologies, various network applications give students
access to a huge array of Information, quick access to the
necessary resources, access to libraries, archives, from which
one can learn something useful on the desired topics, and
with which one can prepare for classes. Therefore, the in-
troduction of media education technologies during classes,
and especially when the option of attending classes physi-
cally in unavailable - distance learning, has its advantages:
provides direct feedback in the learning process, makes it
possible to individualize learning for the maximum num-
ber of children with different learning styles and different
perception capabilities, promotes the development of in-
dependence and creative abilities of students, changes for
the better relationships with students “far” from the subject
of language or literature, especially those who are fond of
computer science. It is proved that through modern infor-
mation technologies and critical thinking strategies, the
ability to independently find, analyze and select the necessary
information, store and transmit it is formed.
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Jlinia Bonopumupisaa OMenb4eHKO

3arnopispkuit 06/acHMIT IHCTUTYT MiC/IAAUIIOMHO]I IIeIaroriyHol ocBiTy 3anopispkoi o6macHol paan
69035, Byn1. HesanexHoi Ykpainu, 57A, M. 3antopi>ks, YKpaiHa

OVAaKTUYHI MOXXJIMBOCTI CTpaTeri KPUTUYHOrO MUC/IEHHSA SIK IHCTPYMEHTa peanisauil
MeAiaoCBiTHbOI TEXHOJOrII AJ11 PO3BUTKY K/TIOYOBMUX YMiHb 3406yBaYiB OCBIiTU

AHoTaljifl. AKTya/IbHICTb JOCI/PKEHHA TI0JIATa€ B TOMY, LII0 iHTeHCUBHI coliabHi 3MiHM TpaHCHOPMYIOTb He TilbKI
CYCIIJIBCTBO, A i1 BIVIMBAXTh HAa OCHOBHI OPIEHTUMPU B OCBiTi, IO CIIOHYKA€ IEJArOriyHy CIiJIbHOTY BPaXOByBaTu
aKTyasbHi TEeHJEHIIl PO3BUTKY €BpPONENChKOI MKOMM. MeTol MOCTiIPKEHHA € y3araJbHEHH:A Ta CUCTeMaTHU3allid
HayKOBO-METOAMYHMX, IeJaroriYHux i ICUMXOJIOTiYHMX ACIIEKTiB IPOLleCy HAaBYAHHSA 11 PO3BUTKY K/IOYOBMX YMiHb
3000yBaduiB OCBiTM LUIIXOM BUMKOPMCTAHHA IMIAKTUYHUX MOXJIMBOCTENl MeHiaocBiTHIX TexHomorilt. TeopeTndny
i METOAMYHY OCHOBM [OC/II/DKEHHS CTAHOBIATH METOMOJIOTII TAKMX IiAXOHIB: NUIAKTUYHMII, 3araJibHOHAYKOBMIA,
MOPiBHANBbHMIA. Y TIpoIeci OCTi/[PKeHHA BU3HAYEHO, 1[0 B MiHIMBOMY CepeJOBMIIL 3/1aTHi Opi€HTyBaTNCA Ta aKTUBHO
miATH e Ti 0co6y, KOTpi BMIIOTh aJalTyBaTUCA IO IOCTiTHMX INBYJKUX 3MiH, BUpIIIyBaTH CKJIafgHi IpobreMu,
KPUTUYHO CTaBUTUCA [O OOCTaBMH, IOpPiBHIOBATM aJbTEPHATVBHI TOYKM 30py i IpuiiMaTy 3BaXkeHi pillleHH:.
ITigTBeppyKeHo, 1[0 OCHOBHA IiTb CY4aCHOI OCBiTM IONIATa€E He B HaJJaHHI YYHAM BaXKIMBOL iH(ioopMaui'l', a B TOMY,
06 pO3BMBATH Y HMX KPUTWYHMII NIOI/IAT Ha COPUIHATTA i JOCTimKeHHA iHpopMalil. 3’ AcoBaHO, 10 MefiaoCBiTHI
TEXHOJIOTII JOIIOMAaraloThb rOTyBaTy 3Ko0yBada OCBITY JO XXWUTTA B iHPOPMAIiIHOMY CYCIINIbCTBI, BUOMpaTH ceper
HEBIIMHHOIO IIOTOKY iHpopMaliii rofoBHe, KpUTIYHO [epeBipATH OTpUMaHy iHdopMalilo, CIiBIpalioBaTy 3 iHIIMMI.
Y HayKoBOMY IOCTi/I)KeHH] Mef[ia0CBiTy pPO3ITIAHYTO AK OJVH i3 iHCTPYMEHTIB, 1J0 JOTIOMAara€ BUK/IaJjadyeBi 3aMiHUTHI
IacyBHE CIyXaHHA 3700yBaya OCBITM 4M NPMMITMBHUI IlepeKa3 Ha aKTMBHY y4acTb B OCBITHbOMY Ipoueci, i TMM
caMuM HigBuIu Ty e(peKTUBHICTb 3aHATb. OOIPYHTOBAHO, 1110 BIPOBA/KEHHA Meia0CBITHIX TEXHOJIOril B IPaKTUKY
la€ 3MOTY BUPIIINTK 3a3Ha4eHy Ipo0IeMy LMIIAXOM 3aCTOCYBAaHHS CTpaTeriil po3BUTKY KPUTUYHOIO Ta CUCTEMHOTO
MucneHHsA. IlpakTryHa 3HaYMMICTD MOIATA€E y peanisaliii Ta cucreMaTn3aliii MeXaHisMiB KPUTUYHOTO MUCIEHHA K
iHcTpyMeHTa BIPOBaPKeHH: Meia0CBITHBOI TEXHOJIOTII /I PO3BUTKY KIIOYOBMX yMiHb 3100yBa4iB OcBiTH

Kntoyosi cnoea: indopmariis, udposa rpaMOTHICTb, OCBITHIIT IPOLIeC, HABYATbHMIT 3aK/Iall, MeiaKOMIIE TEeHTHOCTI
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